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itfective  Objectives;  Area  Studies:  *Asiao  Stadies; 
Bebavioral  Objectives;  ^Chinese  culture;  class 
Activities;  Cognitive  Objectives;  Creative 
Activities;  *Cross  Coltaral  Studies;  Cultural 
Avareness;  Diagnostic  Tests;  Eleientary  Education; 
Enrichient  Activities;  Grade  4;  Grade  5;  Grade  6; 
Group  Activities;  Individualized  Xbstrnctiont 
^Instructional  Haterials;  Instructional  Prograis; 
learning  Activities:  ^Learning  Hodnlds;  ^Social 
Studies:  On its  of  Stndf 
X&S«n7XiatS  *Chlna 

The  lajor  objective  of  this  instructional  progras  on 
the  People's  Bepnblic  of  China  is  to  help  elesentary  grade  students 
d«vel£>p  aa^nnderstAnding  and  tolerance  of  cultural  relativisa.  The 
dtveldpaeifi^  of  intellectual,  affective,  and  psychoaotor  skills 
tlfrosgh  the  atilization  of  subject  satter  is  also  an  important 
oMective  of  the  progras*  Tbe  progras,  aised  prisaril;  at  grades  4*6, 
introduces  sisilarities  and  differences  existing  between  the  United 
States  and  china.  It  focuses  on  the  basic  cultural  cosponents  of 
econosic  structures,  social/political  organization,  and  religious 
systess.  Instructional  saterials  include  individualized*activity 
learning  packets,  sasple  lessons  for  ssall  and  large  group 
participation,  and  creative  projects  for  enricbsent.  ."Stories,  saps, 
illustrations,  and  tests  for  conceptual  diagnosis  are  also  included* 
The  learning  packets  contain  a  pretest,  vord  list,  study  of  key 
ideas,  thoQght  questions,  and  a  posttest*  These  packets  include  an 
introduction  to  social  studies,  river  systess  and  land  foras,  art  and 
architecture,  and  costuse*  Ruserous  and  varied  sasple  lessons  allov 
the  teacher  flexibility  io  planning  tb^  progras,  (KC) 
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FORLWARD 

JhB  [fistructlonal  materials  contained  herein  were 
ctevatoped  at  Eastern  Washington  State  Coifege  in  an  attempt 
to  deal  with  a  rather  crccial  problem  concerning  not  only 
this  country  but  the  entire  globe.    For  too  mny  '^BStrs 
educational  policPas  In  the  United>Stotes  have  dictated 
an  approach  which  ignored  nearly  one-third  of  the  world's 
population.    Today  the  situation  has  reversed  itsetf.  The 
United  States  President  and  the  United  Nations  have  formally 
reoDgnized  the  existence  of  the  People's  Hepubftc  of  China. 
Now,  it  behooves  educators  at  all  grade  levels  to  introduce 
studt^nTS  to  China  and  its  people. 

This  instructional  program  was  organized  primarily  for 
stutients  at  the  fourth  to  sixth  grade  levels.    The  vocabulary 
and  concepts  dealt  with  are  within  the  grasp  of  most  of  these 
you'igstars.    Also,  the  indi  vi  dual  i  zed-act ivi  ty  learning  packets 
are  largely  self-paced,  allowing  the  students  to  progress  at 
their  own  rate  of  speed.    This  makes  It  possible  for  the  teacher 
to  spend  much  of  his  time  working  with  students  on  an  individual 
basis . 

The  planning  .^ormat  was  developed  around  a  model  created 
i  n  Concep  t-uai  Planning  wl  th  Behavioral  Objectives. ^    Th i  s  i s 

Vitchetf^  Gruce;  Stueckle,  Arnold;  and  Wilkens,  Ftobert, 
Conceptual  Plannin_g.  with  Behavioral  Objectives.  Dubuque,  Iowa; 
Kendai I/Hunt  Pub! ishing  Co.,  1971. 


a  scheme  which  divides  the  plan  into  two  basic  elements. 
The  long  range  plan  consists  of  identification  of  the 
Purposes t  identification  of  the  ffiajor  Concepts  to  be  dealt 
with,  and  creation  of  the  BehavtordI  Objectives  which  shaM 
be  used  to  test  the  attainment  of  the  concepts  taught.  The 
daily  plans  are  designed  to  promote  the  attainment  of  the 
prescribed  benaviorai  objectives.    They  include  the  following 
basic  eluinents:     (I)  Ddiiy  Objectives;  (2)  Activity  or  acti- 
vities (a  brief  description))  (3)  Timing  and  Organization; 
<4)  Materials  needed;  ana  (5)  tlvaloation.    A  long-range  plan 
cJeaUng  with  ceveloping  an  understanding  and  tolerance  of 
cu) tural  rel ati  vl sm  in  re  I  at  i  on  to  Ch  i  na  as  we  1 1  as  de vel opi  ny 
i  r^ttj  I  loL  Ju^i  ,  offct^tivo,  and  psychoTK)  for  skills  utilizing  the 
input  On  Jhina,  serves       the  key  for  ttic  maturi  f:»l  s . 
Iho  iujrfWf.j  p^Kkets  are  ur^j-an  i 't,!v  fullowb: 

I.  t  rt-Mc'.  provfjoii  Jritj  Icjcher  and  the  student 

*^itr.  Ihu  i^;put      i  ch  allows  the  decision  to  be  made 
ds  to  whcth.or  uf  nt^t  tl^e  packet  needs  to  be  completed. 

2*    rtord  list  which  helps  the  student  familiarize  himself 
wi  th  new  terms  * 

3,  btudy  of  Key  Ideas  ^hich  enables  the  student  to  study  the 
key  concepts  introduced  by  the  packet  materials. 

4,  Ihou.jhf  Questions  which  enables  the  student  to  study  l^he 
key  ideas. 

5,  f^ost-fost  which  evaluates  the  ^itudent's  attainment  of  the 
behov i oral  object! ves . 

6-    ^rodtive  Projects  which  provide  the  opportunity  for  enrich- 
mtint  drt  I  vi  t  i os. 

In  tjOciilioM        thtJ  Ujomirifj  dcHvity  packets,  there  .iro 
<j  ntjmbor  of  orht^r  ^iarnplo  lessons  wn  i  ch  are  designed  primarily 
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for  small  or  large  group  participation.    These  af*e  quite 
varied  tn  natoro  and  will  allow  the  teacher  to  decide  which 
would  be  nK)St  appropriate  for  a  particular  group. 

Purposely,  many  more  sample  plans  and  suggested  activi- 
ties are  included  in  the  packet  than  the  average  teacher  w!ll 
be  able  to  use.    However,  this  allows  the  teacher  a  great 
deal  of  latitude  and  flexibility  in  planning  such  a  program. 
The  stories  were  written  to  illustrate  Crucial  principles 
which  will  be  brought  out  in  the  activities.  Individual 
lessons  were  planned  for  seventy^f ive  minutes.    This  time 
can  be  shortened  or  augmented  according  to  the  needs  of  the 
particular  grouo  of  students. 

The  materials  have  been  developed  by  Miss  Sonia  Cowen, 
d  truly  outstanding  student,    Oryanizationtil  format,  rewrite 
Sugg-estions,  and  an  occosional  story  or  two  have  been  cheer* 
fuily  provided  by  Professors  Bruce  Mitchell  and  Lynn  Triplett. 
jr.  Mftcholl  i  :>  un  Associate  Professor  of  Lducatlon,  while 
Mr.  Iripiett  is  an  Assistant  Professor  of  Asian  History. 


CONTENT  9JWARY  AND  INPUT  MATERIALS 


LONG  RANGE  GOALS 

A.  To  develoD  an  understanding  and  tolerance  of  cuftL.rai  relativism 
in  relation  to  the  PeoDle's  Republic  of  China  by  tntroducinq 
sfmilarfties  and  differences  existing  between  the  cultures  of  the 
United  States  and  China,  emohasizinQ  four  basic  cultural  comno- 
nents:    economic  Structures,  social  organization,  reliaious  svstems, 
and  DOliticat  organization. 

B.  To  develop  intellectual,  affective,  and  osychomotor  skills,  utiliz- 
ing knowledge  of  the  Chinese  Civi  | ization  by  way  of  the  individual 
activities  learning  oackets  and  the  modified  Taba  processes. 


LEARNI(^  CONCEPTS^    The  learning  concents,  in  achievinQ  the  long 
range  goals,  will  emohasTze  the  structural  and  functional  asoect*;  of 
the  Chinese  Civilization  as  a  uniaue  yet  adootive  unit  In  the  develop- 
ment of  mankind,  concentrating  on  the  aforementioned  basic  cultural 
experiences  of  ^re-modern  China  (Pre-Han  and  Imperial  China)  and  Modern 
China  (Revolutionary.  Nationalistic,  and  Cofwnunist  China)  achieved 
through  individual  activities  learning  oackets  and  modified  Taba  tasks 
introduced  and  attained  in  daiW  leSSOnS. 

A.    Each  cL'lture  is  uniaue  or  differentiated  from  all  other  cultures. 

1 .  Phvsi  cal  f  jatures  ( land  forms,  geograoh  i  cal  location,  envi  ron- 
mental  I  im^/rdtionc,  etc.)  Of  China  have  influenced  the  growth 
of  the  '^h:r^3e  Culture,  as  h3ve  the  Dhysical  features  oi  +he 
United  States  Titfruenced  the  culture  of  the  United  States. 

a.  Mans  involve  terminology  related  to  the  distinction  of 
of  the  following  ohySrcal  features:  boundaries/boundary 
Ifnes^  maD  legend  (map  exDianatlon  key):  scale  of  mtiest 
cities,  towns,  and  villages:  directional  sign*^  rivers, 
lakes,  oceans,  and  other  bodies  of  water:  land  forms 
Such  as  deserts,  mountains,  plateaus,  DiainS,  etc. 

b.  Land  formations  determine  greatly  the  i:>otentIal  of  sub- 
sistence activities;    agricultural  and/or  Industrial  growth 

c*    Climate  is  determined  by  location,  Dhysical  harriers  and 

land  format  ions .  i  nf  I  itencl  ng  life  sty  les 
d.    Population  qrowth  is  influenced  by  physical  features  of  the 

environment  and  cultural  ecologv  throuqh  adaotation 

2.  Agrarian  versus  industrial  growth  in  the  development  of  cultural 
traits,  needs,  and  '^jurvlval 

3.  HvDOthesis  '^elatino  to  Saolr-Whorf  and  ethnocentr i sm  will  be 
Introduced  as  a  means  of  'Showing  the  succes^sful  evolution  of 
each  culture  as  relafed  to  its  needs 
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B.  Each  culture  is  not  an  isolated  unit*  but  a  oroduct  of  both 
assimilation  and  Indlqenous  cultural  functions  and  societal 
needs 


1.  Many  aSDects  of  culture  tn  the  United  States  oarallef 
those  of  the  Pdoole^s  ReoubMc  of  China.     In  allowing 
thd  students  to  view  slides  of  both  cultures  (land* 
architecture,  subsistence  activities,  technology  used 
in  industry*  etc.)  the  concept  of  cultural  assimilation 
and /or  dl  f  f  us  ion  will  ewose  c  lose  s  i  m!  I  arl  t  les  exi  sti  no 
between  cultures*  as  well  as  distinguish  the  differences 

2.  Material  culture  will  be  viewed  in  regards  to  functional 
aspects  in  the  growtfi  of  the  Chinese  Civilization 

3.  Economic  Structures*  social  organization*  retlgous  rystems* 
and  DoMtical  organizational  structures  of  Pre-Modern  China* 
Modern  Chlna^  and  the  United  States  will  be  comoared  in  light 
of  development  in  relation  to  cultural  needs 


C.    Each  Culture  evolves  as  a  means  of  Drovlriinq  a  functional  Political, 
religious*  economic*  and  social  orqanl za"Ion  for  that  socletv. 


I .     F  ol r  tica I  Svstem 

a.    Pre-Modern  China    (Dvnasties:    ihaop*  Chou*  ChMn,  Hao* 
Sul*  T*ana,  Suna*  Non-Chinese,  Mfnq*  Ch'Ina) 
I.    Cor>f ucIan/Cientrv  State 

a.  FxOT  system 

b.  tcononic,  religious^  nolltical*  and  social 
develoDment  under  this  ear  of  Influence 

7.  Warlords 

3.     I nsta^ ■ I  I tv  of  no  11 1 1 ca  I  deve  ioomeots 
t^.    ^^odern  f^hi  nca 


I .    ^eoubl lean  China 

0.    Peasants  versus  Gentrv/Rul Inq  classes 

b.  ti'conomic,  social*  rellqlous  structures  develoneri 
in  relatlonshin  tn  the  Dolitical  svstem 

c.  Revoi ut lonarv  sfaQes  of  develonment  In  oolrtlcal 
dysfunction 

d<    f^ow  renresent  the  ma  for  I  ty/nri!  nor  i  tv  of  the  nonulous — 

the  vofce  of  discontentment 
e.    '^eat  of  government  manned  bv  what  clas5<?s 
2v    National  1  St  China 

3.    Peasants  versus  Gentrv/Ru I i oq  classes 

b.  CcOnHomic*  social*  religious  structures  develoned 
In  relationship  to  the  political  svstem 

c.  ^evolLftlonarv  staoes  of  development  Tn  oolltfcal  ^ 
dysfunction 

d.  How  leaders  emerged  In  voIcIn<i  discontentment  and 
reoresent^tlon  of  the  f^a  Tor  1  tv/mi  nor  I  tv  of  the 
DODU  fous 

e.  Seat  of  aovernmenr  manned  by  ^hat  classes 
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5.    Cormnunlst  China 

a.  Peasants  versus  Gentrv/Rul inq  classes 

b.  Economic,  social,  religious  structures  develoDed 
in  relationship  to  the  Dolit5cal  svstem 

c.  Revolutionary  stages  of  develoDment  in  DOlItical 
dysfunction  * 

d.  Emeroence  of  leaders  5n  voicina  the  discontent- 
ment and  reDresentat Ion  of  the  ma fori tv/minorlty 
of  the  DODulous 

e.  Seat  of  government  manned  bv  what  class 
I nte I lecfua I  and  Reliqious  ^vstems 

a.  Pre^^todern  China 

Nationalism  versus  cultural  ism 

a.  .    Humility  versus  Dride 

b.  Tradi^"ion  versus  modernization 

2.  faoiSm 

a.    Ph r lo^oDh I ca I  UtoD i a 

Man  in  relation  to  nature 

c.  Man  in  relation  to  himself 

d.  Man  in  relationship  to  Social,  economic^  and 
Dolitical  movements  as  dea i t  with  throuqh  the 
Taofsm  phi losophy 

3.  Buddhism 

a.  Phi losophical  Utopia 

b.  Man  in  relation  to  nature 

c.  Man  in  relation  to  himself 

d.  Man  in  relationship  to  social,  economic,  and 
political  movements  as  dictated  bv  the  Buddhism 
phi losophv 

4.  Conf uci  an !  sm 

a ,  ^h  i losph  ica I  Utop  ia 

t.    Man  in  relation  to  nature 

c,  Plan  in  relation  to  himself 

d,  Man  In  relationship  to  social,  economic,  and 
oolitical  movements  as  dictated  by  the  Confucian 
oh  I losophv 

1.    T^ive  Relationships  doctrines 

Transition  from  tradition  to  modernization 

b,  ^'^:>dern  Chi  na 
I  ,     Ma  r  X  i  Sm 

TheOloqv 

b,  Man  in  relation  to  nature 

c,  Man  in  relation  to  himself 

d,  Man  in  relation  to  the  *'system  of  establishment*^ 

e,  Man  In  the  relationship  of  social^  economic,  and 
DolitTcar  movements  as  dictated  by  theMars<1sm 
^heoioqy  and  doctrines 

^     in  1 Sm 

a,  Theolo^v 

h,    Mdn  In  relation  1q  nature 
c,^    Man  in  relation  to  himself 

d^    Mari  in  relation  to  the  *'sys+em  of  establishment'^ 

e,  Man  in  the  relationship  of  social,  economic,  and 
D'.;MtfC'il  movements  as  dictated  by  the  leninism 
theoloqv  and  doctrines 


Economic  Bases 

a.    Pre-Modern  China 

1,  Aqrarian  Tconomv 

a.  Role  and  status  of  the  peasant 

1.  Peasant  in  relatlonshro  to  central  government 
7.    Peasant  in  relatronshiD  to  qentrv/ruMnq 

c  lasses 

3.  Social  stratification 

4.  Sub  rdinate^suoerlor  relationship  emDhasIzed 
by  thft  Confucian  doctrines  of  the  F^lve 

Re !at  ionsh IDS 

5.  Relationships  in  regards  to  the  DoMtical, 
social t  and  religious  movements  as  dictated 
by  the  economic  structure 

b.  Role  and  status  of  the  qentry/rul inq  classes 
K    Role  and  status  of  the  landlord 

a.  Relationship  existing  between  peasant 
and  central  government 

b.  Subordinate-superior  relationship 
emphasized  by  the  Confucian  doctrines  of 
the  Five  Relationships 

c.  Social  stratification  mobi I Ity 

d.  Relationship  of  political,  social,  and 
religious  movements  as  dictated  by  the 
econofnic  strudure 

2.  Role  and  status  of  the  scholar 

a.  Relationship  to  central  novernment 

b.  Subordinate- superior  relationship 
emohasized  by  the  Confucian  doctrines  Df 
the  Five  Relationships 

c.  Social  strati  f  ica-^ion  mobility  by  means 

of  exam  svstem,  mastering  philosophical  doctrine 

d.  Relationshio  of  politfral,  social*  and 
reHqious  movements  as  dictated  bv  the  economic 
structure 

^,    Pole  of  the  gentry  r\:^^z  in  terms  of  definitions 
jnd  functions 

^,    Role  of  the  emoeror — monarch  rule  as  superior 
in  subordinate-5.uperior  relationship  emphasized 
bv  "fhe  Confucian  doctrines  of  the  Five  Relation- 
ships and  the  emperor's  position  in  the  expansion 
campaign^j  and  admin is'^'re^Mve  control  of  economical 
bases 

2,  World  hrade 

3,  World  view 
t.     ^^fO^Jern  Chi  na 

I,    Agrarian  Economy 

Role  am  status  of  the  peasant 

Role  and  ^^^tstus  of  the  Chinese  Communist  Partv 

rrtembers  and  leaders 

c.  ^''ffMtionshtp  to  socia!,  political,  and  reliqious 
TOvernents 

d.  Development  of  raw  materials  (resources)  and 

techno  Icq i ca  I  potent  la  I  (mach  i  nerv^  farmr  na  eau i pment, 
hvdroe  lectf^ica  I  power,  etc.) 
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IK    C.    3.    Economic  Bases 

e.  Imolenientatlon  of  farm  policies 

f.  RelationshiD  between  land^  resources,  and  the 
growth  of  DODufatlon  comolexes/clties 
Comolexity  of  technology 

h.    Wdr!d  trade 
I .    wor Id  view 

2.  jtabi I izatlon  and  transition  period  from  aqrarlan  econorw 
to  Industrial  economy 

3.  Indubtrial  Economy 

a.  Role  and  status  of  the  fanner/ laborer 

b.  Role  and  status  of  th<*  Industrial  (aborer 

c.  Role  and  status  of  the  Chinese  Communist  Partv 
members  and  leaders 

d.  Role  of  females  and  males  In  the  dtvlslon  of  labor 

e.  Relatlonshio  to  DOlftlcal,  social,  and  raliaious 
movements 

f.  Develooment  of  raw  materials  (resources)  and 
technofoqical  advancement  (machfnerv,  new  Industrial 
growth,  hydroefectricity,  etc.) 

q.    Planned  industiMal  izatlon  under  the  Ccnmunlst  ChInQ 
ad^^r  nl  stratlon 

K    Political  control  and  DrogrammlnQ 
2.    Model  for  economical  advancement  taken  from 
Soviet  Russians  develooments 

a.  Five  Year  Plan 

b.  *^romotlon  of  heavy  Industrial  develODr  »t 

c.  Agriculture  as  the  so*jrce  of  Industrial 
development  capital 

1.  Communis  established  and  manaoed  by 
the  qovernment 

2.  Authority  deleaated  to  provincial 
levels  of  qovernment 

4.  Disruption  of  economv  and  reversal  of  economical 
or  lor  I  ties 

4.    Social  Organ  I  ration 

a.  Pre-Modern  China 

1.  Class  stratification  and  structure  of  fnobit'+y 

a.  Peasant  role 

b.  Rentry  role 

c.  Emoeror  role 

d.  Subordinate-superior  relationships  as  emphasized 

by  the  Confucian  doctrines  of  the  Five  Relationships 

e.  ^4obllIty  of  social  stratification  between  classes 

f.  Strife  within  and  outside  of  the  classes 

2.  ^    Relationship  to  Political,  reliqious,  and  economic 

cond 1 1 i  ons 

5.  KinshiD  patterns 

b.  Modern  China 

\*    Class  stratification  and  structure  of  mobi I itv 

a.  Peasanf  role 

b.  Oentrv  roie:    extlnctloP  of  qentrv^  class/rise  of  peasant 

c.  Government  role 

d.  Worker/ 1 aborer  role 


lb 
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tl.    C.    4.    Social  Organization 

2.  RelationshJD  to  ooliticat,  religious,  an(^econcMnic 
conditions 

3.  Kinship  patterns 

4.  How  Ma'-xism  changed  social  organization 
(Confucian  prSnclDies  of  subordi nate-supertor 

relationships  gave  way  to  Coffwnunlstlc  doctrines) 

a.  Man  to  man 

b.  Parent  to  chi Id 
c-    Man  to  government 

?,    Social  change  suDDorts  the  Present  government 

0*    Introduce  the  student  to  the  Importance  of  avoiding  the  enthno 
centric  vleiN  of  cultures.    Encourage  the  student  to  suroass 
valuatlve  and/or  normative  {udgments  when  studying  China's 
oolitlcal,  religious^  economic,  and  social  development.  In 
comparing  the  Chinese  Civilization  to  the  United  States  Culture, 
Provide  the  student  with  the  opportunity  to  Identify  similarities 
and  differences  existing  between  the  cultures,  emphasizing  the 
significance  of  similar  social  functions  rather  than  structural 
differences.    Emphasize  the  fact  th^t  the  Chinese  Civilization 
has  evolved  throuQh  an  '^^'^c^^ct^cn  of  tradition  and  modernization 
by  Tieans  of  adapting  to  new  political^  religious,  economic,  and 
social  environments  as  a  society  devising  solutions  for  the 
utilisation  of  its  available  resources  Just  as  any  society  would 
do. 
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LEARN  ABOUT  MAN'S  BASIC  NEEDS - 
LtARN  ABOUT  YOUR  BASIC  NEEDS 


LtARNiNG  PACKET  NUMBER  ONE 


STUDENT'S  NAME: 


NOTE  TO  THE  TEACHER 


This  packet  Is  designed  to  help  the  student  Identify  the 
basic  needs  of  Man  and  the  basic  needs  of  himself^    This  packet 
wll I  help  the  student  better  understand  the  behavior  of  Man  and 
the  behavior  of  himself. 

The  long  range  plan  of  this  packet  Involves  the  need  to  ^ 
involve  the  student  in  a  tolerance  for  duiturat  relativism. 
Utilizing  this  packet  along  with  class  activities,  class  discussion, 
individual  research,  and  future  individual  (earning  packets,  will 
aid  the  stu4ent  In  discovering  this  tolerance. 

Allow  the  student  to  proceed  through  the  packets  In  consecutive 
order^  and  at  his  own  pace.    Encourage  htm  to  re-read  the  material 
and  r©-take  the  Post-Test  If  his  scoring  necessitates.    If  the 
student  Is  able  to  pass  the  Pre-Test,  allow  him  to  advance  to  the 
next  packet  v^Ithout  having  to  work  this  packet. 


WHAT  IS  IN  MY  LEARNING  PACKET? 
(TABLE  OF  CONTENTS) 


TITLE  PAGE  t^iMBER 

Why  I  Should  Use  This  Learning  Packet   4 

What  Should  I  Do  In  Ordor  To  Leam 

This  Information  ?   5 

What  Will  I  Learn  Jn  This  Packet?   6 

How  Will  I  Show  I  Have  Learned?   8 

What  Should  I  Do  If  I  Already  Know 
The  Information  I  Am  To  Learn 

In  J^is  Packet?  »  »  10 

What  Should  I  Do  I  f  I  Oon^t  Already 
Know  the  Information  I  Am  To 

Learn  In  This  Packet?   16 

When  Do  I  Know  r  Know  The  Material 
1  Am  Expected  To  Learn  From  This 

Packet?   33 

What  Do  [  Do  When  I  Am  Finished  With 

My  Learning  Packet?    39 

-5- 


WHY  I  SHOULD  USE  THIS  LEARNING  PACKET 


The  purpose  of  this  learning  packet  is  to  help  you  learn 
about  Man  and  his  basic  needs.    In  order  to  discover  Man^s 
universal  and  personal  needs,  as  we! \  as  your  own  needs,  you 
wi^ll  need  to  follow  the  instructions  listed  on  each  page  very 
careful  ly.    You  wi  1 1  be  a  I  lowed  to  learn  as  fast  or  as  s  low 
as  you  wish. 

The  concepts  you  will  discover  and  learn  in  packet 
will  help  you  in  learning  and  discovering  the  concepts  Intro- 
duced in  your  next  learninQ  packet — You  In  Your  Worl d  (Packet  Two). 


NOW,  TURN  TO  THE  NEXT  PAGE  AND  READ:    WHAT  SHOULD  I  DO  IN  ORDER  TO 

lEARN  THIS  INFORMATION? 


ERIC 
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WHAT  SHOULD  I  DO  IN  ORDER  TO  LEARN  THIS  INFORMATION? 


Because  students  learn  at  different  speeds,  and  learn  fn  many 
different  ways,  you  wMi  be  allowed  to  learn  as  fast  or  as  slow  as 
you  wish.    You  will  need  to  follow  the  Instructions  listed  on  each 
page.    Do  not  skip  ahea<;  In  the  packet  unless  you  are  Instructed  to 
do  so.    Do  not  skip  packets  unless  you  are  instructed  to  (to  so. 

You  wi  H  first  need  to  have  a  pencil  or  a  pen.    Your  teacher 
should  have  a  resource  center  for  you,  equipped  with  crayons,  scissors, 
paints,  construction  paper,  magazines^  and  other  supplies.    Make,  sur« 
you  know  where  this  resource  center  Is  located  in  your  classroom. 

In  order  to  learn  this  information^  you  will  need  to  follow 
instructions  careful  l^^and  be  able  to  understand  the  concepts  introduced. 
What  are  the  concepts?    TURN  TO  THE  NEXT  PAGE  AND  READ; 

WHAT  WILL  I  LEARN  IN  THIS  PACKET? 


1 


WHAT  Will  I  lEARN  IN  THIS  PACKET? 
I.     You  wMI  learn  about  Man. 


A. 

You 

wi  1 

1  learn  that  Man  has  basic  needs. 

B. 

You 

wi  ) 

1  learn  that  al 1  men  have  basic  needs. 

C. 

You 

wt  1 

1  learn  ttiat  all  men  have  universal  needs. 

D. 

You 

W[  t 

1  learn  that  all  men  have  personal  needs. 

,E. 

•You 

wi  1 

1  learn  what  basic  needs  Man  has. 

1  . 

You 

wi  II 

learn  what  physical'  needs  Man  has. 

2. 

You 

wi  1 1 

learn  what  universal  physical  needs  Man  has. 

5. 

You 

will 

learn  what  personal  physical  needs  Man  has. 

4. 

You 

wi  1 1 

learn  what  social  needs  Man  has. 

5. 

You'  will 

learn  what  universal  social  needs  Man  has. 

6. 

You 

wt  II 

learn  what  personal  sociat  needs  Man  has. 

7. 

You 

wi  1 1 

learn  what  spiri'''ual  needs  Man  has. 

8. 

You 

wi  1 1 

learn  what  universal  spiritual  needs  Man  has. 

9. 

You 

wi  II 

learn  what  personal  spiritual  needs  Man  has. 

1 1  *     You  wi  1 1  team  about  You* 

A,    You  wM  I  learn  that  You  have  basic  needs* 

B*    You  wi  1 1  learn  that  You  have  unl versat  needs* 

C*    You  wi  1 1  learn  that  You  have  [rersonaj  needs* 

D*    You  will  learn  that  You  have  basic  needs  that  You  can  define* 

I*    You  wilt  learn  what  physical  needs  You  have* 

2*    You  wl 1 1  learn  what  universal  physical  needs  You  have* 
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5.  You  will  leam  what  personal  physical  needs  You  have. 

4.  You  will  learn  what  universal  social  needs  You  have. 

5.  You  will  leam  what  persoant  social  needs  You  have. 

6.  You  will  leam  what  universal  spiritual  needs  You  have. 

7.  You  will  learn  what  personal  spiritual  needs  You  have. 

You  will  learn  that  you  are  a  person  with  both  universal  and 
personal  basic  needs. 


READY  TD  LEARN  ABOUT  MAN?    READY  TO  LEARN  ABOUT  YOU? 

TURN  TO  THE  NEXT  PAGE  AND  READ:    HOW  WILL  I  SHOW  f  HAVE  LEARNED? 


HOW  WILL  I  SHOW  I  HAVE  LEARNED? 


This  packet  contains; 
(Pa  Pre-Test; 


(2)  a  Word  List: 


(3>  a  Study  of  Key  Ideas: 


(4)  Thought  Questions; 


(5)  Post-Test! 


(6)  Creative  Projects; 


This  Is  provided  as  a  mans  of 
helping  you  and  your  teacher 
determine  whether  you  need  to 
aiwpiete  this  packet. 

This  Is  provided  as  a  means  of 
helping  you  f ami  I lariz©  yoursel f 
with  new  terms.    It  wM  I  hefp 
introduce  ^ou  to  terms  you  may 
wish  to  use  during  class  discussions^ 

This  Is  provided  as  a  means  of 
enabling  you  to  learn  the  conceprs 
related  in  t+^is  packet. 

These  questions  will  appear  through- 
out the  packet  as  a  means  of  helping 
you  discover  key  Ideas  by  applying  the 
knowledge  you  are  learning. 

This  is  provided  as  a  means  of  helping 
you  measure  and  evaluate  what  you  have 
learned  by  using  this  packer.  It  will 
help  you  check  your  learning  of  the 
terms  ^nd  key  ideas  Introduced  In  this 
packet. 

To  help  you  remember  what  you  have  dlscx)vere 
and  teamed,  these  projects  wifl  reinforce 
the  learnlr>g  of  basic  terms  and  key  Ideas. 


In  order  to  show  what  you  have  learned,  you  will  need  to 
(I)  explain,  (2)  list,  (3)  demonstrate,  (4)  prove,  and  (5)  evaluate  what 
you  have  learned  from  using  this  packet.    You  will  be  given  a  pre*test 
to  determine  if  you  need  to  complete  this  packet.    If  you  are  unable  to 
demonstrate  your  understanding  of  the  concepts  tested  In  the  pre-test. 
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you  wH  I  need  to  ccmptete  the  packet  by  progressing  through  the 

(1)  Word  Lists 

(2)  Study  of  Key  Ideas 
(5)  Thought  Questions 
(4)  and  the  Post-Test. 

Later>  you  will  be  able  to  further  study  the  key  Ideas  Introduced  i 
this  packet  by  dotng  projects. 

You  wfM  need  to  pass  the  Post-Test  in  order  to  proceed  to 
Packet  Two, 


TURN  TO  THE  fJEXT  PAGE  AND  BEGIN  THE  PRE-TEST. 
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WHAT  SHOULD  I  DO  IF  I  ALREAD"'  KNOW  THE  INFORMATION 
I  AM  TO  LEARN  IN  THIS  PACKET? 


As  a  means  of  helping  you  and  your  teacher  determine  whether 
you  need  to  complete  this  packet^  proceed  to  take  the  Pre-Test 
provided  below: 

PRE^TEST :    LEARN  ABOirT  MAN'S  BASIC  NEEDS— 
LEARN  ABOUT  YOUR  BAStC  NEEDS 

K    Write  a  short  definition  of  the  following  terms: 
Needs: 


Bas I c  Needs : 


Universal  Needs: 


Personal  Needs: 


Physical  Ntjods: 


Social  Needs: 


Spi ritual  Needs: 


^10- 
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2.    Write  answers  to  the  following  questions: 
A.    What  are  Man's  baste  needs? 
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B.    What  basic  needs  do  all  men  have? 


C.    What  universal  needs  does  Han  have? 


D.    What  personal  needs  does  Man  have? 


E.    What  physical  needs  does  Man  have? 


^11- 
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2.    (Conttnued;    Write  answers    to  the  fol lowing  questions) 
F.    What  social  needs  does  Man  have? 


G.    What  universat  physical  needs  does  Man  have? 


H,    What  personal  physical  need^.  does  Man  have? 


).    What  universal  social  needs  does  Man  have? 


J.    What  personal  social  needs  does  Man  have? 


ER.IC 
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(Continued;  Write  answers  to  the  foMowtng  qwsttons) 
K.    What  untversal  spiritual  neects  cfoes  Man  have? 


L.    What  persona)  spiritual  needs  does  Man  have? 


M.    What  basic  needs  do  You  have? 


N.    What  universal  needs  do  You  have? 


0.    What  personal  needs  do  You  have? 


P.    What  physical  needs  do  You  have? 


(Continued:  Write  answers  to  the  following  questions): 
0*    What  universal  physical  needs  do  You  have? 

R,    What  personal  physical  needs  do  You  have? 

S,    What  universal  social  needs  do  You  have? 

T,    What  personal  social  needs  do  You  have? 


U,    What  universal  spiritual  needs  do  You  have? 

r 

V,    What  persona)  spiritual  needs  do  You  hove? 

W,    )n  wnat  ways  are  you  a  person  with  both  universal 
and  persona)  basic  needs? 

finlshed?  take  this  pre-test  to  your  teacher, 

stop:  do  not  go  any  further  in  this  packet  until  your 
teacher  instructs  you  to  do  so • 


If  your  teacher  checks  ^tem  number  one,  you  do  not  need  to 
complete  the  remainder  of  this  packet.    If  your  teacher  checks 
item  nuniber  two>  continue  to  work  with  this  packet,  and  turn 
the  page. 

It©.ii  one;    Go  on  to  next  packet.  ______ 

item  two:    You  are  ready  to  start  working  In  thla  packet. 
Turn  the  page  and  begin. 
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WHAT  SHOULD  I  00  )F  I  DON'T  ALREADY  KNOW 
THE  INFORMATION  I  AM  TO  LEARN  IN  THIS  PACKET? 

You  will  need  to  work  with  the  (I)  Word  List 

(2)  Study  of  Key  Ideas 

(3)  Thought  Questions 
(4>  Post-Test 

(5)  Creative  Projects 

Ready  to  begin?    First,  you  will  need  to  familiarize 
yourself  with  new  tenns.    The  Word  List  on  the  next  page 
will  help  you  learn  these  terms. 


Turn  to  the  next  page. 


ERIC 


-f6- 

2o 


WORD  I 1ST 


Heads: 


Basic  Needs: 


Unl versai  Needs: 


Personal  Needs: 


Physical  Needs: 


Social  Needs: 


Spi  rl tual  Needs: 


Those  things  which  are  desirable^  useful^  and 
essential  to  I Ife. 

Those  physical,  social,  spiritual  properties 
or  quel  Itt*^  ^  which  are  essential  to  1 1  fe  In 
order  fo;      itan  beings  to  live. 

These  physical,  socfdl^  and  spiritual  basic 
needs  shared  by  all  men  in  order  to  live. 

Those  physical,  social,  and  spiritual  basic 
needs  characterized  by  the  desires  of  the 
individual . 

Those  universal  and  personal  needs  of  humans 
associated  with  survival.    These  neects  are 
related  to  material  possessions  or  natural  laws 
essential  to  satisfying  the  needs  of  the  body. 

Those  universal  and  personal  needs  of  humans 
associated  with  companionship  with  other  humans. 
These  needs  are  related  to  the  individual  Inter- 
actions of  humans  in  groups. 

Those  universal  and  persqnal  needs  of  humans 
associated  with  emotions,  security,  or  religious 
and  sacred  matters.    Many  times  these  needs  are 
listed  under  "social  needs.*' 


IF  YOU  HAVE  DIFFICUITY  WITH  OTHER  TERMS  INTRODUCED  IN  THIS  PACKET, 
USE  THE  DICTIONARIES  MADE  AVAILABU  IN  YOUR  RESOURCE  CENTER.  IF 
YOU  ARE  STIll  CONFUSED,  ASK  YOUR  CLASSMATES  OR  YOUR  TEACHER  FOR  HELP. 

TURN  TO  THE  NEXT  PAGE  AND  START  YOUR  STUDY  OF  THE  KEY  ID^'AS. 
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KEY  jPEAS 

Learnirtg  About  Man: 

What  is  Man?    What  <toes  Man  need  in  order  to  live? 

Let  us  imagine  Man  in  a  room  by  himself.    This  room  has  nothing 
in  it.    What  would  Man  need  in  that  room  In  order  to  live? 

Man  could  not  survive  for  a  long  period  of  time  if  he  could  not 
ful f i I  I  his  basic  nee ds . 

What  are  basip  needs?    Basic  needs  are  those  essentials  in  life 
which  enab le  Man  to  1 1 ve  from  minute  to  minute,  from  hour  to  hour, 
from  day  to  day,  and  so  on.    Basic  needs  reust  to  be  fulfilled  if  Man 
is  to  survive     Basic  needs  consist  of  (I)  Physical  needs,  <2>  Social 
needs,  and  (3)  Spi ri tuai  needs. 

Let*s  pretend  the  Man  we  have  in  the  empty  room  has  nothing  to 
satisfy  his  basic  needs.    What  can  we  provide  In  order  to  help  him 
survi  ve?- 

First,  Man  needs  to  satisfy  his  physical  needs.    These  include 
material  possessions  and  natural  taws  essentia)  in  satisfying  the 
needs  of  his  body.    Does  Man  need  ai_r  in  order  to  survive?    Yes,  Man 
needs  air  to'breathe  in  order  to  survive.    What  would  happen  to  Man 
if  he  did  not  have  ai  r  to  breathe?    He  would  die.    Air,  then,  is  a  natural 
law  essential  in  satisfying  Man*s  physical  basic  need  to  breathe. 

Does  Man  need  water  in  order  to  survive?    Yes,  Man  needs  water  to 
dri,pk  in  order  to  survive,    what  would  happen  to  Man  if  he  did  not  hjve 
water  to  drink?    Pretending  he  does  not  have  any  other  liquids  available 
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to  hinv>  Ma*?  would  die  without  water  to  drink*    Wat§r,  then.  Is  a 
baste  physical  need  of  Man.    In  what  ways  might  water  not  be  a 
baste  physical  need  of  Man?    Does  Man  need  to  wash  himsel  f  tn  order 
to  survive?    Would  Man  die  if  he  did  not  wash  himself  or  his  elothes? 
tt  is  doubtful  that  being  dirty  would  eause  Man  to  die.    Is  water, 
then,  when  it  is  used  in  washing  Man  or  clothes  a  basic  physical 
need?    No,  when  water  is  used  for  washing  Man*s  body  or  his  clothes 
it  is  not  considered  a  basic  physical  need.    However,  jstate£  used  to 
wash  an  open  wound  Is  e  basic  physical  need  if  it  washes  out  the 
wound  and  helps  stop  infection.    When  water  Is  used  for  drinking  or 
health  and  sanitary  reasons  it  becomes  a  basic  physical  need  of  Man. 

So  far,  we  have  listed  air  and  wat6r  as  elements  needed  in 
satisfying  Man*s  basic  physical  needs.    Can  you  think  of  any  other 
physical  needs?    If  Man  only  had  af£  and  water  would  he  be  able  to 
survive  for  a  long  period  of  time?-  What  other  basic  physical  needs 
must  be  met  in  order  for  Man  to  survive?    Do  you  think  Man  could  live 
without  food?    Food  is  a  basic  physical  factor  in  Man's  survival.  It 
is  needed  by  Man's  body  to  enable  Man  to  function  successfully.  Man 
could  not  live  for  a  very  long  period  of  time  without  food.  Food,  then, 
is  a  basic  physical  need  of  Man. 

What  other  basic  physical  needs  must  Man  meet  in  order  to  survive? 
Could  Man  survive  without  sleep  or  rest?    Sleep  and  rest  help  Man  coni)at 
fati^e.    It  is  doubtful  that  Man  could  survive  long  without  sleep^  or 
rest.    Therefore,  sleep,  or  rest  are  considered  basic  physical  needs  of 
Man. 

Could  Man  survive  if  he  ojuid  not  move?    How  woutd  he  get  his 
water  and  his  food  if  he  could  not  move?    What  parts  of  Man's  body 
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enable  Man  to  move?    An  essentia)  part  of  Man's  body  ts  his  muscle 
sysliam.    Muscles  enable  Man  to  move,  to  breathe,  to  drink,  to  eat, 
to  sleep,  and  to  Uft,  walk,  run,  buMd^  and  so  on.    It  Is  important 
that  these  tmiscles  be  toned  In  order  that  Man  may  utilize  them. 
How  does  Man  tone  his  muscles?    Does  he  need      exercise  his  muscles 
Hn  order  to  tone  them?    Is  exercise,  then,  a  basic  physical  need  of 
Man?    Yes,  exercise  is  associated  with  satisfying  the  needs  of  Man's 
body;  therefore,  e)^rclse  is  a  basic  physical  need. 

What  other  baste  physical  need  must  be  met  In  order  that  Man 
may  survive?   Could  Man  survive  long  If  his  body  was  constantly 
e>9osed  to  the  cold  and  heat  of  the  weather?   Would  Mm  survive 
long  If  he  could  not  shelter  himself  from  the  elements  of  his 
environment?    How  can  Man  protect  himself  from  the  hardships  of 
weather?    If  Man  Is  living  In  a  very  cold  climate,  does  he  need 
clothes  to  keep  him  warm?    Are  clothes,  then,  material  physical 
needs  basic  to  Man's  survival?    If  Man  coutd  not  survive  without 
clothes,  they  would  be    basic  physical  needs.    What  happens  if 
we  place  Man  In  a  very  warm  climate?    Does  he  need  clothes  to 
keep  him  warm?    If  Man  can  survive  without  clothes,  they  are  not 
basic  physical  needs.    Does  Man  need  shelter  in  order  to  survive? 
Would  Man  live  long  without  shelter?    It  Is  doubtful  that  Man 
could  live  l^ng  without  shelter.    However,  shelter  has  many  defini- 
tions.   A  cave  is  a  shelter.    A  tree  Is  a  shel ter.    A  house  is  a 
shelter.    Can  you  think  of  other  types  of  shelters?  If  Man  lives 
in  a  warm  climate,  could  he  survive  in  a  cave?    Could  he  survive  in 
a  tree?    Could  he  surlve  in  a  house?    In  a  warm  climate  any  one  of 
these  shelters  would  enable  Man  to  satlsf/  his  basic  physical  need 

for  shelter.  What  happens  if  Man  lives  in  a  cold  climate  in  a  cave? 
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Would  a  cave  be  warm  enough  to  enable  Man  to  survive  In  a  cold 
climate?    If  not,  what  would  Man  need  In  order  to  insure  his 
survival?    He  might  need  very  warm  clotties.    Would  clothes  ttien  be 
a  basic  physical  need?    If  they  enable  Man  to  survive^  they  would 
be  considered  a  basic  physical  neeo.    if  Man  had  a  very  warm  cave 
in  tills  cold  climate,  would  clotiies  be  essential  to  his  survival? 
What  happens  when  Man  needs  to  leave  his  warm  cave  to  hunt  for 
food  in  this  cold  climate?    Would  clothes  be  essential  to  his 
survival?    For  Man  to  survive  In  a  cold  climate  he  would  need 
a  warm  shelter^  or  warm  clothes,  or  f  I  re.    If  Man  lived  in  a 
cold  climate  without  a  warm  shelter,  or  warm  clothes,  would  fire 
enable  him  to  survive?    If  so,  then  fi^re  would  be  considered  a  basic 
physical  need.    If  Man  lived  In  a  cold  climate  in  a  house,  his 
shelter  might  enable  him  to  survive  without  clothes  or  shelter. 
What  happens  if  ttm  needs  to  leave  his  sHelter  his  warm  house 
to  get  food  In  this  cold  climate?    Clotties,  again,  would  be  con- 
sidered an  essential  to  his  survival.  Would  Man  need  mone  than  a 
shelter  if  he  Uved  in  a  warm  climate?    If  Man  could  survive  **Ith- 
out  clothes  or  fin&,  then  his  sheMer  would  serve  as  his  basic 
physical  need  in  protecting  him  from  the  hardships  of  weather. 

Let's  pretend  the  Man  we  have  In  the  empty  room  has  nothing 
to  satisfy  his  basic  needs.    Let's  pretend  the  Man  has  no  extreme 
cl  I  mate  to  prevent  his  survival .    He  sti  1 1  weds  shelter,  which  is 
already  provided  by  ttie  walls  of  the  room.    What  other  basic  physical 
needs  must  be  met  in  order  to  help  him  survive?    Can  you  list  them? 

(I)    ;  (2)    .   ;  (3)   

(4)   ;  (5)   or  :  and  (6)  shelter 
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You  have  Just  learned  that  Man  cannot  survive  for  long 
periods  of  time  i^lthout  fulfil  I  tng  needs  essential  to  hts 
survival.    The$e  needs  were  essential  to  satisfying  the  needs 
of  hts  body.    What  did  we  call  these  needs?    These  needs  were  , 
called  Man's  basic  PHYSICAL  NEEDS. 

What  Is  another  basic  need  of  Man?    Man  cannot  provide 
himself  with  his  basic  physical  needs  when  he  is  first  bom^ 
How  (jocts  Man  meet  his  physical  needs  at  birth?    Man  is  depen* 
dent  upon  others  for  his  needs.    Thi&  dependence  at  birth  and 
throughout  his  life  means  Man  must  interact  with  other  humans. 
This  jjteractlon- enables  Man  to  meet  the  second  of  his  basic 
needs— SOCIAL  NEEDS. 

What  are  social  needs?    How  do  socfal  needs  differ  from 
physical  needs?    Social  needs  are  those  needs  which  must  be 
met  in  order  for  tten  to  be  happy  In  his  lif<>.    Physical  needs 
enable  Man  to  survive  through  meeting  the  basic  needs  of  his 
body.    Social  needs  enable  Man  to  survive  throu^  meeting  the 
basic  needs  of  his  dependence  upon  others — social  needs  enable 
Man  to  survive  through  meeting  the  basic  needs  of  h!s  mind. 

When  Man  Is  liorn,  he  has  a  farr^Ily.    This  family  first  makes 
^ure  Man  has  his  basic  physical  needs  met.    Then^  the  family 
supplies  Man  with  social  needs  such  as  love^  help^  fun,  and 
friendship.    A  Man's  family  supplies  his  first  socia*  needs — 
someone  +0^  love  hjmj  and  sofitjons  he  can  love.    As  a  social  being, 
Man  needs  to  believe  h_e_  _is  loved,  and  he  needs  to  be  able  to  show 
his  love  to  others.    Man's  f I rst  recelvi ng  and  giving  of  this  love 
may  stem  from  his  family.    Later  in  his  life,  Man  may  receive  and 
give  this  love  to  others  outside  of  his  family — such  as  friends. 
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Man^s  social  needs  include  helping  each  other  meet  their  basic 
nepds — physical,  social,  and  spiritual.    Man  interacts  with  others. 
It  is  through  this  intersection  Itiat  he  develops  friendship  with 
his  .oempanloos.    He  becomes  Involved  In  the  welfare  of  other  humans.  ' 
Man  develops  oooperatlvw  and  interdependent  relationships  with 
members  of  his  family,  his  neighborhood,  his  city,  his  county, 
his  state,  his  country,  his  world.    With  each  Interaction,  Man  Is 
satisfying  his  basic  social  needs.    These  basic  social  needs  include 
the  need  to  jove  and  be  tpved.    It  is  thnou^  the  development  of  this 
love  that  f4an  is  willing  to  help  others,  to  have  fun  with  others,  to 
reach  his  goals,  to  leam  about  the  world. 

Helping  others  satisfies  a  basic  social  need  of  Man.    Man  is 
h?ppy  when  he  thinks  and  knows  he  Is  helpful  and  wanted.    When  Man 
feels  he  Is  needed,  he  can  feel  loved  and  give  love. 

Having  fun  makes  Man  happy.  Happiness  Is  a  basic  social  need 
of  Man.  Having  good  times  with  other  people  strengthens  Man's  ties 
with  others.    Many  times  this  Interaction  develops  into  a  strong 

4 

friendship. 

What  is  a  friend?    What  do  you  think  a  friend  is?    Why  do  you 
have  friends?    Do  all  peoDle  need  friends?    How  do  yzz  make  friends 
with  someone?    What  do  friends  do?   Are  menibers  of  your  family  your 
friends?    Why  or  why  not? 

A  friend  can  be  defined  in  many  ways.    A  social  contact  wilh 
others  who  care  about  Man  and  meat  his  basic  social  needs  are  friends. 

Goals  are  also  basic  social  needs  of  Man.    Goals  give  purpose 
to  Man's  life.    By  working  with  others,  through  cooperation  with 
others,  Man's  goals  are  attained.    Oo  goals  aver  change?    If  Man 
cannot  find  purpose  in  his  goal,  he  often  changes  his  goa^s.  Why 
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might  It  be  wise  to  change  goals?    Man  must  feel  that  he  can 
achieve  his  goals.    Why  might  this  be  true? 

Man  has  another  basic  social  need — he  n^eds  to  feel  he 
can  ijo  something  well.    Why  do  you  suppose  this  Is  so  important? 

Man  Is  3  curious  being.    Another  of  his  basic  social,  needs 
Is  the  need  to  discover,  think,  and  learn.    How  does  man  learn? 
Man  learns  from. others.    This  learning  process  is  a  social 
process.    Can  you  why  Man  has  basic  social  needs  that  must  be  met 
in  order  for  him  to  survive?    When  Man  is  bom,  how  does  he  team 
that  he  must  eat,  drfnk,  exercise,  sleep,  and  breathe?   These  needs 
may  be  naturally  taught;  but  how  does  Man  team  to  talk,  sing, 
dance,  and  live  with  others?    This  learning  process  Is  met  through 
interaction  with  others. 

Vte  have  learned  that  Mah  has  both  basfc  PHYSICAL  NEEDS  and 
basic  SXIAl  NEEDS  which  must  be  met,  enabling  Man  to  survive. 
Let's  review  these  PHYSICAL  and  SXIAL  NEEDS  basic  fo  Man. 

What  are  Man's  basic  PHYSICAL  NEEDS?  Body  needs.  (FIH-in  blanks). 

(1)    (4)   

'  (2)  (5) 


(3)  (6) 


What  are  Man's  basic  SOCIAL  NEEDS?  Happiness. 

<l)     Fami  I  les   <4)    Helping  Others — Feeling  Needed 

(2)  Love   (5)  Goals  

(3)  Friends   (6)    Feellng  of  Achlevetnent 

<7)    Satisfying  Curiosity 


ERIC 
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You  have  just  teamed  and  reviewed  two  categories  of  Man's  basic 
needs*    Can  you  think  of  the  third  pategory?    Man's  third  basic  set 
of  needs  are  SPIRITUAL  NEEDS. 

Spi ritual  needs  provide  Man  with  security  in  emotional , 
religious  and  other  sacred  matters.    Many  times  spi ritual,  needs 
are  listed  with  society!  needs  because  they  cto  not  apply  directly 
to  the  r^eds  of  the  body^  as  a  means  of  survival.    Spiritual  needs 
help  Man  attain  happir^ss,  a  social  need.    Spiritual  needs  provide 
Man  with  Faith.    Faith  may  be  the  need  to  believe  in  yourself, 
your  family,  your  friends,  your  government,  the  people  of  your 
World,  or  in  a  form  of  religious  activity.    Faith  may  be  the 
belief  in  a  Supreme  Being  or  Creator.    Can  you  think  of  Faith 
as  a  basic  need  separate  from  Man's  basic  sociei  needs? 

Basic  physical  needs  suc^i  as  air,  water,  fppd,  s leep, 
exercise,  and  shel  ter  are  needed  by  al  I  ruffwn  be i nqs *  When 
needs  are  basic  to  ajj  human  beinfjs  we  call  these  basic  needs 
UNIVERSAL  Needs.    Universal,  basic  needs  include  <l)  physical 
nee ds ,  <2)  social  needs,  and  <3)  spiritual  needs> 

What  might  UNIVERSAL  BASIC  PHYSICAL  NEEDS  include?  All 
hunran  beings  need  air,  wate r t  food,  sleep,  exercise,  and  shelter. 
Yiti^n  these  needs  are  basic  Physical  needs  of  al  I  hty^an  be i nqs  we 
call  these  Universal  basic  physical  needs.    Clothing  Is  not  needed 
by  aj^I^  human  beings;  therefore,  clothing  is  not  a  basic  physical 
f^sfid  Un' versa!  to  all  human  beings. 

What  bti^^c  physical  needs  are  universal  needs  of  Man?  <FilI-in 
the  blanks).    (I)    (2)  t 
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<3) 
<5) 


(4) 
(6) 


Basic  social  needs  Such  as  fami I les,  love,  companionship  <friends), 
^eel i  ng  of  worth  (helping  others  and  feeling  needed)*  goals,  fee  1 1 nq 
gf_  achlevemsnt  >  and  satisfying  curiousi ty  are  needed  by  al  I  fiu^aan 
betnqs*    When'neeOs  are  basic  to  all  hum,an  beings  i^e  call  these  needs 
UNIVERSAL  Needs.    Universal  basic  needs  include  (I)  physical  needs*  . 
<2)  social  needs >  and  <3)  spl ri tual  needs. 

'  What  might  UNIVERSAL  BASIC  SXIAL  NEEDS  Include?    All  human 
beings  need  fami I ies >  loye^  companionshiPt  feel Inq  of  worth >  gpa i s * 
feeling  of  achievement*  and  satisfaction  of  curiosity.    Money  Is  not 
needed  by  a  1 1  hunan  befngs;  therefore*  money  is  not  a  basic  social 
need  Universal  to  al  I  human  beings. 

What  basic  social  needs  are  universal  needs  of  Man?  (FMI-in 
the  blanks). 

(1)    (4)   

(2)   ,   (5)   

(3)   :   <6)   

(7)   . 

Basic  spiritual  needs  such  as  Fal th  in  yourself*  your  family* 
your  friends*  your  government*  your  world*  and  a  Supreme  Being  or 
Creator  are  neected  by  Man.    Not  everyone  has  faith  in  themselves* 
their  family*  their  friends*  their  government*  their  world*  or 
a  Supreme  Being  or  Creator.    Therefore*  not  a>  1  sp^i  ritual  needs  are 
Universal  to  a  I \  human  beings.    However*  a  UNIVERSAL  BASIC  SPIRITUAL 
NEED  is  Faith  in  at  least  one  or  more  of  the  above  listed  needs. 

Give  a  definition  of  UNIVERSAL  BASIC  SPIRITUAL  NEEDS^  Faith 

^26- 


Let's  pretend  m  stilt  have  Man  In  an  empty  room  without  any 
of  his  basic  needs,  list  below  the  basic  UNIVERSAL  Nee<te  he  must 
have  In  order  that  he  may  survive. 


Basic  Universal  Physical  Needs: 

(1)  .  (4) 

(2)   ^   (5) 

(3>  .  (6) 


Basic  Universal  Social  Needs; 

(l>   '  (4> 

(2>  [   (5> 

(3)      .    (6> 

i7) 


Basic  Universai  Spiritual  Needs:  (One  or  more) 

(l>    (5)   

(2)  (6) 


(3)    (7) 

(4)  (8) 


Al  I  human  beings  h.:  .  Universal  needs  to  ful  fi  1 1  In  order  to 

survive.  All  human  oeings  also  have  Personal  needs  characteristic 

of  their  individual  environments,  desires,  and  discoveries.  When 

Man  needs  clothing,  this  is  a  personal  need  not  universal  to  al I 

human  beings.    When  Han  needs  a  car,  this  Is  a  personal  need  not 

universal  to  all  human  beings.    When  Han  needs  to  vr]fe  poetry,  this 

is  a  personal  need  rjot  universal  to  al  I  human  beings.    When  Man  needs 

to  bfcl leve  in  Buddha,  this  is  a  personal  need  not  universal  to  ai I 
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human  beings.    When  Man  needs  physical^  social^  and  sptr!tust 
fulflllmnt  not  needed  by  all  human  beings  the  need  Is  not 
universal >    We  pall  this  type  of  need  a  PERSOMAL  NEEp>  A 
Personal  |jfe>ed  contai  ns :  ( I )  individual.  F^vstcal  needs,  (2*^  Indivi- 
dual Social  needs,  aijci  (3)  tndlvldoal  Spiritual  fvaet^.   Can  you 
think  of  any  other  Personal  Needs  that  Man  may  have?    If  so,  write 
them  below: 


TURN  TO  THE  NEXT  PAGt  Affl)  ANSWER  THE  QUESTIONS  INTRODUCED  IN 
THOUGHT  fiUESnONS* 
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THOUGHT  QUESTIONS 

Learning  About  You; 

You  have. already  learned  about  Man  and  his  basic  needs.  Apply 
this  knowledge  In  answering  the  following  questions  in  order  to 
discover  things  about  You  and  your  basic  needs. 

I.    Vdhat  basic  needs  do  You  have? 


2.    What  universal  nee'is  do  You  have? 


3.    What  are  your  basic  universal  physical  needs? 


4.    How  do  you  fulfill  your  basic  universal  physical  needs? 
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5.    Why  Is  it  necessary  that  you  fu) f I  II  your  basic  iiniversal 
physical  needs? 


6.    What  are  your  basic  universal  social  needs? 


7.    How  do  you  ful  fl  1 1  your  basic  universal  social  needsy? 


8^    Why  is  it  necessary  that  you  fulfill  your  basic  universal 
social  needs? 


9.    Wha1  are  your  basic  untversal  spi  ritual  needs? 
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10.     How  do  you  ful  f  i  I  I  your  basic  universal  spl  ritual  needs? 


11.     Why  ts  tt  necessary  that  you  fulfill  your  basic  universal 
spt  ri  tual  neecs? 


(2,     What  personal  needs  cto  You  have? 


13.     What  personal  physical  needs  do  You  have? 


14.     How  do  you  fu I f  i  1 1  your  personal  physical  needs? 
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15,     Why  ts  it  necessary  that  you  fulfill  your  personal  physical 
needs? 


16.     What  personal  social  needs  do  You  have? 


17,     Hem  do  you  fuf  f  i  1 1  your  personal  social  needs? 


18.     Why  is  !t  necesso^  that  you  fulfill  your  personal  social  needs? 


19,     What  personal  spl  ritual  needs  do  You  have? 


20,     How  do  you  fulfill  your  personal  spiritual  needs? 


21.     Why  Is  it  necessary  that  you  fulfi 1 1  your  persona}  spiritual  needs? 


ERIC 
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WHEN  DO  I  KNOW  I  KNOW  THE  MATERIAL  t  AM  EXPECTED 
TO  LEAraj  FROM  THIS  PACKET? 
(POST-TEST) 


This  Post-Test  is  provided  as  a  means  of  helping  you  measure 
and  evaluate  what  you  have  learned  by  using  this  packet.    It  wH  I 
heip  you  check  your  learning  of  the  terms  and  key  ideas  introduced 
in  this  packet.    If  you  have  any  questions,  ask  them  of  your 
teacher,  or  refer  to  the  Packet  contents  before  turning  to  the 
next  page.    YOU  MAY  NOT  GO  BACK  TO  THE  WORD  LIST,  THE  STUDY  OF 
KEY  IDEAS,  THE  THOUGHT  QUESTIONS,  OR  OTHER  RESOUl^E  MATERIALS 
ONCC  YOU  HAVE  TUW^ED  TO  THE  POST-TEST. 

Ready?    Put  all  material'?  away,  and  turn  the  page. 
Fctlow  Instructions  carefully* 


POST-TEST 


t.       Write  a  short  deflaitton  of  the  fottowiag  tenns: 
Needs; 


Basic  Needs; 


Universal  Needs; 


Personal  Needs: 


Physical  Needs; 


Social  Needs; 


Spi  ritual  Needs; 


TURN  TO  THE  NEXT  PAGE  AND  COMPLETE  THE  POST-TCST  AS  INSTRUCTED, 


ERIC 
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FILL-IN  THE  BLANKS 


Let's  pretend  we  still  have  Man  In  an  empty  room  without 
any  of  his  basic  needs.    List  below  the  basic  Universal 
Needs  he  must  have  in  order  that  he  may  survive. 

Basic  Universal  Physical  Needs: 

<l )   

(2)   5  

-  (3)  

(4)   

(5)   

(6)   

Basic  Universal  Social  Needs: 

(1 )  

(2)   

(5)   

(4)   

(5)   

(6>   

(7>   

Basic  Universal  Spiritual  Needs:  (List  as  many  as  you 
can  remember)   


TURN  TO  THE  NEXT  PAGE  AND  COMPLETE  THE  TEST  AS  (NSTRUCTED. 
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3.    Cotnplete  the  answers  below: 


I  have  universal  needs.    They  are 


I  have  personal  needs.    They  are 


I  fuffill  both  my  universal  and  personal  needs  by 


TURN  TO  THE  NEXT  PAGE  AND  COf^LETE  THE  TEST. 


How  are  my  needs  like  dtl  human  being's  needs? 


How  are  *ny  needs  different  from  all  other  human  being's  needs? 


What  did  *  discover  by  reading  and  working  in  this  packet? 
(Write  your  answer  in  the  space  provicted  below); 


FtNISH-0?    TURN  THIS  POST -TEST  INTO  YOUR  TEACHER.    DO  WOT 
TURN  THL  PAGE  UNTIL  YOU  ARE  INSTRUCTED  TO  DO  SO. 
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!f  your  teacher  checks  item  nurrtber  one^  you  wl  H  rwed  to 
re-take  the  Post-Test.  If  your  teacher  checks  item  number  two^ 
you  may  turn  the  page  and  continue  **orking  In  this  packet. 


Item  one:    Do  r>ot  turn  the  page  to  the  next  lesson.  Go 
back  in  the  packet  to  page  16  and  re-read  the 
material  introduced  in  this  packet.    You  will 
be  able  to  re-take  the  Post-Test  when  you  feel 
you  are  ready.   . 


Item  two:    You  are  ready  to  start  working  in  the  Creative 
Projects.    Turn  the  page  and  begin,   


00  NOT  TURN  THE  PAGE  UNLESS  YOUR  TEACHER 
PUT  A  CHECK  (N  THE  BLANK  LISTED  UNDER  ITEM 
TWO. 


VmAT  DO  t  00  WHEN  t  AM  FtNtSHED  WtTH  MY  LEARNING  PACKET? 
(CREATIVE  PROJECTS) 


These  creative  projects  will  help  you  reinforce  your  understanding 
of  the  conjpepts  introduced  In  this  packet.  Suggested  projects  are 
listed  below.    You  may  use  the  ideas  listed  or  create  your  own. 

1.  Make  &  poster  telling  people  they  have  basic  needs. 

2.  Make  a  collage  showing  people  their  basic  needs. 

3.  Write  a  story  using  basic  needs  as  a  niieans  of  helping  people 
understand  why  people  act  the  way  they  do. 

4.  Write  a  play  or  puppet  show  skit  involving  use  of  your  knowledge 
about  your  basic  needs, 

5.  Do  research  on  the  basic  needs  of  people  in  China,  or  tKe 
United  States. 

WHEM  YOU  ARE  FINISHED  WITH  A  CREATIVE  PROJECT,  PROGEDE  TO 
LEARNING  PACKET  fAJMBER  TWO^    YOU  IN  YOJR  WORLD 


YOi  IN  YOUR  WORLD 


LEARNING  PACKET  NUMBER  TWO 


STUDENT'S  NAME: 


NOTE  TO  THE  TEACHER 

This  packet  is  designed  to  help  the  student  identify  himself. 
The  student  will  be  introduced  to  two  basic  concepts:    (1)  Man  Is 
an  entity  similar  to  no  other  being.    (2)  Man  is  a  constituent 
part  of  his  complex  world. 

In  Introducing  the  aforementioned  concepts,  the  student  will 
be  able  to  recognize  and  define  himself  as  an  Individual  and  as  a 
member  of  his  (I)  family,  (2)  neighborhood,  (3)  community,  (4)  city 
or  town^  (5)  county,  (6)  state,  (7)  country,  (8)  continent,  (9)  world, 
(10)  solar  system,  (II)  galaxy,  and  (12)  universe. 

The  long  range  plan  of  this  packet  involves  the  need  to  involve 
the  student  in  a  tolerance  for  cultural  relativism.    Utilizing  this 
packet  along  with  class  activities,  class  discussion,  individual 
research,  and  future  individual  learning  packets  will  aid  the  student 
in  discovering  this  tolerance. 

Allow  the  student  to  proceed  through  the  packets  in  consecutive 
order,  and  at  his  own  pace.    Encourage  him  to  re-read  the  material 
and  re-take  the  Por.t-Test  if  his  scoring  necessitates.    If  the  student 
is  able  to  pass  the  Pre-Tes^,  allow  him  to  advance  to  the  next  packet 
without  having  to  work  this  packet. 
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WHAT  IS  IN  MY  LEARNING  PACKET? 
(TABLE  OF  CONTENTS) 


1 


TITLE  PAGE  NUMBER 

Why  I  Should  Use  This  Learning  Packet   . 
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WHY  I  SHOULD  USE  THIS  LEARNING  PACKET 

The  purpose  of  this  learning  packet  Is  to  help  you  learn 
about  you  and  your  part  in  your  world.    In  order  to  discover 
Ideas  about  yourself  as  a  person  and  es  a  member  of  your  world, 
you  will  need  to  follow  the  Instructions  listed  on  each  page 
very  careful ly.    You  wi 1 1  be  a  I  lowed  to  learn  as  fast  or  as 
slow  as  you  wish. 

The  Ideas  you  will  discover  and  learn  in  this  packet 
wiM  help  you  learn  about  YOU  IN  YOUR  WORLD.    After  you  have 
finished  this  packet^  you  wt  1 1  be  abte  to  apply  your  knowledge 
and  opinions  gained  in  this  study  to  learning  and  discovering 
the  concepts  introduced  in  your  next  learning  packet — Your  Worl d 
(Packet  Three) > 


NOW,  TURN  TO  THE  NEXT  PAGE  AND  READ:    WHAT  SHOULD  I  DO  IN  ORDER  TO 

LEARN  THIS  INFORMATION? 


WHAT  SHOULD  t  00  IN  ORDER  TO  LEARN  THIS  INFORMATION? 

Because  students  learn  at  different  speeds,  and  learn  In 
many  different  ways,  you  w1  M  be  allowed  to  Jearn  as  fast  or  as 
slow  as  you  wish.    You  will  need  to  follow  the  instructions  listed 
on  each  page.     Do  not  skip  ahead  in  the  packet  unless  you  are 
instructed  to  do  so.    Do  not  skip  packets  unless  you  are  instructed 
to  do  so. 

You  will  first  need  to  have  a  pencIJ  or  a  pen.    Your  teacher 
should  have  a  resource  center  for  you,  equipped  with  crayons, 
scissors,  paints,  construction  paper,  magazines,  and  other  supplies. 
Make  sure  you  know  where  this  resource  center  is  located  in  your 
cl  assroom. 

In  order  to  learn  this  information,  you  will  need  to  follow 
Instructions  carefully,  and  be  able  to  understand  the  concepts 
introduced.    What  are  the  concepts? 

TURN  TO  THE  NEXT  PAGE  AND  READ:    WHAT  WILL  I  LEARN  iN  THIS  PACKET? 
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WHAT  WILL  I  LEARN  IN  THIS  PACKET? 


I .     You  will  learn  about  You  as  an  i  ndl  vi  dua  I . 
1 1 .      You  will  learn  about  You  as  an  fndi  vi  dual  i  n  Your  Worl  d. 
ill.      You  will  learn  how  i  t  i  s  possible  to  be  both  an  I ndivi  dual 


and 

a  member  of  your 

A. 

Your 

fami  jv 

B. 

Your 

ne  i  ghborhood 

C. 

Your 

commun  i  ty 

D. 

Your 

ci  ty  or  town 

E. 

Your 

county 

F. 

Your 

state 

6. 

Your 

country 

H. 

Your 

conti  nent 

i. 

Your 

worl  d 

J. 

Your 

Solar  System 

K. 

Your 

galaxy 

L. 

Your 

uni  verse 

READY  TO  LEARfJ  ABOUT  YOU  IN  YOUR  WORLD? 

TURfJ  TO  THE  NEXT  PAGE  AND  READ:    HOW  WILL  I  SHOW  I  HAVE  LEARNED? 
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HOW  WILL  I  SHOW  I  HAVE  LEARNED? 


This  packet  contains; 
( I )  a  Pre-Testr 


(2)a  Word  List; 


C3)    a  Stirdy  of  Key  f  aeas : 


(4)  Thought  Questions; 


(5)  Post-Test: 


(:;)  Creative  Projects: 


This  is  provided  as  a  fneans  of 
helping  you  and  your  teacher 
determine  whether  you  need  to 
complete  this  packet. 

This  is  provided  as  a  Tneans  of 
helping  you  familiarize  yourself 
with  new  terms.    It  wi  1 1  hel p 
introduce  you  to  terms  you  may 
wish  to  use  during  class  discussions. 

This  is  provided  as  a  means  of 
enabling  you  to  learn  the  concepts 
related  in  this  packet. 


hese  questions  will  appear  through- 
out the  packet  as  a  means  of  helping 
you  discover  key  ideas  by  applying 
the  knowledge  you  are  learning. 

This  is  provided  as  a  means  of  helping 
you  measure  and  evaluate  what  you  have 
learned  by  using  this  packet.  It^wlfl 
help  you  check  your  learning  of  the 
terms  and  key  ideas  introduced  in  this 
packet . 

To  help  you  remember  what  you  have 
discovered  and  learned,  these  projects 
wHi  reinforce  the  learning  of  basic 
terms  and  key  ideas. 


In  order  to  show  what  you  have  learned,  you  wi  1 1  need  to 
(I)  explain,  (2)  list,  (3)  demonstrate,  <4)  prove,  and  <5)  evaluate 
what  you  have  learned  from  using  this  Dacket.    You  will  be  given  a 
ore-test  to  cfetermine  if  you  need  to  complete  this  packet.    If  you 
are  unable  to  demonstrate  v .  ^ r  understand! ng  of  the  conceots  tested 
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in  the  pre-test,  you  will  need  to  corr^fete  the  packet  by  progressing 
through  the    (l>  Word  Lists 

(2>  Study 'of  Key  Ideas 

(5>  Thought  Questions 

(4>  and  the  Post-Test. 
Later,  you  will  be  able  to  further  study  the  key  ideas  introduced 
in  this  packet  by  doing  projects. 

You  will  need  to  pass  the  Post-^Test  in  order  to  proceed  to 
Packet  Three  (unless  your  teacher  instructs  you  to  proceed  directiy 
to  Packet  Three  after  passing  the  Pre-Test  in  this  packet)* 

TURN  TO  THE  NEXT  PAGE  AND  BEGIN  THE  PRE-TEST. 


WHAT  SHOULD  I  DO  IF  I  ALREADY  KNOW  THE  INFORMATION 
I  AM  TO  LEARN  IN  THIS  PACKET? 

As  a  means  of  helping  you  and  your  teacher  determine  whether 
you  need  to  complete  this  packet,  proceed  to  take  the  Pre-Test 
provi  ded  below : 

PRE -TEST:    YOU  IN  YOUR  WORLD 

I.    Write  a  short  definition  of  the  following  terms; 

What  IS  a  person?   

What  I s  a  faml ly?   

What  Is  a  neighborhood?   

What  I  s  a  coffimuni  ty?  

What  is  a  city  or  town?   

What  is  a  county?   

What  Is  a  state?  

What  is  a  <x>un^ry ?  


What  is  a  continent? 


What 

is 

a 

worf d? 

What 

is 

a 

solar  system? 

What 

IS 

a 

qataxy? 

What 

is 

a 

universe? 

2.    Write  answers  to  tt>e  following  qtjestions: 

A,    What  makes  a  person  different  from  all  other  people? 


B.    Who  are  you? 


C.    How  do  you  know  who  you  are? 


D.    How  can  you  be  sure  you  are  who  you  thi_nK  you  are? 


£.    Why  do  people  have  names? 


F.    What  do  you  do  to  show  you  are  a  person? 


G.    How  do  you  show  other  people  you  are  an  individual? 


H.     In  what  ways  are  you  like  alt  other  people? 


I.    How  do  you  show  other  people  you  are  like  all  other 
people? 


J.    How  are  vou  an  important  part  of  your  family? 
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K.    How  do  you  know  you  are  an  important  part  of  your  fami  ly? 


L.    What  makes  your  family  different  from  alt  other 
fami I ies? 


M.    How  is  your  family  an  important  part  of  your 
ne  i  ghborhood? 


N.    How  are  you  an  important  part  of  your  neighborhood? 


0.    How  is  your  neighborhood  different  from  all  other 
neighborhoods? 


P.    How  is  your  neighborhood  an  important  part  of  your 
communf ty? 


0*    How  are  vou  an  important  part  of  your  communityV 


R*    How  is  your  fami  Iv  an  important  part  of  your  community? 


S*    What  makes  your  community  different  from  all  other 
communi  ties? 
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T,    ttow  is  your  communffy  an  important  part  of  your 
ci  ty  or  town? 
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U,    How  are  you  an  important  part  of  your  city  or  town? 


V.    How  IS  your  family  an  important  part  of  your  city  or  tewn? 


W.    How  IS  your  neighborhood  an  important  part  of  your  city 
or  town? 


X.    ^:Ow  is  your  city  or  town  different  from  other  cities 
and  towns? 


Y.    How  is  your  city  or  town  an  important  part  of  your 
county? 


Z.    How  arc  you  3n  important  part  of  your  county? 


A.A.    How  is  your  family  an  important  part  of  your  county? 


How  is  your  neighborhood  an  important  part  of  your 
county? 


ex.    How  is  Vour  community  an  important  part  of  your 
county? 
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DD,     What  makes  your  county  different  from  other  counties? 


EE»     How  is  your  county  an  tn^ortant  part  of  your  state? 


FF»     How  are  you  an  important  part  of  your  state? 


GG»     How  is  your  family  an  Important  part  of  your  state? 


HhK     How  is  your  neighborhood  an  important  part  of  your 
state? 


II,      How  is  your  community  an  important  part  of  your  state? 


JJ.      HOh'  is  your  cit^/  or  town  an  Important  part  of  your  state? 


KK,      How  is  your  state  different  from  other  states? 


LL,      How  (s  your  state  an  important  part  of  your  country? 


MM,     How  are  you  an  important  part  of  your  country? 


NN,     How  Is  your  family  an  important  part  of  your  country? 


00.     How  is  your  neighborhood  an  Important  part  of  your  country? 


PP.     How  ts  your  community  an  importi^t  part  of  your  country? 


QQ*      How  is  your  city  or  town  an  important  part  of  your  country? 


RR.      ftow  is  your  county  an  important  part  of  your  country? 


SS.      What  makes  your  country  different  from  other  countries? 


TT*      How  is  your  country  an  important  part  of  your  continent? 
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UU,     How  are  you  an  important  part  of  your  continent? 


VV.     How  is  your  family  an  important  part  of  your  continent? 


WW.     How  is  your  neighborhood  an  important  part  of  your 
continent? 


XX.     How  is  your  community  an  important  part  of  your  continent? 


YY.     How  is  your  city  or  town  an  important  part  of  your  continent? 


22.     How  is  your  county  en  irnoortant  part  of  your  continent? 


AAA.     How  IS  your  state  an  impurtant  part  of  your  continent? 


D8B.     What  makes  your  continent  different  from  all  other  continents? 


OCC,     How  15  your  continent  an  importanT  part  of  vour  world? 
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DOO.  ^*ow  are  you  an  important  part  of  your  world? 

EEE»  How  is  your  family  an  Important  part  of  your  world? 

FFF.  How  is  your  neighborhood  an  important  part  of  your  world? 

GGG-  How  is  your  community  an  important  part  of  your  world? 

*■ 

HHH.  How  is  your  city  or  town  an  important  part  of  your  world? 

III.  How  is  your  state  an  important  part  of  your  world? 

JJJ.  ftow  is  your  country  an  important  part  of  your  worfd? 

KKK.  How  is  your  world  different  from  other  pfanets? 


ILL*      How  is  your  world  an  important  part  of  your  solar  system? 


MMM*      How  are  you  an  important  part  of  your  solar  system? 

NNN*      How  is  your  family  an  important  part  of  your  solar  system? 

OOo*      HOW  Is  your  noi  rjhborhood  an  imPortart  part  of  your 
sol  ar  ;ystem? 

PPP*      Mow  is  your  community  an  important  Part  of  your  solar 
system? 

)O0.      HOW  Is  your  city  or  town  an  important  part  of  your 
soiar  system? 

\i\U*      How  IS  your  county  an  imoortant  part  of  vour  solar  svstem? 
SSi*      How  is  your  state  an  important  oart  of  your  solar  systt^m? 
TTT.      Mow  j     your  country  an  Irrinortant  part  ot  your  Sul  ...r  'wstom? 


UUU.     How  is  yojr  continent  an  important  part  of  your  solar  system? 
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VVV.     How  is  your  solar  system  different  from  other  sotar  systems? 


WWW.     )fow  is  your  solar  svstem  an  important  part  of  your  galaxv? 


XXX.      How  are  you  an  Important  Part  of  your  galaxy? 


YYY.      How  IS  your  family  an  important  Part  of  vour  galaxy? 


ZZZ,      Now  is  your  neighborhood  an  Important  part  of  Vour  aalaxy? 


AAAA-      How  is  your  community  an  important  part  of  your  galaxy' 


BB6B.      How  i^  your  city  or  town  dn  important  oart  ot  your  galaxy? 


CCCC.      [iow  is  your  countv  an  impo.  rant  part  of  your  aafaxy? 


DDDO.      How  Is.  your  stdte  an  imT>ortant  part  of  your  galaxy? 


EEEE.      How  is  your  country  an  important  part  of  your  galaxy? 


FFFF.      H      is  your  continent  an  important  part  of  your  galaxy? 


GGGG.      How  Is  your  world  an  important  part  of  your  galaxy? 


HHHH.     How  is  your  galaxy  different  from  other  galaxies? 


I  Ml,      Wovi  IS  your  galaxy  ar  important  part  of  your  universe? 


JJJJ.      How  are  you  an  important  Dart  of  your  universe? 


KKKK.      HOW  Is  your  famr  ly  an  important  Dart  of  your  universe? 


LLLL.      How  is  yottr  no  i  ^ihborhood  an  important  part  of  your  universe? 
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MfWM.      How  is  your  community  an  important  part  of  your  universe? 


NNNN.     How  is  your  ctty  or  town  an  important  part  of  your  universe? 


0000.      How  is  your  county  an  important  part  of  your  universe? 


PPPP.     How  is  your  state  an  important  part  of  your  universe? 


QOOO.      How  is  your  ODuntry  an  Important  part  of  your  universe? 


RRRR.      f-iow  Is  your  continent  an  important  part  of  your  Universe? 


SSSS.     How  IS  your  world  an  important  part  of  your  universe? 


TTTT.      How  IS  vour  solar  system  an  important  part  of  your  universe? 


UUUU.      Mow  is  your  universe  unique? 
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FINISHED?    TAKE  THIS  PRE-TEST  TO  YOUR  TEACHER. 


stop:    00  NOT  GO  ANY  FURTHER  IN  THIS  PACKET  UNTIL 
YOUR  TEACHER  INSTf^CTS  YOU  TO  DO  SO. 


if  your  teacher  checks  item  number  one,  you  do 
not  need  to  complete  the  rerr^alnder    of  this  packet, 
if  your  teacher  checks  Item  number  two,  continue  to 
work  with  this  Dacket,  and  turn  the  Dage. 

Item  one:    Go  on  to  the  next-  nacket.   

Item  twor    You  are  ready  to  start  workina  in  this 

Packet.  

TURN  ThC  PAGl  AND  BEGIN. 


WHAT  SHOULD  I  DO  IF  I  DON'T  ALREADY  mOM  THE 
INFORMATION  I  AM  TO  LEARN  IN  THIS  PACKET? 

Vou  will  need  to  work  wtth  the  (I)  Word  List 

(2)  Study  of  Key  Ideas 

(3)  Thought  Questions 

(4)  Post-Test 

(5)  Creative  Projects 

Ready  to  beqin?    First,  you  wM  I  need  to  familiarize 
yourself  vtith  new  terms,    "■'he  Word  List  on  the  next  page 
will  heto  you  learn  these  terms. 


mm  TO  THE  ;JEXT  page. 


WORD  LIST 


Person: 


Fami ly : 


Neighborhood: 


Commun  ^  ty  v 


Ci  ty  or  Townt 


County r 


Stater 


Country:' 


A  human  individual  di sti nqut shab le  from  animals 
or  things,  (You  wMI  be  given  a  chance  later  in 
this  packet  to  write  your  definition  of  a  person) * 


A  group  of  persons  sharing  cofmnon  ancestors,  or 
relatives.    (You  will  be  given  a  chance  later  in 
this  packet  to  write  your  definition  of  a  fami  Iv)  * 

A  group  of  famH  ies  living  near  each  other  or  a 
section  of  (and  shared  by  neighbors  living  close 
together.    (You  will  be  given  a  chance  later  in 
this  packet  to  write  yocr  definition  of  a 
neighborhood). 

A  group  of  neighborhoods  sharing  common  qualities 
and  living  close  tooether.    CYou  will  be  given  a 
chance  later  in  this  packet  to  write  your  defini- 
tfon  of  a  commun  i  ty ) , 

A  qroup  of  communities  grouped  closed  together 
and  sharing  common  qualities.     (You  will  be  given 
a  chance  la^er  in  this  packet  to  write  your  defini- 
tion of  a  ci  ty  or  town) . 

A  group  of  cities  or  towns  located  close  together 
and  sharing  common  Qualities.    (You  .vill  be  given 
a  Chance  later  In  this  packet  to  write  your  defini- 
tion of  a  county ) , 

A  qroup  of  counties  located  near  each  other  and 
sharing  comnx>n  qualities.    (You  will  be  given  a 
chance  later  In  this  packet  to  write  your  defini- 
tion of  3  state). 

A  qroup  of  states  located  near  each  other  and  sharing 
common  qualities.     (You  will  be  given  a  chance  later 
in  this  packet  to  write  your  definition  of  a  country) . 
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Cont i  nent  t 


A  group  of  countries  (or  one  country)  located 
on  one  land  mass  (larger  than  an  island)  sur- 
rounded by  water.    There  are  seven  continents 
on  £arth.    (You  will  be  given  a  chance  later 
in  this  packet  to  write  your  definition  of  a 
continent) » 


World: 


A  nrouD  of  continents  and  water  covering  the 
Dianet  Earth  Is  a  world;  a  generation  of  people 
I i  vi  ng  on  a  pi anet  (Earth ) .     (Later,  you  will 
be  given  a  chance  to  write  your  definition  of 
a  won  d) . 


Sol  ar  System^ 


Gal axy: 


Uni  verse: 


A  group  of  planets  close  together  and  sharing 
cominon  qualities.    (You  will  be  given  a  chance 
I  ater  to  wrf  te  your  ctef  i  ni  t)  on  of  sol  ar  system) 

A  group  of  solar  systems  close  together  and 
sharing  cornmon  qualities*    (You  will  be  given 
a  chance  later  in  this  packet  to  write  your 
definition  of  a  gat axv ) * 

A  qrouP  of  galaxies  and  star.,  enclosed  in  the 
whole  of  something  immeasuraMe  by  Man. 
(Later,  you  will  be  given  a  chance  to  write 
your  definition  of  universe). 


IF  YOU  HAVE  DIFFICULTY  WITH  OTHtiR  TERMS  INTROOJCED  IN  THIS  PACKET, 
USE  THE  t}iCTlOf4AR!£S  MADe  AVAILABLE  IN  YOUR  RESOURCE  CENTER.  IF 
YOU  ARE  STILL  CONFUSED,        YOUR  CLASSMATES  OR  YOUR  TEACHER  FOR  HELP* 

TURN  TU  TE^E  NEXT  PAGE  AND  START  YOUR  STUDY  OF  THt  KEY  IDEAS. 
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KEY  IDEAS 


Do  you  remenber  the  Mother  Goose  version  of  a  story  about 
a  boy  named  Jack  who  built  a  house?    It  was  called  "This  Is  The 
House  That  Jack  Built".    You  may  find  a  version  of  this  story 
by  turning  the  page.    Read  the  story  and  (xntlnue  to  work 
in  this  packet. 


TURN  THE  PARE  AND  READ:    THIS  IS  THE  HOUSE  THAT  JACK  BUILT. 


THIS  IS  TML  HOUSE  THAT  JACK  BUILT 


This  is  the  house  that  Jack  built.    (Draw  a  house). 


This  is  the  malt 

Thcit  lay  in  the  house  that  Jack  built.    (Draw  a  bag  of  malt). 


Thi  5  is  the  rriouse 
fhdt  ai^'  the  maft 

tTiJt  lay  ^:^  tnc  recuse  that  Jack  built.     (Draw  a  mouse). 


This  is  the  rat, 
That  ate  the  mouse. 
That  ate  the  malt 

That  lay  in  the  house  that  jack  built.    (Draw  a  rat) 


This  is  the  cat. 
That  Ki I  led  the  rat^ 
That  ate  the  mouse. 
That  ate  the  malt 

That  lay  in  the  house  that  Jack  built.    (Draw  a  cat) 


This  is  the  dog. 
That  worried  the  cat. 
That  k\  I  led  the  rat^ 
That  ate  the  mo-jse. 
That  ate  the  mal t 

That  fay  in  the  house  that  Jack  built.    (Draw  a  dog) 
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This  is  the  cow  with  the  crumpled  horn, 

That  tosred  the  dog. 

That  worried  the  cat. 

That  ki I  led  the  rat. 

That  ate  the  mouse. 

That  ate  the  malt 

That  lay  in  the  house  that  Jack  built.    (Draw  a  cow). 


This  is  the  maiden  aM  forlorn, 

That  milked  the  cow  with  the  crumpled  horn, 

That  tossed  the  dog. 

That  worried  the  cat. 

That  ki I  led  the  rot. 

That  ate  the  mouse. 

That  ate  the  ma  it 

That  lay  in  the  house  that  Jack  built.    (Draw  a  maiden). 


This  is  the  man  all  tattereo  and  torn. 

That  kissed  the  maiden  all  forlorn. 

That  miikeci  the  cow  with  the  crumpled  horn. 

That  tossed  the  dog. 

That  worried  the  cat. 

That  Ki  i led  the  rat. 

That  ate  the  mouse. 

That  ate  the  mai  t 

Th^-it  lay  in  the  house  that  Jack  built.    Cijraw  the  man). 
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This  is  the  priest  all  shaven  and  shorn. 

That  married  the  man  all  tattered  and  torn. 

That  kissed  the  maiden  all  forlorn, 

That  milked  the  cow  with  the  crumpled  horn. 

That  tossed  the  dog. 

That  worried  the  cat. 

That  ki \ led  the  rat, 

That  ate  the  mouse. 

That  ate  the  mal t  ^ 

That  lay  in  the  house  that  Jack  built.    (Draw  the  priest) 


This  is  the  cock  that  crowed  in  the  morn. 

That  waked  the  priest  all  shaven  and  shorn. 

That  married  the  man  all  fattened  and  torn. 

That  kissed  the  maiden  aN  forlorn. 

That  milked  the  cow  with  the  crurr^led  horn. 

That  tossed  the  dog, 

That  worried  the  cat, 

That  ki 1  ted  the  rat. 

That  ate  the  mouse. 

That  ate  the  malt 

That  lay  in  the  house  that  Jack  built.  (Draw  the  cock)* 


This  is  the  farmer  sowing  his  corn. 

That  kept  the  cock  that  crowed  in  the  morn. 

That  waked  the  priest  all  shaven  and  shorn. 

That  married  the  man  all  tattered  and  torn, 

That  kissed  the  maiden  all  forlorn. 

That  milKed  the  cow  with  the  crumpled  horn. 

That  tossed  the  dog. 

That  worried  the  cat. 

That  ki 1  led  the  rat. 

That  ate  the  mouse. 

That  ate  the  mal t. 

That  lay  in  tne  nouse  That  Jack  built*    (Draw  the  farmer) 
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How  does  this  story  (**This  Is  The  House  T^at  Jack  Built**) 
help  you  understand  yourself  and  your  place  in  your  world?  First, 
Jack  bui  It  a  house,    tn  this  house  1  ived  many  animals  and  people, 
each  (Jependent  upon  themselves,  each  other>  and  Jack.    Let's  pretend 
you  are  like  Jack.    Draw  a  picture  of  yourself  In  the  space  provided 
bel ow. 


TURN  TO  THE  NEXT  PAGE  WHlN  YOJ  ARE  FINISHED  WITH  YOUR 
DRAWING. 


YOU  AS  A  P£RS0N:  (Write  your  answers  in  the  spaces  orovfded  below). 
Why  do  you  Cdfl  yourself  a  person? 


Who  are  you? 

[>o  you  have  a  oamo?  If  so,  what  is  your  name? 

s^ihy  do  vou  have  jcj  nsrne? 

Vihy  do  vou  nave  The  n^rre  you  have? 

[^o  vou  like  votir  n<^fro?    ^vhy  or  why  not? 

if  vou  couid  change  your  nam  wouM  you  do  sc?    ^Vhy  or  why  not? 

if  yOu  die  decTdG  to  cnijnne  your  no^rie,  which  name  would  you  choose? 

Wny  ni^jt^T  you  ^ant  to  chanriG  yo'Jr  riano? 
r^hy  fjo  voli  tn  i  yourGeif     i  YO:'; 


How  do  you  know  who  you  are? 


How  can  you  be  sure  you  arc  who  you  think  you  are? 


What  things  do  you  do? 


Why  do  you  do  these  things? 


Did  you  iearn  how  to  do  what  you  are  doinn  in  life?    Why  or  why  not? 


how  do  you  learn? 


Why  do  you  learn? 


Wnat  do  vou  look  like? 


How  rto  vcj  rooK  di  f fcr^^nt  fror^  otner  oeoole? 


Why  do  you  look  different  from  other  people? 


Do  you  look  like  anyone  else?    Why  or  why  not? 


Do  you  have  eyes?    If  so,  how  are  your  eyes  important  to  you? 


Do  you  have  ears?    if  so,  how  are  yoar  ears  Imoortant  to  you? 


Do  you  nave  a  rose?     If  so,  how  is  your  nose  important  ro  you? 


Do  you  have  a  moutn?     If  so,  liow  is  your  mouth  Important  to  you? 


Oo  vo'j  have  a  sense  of  touch?  If  so*  how  is  the  sense  of  touch 
ifTDortant  tc  /ou? 


JO  vou  have  a  bodv?     If  so*  how  is  your  body  imoortant  to  you? 


Do  yo\i  have  a  mind?     If  so*  how  is  your  .t^lnd  important  to  you? 


What  do  vou  wcint  to  do  tomorrow? 


rthax  do  vou  wan-^  +o  cJo  next  wfirsk? 
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What  do  you  want  to  do  next  month? 


What  ck)  you  want  to  do  next  year? 


What  do  vou  want  to  cio  in  tne  next  ten  years? 


is  pla^'^ing  ooals  important  to  you?    Why  or  why  not? 


How  cio  you  oian  to  achieve  your  goals? 


Is  it  important  to  you  that  vou  achieve  your  goals?    Why  or  why  not? 


vvhat  are  your  favor*  te  things? 


^ny  cJo  you  nave  fa'^rite  Things? 


What  makes  vour  favorite  -s-r^inns  sDectal  to  YOU? 


is  It  i^oort<5nr  to  n-jve  ^avoritC'  tnims?    Whv  or  whv  not? 


In  the  space  provicfed  below,  write  about  You.    (If  you  need 
more  space,  use  notebook  paper  and  insert  the  extra  pages  behind 
this  page). 


Jack  built  a  house.    In  this  house  lived  many  animals  and 
people^  each  dependent  upon  themselves,  each  other*  and  Jack. 
Let's  pretend  the  house  is  like  the  universe  because  it  contains 
everything  and  everyone.    Draw  the  house  in  the  space  provided 
be  I  ow . 


i^^i  Jo  T^'E  ^.-^0  Cj'^tin^e  wc^jKrr,  r'i  this  packft. 


The  Smallest  object  in  Jack's  house  was  a  bag  of  mait  which 
a  mouse  ate »    The  mouse  was  itvtna  in  the  house  when  it  was  eaten 
by  the  rat.    The  rat  was  ,in  the  house  when  it  was  eaten  by  the 
cat.    The  cat  was  in  the  house  when  it  was  chased  by  the  dog. 
The  dog  lived  En  the  house  when  it  was  chased  by  the  cow  with 
the  crumpled  horn.    The  cow  lived  in  the  iiouse  when  it  was  milked 
by  the  milkmaid.    The  milkmaid  lived  in  the  house  when  she  was 
courted  by  the  tattered  man  (lost  and  forlorn).    The  tattered  man 
lived  in  the  house  when  he  married  the  matd.    The  story  continues  to 
build  whi  It^  Jack's  house  contains  them  all. 

Let's  pretend  the  house  that  Jack  built  is  like  the  universe^ 
and  like  the  universe  it  contains  everythfno,  includina  jack.  Let^s 
nrercnd  the  smallest  object  in  this  house  is  the  f amijy.    What  might 
De  the  next  to  the  smallest  ooject?    Let's  nretend  the  nei  ghborhood 
is  the  ^econd  srr^al  lest  object  In  Jack's  house.    The  third  smallest 
object  woufd  be  tne  communjjhy^,    ''rJhat  would  be  the  fourth  smdMest 
object  in  J^^ck's  housft?    The  c\  ty  or  town  ^oul  d  be  the  fourth  sfral  lest 
object  tn  Jack's  nouse-    What  wouia  De  the  fifth  srtiailest  object  in 
Jack's  house?    let's  oretend  the  county  would  be  the  fifth  smallest 
ot)ject  IP  Jack's  house-    '^hy  minht  this  be  a  aood  examole?    What  would 
be  me  n^^yt  U^nost  object  in  jack's  house?    Let's  Dretend  the  ^t^tS. 
is  tne  nf'xf  largest  object  in  J^lc^''s  house.    v;^at  is  taraer  Than  <i 
statf??    A  cojotry  is  i^irncr  fh^n  a  stfitc.    Lf^t's  r^i^eTend  the  seventh 
sma(  hjs*  o-jjecT  in  j.jik*s  house  is  the  country  *    "he  rext  object 
lorqer  ^hjf*  a  cour.rry  wcuM  De  the  ^o^LLLQe^.    ItO  Vou  anrael    Whv  or 
w!iV  .*iat^    /^njt  rif  ;ht  r»tyf  lar-vjGt  ohtject  in  Jiic>  's  ^ouso';  WouM 

you  airr^c  vr-^r  rno  ^^jrld  io  lfir:or  t^.r^n  ,3  conrir.enr?    Let's  oret'i^nrt 


that  the  world  is  eighth  smallest  object  in  Jack's  house*    Is  the 
solar  sys+em  larger  than  the  world?    Then,  let's  pretend  the  ninth 
smallest  object  in  Jack's  house  is  the  sol  7.^  system*    What  is 
larger  than  the  solar  system  but  smaller  than  the  universe?  The 
ga  I  axy  »^oul  d  be  the  largest  object  in  Jack's  house  which  is  like 
the  universe,  a  whole  containing  everything* 

Uovt,  where  aoes  Jack  belong  in  this  house?    Is  Jack  smaller 
than  the  smallest  object,  the  family?    Is  Jack  smaller  than  the 
neighborhood?    is  Jack  smaller  than  1he  comcnunity?    Is  Jack  smaller 
than  the  city  or  the  town?     Is  Jack  smaller  than  the  county?  Is 
Jack  smaller  than    the  state?     Is  Jack  smaller  than  the  country? 
Is  Jack  Smaller  than  the  continent?    Is  Jack  smaller  than  the 
world?     Is  Jack  smaller  than  the  solar  system?    Is  Jack  smaller 
than  the  galaxy?    Is  Jack  smaller  than  the  universe? 

Jack  is  like  you*    He  has  basic  needs.    He  has  physical 
features.    He  has  soc'al  features*    Jack  is  a  person  with  a 
fani ly.     JacK  is  I  ivina  jn  a  family  that  is  Dart  of  a  nel qhborhood , 
that  iS  part  of  a  community.    This  community  is  part  of  a  city  or 
Town*    This  ci  tv  or  town  is  oart  of  a  state.    This  state  is  part  of 
a  country,  which  is  part  of  the  continent  Jack  is  I  ivina  otV  This 
continent  is  oart  of  Jack's  world.    This  world  is  oart  of  Jack*s  solar 
systttTi.    This  solar  S/Siem  is  part  of  Jack's  galaxy.    This  galaxy  is 
[>art  of  Jack's  universe.    Like  Jack's  house,  the  universe  contains  many 
oarts,  each  part  containing  smaller  oarts.    v^here  does  Jack  belono  in 

1  s  housed    Does  Jack  Dlay  an  Imoortant  Dart  tn  his  famiiy?  How? 
Does  JdCk  Dlc:v  an  ifr^oortfinT  oart  in.  his  *ami  I  /  as  a  smaller  oart  of  a 
neijhborhooci,  a  ccnr^uni'tv,  and  so  on?    How?    Like  Jack,  how  00  vou  belon 
in  yocr  fantfy,  in  \yotjr  nei^^shborhoo'J,  in  vOL^r  community,  in  your  citv  or 


town,  in  your  county,  in  your  state,  (n  your  country,  in  your  conti- 
nent, in  your  world,  fn  your  solar  systenij  In  your  galaxy,  in  your 
universe?    Do  you  play  an  important  part  in  each  of  these  areas? 
If  SOj  in  what  ways  do  you  Play  an  irrtportant  part?    Are  you  equally 
important  in  each  of  these  areas?    Why  or  why  rot? 

tn  order  to  clearly  think  about  yourself  in  your  world,  you 
need  to  think  about  YOU.     In  your  family  are  you  important?  Is 
your  family  important  to  you?    If  you  were  not  a  part  of  your 
fami  ly,  vvould  your  fami  ly  sti  I  I  exist?    Would  your  sisters  or 
brothers  still  have  parents?    What  is  a  family?    Why  do  families 
exist?    Could  you  live  without  a  family?    Why  or  why  not?  How 
many  pr-ople  are  in  vour  family?    Are  you  more  ifnportant  t'l  your 
family  than  your  neighbors?    Why  or  why  not?    When  you  counted  the 
oeople  in  your  family  dia  you  count  aunts  and  uncles?    Why  or  why 
not^    Do  you  have  any  petsT     If  sc,  are  they  a  oart  of  your  family? 
Why  or  why  not?    Woula  you  want  tf*  live  without  a  family?    Why  or 
why  notj    What  are  parents?    How  do  you  know  what  parents  are?  Do 
vou  have  r^arents  fn  vou*"  family?    kVhat  are  children?    How  do  you 
Know  what  children  are?    What  are  fathers?    What  do  faihers  do  in 
a  fanily?    What  does  your  father  do?    Why  does  he  cJo  this?     Is  it 
imoortaf>t  ^h<^t  vour  fatner  do  this?    Whv  or  why  not?    What  are 
mothers?    ^'<hat  do  rrothers  do  in  a  fam  ly?    V^hat  does  your  mother  do? 
Why  does  she  do  this?     Is  ]  t  inoortant  that  your  rx>ther  do  this? 
Why  or  w^iv  not?    what         broth<^rS,  or  sisters,  or  nrandDarents,or 
aunts, ^  r  uncl^^s,  or  of'n^  r  retati  ve^>?    What  c'o  they  do?    Why  do  they 
do  tho^e.  f^irt'r.?     ts  i^  Jr^nortant  thct  th^^v  do  theSfs  thinqs?  Whv 
or  rfhy  not?    v^ri':t  ai"G         in  your  fomilv?    Are  you  a  member  of  your 
family?    v^hy  or  ^u^/  not?    ;jni.^        '/o<j  -jo?    Why  do  you  do  *his?  ts 


it  important  that  you  do  these  things?    Why  or  why  not?    Do  you  do 
what  your  family  rtani>>to  do?    Why  or  why  not?    What  does  your  family 
want  to  do  tomorrow?    What  does  your"  family  Wf^nt  to  do  noxt  week? 
What  does  your  family  want  to  do  next  month?    What  does  your  family 
want  to  do  next  year?    What  does  your  family  want  to  do  in  the  next 
ten  years?    Do  you  help  your  famfly  obtain  these  goals?    Whv  or  why 
not?    If  you  do  help  your  family  obtain  these  goals,  are  they  happy 
that  you  help?    Why  or  why  not?     In  what  ways  can  you  help  your 
family?    How  are  you  a  meniber  of  your  family?    Are  you  a  member  of 
more  than  one  ' /ni  fy?    If  so,  how?    What  makes  your  family  different 
from  any  other  families?    Are  there  other  families  living  near  or 
next  door  to  your  family?    Do  families  help  one  another?    Why  or 
why  not?     If  so,  in  what  ways  do  families  help  one  another?  Does 
your  family  help  other  fanTlfes?    If  co,  how?    !f  your  family  helps 
other  families,  do  you  help  your  family  help?    If  so,  how? 

If  a  neighborhood  is  a  groUD  of  fami,Ues  1 1  vino  close  to  eafch 
other  and  sharing  comfnon  qualities,  how  are  you  an  important  part 
of  your  neighborhood?    Do  you  need  to  be  an  imDortant  part  of  your 
family  be'jre  vou  can  be  an  important  part  of  your  neighborhood? 
Why  or  why  not?    Oo  you  need  to  be  sn  important  part  of  your  family 
and  your  neighborhood  before  you  can  be  an  important  part  of  your 
community?    Why  or  why  not?    Do  you  need  to  be  an  important  parr 
of  your  family,  neighborhood,  and  community  before  you  can  be  an 
important  Dart  of  vcur  city  or  i^own?    Why  or  why  not?    Do  you  need 
to  be  an  importanh  oart  of  your  fumily,  neighborhood,  community, 
9nd  city  or  town  before  you  can  be  an  important  part  of  your  county? 
Why  or  why  not?    Do  vou  need  to  be  an  imoortant  Dart  of  your  family, 
nel qhborhood,  community,  city  or  town,  and  county  before  you  can  be 


an  important  part  of  your  state?    Why  or  why  not?    Do  you  need  to 
be  an  important  part  of  your  famity,  neighborhood,  community* 
city  or  town*  county,  and  state  before  you  can  be  an  important 
part  of  your  country?    Why  or  why  not?    Do  you  need  to  be  an 
important  part  of  your  family*  neighborhood*  community^  city 
or  town,  county*  s+ate*  and  country  before  you  can  be  an  important 
part  of  your  continent?    Why  or  why  not?    Do  you  need  to  be  an 
important  part  of  your  family*  nei q^borhood*  community*  city  or 
town*  country,  state*  country*  and  continent  befc  e  you  can  be 
an  important  part  of  your  world?    Why  or  why  not?    Do  you  need  to 
be  an  important  part  of  your  famiiy*  nei^borhood,  community, 
city  or  town*  county,  state,  country,  continent,  and  world  before 
you  can  be  an  important  part  of  your  solar  system?    Why  or  Why  not? 
Do  you  need  to  be  ar  important  part  of  your  family*  neighborhood* 
community*  city  or  town,  county,  state*  country*  continent,  world, 
and  solar  system  before  you  can  be  an  important  part  of  your  galaxy? 
Why  or  why  not?    Do  you  need  to  be  an  imoortant  part  of  your  family* 
neighborhood,  community*  city  or  town,  county,  state,  country,  conti- 
nent, world*  solar  system*  and  galaxy  before  you  can  be  an  imoortant 
Dart  of  your  universe?    Why  or  why  not? 

Let*s  pretend  you  aro  a  fraction.    You  are  made  from  your 
emotions*  behavior,  and  physical  features.    You  are  a  part  of  your 
family,  and  your  family  is  a  part  of  you.    You  are  a  part  of  your 
neighborhood  anc  your  neighborhood  is  a  part  of  you.    You  are  a  part 
of  your  community  and  your  community  is  a  part  of  you.    You  are  a 
Dart  of  your  city  or  town  and  your  city  or  town  is  a  part  of  you. 
You  are  a  part  of  your  county  ond  your  county  is  a  part  of  you.  You 
are  a  part  of  your  s  I'ate  and  your  state  is  a  part  of  you*    You  are 


a  part  of  your  country 'and  your  country  is  a  part  of  you.    You  are  a 
part  of  your  continent  and  your  continent  is  a  part  of  you.    You  are 
a  part  of  your  world  and  your  world  ts  a  part  of  you.    You  are  a 
part  of  your  solar  system  and  your  solar  system  is  a  part  of  you. 
You  are  a  part  of  your  universe  and  your  universe  is  a  part  of  you. 

Can  you  understand  how  you  are  important  to  those  th  i  nns  whi  ch 
are  important  to  you? 

You  are  important  to  You  as  9  person.    You  unde'^stand  many  of 
your  actions,  emotions,  and  physical  abilities.    Ycu  are  close  to 
yourself.    You  are  an  important  person  in  your  life. 

You  are  Important  to  You  as  a  member  of  your  family.  You 
understand  many  of  your  actions,  emotions,  and  physical  dbiMties 
Qchioved  as  a  ncmber  of  your  fami  fy.    You  are  close  to  your  family. 
Many  times  you  are  closer  io  your  family  tnan  to  your  neighborhood. 
You  are  an  Important  person  as  a  member  of  your  family. 

You  are  Important  to  You  as  a  member  of  your  neighborhood.  You 
uncterst'^-'nd  jnany  of  your  actions,  ennotions,  and  physical  abilities 
achieved  as  a  member  of  your  neighborhood.    You  are  close  to  your 
neighborhood  because  you  share  common  qualities.    Manv  times  you  are 
closer  to  vour  neighborhood  than  to  your  community.    You  are  an 
Important  person  as  a  member  of  your  neighborhood. 

You  are  important  to  You  as  a  member  of  your  community.  You 
understand  many  of  your  actions,  emotions,  and  physical  abilities 
achieved  as  a  member  of  your  community.    You  are  close  to  your 
community  because  you  share  common  Qualities.    Many  times  you  are 
closer  to  your'  community  than  to  your  citv  or  town.    You  are  an 
Important  person  as  a  member  of  your  communTty. 

You  are  important  to  You  as  a  member  of  yOur  citv  or  town. 


You  understand  many  of  your  actions,  emotions,  and  physical  abilities 
achieved  as  a  rrevb^r  of  your  city  or  town,    fou  are  close  to  your 
city  or  town  because  you  shore  cormion  qualities.    Many  times  you  are 
closer  to  your  city  or  town  than  to  your  county*    You  are  an  impor- 
tant person  as  a  member  of  your  city  or  town. 

You  are  Important  to  You  as  a  member  of  your  county.    You  under- 
stand many  of  your  actions,  emotions,  and  physical  abilities  achieved 
as  a  member  of  your  county.    You  are  close  to  your  county  because 
you  share  common  qualities.    Many  times  you  are  closer  to  your  county 
than  to  your  state*    You  are  an  important  person  as  a  rnsmber  of  your 
county . 

You  sre  important  to  You  as  a  member -of  your  state.    Ycu  under- 
stand many  of  your  actfons,  emotions,  and  physical  abilities  achieved 
as  a  member  of  your  state.    You  are  close  to  your  state  because 
you  share  common  qualities.    Many  times  you  are  closer  to  your  state 
than  to  your  country.    You  era  ^n  important  oerson  as  a  member  of  your 
state . 

You  are  imoortant  to  You  as  a  member  of  your  country.    You  under- 
stand manv  of  your  actions,  emotions,  and  physical  abMities  achieved 
as  a  member  of  your  country.    You  are  close  to  your  country  because 
you  share  common  quaiities.    Many  times  you  are  closer  to  your  country 
than  to  ot^^^r  countries  on  your  continent.    You  are  an  important  person 
as  a  my 'i^er  of  your  country. 

YOU  are  imoortant  to  You  as  a  member  of  your  continent.  You 

understand  manv  of  vour  actions,  emotion?,  and  Physical  abilities 

achieved  as  a  merr^ber'  of  your  continent.    You  are  close  to  your  continent 

* 

because  you  shore  common  aualities.  Many  times  you  are  closer  to  your 
continent  than  your  world.    You  are  an  important  oerson  as  a  rrembe^  of 


your  conti  nent , 

You  are  imporTcin+  to  You  as  a  member  of  your  wor'Id.  You 
understand  many  of  your  actions*  emotions*  and  physical  abilities 
achieved  as  a  member  of  your  world*    You  are  close  to  your  world 
because  you  share  common  qualities  with  all  people  of  the  world. 
YoL  are  many  times  closer  to  your  world  than  your  solar  system 
because  you  live  on  the  planet  Earth — your  world  which  enables 
life.    You  have  not  lived  on  other  planets  in  your  solar  system* 
but  you  are  still  important  to  You  as  a  member  of  your  solar 
system*  to  your  galaxy*  and  to  your  universe.    You  understand 
many  of  your  actions*  emotions,  and  physical  abilities  achieved 
as  a  member  of  your  solar  syi^te*^)*  as  a  mem&e'^  of  your  galaxy*  and 
as  a  rnember  of  your  universe. 

You  3re  important  to  Yoj,    You  are  important  to  your  fainily 
as  a  member  of  your  neighborhood*  community*  and  s^  on.    You  are 
important  to  your  neighborhood  as  a  member  of  your  family  and 
community*  and  so  on.    In  many  different  ways  you  are  important. 
In  many  different  ways  YOU*  your  family*  your  nei ghoorhood,  your 
community*  your  city  or  town*  your  county*  your  stato*  your  country^ 
your  continent*  your  world*  your^  solar  system*  your  galaxy*  and  your 
universe  are  important  to  YOU.    Combinations  of  importance  exist 
r  YOU  IN  YOUR  vvOf^LD. 


lU^^N  TO  the:  Mt   I  PAGC  AUO  AfiSWEP  If-'",  OJESTIOnS  IflTRODUCC^  IM 

THOUGHT  QliESTiOnS. 


I  NOUGHT  QUESTIONS 

Learning  About  You; 

YOU  have  already  learned  about  YOU  IN  YOUR  WORLD,    Apply  thts 
knowledge  in  answ'sring  the  following  questions  In  order  to  discover 
things  about  YOUR  WORLD., 

I .     Who  am  I  ? 


2-     Do  I  play  an  tmportant  part  tn  my  life  as  a  person?  How? 


3>      Do  I  play  an  important  part  in  my  1 !  fe  as  a  person  In  my  family? 
How? 


^>     Do  I  play  an  importani*  part  in  my  world?  How? 
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WHEN  DO  I  KT^W  I  KNOW  THE  MATERIAL  I  AM  EXPECTED 
TO  LEARN  FROM  THtS  PACKET? 
(POST -TEST) 

This  Post-Test  Is  provided  as  a  means  of  helping  you  measure 
and  evaluate  what  you  have  learned  by  using  this  packet.    It  wilt 
help  you  check  your  learning  of  the  terms  and  key  ideas  Introduced 
in  this  packet.    If  you  have  any  questions,  ask  them  of  your  teacher, 
or  refer  to  the  Packet  contents  BEFORE  you  turn  to  the  next  page. 

YOU  MAY  NOT  GO  BACK  TO  THE  WORD  LIST,  THE  STUDY  OF  KEY  IDEAS, 
THE  THOUGHT  OJESTIONS,  OR  OTHER  RESOURCE  MATERIALS  ONCE  YOU  HAVE 
TURNED  TO  THE  POST -TEST. 


Ready?  Put  all  materials  away,  and  turn  the  page, 
Follow  instructions  carefully* 
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POST -TEST 

I.     Write  a  short  definition  of  the  following  tBrms: 
Person:   

Family;   

Neighborhood:  

ComfTiunity:  

City  or  Town;   

County;   

State:   

Country;   

Continent:   

World;   


Solar  System: 


^39- 


Unl  verse: 


2»     Write  ansiwers  to  the  questions  below  in  the  space  provided: 


Who  am  I? 


Who  am  I  i  n  my  world? 


Who  am  i  In  comparison  to  others  in  my  world? 


Who  am  I  in  my  family? 


Who  am  I  in  my  neighborhood? 


Who  am  I  in  my  community? 


Who  am  I  in  my  city  or  town? 


Who  am  I  i n  my  county? 
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Who  am  I  i  n  my  state? 


Who  am  i  in  my  country? 


Who  am  1  in  my  continent? 


Who  am  t  in  my  solar  system? 


Who  am  I  in  my  galaxy? 


Who  am  I  in  my  universe? 


3.     Do  this  activity;    Draw  a  picture  of  yourself  In  your  world. 
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4^    Answer  this  quastion  in  the  space  prov'cfed  below;    What  did 
I  discover  by  reading  and  working  In  this  packet? 


FINISHED?  TURN  THIS  POST-TEST  INTO  YOUR  TEACHER.  DO  NOT 
TURN  Tl-fi  PAGE  UNTIL  yOLi  ARE  INSTRUCTED  TO  DO  SO. 
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tf  your  teacher  checked  item  number  one,  you  will  need  to 
re-take  the  Post-Test.    If  your  teacher  checked  Item  number  two, 
you  may  turn  the  page  and  continue  working  In  this  packet. 


Item  one;    Do  not  turn  the  page  to  the  next  lesson.  Go 
back  in  1tie  packet  to  page      and  re-read  the 
material  introduced  in  this  packet.    You  will 
be  able  to  re-take  the  Post-Test  when  you  feel 
you  are  ready.   


Item  two:    You  are  ready  to  start  working  in  the  Creative 
Projects.    Turn  the  page  and  begin.   


DO  NOT  TURN  THE  PAGE  UNLESS  YOUR  TEACHER  PUT  A  CHECK  IN  THE 
BLANK  LISTED  UNOER  ITEM  TWO,   INDICATING  HER  PERMISSION  TO 
CONTINUE  WORKING  IN  THIS  PACKET. 


0 
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WHAT  DO  I  DO  WHEN  I  AM  FINISHED  WITH  MY  LEARNING  PACKET? 

(CREATIVE  PROJECTS) 


These  projects  will  help  you  creatively  reinforce  your  under- 
standing of  the  concepts  Introduced  In  this  packet.  Suggested 
projects  are  listed  below.    You  may  use  the  Ideas  listed  or  create 
your  own. 

I.    Below  are  circfes— each  circle  Is  smaller  than  other 
circles  and  larger  than  others.    Pretend  you  are 
one  of  the  circles  and  tell  WHY  you  are  the  size  you 
are.   


Explain  what  common  qualities  you  share  with  the 
other  circles.    Prove  that  you  have  these  qualities 
in  conwion  and  can  share  them.    BE  CREATIVE. 


2.     Make  a  coMage  showing  your  importancs  In  1tie  world. 


3.     Write  a  song  interpreting  your  importance  as  a  person. 


4.     Find  stories  such  as  "The  House  That  Jack  Built"  to  illustrate 
YOU  IN  YOUR  WORLD.    Share  your  Stop/  with  the  class  or  act 
the  story  out  in  class. 


5.     Draw  yourself  alone,  without  (I)  You 

(?)  Pamtly 


(3)  Neighborhood 

(4)  Community 

(5)  City  or  Town 

(6)  State 
<7)  Country 

(8)  Continent 

(9)  W6rld 

(10)  Solar  System 

(11)  Gaiaxy 

(12)  Universe 


HAVE  ANY  OTHER  IDEAS?    RJT  THEM  TO  JSE.    START  YOUR 
CREATIVE  PROJECTS  AS  SOON  AS  VOU  FEEL  CREATIVE. 

WHEN  YOU  ARE  FI.^JlSHED  WITH  A  CREATIVE  PROJECT,  PROCEED 
TO  LEARNING  PACKET  NUM8ER  THREE:    YOUR  WORLD—EARTH 
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YOUR  WORLD— EARTH 


LtARNING  PACKtT  NUMBER  THREE 


STUDENT'S  NAML; 
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NOTt  TO  THE  TEACHER 

This  pdcket  is  designed  to  help  the  student  identify 
rhe  dic*tinquishable  characteristics  and  limitations  of  his 
environrrent.    The  key  concepts  and  activities  contained  within 
tnis    packet  emphasize  the  earth's  surface  and  land  forms. 

The  physical  environment  dt sti nqui shI ng  Earth  from  other  planets 

< 

In  this  solar  system  will  be  Introduced  as  a  means  of  helping 
the  student  distinguish  physical  characteristics  and  limitations 
of  his  environment  in  the  United  States,  and  compare  this  discovery 
to  distinqulshing  physical  characteristics  and  limitations  of  the 
People's  Republic  of  China. 

in  introducing  the  student  to  the  earth's  surface  and  it's 
land  forms,  the  student  will  becofpe  aware  of  the  world  (Earth)  as 
a  whole  co/i^osed  of  many  constituent  parts  and  limitations: 
(I)  continents  and  Islands  as  land  masses;  (2)  bodies  of  water; 
(3)  natural  and/or  man-made  physical  features  characteristic  of 
surface  configurations  (such  as  deserts,  swafnps,  lakes,  mountains, 
etc.).    The  student  will  become  aware  of  the  world  as  his  environment. 

The  long  range  plan  of  this  packet  involves  the  need  to  involve 
the  student  in  a  tolerance  for  cultural  relativlsin.    Utilizing  this 
packet  along  with  class  activities,  class  discussion.  Individual 
research,  and  future  Individual  learninn  packets  will  aid  the  student 
in  discovering  this  tolerance. 
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Allow  the  student  to  proceed  through  the  r>ackets  in  consecutive 
order,  and  at  his  own  pace*    Encourage  him  to  re-rr  J  the  material 
and  re-take  the  Post-Test  if  his  scoring  necessitates.    If  the  student 
is  able  to  pass  the  Pre-Test,  al low  him  to  advance  to  the  next  packet 
without  having  to  work  this  packet. 
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WHAT  IS  IN  MY  LEARUING  PACKET? 
(TABLE  OF  CONTENTS) 


TITLE  PAGE  NUMBER 

Why  I  Should  Use  This  Learning  Packet   lOO 

What  Should  I  Do  In  Order  To  Learn 

This  Information?   101 

What  Will  I  Learn  In  This  Packet?  *  102 

How  Will  I  Show  t  Have  Learned?   103 

What  Should  I  Do  If  f  Already  Know 
The  Information  I  Am  To  Learn 

In  This  Packet?   105 

What  Should  J  Do  if  I  Don't  Already 
Know  The  information  i  Am  To 

Learn  In  This  Packet?   108 

^  When  Do  I  Know  I  Know  The  Material 

i  Am  Lxpected  To  Learn  From 

This  Packet?   122 

What  Oo  i  Do  When  I  Am  Finished  With 

Learning  Packet?    126 
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WHY  I  SHOULD  USE  THIS  LEARN  I Nfi  PACKET 

The  purpose  of  this  teaming  packet  is  to  help  yoii  tearn 
about  your  world  and  its  land  forms.    In  order  to  discover 
ideas  about  yourself  as  a  person  surrounded  by  mountains,  valleys, 
plains;  islands,  water,  and  sky — your  environment — you  wfM  need 
to  follow  the  instructions'"  I  isted  on  each  paqe  very  careful  ty. 
You  will  be  a  I  lowed  to  learn  as  fast  or  as  s  low  as  you  wish. 

The  ideas  you  will  discover  and  learn  fn  this  packet  will 
he!p  you  learn  about  YOUR  WORLD— YOUR  ENVIRONMENT,    After  you 
have  finished  this  packer,  you  will  be  able  to  apply  your  know- 
ledge and  opEnions  gained  in  this  study  to  learning  and  discovering 
the  concepts  introduced  in  your  next  learning  pac ket-*fiAPS 
(Packet  Four)  - 

NOW,  mm  TO  THE  NEXT  PAfiC  AND  READ;    WHAT  SHOULD  I  DO  IN  ORDER  TO 

LEARN  THIS  INFORMATION? 
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WHAT  Should  i  do  in  order  to  leartj  this  information? 

Because  students  learn  at  different  speeds,  and  iearn  In 
many  di f ferent  way^ ,  you  will  be  allowed  to  learn  as  fast  or 
.as  slow  as  you  wish.    You  will  need  to  follow  the  Instructions 
listed  on  each  page.    Oo  not  skip  ahead  in  ttio  packet  unless 
ycu  are  instructed  to  do  so.    Do  not  skip  packets  unless  you  are 
instructed  to  do  so. 

You  wf  1 1  first  need  to  have      pencil  or  a  pen.    Your  teacher 
should  have  a  resource  center  for  you,  equipped  with  crayons, 
scissors,  paints,  construction  paper,  maqaztnes,  and  other  supplies. 
Make  sure  you  know  whore  this  resource  center  Is  located  In  your 
classroom. 

In  order  to  learn  this  information^  you  will  need  to  follow 
instructions  carefully,  and  be  able  to  understand  the  concepts 
introduced.    What  are  the  concepts? 

TURJ^^  TU  THt  NEXT  PAGE  AND  READ-    WHAT  WILL  I  LEARN  IN  THIS  PACKET? 
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WHAT  WILL  I  LEAm  IN  THIS  PACKEV? 

I.     You  will  learn  about  your  world,  and  its  land  forms. 

A.  You  will  learn  about  land  masses  and  bodies  of  water. 

B.  You  wit  I  learn  terms  that  will  help  you  to  describe  land 
forms  you  can  find  In  your  world. 

M.     You  will  learn  about  your  envi ronment. 

A-    You  will  fearn  terms  that  will  help  you  descri  be^  where  you 

live  and  what  land  forms  you  can  find  near  your  home. 
B'.    You  will  learn  that  land  forms  can  limit  your  life. 

C.  You  will  learn  that  you  share  many  tyoes  of  land  forms 

with  other  countries*  continents,  and  planets. 
Ill-     You  will  learn  that  your  environment  is  your  home  and  your  world. 


READY  TO  LEARN  ABOUT  YOUF^  WORLO— YOUR  ENVIROHMEfJT? 

TURN  TO  THE  NExT  PAHE  ANO  REAOr     HOW  WILL  I  SHOW  I  HAVE  LEARNED? 
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HOW  WILL  I  SHOW  I  HAVE  LEARNED? 


This  packet  contains^ 
(Da  Pre-Test; 


(2)  a  Word  List: 


(3)  a  Study  of  Key  Ideas; 


(4)  Thought  Questions; 


(5)  Post-Test: 


(6)  Creative,  Projects: 


This  ts  provided  as  a  means  of 
helping  you  and  your, teacher 
determine  whether  you  need  to 
complete  this  packet. 

This  is  provided  as  a  means  of 
helping  you  familiarize  your- 
self with  new  terms.    It  wilt 
help  introduce  you  to  terms  you 
may  wish  to  use  during  class 
discussions* 

This  is  provided  as  a  means  of 
enabling  you  to  learn  the  concepts 
related  in  this  packet. 

These  questions  wlfl  appear  through- 
out the  packet  as  a  means. of  helping 
you  discover  key  ideas  by  applying 
the  knowledge  you  are  learning. 

This  is  provided  as  a  means  of 
helping  you  measure  and  evaluate 
what  you  have  learned  by  using  this 
packet.    It  will  help  you  check  your 
learning  of  the  terms  and  key  ideas 
Introduced  fn  this  packet. 

To  help  you  remember  what  you  have 
discovered  and  learned,  these  projects 
will  reinforce  the  learning  of  basic 
terms  and  key  ideas. 
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Inlorder  to  show  what  you  have  learned,  you  wl  M  need  to  ( I )  explain, 
(2)  list,  (3)  demonstrate,  (4)  Drove,  and  (5)  evaluate  what  you  have 
learned  from  uslng  this  packet.    You  wIM  be  given  a  pre-test  to  deter- 
mine  if  you  need  to  cortDlctc  this  nackct.    If  you  are  unable  to  demon- 
strate your  understandi  nq  of  the  concepts  tested  in  the  t)re*tGSt,  you 
will  need  to  complctr  tho  pocket  by  progressing  through  the  (1)  Word  Lists; 

1  1 
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(2)  Study  of  Key  Ideas;  (3)  Thought  Qwstions;  and  (4)  the  Post-Test, 

Later,  you  will  be  able  to  further  study  the  key  Ideas  intro- 
duced in  this  packet  by  doing  projects- 

You  wtl I  need  to  pass  the  Post-Test  in  order  to  proceed  to 
Packet  Four  (unless  your  teacher  Instructs  you  to  proceed  directly 
to  Packet  Five  after  passing  the  Pre-Test  In  this  packet). 

TUWJ  TO  THE  NEXT  PARE  AND  BEGIN  THE  PRE-TEST. 
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SrtMT  SHOULD  I  DO  IF  I  ALKtADY  KNOW  THE  INFORMATION 
I  AH  TO  LEAKN  IN  THIS  PACKET? 

As  a  means  of  helping  you  and  your  teacher  determine  whether 
you  need  to  complete  thts  packet,  proceed  to  take  ttie  Pre-Test 
provided  below: 

PRE-TEST:    YOUR  WORLD— YOUR  ENVIRONMENT 

I.    Write  a  short  definition  of  the  following  terms: 

Wnat  is  an  environrent?   ^  

What  is  a  land  mass?  ^  

What  ts  a  continent?  

What  are  physical  features  of  the  earth?   


2.    How  do  land  barriers  serve  as  boundaries? 


3.    Describe  g  desert: 


4.     Describe  the  environrnent  you  live  in:  (phystcal/rel  ief  only) 


5.     Descrtbe  the  physical  environment  of  China: 


6.     UescritJe  the  physical  environment  of  Earth: 


lUHN  TO  THL  NEXT  PAGE. 
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FINISHED?    TAKE.  THIS  PRE-TEST  TC  YOUR  TEACHER, 


stop:    do  ^iOT  GO  AUY  FURTHER  IN  THIS  PACKET  UNTIL 
YOUR  TEACHER  INSTRUCTS  YOU  TO  DO  SO. 


If  your  teacher  checks  item  nunter  one,  you  do 

* 

not  need  to  complete  the  remaincfer  of  this  packet. 
If  your  teacher  chocks  Item  number  two,  continue  to 
work  with  this  packet,  and  turn  the  page. 

Item  one:    Go  on  to  the  next  packet.  

Item  two:    You  are  ready  to  start  working  in  this 

packe  t .  

TMRN  THE  PAGE  AND  BEGIN. 
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WHAT  SHOULD  I  00  IF  I  DON'T  ALREADY  KNOW  THE 
'  INFORflATION  I  AM  TO  LEARfJ  IN  THIS  PACKET? 


You  will  need  to  work  with  the  ( I )  Word  List 

(2)  Study  of  Key  Ideas 

(3)  Thouqht  Questions 

(4)  Post-Test 

(5)  Creative  Projects 

Ready  to  beqin?    First,  you  will  need  to  familiarise 
yourself  with  new  terms.    The  Word  List  on  the  next  page 
will  helD  you  loam  these  torms. 


TURN  TO  THE  fiEXT  PAGE. 
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WORD  LIST 


Africa:  A  continent  in  the  eastern  hemisphere 

south  of  the  Mediterranean  Sec  and 
connected  to  the  continent  Asta  on  the 
Northeast  at  an  area  called  Isthmus  of 
Suez.    Africa  has  claim  to  one  offshore 
island  called  Madagascar. 

Antarctica:  A  continent  located  at  the  South  Pole. 

It  is  a  body  of  land  ,  a  plateau,  covered 
by  a  great  ice  cap  and  having  mountain 
l^eaks .    It  Surrounds  the  South  Pole. 


Asia: 


A  continent  in  the  eastern  hemisphere, 
located  above  the  Equator.    Asia  forms 
a  single  land  mass  with  Europe  (another 
continent)  and  is  connected  to  Africa 
(another  continent)  at  an  area  called  ' 
Isthmus  of  Suez. 


Austral ia: 


dody  of  riater: 


A  continent  of  the  eastern  hemisphere 
Southeast  of  Asia  and  South  of  the  Equator. 
This  continent  looks  like  a  btg  island* 

A  body  of  water  varies  in  size.    The  oceans 
are  large  bodies  of  water.    Lakes,  ponds, 
rivers,  fords,  and  other  areas  having  water 
as  such  are  referred  to  as  bodies  of  water. 


Canyon: 
Cathay; 
Continent; 


A  valley  with  steep  sides  formed  by  a  river. 


The  oid  name  for  Cht^na. 


A  section  of  the  seven  great  divisions  of 
land  on  the  earth*    tt  Is  a  group  of  countries 
(or  one  country)  located  on  one  land  mass 
(larger  than  an  island — except  Australia) 
Surrounded  by  water.    There  are  seven  continen^ 
on  Lorth:    Lurope,  Asia,  iJorth  America,  South 
America,  Africa,  and  Australia. 
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Oesart: 


Land  where  very  Itttle  rain  falls. 
Usually  3  sandy  land  with  little 
variety  of  vegetation. 


East:  \i  you  are  facing  North,  East  is  in 

the  direction  of  your  left  hand.  It 
is  the  direction  opposite  of  West. 
'     '  It  is  the  oeneral  direction  of  sunrlse- 


Envi  ronment: 


Your  surroundings  make  up  your  environment. 
Your  environment  includes  the  weather, 
climate,  types  of  foods  that  are  able  to 
grow  in  the  soils  outside  your  house,  and 
everything  that  you*can  see.    Stand  In  a 
room.    Stand  In  one  place.    Now  took  around 
you-*you  are  looking  at  the  environment  of 
your  room.    The  outside  is  your  roo/h  also. 
Stand  outside  and  look  around  you — every- 
thing you  see  is  your  environment.  Every- 
thing you  hear,  see,  smell,  +aste,  and 
touch  is  your  environment.    It  includes  the 
types  and  number  of  animals,  plants,  and  land 
forms  in  the  area  where  you  live. 


Equator: 


Look  at  the  globe.    Pretend  you  want  to  draw 
a  line  around  the  middle  of  the  world  so  that 
you  can  have  a  ''North''  and  a  '^South'*.  You, 
would  need  to  draw  the  line  in  the  exact 
middle.    Therefore,  the  line  would  divide  the 
land  between  the  two  Poles  (North  and  South). 
This  make*believe  line  divides  the  North 
l-temisphere  from  the  South  Hemisphere.    Can  you 
see  this  line  on  your  globe? 


Europe: 


fi\  continent  located  in  the  eastern  hemisphere, 
betwoon  Asia  and  thu  yUlantic  Ocean  (a  body  of 
water) . 


Farm: 


Land  used  to  raise  plants  or  animals. 


Forest; 


Land  covered  with  many  trees. 


Gorge; 


A  canyon  that  is  narrow  and  hass  straight 
si  des. 
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Harbor; 


Hi)  I 


A  Safe  place  for  ships  to  anchor  near  (and^ 
for  loading  and  unloading  cargo. 

Raised  land,  not  so  high  as  a  mountain* 


Is  )and; 


A  piece  of  land  surrounded  by  water. 


Lake; 


A  body  of  water  with  land  all  around. 


Land  Mass; 


^t  is  the  solid  surface  areas  of  Earth. 
It  Is  fand—anything  that  is  not  water 
or  air.    it  includes  the  lahd  and  all 
natural  resources  of  the  soils. 


Mat  n I  and ; 


Ml nerals: 


A  large  body  of  land,  as  a  continent. 
Things  that  are  neighter  animals  nor  plants* 


Mountain; 


Raised  land,  much  higher  than  a  hill. 


north : 


t^orth  Afi^ri  ca  i 


Ocean : 


That  area  of  Earth  above  the  Equator. 
This  area  or  hemisphere  has  the  North  Pole 
located  in  it.   It  Is  H)e  direction  opposite 
of  South  and  the  South  Pole. 

A  continent  in  the  western  hemisphere.  North- 
west of  South  America  (another  continent). 
'It  is  bounded  by  Atlantic  Ocean,  Artie  Ocean, 
and  the  Pacific  Ocean.  It  is  Joinod  to  South 
America  at  the  area  of  land  called  the  Panama 
Canal. 

A  very  large  body  of  salt  water. 


Physical  Environment;  Water  and  land  forms  of  the  earth  make  iip 

your  physical  environments    Deserts,  rivers, 
mountains,  swamps,  marshes,  valleys,  plains, 
and  other  regions  can  exist  in  your  physical 
environment.    Not  all  these  regions  will  be 
in  your  physical  environment  outside  your 
house,  but  aM  exi*>t  in  your  Earth  environment. 
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Physical  Features;  Those  regions  and  land  forms  which  make 

up  thb  physical  environment.    Renlons  such 
as  mountains^  valleys,  volcanoes^  plateaus, 
plains^  canyons,  rivers,  glaciers^  and  so 
forth>  make  up  physical  features  of  the  earth. 


Plains:  Great  strotches  of  land  where  no  mountains 

or  valleys  can  be  sene.    These  may  be  large 
areas  of  land  extending  between  two  mountain 
ranges,  or  plateaus  <x)vered  with  grass 
(cal  led  '^grasslands'*). 


Plateaus:  An  drea  on  top  of  a  mountain  that  Is  very 

flat.  It  has  high  altitudes  (check  this 
word  "altitude"  In  the  dictionary). 

Kiver:  A  large  stream  of  fresh  water. 


South:  .        This  is  the  area  located  dl rectly below  the 

tquator  and  includes  the  area  of  the  South 
Pole.  This  ts  also  the  direction  opposite 
of  North  or  the  South  Poie. 

Soutli  America^  A  continent  in  tho  western  liemtsphere  lying 

between  the  Atlantic  Ocoan  and  tho  Pacific 
Oceans.    It  is  Southeast  of  Itorth  America 
antJ  chiefly  South  of  the  Equator.     It  is 
joined  to  North  America  (another  continent) 
at  an  area  cal  led  the  Panama  Canal . 


West;  Tnis       the  direction  opposite  of  East. 

If  you  are  facing  North,  then  West  is  in 
the  direction  of  your  right  hand.    West  Is 
ij?*'    the  general  direction  of  sunset. 


IF  YOU  HAVE  DIFFICULTY  WITH  OTHER  T£HMS  INTHODUCEU  \U  THIS  PACKET,  USE 
THE  UlCTIOIiAKIES  MADE  AVAILABLE  i!'  YOUR  HESOUkCE  CENTER.  IF  YOU  STILL 
FiNO  UlFFrCULTY,  ASK  Ir^UK  CLASSMATES  UK  YOUR  TEACHEK  FOR  HELP. 

TUKN  Tu  THL  .'^EST  PAGE  ANU  i>TAr<T  YOUR  STUDY  OF  THL  KEY  IDEAS. 
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KEY  IDEAS 


Hare  is  a  spaceship 

You  are  traveling  to 
the  moon. 

Draw  a  pi cture  of 
yourself  Jn  the 
spaceshi  p. 
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As  you  travel  away  from  the  planet 

Earthy  you  look  into  the  sky  below 

you.    There  is  a  big  ball  floating 

in  the  sky.     It  is  surrounded  by  big 

masses  of  white  clouds.    Through  the 

clouds  ycu  see  that  some  parts  of  the 

Earth  are  brown.    What  might  these 

brown  parts  of  the  earth  be  called? 
(Fi i I -in  tho  answer) : 
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Those  brown  parts  are  masses  of  land;  many  are  called  continents. 

You  notice  blue  parts,  too.    What  might  these  blue  parts  be, called? 

Do  you  know  the  answer?    If  so,  fill  In  the  blank;   . 

These  blue  parts  are  large  ana  small  bodies  of  water. 

Now,  look  at  the  globe  in  your  classroom  resource  center. 

Without  the  mass  of  clouds,  it  closely  resembles  the  world  you 
saw  from  your  spaceship.    Find  the  land  masses  on  the  g!obe.  Can 
you  remember  what  we  call  the  seven  large  land  masses  of  the  world? 

If  you  do,  fin  in  the  blank  with  the  answer:   

called  these  land  masses  continents.     Find  the  blue  parts  on  the 
globe.    Can  you  remember  what  we  called  these  blue  parts?      If  you  do 

remember,  fill  Jn  the  blank;   .    We  call 

those  blue  parts  bodies  of  water  (or  oceans,  seas,  rivers,  lakes,  and 
so  on ) . 

What  do  you  see  on  the  globe  besides  land  and  water?  (Write 
your  observations  in  the  space  provided  below): 


This  globe  of  |-he  world  shows  different  sizes  of  land  masses. 
The  smaller  masses  of  land  surrounded  completely  by  water  are  called 
Islands.    Do  you  know  anything  about  islands?    (If  so,  write  what  you 
know  in  the  space  provided  below}*; 
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What  do  we  call  the  targe  masses  of  land?    We  call  these  larger 
masses  of  land  continents.    There  are  seven  divisions  of  land  on  Earth. 
We  call  these  seven  continents;    (I)  Europe,  (2)  Asia,  (3)  Africa, 
(4)  Australia,  (5)  North  America,  (6)  South  America,  and  (?)  Antarctica. 

Look  for  the  word  A}vt<VicXicA  on  your  globe.    Can  you  find  it? 

WherB  did  you  find  it?   

Did  you  find  it  near  the  botton)  of  the  globe?  

Did  you  find  it  surrounding  ^     South  Pole  area?   

Did  you  find  it  near  other  continents?  

t 

Describe  what  you  see  on  the  globe  when  you  look  at  Antarctica: 


Look  for  the  word  A(j^ca  on  your  globe.    Can  you  find  it? 

Where  did  you  find  ft?   

Old  you  find  it  near  the  middle  of  the  globe?   

Did  you  find  it  both  above  and  below  the  Equator?   

Did  you  find  it  near  other  continents?   

Describe  what  you  see  on  the  globe  when  you  look  at  Africa: 
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Look  for  the  word  AuAiJuxJUa  on  your  globe.    Can  you  find  it? 
Where  did  yoiJ  find  it?   


Did  you  find  It  near  the  bottom  of  the  globe? 


Di d  you  f  i nd  it  surrounded  by  water  on  al  t  si des? 
Did  you  find  it  near  other  continents?   


Describe  what  you  see  on  the  Qlobe  when  you  look  at  Austra I i a : 


Look  for  the  words  SotvUi  AmeAZca  on  your  globe.    Can  you  find  it? 

Where  did  you  find  it?   

Did  yoo  find  it  near  the  bottom  of  the  globe?   

Did  you  find  it  South  of  the  Equator?  

Did  you  find  it  near  other  continents?   


Describe  what  you  see  on  the  globe  when  you  look  at  South  America: 


Look  for  the  word  EuAope  on  your  globe.    Can  you  find  it? 
Where  did  you  find  it?   


Did  you  find  it  Ijorth  of  tlie  Lquator? 
Did  you  find  it  near  otl^er  continents? 


Describe  what  you  see  on  the  globe  when  you  fook  at  Europe : 
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Look  for  the  words  Wo>ttfi  Ametcca  on  your  globe.    Can  you  find  it? 

Where  did  you  find  it?   

Did  you  find  it  North  of  the  Equator?   

Did  you  find  it  ne^r  other  continents?   ^  

Describe  what  you  see  on  the  globe  when  you  look  at  North  America; 


Wow,,  look  on  the  continent  fJorth  America  for  the  words  Lcutax 
AmeAicjOL,  What  do  you  notice  about  this  country?  (Use  the  blanks 
for  your  observations);   '  


Now,  look  on  the  continent  Uorth  America  for  the  word  H^nico. 
Describe  what  you  see  when  you  look  at  this  country  on  your  globe: 


flow,  look  on  the  continent  North  America  for  the  word  Cajzada* 
Describe  what  you  see  on  the  globe  when  you  look  at  the  country  Canada: 


Now,  look  on  the  continent  fJorth  America  for  tne  words  Ukiittd 
S/jCitu  0^  Amfc^ca.    Describe  what  you  see  when  you  look  et  1his  country 
on  your  globe:   
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Where  on  the  continent  of  North  America  is  the  country  Tfie  Unittd  Statz^ 

0^  AwieA^a  positioned?  . 

Now,  look  again  at  the  section  of  North  America  contai ni ng  The  United 
States  of  America.    Look  for  the  word  Cal  t  fornia.    This  is  a  state*  Look 
s  tor  the  word  Oregon,    This  is  also  a  state.    LDOk  for  the  word  Michi  qan. 

This  is  also  a  state>    What  state  do  you  I  ive  in?   

Look  for  your  state  in  the  United  States  of  America  on  your  globe. 

Do  you  see  any  blue  lines  in  your  state?    If  you  do,  what  do  those  bti© 

lines  represent?   

Do  you  see  any  physical  features  on  the  globe?   

(l.ook  for  mountain  ranges,  lakes,  plateaus,  et  cetra). 

Look  on  the  globe  for  the  word  A6aji,    Can  you  find  it? 

Where  <Jid  you  find  it?   

Dia  you  find  it  TJorth  of  the  Equator?  

Did  you  find  it  near  other  continents?   

DescriDo  what  you  see  on  the  globe  when  you  look  at  Asia: 


Can  you  see  that  the  continent  Asia  is  located  North  of  the  Cquator 
and  forms  a  single  l^nd  mass  with  the  continent  of  Europe^    Why  do  you 
think  this  single  land  n»ass  is  consfderod  two  continents?  It  is  dfvided 
into  two  conti  nonts  by  the  mountain  chain  called  the  Ural  fountains. 
Can  you  find  the  Ural  'louni-ain^s  on  the  globe? 


What  countries  do  you  see  when  you  look  on  the  globe  at  Asia? 


Look  for  the  country  called  PZ0pl^*4i  RzpubtLc       CiUm,    Do  you 
find  It?    Describe  what  you  see  when  you  look  at  this  country  on  your 
globe;   


Where  on  the  continent  of  Asia  do  you  find  the  Ptoplz*6  Rzpuhlic  oi 

CiUtia  positioned?  ^  

Now,  look  again  at  the  continent  of  Asia.    What  countries  surround 

the  PeoplQ'i>  republic  of  China?  _   

Do  you  see  any  t>|ue  lines  in  the  People's  Republic  of  China? 
If  you  do,  what  do  those  blue  lines  represent?   

Do  you  see  any  physical  features  on  the  globe  when  you  look  at  the 
People's  Republic  of  China?    I*  so,  what  3re  they?  


You  are  now  familiar  with  the  continents  of  t^arth  and  the  bodies 
of  water  that  surround  the  continents  and  co^yer  some  land  forms.  What 
other  land  masses  and  land  forms  are  on  Earth?    Can  you  think  of  dny? 
If  so,  write  your  answers r  


What  are  mountains?  Tne  Word  List  says  they  are  'Vaised  land,  much 
higher  than  hills."  Have  you  ever  seen  mountains??  If  so,  what  did  they 
look  like?  - 


What  do  you  suppose  mountains  are  made  of?  ^   

What  do  you  suppose  valleys  are  made  of?   ;  

What  do  you  suppose  cafnyons,  gorges,  cteserts,  and  plains  or  plateaus 

are  ii«de  uf?  ^  

The  answer  is  SOIL.    What  do  you  suppose  soil  is  jnade  of?  

The  answer  is  ROCK.    What  do  you  suppose  rock  is  made  of?   

The  answer  is  MINERALS. 

»-!ow  do  mountains  form  rrom  minerals,  rocks,  and  soils?    How  do 
valleys  form  from  minerals,  rocks,  and  soils?    How  do  canyons,  gorges, 
deserts,  plains,  plateaus,  and  other  land  forms  mold  into  shape  from 
minerals,  rock?;,  and  soils?    Can  you  think  of  an  answer?   


The  minerals  of  the  earth  harden  with  weathering  and  exposure  to 
nature's  forces.    Minerals  that  are  heated  and  erupt  from  volcanoes 
harden  into  lava.    This  hard  rock  is  often  Covered  with  dirt.  Grass 
grows  on  top  of  the  rock  in  the  dirt,  and  a  mountain  is  formed.  Another 
mountain  chain  may  have  been  formed  when  land  was  squeezed  between  two 
moving  surfaces  of  land,  such  as  an  earthq^jake.    Valleys  are  forned  when 
giant  i  Co  caos  colled  glaciers  cut  away  at  the  land  and  dig  deep  ditches 
in  the  surface  of  the  earth.    Do  you  think  all  mountains  and  valleys 
are  on  land?    Why  or  why  notj   


f\n  island  is  land  surrounded  by  water.    However,  the  island  is  not  exactly 
floating  on  the  surface  of  the  water.    Often,  a  mountain  cnain  is  under 
the  water.    The  taMosI  friuunta*r»  peaks  uf  tfi  i  5  chain  may  not  be  conplotely 
covered  t>y  trt-j  wuti^r.    Vthcn  t:t*;i>Q  pi.jks  ore  not  und^r  water,  wo  call  them 
islands.    Valleys  ^jro  also  uncJer  the  surface  of  bodies  of  water.  Vihtoro 
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m!  ght  you  find  these  uncjerwater  valloys  and  mountains? 


What  makes  plateaus?  The  answer  is  minerals,  rocks,  and  soils. 
Weatliened  by  tlie  wind  and  water  a  mountain  can  oflBn  be  made  flat  ''on 
top*  We  call  this  flat  moutain  top^a  plateau.  Can  you  think  of  any 
plateaus  near  your  envirenment?   


Deserts  are  mad©  from  m'lierals,  rocks,  and  soils.    The  sand  of 
deserts  is  made  into  sand  dunes  by  the  winds  that  sweep  the  deserts. 
Can  you  find  any  pictures  of  deserts?  

Gorges  and  canyons  are  made  when  rivers  wash  away  the  soils  of 
mountains  and  wear  the  banks  of  the  river  deeper  and  deeper. 

Many  of  these  (and  forms  are  in  your  environment.    Many  of  these 
land  forms  are  being  made  every  day.    The  minerals  harden  into  rocks. 
The  weathering  of  frost,  rain,  wind,  sun,  and  plant  roots  crack  the^ 
rocks  into  tiny  pieces.    These  tiny  pieces  become  soil;    The  soil  becomes 
many  times  smaller  until  it  is  again  minerals.    The  minerals  harden  and 
rocks  are  again  formed.    This  is  how  mountains  become  hills  and  plains 
can  become  valleys.    You  may  want  to  read  more  about  how  land  forms  are 
created,    tf  so,  look  in  your  classroom  resource  center  for  more  infor- 
mation . 

Can  you  think  of  land  forms  we  have  not  discussed  in  Key  Ideas? 
If  so,  write  the  names  of  these  land  forms  and  describe  what  they  look 
like: 


TURN  THt  PAGE  AND  READ  THE  INSTRUCTIONS. 
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VfllEN  00  I  KfJOW  I  KNOW  THE  MATERIAL  I  AM  EXPECTED 
TO  lEARit  FROf^  THIS  PACKET? 
(POST -TEST) 

This  Post-Test  is  provided  as  a  means  of  helping  you  measure 
and  evaluate  what  you  have  learned  by  ustnq  this  packet.    It  will 
help  you  check  your  teaming  of  the  tenns  and  key  Ideas  introduced 
in  this  packet.    If  you  have  any  questions,  ask  them  of  your  teacher, 
or  refer  to  the  Packet  contents  BEFORE  you  turn  to  the  next  page. 

YOU  KAY  NOT  GO  BACK  TO  THE  WORD  LIST,  THE  STUDY  OF  KEY  IDEAS, 
THE  THOUGKT  QUESTIONS,  OR  OTHER  RESOURCE  fWERIALS  ONCE  YOU  HAVE 
TURTJED  TO  THE  POST-TEST. 


ReadyV  Put  all  tnateriats  away,  and  turn  the  page. 
Follow  instructions  carefully. 
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POST-TEST 


K    Write  a  short  definition  of  the  following  terms; 
What  is  an  environment?  

^   Z  


What  is  a  iand  mass? 


What  is  a  continent? 


What  are  physical  features  of  the  earth? 


How  might  land  barriers  serve  as  boundaries? 


2^    How  are  land  forms  important  in  your  environment? 
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3.    Oo  what  continent  is  The  United  States  of  America? 


On  what  continent  is  The  People's  Republic  of  China? 


4,    Draw  a  picture  or  make  a  painting  of  a  {and  form  that  is  in 
your  environment.    (You  may  do  this  art  work  on  a  separate 
piece  of  paper). 


5.    Pretend  you  are  on  lUe  moon  looking  down  at  Earth.    You  are 

able  to  see  through  the  mass  of  clouds  surrounding  Earth.  Write 
a  description  of  the  land  forms  you  or©  able  to  see. 


TAKt  THIS  POST -TEST  TO  YUUk  TEACHER. 


DO  NOT  TURN  THIS  PAGE  UNTIL  YOUR  TEACHER  INSTRUCTS 
YOU  TO  DO  SO. 
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If  your  teacher  checked  item  number  one,  you  wit  I  noed  to 
re*-take  the  Post*Test.    If  your  teacher  checked  Item  number  two, 
you  may  turn  the  page  and  continue  working  in  this  packet. 


Item  one;    Do  not  turn  +He  page  to  the  nes<t  lesson.  Gp 
back  in  the  Pa^tkot  to  page      and  re-read  the 
material  introduced  !n  this  packet.    You  Will 
be  able  to  re-take  the  Post-Test  when  you  feel 
you  are  ready.  


Item  two;    You  are  ready  to  start  workino  in  the  Creative 
Projects.    Turn  the  pa^Ie  and  begin.   


DO  NOT  TURri  THE  PAGE  UMLESS  YOUR  TEACHEf^  PUT  A  CHECK  IN  THE 
BLANK  LISTED  UNDER  ITEM  TV.C,  INOICATIHG  HER  PEWISSIOM  TO 
COMTINUE  WORKING  \H  THIS  PACKET. 
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WHAT  00  I  DO  WHEN  I  AM  FINISHED  WITH  MY  LEARNING  PACKET? 

(CREATIVE  PROJECTS) 

TKese  projects  will  help  you  creatively  reinforce  your  under- 
nding  of  the  concepts  Introduced  in  this  packet.  Suggested 
projects  are  listed  below.    You  may  use  the  ideas  listed  or  create 
your  <wn. 

I.    Below  are  pictures  of  land  forns.    Write  a  short  story 
about  living  near  such  a  land  form.    How  would  living 
near  such  a  land  form  change  your  environment?  How 
would  living  near  such  a  land  form  change  your  life? 


Mountains  and  valleys 


plateau 


deserts 


Waterfalls 


\ 


You  drew  some  pictures,  too. 
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2.    Pretend  you  are  observing  land  forms.    You  live  on  Mars. 

You  notice  that  land  forms  on  Earth  are  changing  constantly. 
You  are  able  to  race  through  Time  to  the  future.    You  are 
now  observing  land  forms  on  Earth  in  the  year  6,000  A,D. 
What  land  forms  do  you  see?    What  environments  do  you  see? 
What  are  the  land  forms  In  your  area  on  Mars.    (Pretend  you 
are  able  to  see  everything). 


HME  ANY  OTHbR  IDEAS?    PUT  THEM  TO  USE.    START  YOUR  CREATIVE  PTOJECTS 
AS  SOON  AS  YOU  FEEL  CREATIVE. 

WHEW  YOU  ARE  FINISHED  WITH  A  CREATIVE  PTOJECT,  PROCEED  TO  LEARNING 
PACKET  NUMBER  fOU\<:  MAPS 

(if  you  cannot  find  a  Learning  Packet  dealing  with  the  subject  of  Maps 
your  teacher  will  have  class  lessons  dealing  with  this  subject). 
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TEACHER*S  NOT£ 


Utilizing  the  format  design  developed  in  the  previous 
learning  packets,  the  teacher  may  wish  to  develop  a  teaming 
packet  for  the  introduction  of  map  reading  and  utilization. 
The  introduction  of  such  concepts  may  be  enhanced  by  the  use 
of  such  rtateriat  as  illustrated  on  the  follcwing  pages.  Addi- 
tional material  for  the  learning  packet  may  be  taken  f'^'^m  the 
daily  lesson  plans  dealing  with  this  concept. 
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START  HERE 


I3y 
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THIS  MAN  NEEDS  TO  LOCATE  THE  DRAGON  YOU  SEE  IN  THE  CENTER  OF  THIS  MAZE.    HELP  THIS 

M/.'!  GET  TO  THC  DRAGON  BY  DRAWING  A  LiNE  FROM  THE  MAN  TO  THE  DRAGON,  INDICATING  THE 
SHORTEST  ROUTE  HE  CAN  TAKE, 


14  * 


I 


KEY 

RAFT^ 
TREE  ^ 

BOX  WITH  ALPHABET 
BRUSH 
PAGODA  ^ 
TUNIC  ^JJ^ 
CHOPST ICKS  ^ 
RICE  CROP 
TREASURE 


ERIC 


START 
SAILING 
HERE 


ABOVE  IS  A  JUNK  THAT  HAS  SET  SAILS 
FOR  THE  MLASUKE  CHLsr.    USING  THIS 
MAP  AND  THE  KtY  ABOVE,  DRAW  THE  KOUTE  YOU  WOULO' 
SAIL  \\\  ORDER  TO  PASS  THESE  PLACES i  the  Land 
of  Isolation,  the  rfce  crop,  the  raft,  the  chop- 
sticks, the  tree,  +he  box  of  the  alphabet,  the 
pagodd,  the  brush,  the  tunic,  and  finally  the  treasure"! 


DAILY  LESSON  PI^AnS: 


(DATE) 


BEHAVIORAL  OBJECT  I VE( S) r 

After  an  orientation  of  how  to  read  a  map^  the  student  wi M  be  able  to 
utilize  concepts  of  bc>:jcJaries/boundary  I  i  nes  ^  map  legends  in  finding  map 
areas^  scale  of  miles^  directional  signs  and  land  masses  in  identifying 
China  as  a  nation  distinguished  from  other  nations. 


ACTIVITIES: 

1.  An  i  ntrrjduction  of  the  Chinese  Civilization  as  a  social  studies  unit^ 
following  completion  of  the  activities  learning  packets^#l*-3. 

2.  Introduce  maps  (using  map  without  nafnes^  Map  iS'l) 

A.  What  a  map  is:    students  will  color  land  and  water  masses 
(utilizing  key  in  orCer  to  distinguish  water  masses  from  land  masses). 

B.  How  d  map  relates  to  the  land  areas  of  the  earth;  color  oceans  and  land 

C.  Where  China  is  located  on  the  map  (using  the  ttntabaled  tn^p*  page  134). 

3.  Illustrate  how  to  read  a  map  (using  the  labeled  map^  page  (35)- 

A.  introduce  concepts  of  boundaries/boundary  i i nes 

B.  Introduce  terms: 

1.  Hap  legend  (ased  in  the  lesson  for  identifying  1  and/water  masses ^ 
cities^  etc. ) 

2.  Scale  of  mi les 

3.  Cities^  towns^  and  vfllagos 

4 .  u  i  rect i  onal  51 gn 

4p    Students  wMI  color  in  Doundaries  of  pie^  distinguishing  between  real  and 
imaginary  boundaries/barriers. 

5p    5tuden1s  will  locare  ci ties/capitol  on  the  map. 

6.  Students  will  construct  a  directional  sign.     (Page  |36). 

7.  Students  wilt  make  a  puzzle  from  map     \  ^  (Page  134).     (Homework  assignment). 


TIMt  AMD  uKCArJIZATIuUr     (75  minutes) 


Acti  vi ty  (1 )  wi 
Acti  vity  (2)  wi 
Activity  (3)  wi 
Acti  vi  ty 
Act  (  V  i  ty 
Act! vi^y 
Acti  vi  ty 


w  I 
wi 
w  r 
w  i 

to  be  done  as  a 
the  time  al loted. 


(4) 
(5) 
(6) 
(7) 


I  take  approximately  fifteen  minutes. 

I  take  approximately  twentv  minutes, 

1  take  approximately  fifteen  minutes- 

1  take  approximately  seven  minutes- 

I  take  approximatelv  five  minutes- 

I  tdko  approxi rr^te I y  seven  minules- 

I  ta+^e  apDroxi  mate!  V  fifteen  minutes  and  wi  I  I  therefore  need 
homework  ojSi^jnmcnf  provided  the  previous  activities  utilized 


MATERIALS;    Construction  pciper,  color  crayons^  oi  ttos^  scissors^  pencils^  maps, 
gtobe^  dtldS^  rulers. 

CVALUATION^    If  tne  stude^rt^s  ar^i  able  to  succossf uHy  attain  the  instructional 
lives  as  stared^  then  tr.o  teacher  may  assurne  the  students  were  able  to 


DAILY  LESSON  PLANS 
CONTfKUEU 

(DATE):   


understand  the  concepts  introduced  in  this  daily  lesson  plan.    The  teacher 
may  evaluate  class  participation  by  the  individual  student,  degree  of  interest, 
degree  of  understanding  of  map  concepts,  terms,  and  identification  of  China 
as  a  nation  with  boundaries,  cities,  etc.    The  teacher  may  base  future  lessons 
upon  the  needs  of  One  students  as  indicated  during  the  execution  of  this  lesson. 

^*3MEW0RK:    The  students  will  paste  Map  #1  (page  134)  onto  a  piece  of  heavy 
paper  or  cardboard.    The  students  will  locate  points  3B  and  2H  on  Map  #1,  and 
tteslgnato  the  spots  witii  one  dot.    The  students  wi  IJ  cut  the  land  masses  from 
the  bodies  of  water,  making  a  jig-saw  Puzzle  from  the  map. 


CAPITOLS 

HIpMAIA/A  /.(OUWTAIMS  ^\W 
lARGE  SmJIES  OF  WATER  ^^J;;:? 


ERIC 


CHINA:    Find  points  38  and  2H  on 
the  map  and  mark  the  area 
wi th  a  dot* 


PIRECriO/tfAt  SIGW 
7  7 


o 


500 


-I 


S  111 


,  Horr« 


MAP  LEGEND 
CAPITOLS 


HIMALAYA  MOUNTAINS  ^'^A\ 
LARGE  BO:)IES  OF  WATER 


O 


4 


-50O 


tN  CHINA  ther©  are  great  rivers,  high  mountain,  vast  plateaus,  fertile 
"-'Ij-^s.    Located  in  eastern  Asia,  China  is  a  country  of  many  contrasts. 

-I  35-11  b 


DAILY  LE3S0N  PLATJS:   (DATE) 


BEHAVIORAL  0BJECT1VECS)r 

To  Introduce  rivers,  oceans,  and  boundaries  of  countries,  and  apply  this 
knowlege  to  the  concept  of  terri tori al ism. 

To  introduce  the  V3lue  of  river  systems  to  city,  state,  and  country. 


ACTIVITIES: 

1.  Rivers  and  oceans  and  boundaries  will  be  reviewed  as  to  definition. 

2.  Rivers  and  oceans  vnMI  be  Introduced  as  boundaries. 

3.  Fi  Im — (present  a  f  i  Im  or  f  i  Imstrip  on  a  local  rivei — or  ^  f  i  Im  on  a  river 
such  as  the  Ohio  River,  etc.)    <7  minutes) 

4.  Discussion  of  the  film.    Discuss  the  value  of  the  river  to  the  city  or 
community.    Discuss  the  value  of  the  river  to  the  state(s).    Discuss  the 
value  of  the  river  to  the  country. 

5.  Introduction  to  river  systems  of  China. 

6.  Discuss  importance  of  river  systems  to  China  (cities,  areas,  and  country). 

7.  Discuss  value  of  river  systems  to  the  city  of  (hometown  or  nearby  city), 
to  the  city  of  Canton  (China),  to  your  state^  to  divisions  of  China,  to 
country  of  the  United  States,  to  the  country  of  China. 

TIME  AND  ORGANIZATION; 

Activity  one  will  ^alte  ten  minutes;  activity  two  will  take  seven  minutes;  activity 
three  will  iake  seven  minutes  (or  more  depending  upon  length  of  film);  activity 
four  will  take  ten  minutes;  act Ivl ty  five  will  take  five  minutes;  acti vi  ty  six 
will  take  five  to  eight  minutes;  activity  seven  will  take  fifteen  minutes 
(brainstorming). 


fMTERIALS: 

Film  projector;  film;  maps  of  your  city  or  town,  your  state.  United  States  of 
America,  Chi na. 

Ditto  sheets  on  rivers  (homework  hand-outs). 

EVALUATION: 

The  teacher,  after  receiving  positive  feedback,  assumes  the  students  are  able 

to  successfully  compreher.d  the  concepts  Introduced^  ^ 

Note:    Evaluation  may  read  (example):    Film  took  longer  than  planned;  however^ 
we  touched  upon  concepts  of  boundaries.    Questions  pertaining  to  river  relativity 
to  a  culture  were  passed  out  to  students.  Seventy-five  percent  of  the  class  grasped 
the  concepts.    I  must  encourage  the  remainder  of  the  students  !n  their  comprehension 
of  the  concepts — perhaps  i  can  review  the  material,  and  reinforce  their  success^ 


HOi€WOKK  ASSIGNMLfJT; 
River  Papei — homework  hand^outs. 

ERIC 


Pre-iesson  Questions:  Make  a  ditto  of  the  questions  below.  Allow 
the  students  to  answer  the  questions  before  beginning  the  study  on 
river  systems. 


CHINESE  CIVILIZATION  NAME:   

DATE;   

RIVERS 

Have  you  ever  wa^ched  a  rfver  flow? 
'Where  do  you  tfunk  rivers  cone  frtjfin? 

lijva  /OLi  ever  worjJoroJ  wha^  happens  to  rivurs? 

uo  yoit  know  anytriif;(j  oDuut  tlie  SpuKdnc  Hiver  {ndmti  d  local  river)? 


1 .1  . 


OCEANS,  LAKES,  ANO  RIVERS 

RIVERS: 

Have  you  ever  looked  down  on  a  river  from  an  alrptane?  If 
so,  from  your  airplane,  could  vou  see  that  ttie  line  the  rivor 
makes  on  the  land  is  much  like  the  tine  It  makes  on  a  map? 

Can  a  rWer  be  a  boundary?  How? 

Where  do  rivers  come  from? 

Rivers  begin  in  the  hills  or  mountains.    Water  from  rain 
and  from  melting  snow  runs  together  to  make  little  streams, 
little  streams  start  to  run  down  hilk    Little  streams  come 
together  to  make  bioner  streams.    What  cJo  we  call  the  lit  le 
stream  when  it  joins  the  bigrjer  stream?    T^butMtJ^    The  stream 
rushes  cJown  hi  Ms,  over  rocks,  making  Pretty  waterfalls.  What 
IS  a  waterfal  I?    How  can  a  waterfall  be  important  to  an  area? 
What  is  ktj(Oio2Zzct/Ucittj7    (Mo/cc  WoiLeAwiiec^,  6iwm  on  f^^^ j,4CA ^ * 
What  t3o  men  builtj  irr  order  to  "create**  hydroe  lectr  i  ci  ty?  Vms, 

Running  waror  wears  away  the  earth  and  rock  of  the  land. 
What  do  we  call  this  process?  i:W6ion* 

What  does  erosion  c3o  to  farming  land?    Fast  flowino  streQnrws 
often  move  millions  of  tons  of  earth  and  rock  to  make  deep  and 
beautiful  canyoM  or  go^ge^ .    What  is  made  fron  this  earth  that 
is  moved?    Whore  does  the  rr  vor  deposit  +he  earth?    What  is  a 
Pejtfa?    What  happens  whun  streams  roach  lower  land?    Usual  IVr  they 


won*t  flow  as  fast  as  they  did  in  the  hills.    Why  Is  this  so? 

Some  streams  become  large  and  are  cal  led  ZivVU*    Other  streams 
stay  smal  I  and  are  cal  led  cAtZiu  or  bACok^* 

One  river  ends  as  it  gives  up  its  water  to  the  main  stream. 
The  smaller  river  is  called  a  VUbiUctAy   of  the  larger  river. 

In  places  where  it  does  not  rain  often,  the  water  behind 
<tot6  Is  also  used  to  help  farmers-    The  waier  goes  through  gAnaZ^f 
large  and  small,  to  the  farmer's  fields.    This  \s  called 
iAA^cbtion,    I rrigation  can  turn  a  desert  Into  rich  farm 
land.    What  is  an  ooA^? 

Rivers  have  always  been  used  for  carrying  thlnc:>  from 
place  to  place.    Today  boats  push  barnes  of  lumber,  coal, 
ana  oil  up  and  down  the  rivers  of  the  United  States.  What 
do  you  suppose  the  barges  of  China  carry  up  and  down  China's 
rivers?    f^w  do  boats  get  "UP''  rivers  that  have  canals?  LOCKS, 
iioi^  do  loc^j^  ii'vnii? 

What  happens  when  rivers  reach  tho  end  of  the  land?  (flow 
into  the  sea,  lakes,  oceans). 

Look  on  the  map  to  the  Yanntze  River,    What  happens  when  the 
water  from  the  mountains  reaches  the  low  land?    If  the  river  over- 
fiows,  how  nifjht  the  rice  farmers  of  this  area  use  the  water?  How 
mirjht  the  rico  farnors  flood  their  fields  by  usinn  the  river? 
( 1 rrination?) 

What  rninht  the  Chlneso  find  in  their  streams,  rivers,  lakes, 
oosans,  or  seas  to  eat?    fjo  the  noonle  of  the  United  States  eat 
products  or  food  of  their  waters? 

O  "140" 

15  i 


LEARN  HOW  TO  MAKE  A  Ml  NATURE  WATERWHEEL 


The  Overshot  WaterwheeT:    This  waterwheel  is  actuated  by  the  weight 
of  water  passing  over  the  boaro  blades  fastened  to  the  wheel.    The  water 
lb  channeled  from  a  reservoir  through  a  floodgate  by  way  of  a  sluide, 
A  mode)  oi  this  waterwheel  can  be  made  on  two  scales;    one  can  be 
placed  in  a  stream  beneathe  a  w^^.terfaU  and  actually  operate  machinery;' 
the  other  is  Dased  on  a  smal  ler  scale  and  can  oe  actuated  by  pouring 
water  from  a  height  above  the  wheel.      Materials  needed  include  boards 
of  equal  size  (approximately  three  feet  in  diameter  for  the  larger 
scale,  and  approximately  three  inches  in  diameter  for  the  smaller 
scale),  cleats,  nails,  and  an  axle  with  bearings.    The  blades  will  be 
securely  fastened  to  two  circular  ooards,  using  nails  driven  through  the 
round  end  rims  and  into  thp  ends  of  each  blade.    The  circular  boards  will 
be  whee!  rIms  on  tne  outside  of  the  waterwheel     (sea  diagram)-    The  boards 
will  need  to  be  fastened  in  the  direction  of  ^he  water  sluide,  and  placed 
approximately  eighteen  incnes  eipart  (larger  scale)  or  1.8  inches  apart 
(smaller  scale).    Note  diagram  below:  jrf^^—^^ 


A  tin  can  waterwheel  can  also  be  made.    A  circular  board  wHh  a  center 
hole  wi  II  Support  t'^e  a>le*    Cpokeii  rddiafing  from  the  circular  board  and 
supporting  tin  c^*ns  dt  s^pd^^G'J  iMurvals  (sn3e  di^yramS  will   form  a  wincimiJI 
watervtfnee  i  * 


DIAGRAM 
S2 
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CHINESE  CIVILIZATION 
FOURTH  GRADE 


DATE: 


RIVERS: 


What  do  you  think  about  when  you  see  a  river? 


Sofne  students  said  that  rivers  come  from  oceans  or  lakes.  If 
rivers  do  come  from  the  ocoan,  or  lakes  ,  where  do  they  flow  to? 


Can  you  list  any  othor  sources  of  rivors?    List  your  thouqhts  below^ 


What  do  vou  think  hajH)en5  to  rivors? 


Is  there  such  a  thinn  as  3  dfuj  rivf^r? 


Below,  list  sore  facts  or  \Ceas  about  tho  oDokane  ^^iver  Cor  local  river) 


-MI- 


DAILY  LCSSOJ;  F'LA  II: 


COAT'!) 


BEHAVIORAL  0[:J£CTiVi(S)  V 

To  stltmilate  an  understanding  recognition  of  the  importance  of  rivers  to  both  the 
United  States  and  China,  the  student  will  be  atile  to  hypothesize  past,  present  and 
future  uses  and  potentials  of  river  systems  in  China  and  the  United  States.  (Example: 
using  the  Spokane  River  In  illustration  to  the  Importance  of  the  river  to  our  local 
and  Expositional  needs;  using  the  Columbia  River  as  an  example  of  the  Importance  it 
serves  1"  the  supply  of  fish,  water  power,  future  potential  of  water  piping  to  other 
states;  use  a  local  river  In  your  district  or  state  to  help  rhe  student  visualize  the 
ACTIVITIlS^         relative  importance  of  rivers  to  himself,  hfs  country,  and  China). 

(1)  Review  homework  pertaining  to  the  students'  opinions  and  beliefs  about  rivers. 

(2)  Review  concepts  of  the  film  pertaining  to  the  importance  of  the  Spokane  River 
(ustt      local  river)  In  relation  to  the  citizens  of  the  Inland  Empire  and  Spokane 
(again,  use  a  local  reference;,  3nd  to  the  attraction  of  the  Exposition  of  1974 
(use  a  'ocal  potential  related  to  your  city's  or  staters  water  systems). 

(3)  Without  using  cognitive  analysis,  the  class  will  be  encouraged  to  brainstorm  for 
an  array  of  possible  products  rivers  may  contain,  or  uses  rivers  may  offer  (as  an 
example:    answers  may  categorize  Into  (I)  food,  (2)  recreat  1  on ,  (3 )  transportation , 
(4>  hydroeiectriclty,  (5)  aesthetic  beauty,  (6)  future  potential,  and  £7)  miscel- 

I aneous . 

(4)  Students  wilt  receive  homework  assignment  and  I  nstructloni.  pertaining  to  the 
steps  for  completion  of  the  assignment. 

Activity  (I)  will  take  approxi mate ly  fifteen  minutes- 

Activity  (2)  will  take  approximately  thirty  minutes. 

Activity  (3)  will  take  approximately  ten  minutes* 

Activity  (4)  will  take  approximately  fifteen  minutes.  ^ 


M/MERIAu3: 

Dittoed  handouts;  pencil  and  paper. 


tVALUATIO:fr 

Students  will  be  evaluated  by  means  of  observing  their  participation  In  class 
discussion. 


Hu^l^i'Ok^;  ASCi^i/lti'iT;    Lach  Student  wM  )  wri  te  a  short  story  to  be  turned  in  the 
next  class  period^  or  to  be  read  aloud  In  class*    Subject  of  paper;    One  Day  I " 
the  Life  of  a  River  whereby  the  student  Is  to  pretend  hG  is  either  (I)  the  rivor 
Hrirratlng  the  story;  or  (2)  the  sti*dent  is  living  near  a  river  for  one  day--writa 
y  jt  hdppens  ouring  trio  riiy. 


DAILY  asVJ^J  PLA.iSr 


(OAT!:) 


BEHAVIORAL  OBJECTIVL(S): 

The  students  will  read  their  stories  atoud  In  class,  during  which  time  the  class 
wIM  have  the  opportunity  to  be  able  to  express  (I)  their  creative  achievements^ 
(2)  reinforce  their  perceptions  of  river  systems  In  relation  to  cultural  growth, 
and  (3)  apply  this  knowledge  to  class  discussion  in  relation  to  the  amount  of 
credible  and  factual  information  contained  within  the  stories. 
The  student  will  be  able  to  draw  his  Interpretation  of  his  story  In  relation  to 
the  Importance  of  rivers  to  his  life,  and  the  Importance  of  river  to  all  people. 

ACTIVITIES: 

1,  The  students  will  be  allowed  time  to  read,  discuss  and  evaluated  the  stories 
!n  regards  to  their  perceptions  of  river  systems  and  the  credibility  of  the 
stories  In  regards  to  the  factual  principles  of  cultural  growth* 

2.  The  students  will  apply  their  new  knowledge  to  the  drawing  of  rivers  as  being 
important  to  the  student  and  to  all  peopie.  (This  nnay  be  done  in  the  form  of 
making  a  poster,  a  sculpture,  etc.). 


Activity  (I)  win  take  approximately  sixty  minutes*  (Depending  upon  size  of  class) 
Activity  (2)  will  take  approximately  fifteen  minutes* 


HOTiework  assignments^  "A  Day  in  the  Li+e  of  <i  River"— to  be  read  aloud  in  class. 
Art  Supplies:    paDer,  pencil,  crayons,  paints,  brushes,  glue,  scissors,  etc* 


EVALUATIO-Ji 

The  content  of  the  stories  created  by  the  students  will  be  evaluated  according  to 
the  student's  application  of  his  knowledge  and  his  ability  to  synthesize  prior 
quantities  of  factual  information  pertaining  to  rivers  and  cultural  growth* 

The  observations  made  by  the  teacher  shall  include  all  students  in  regards  to 
their  participation  in  class  discussion. 


ERIC  ^'^^ 


DAILY  LlSSO:,   (^ATL) 

To  recognize  and  define  terms  associated  with  river  systems. 


ACTIVITIlS: 

(1)  Introduce  and  define  the  following  terms  associated  with  river  systems: 
streams*  tributaries*  waterfalls*  hydroeiectr i cf ty *  dams,  erosion*  deltas, 
rivers*  creeks*  brooks*  drougnt*  floods*  canals*  irrigation*  locks*  trans- 
portation* oasis*  gorge  (etc*)- 

(2)  PLAYHOUSE  REVIEW:    The  student  wH I  read  a  passage  provided  on  a  card 
(see  page    )45 ) ,    The  class  will  cat  I  out  the  name  of  the  person i  fi cat  ion. 
(This  dialogu3*game  helps  the  students  recognize*  define*  and  recall  terms 

associated  with  river  systems). 


Tin  nU'j  o:,'7A^  I  /Al  k:;; 

Activity  (I)  will  take  approximately  fiftv-five  minutes. 
Activity  (2)  will  take  approximately  twenty-fi  ve  minutes* 


r-l/MCRIALS: 

^4aps  to  illustrate  river  systems  —  (example:    deltas  at  ends  of  rivers*  etc.) 
Cards  for  Playhouse  Review  Game. 

EVALUATION:' 

Students  will  be  evaluated  by  means  of  observing  ttielr  partrCipaMon  in  class 
discussion  and  application  of  data  introduced  to  the  recognition  and  defining 
of  terms  associated  with  river  systems*  as  shown  through  use  of  the  Playhouse 
Review  Game. 


Write  a  Short  story  telling  ''WhcJt  m^ht  happen  if  water  came  to  the  desert/' 

— or —  "what  miqht  happen  if  the  rivers  flooded  the  land. 

erJc  ir)b 


PLAYHOUSE  REVIEW 


INSTRUCTIONS: 

Students  will  be  encouraged  to  recognize,  define,  and  recall  terms 
associated  with  river  systems  through  the  Playhouse  Review  Technique. 
Have  the  students  select  a  card  with  the  dialogue-riddle.    Each  student 
wM  I  read  one  rl  ddle,  and  the  cl  ass  will  respond  with  the  correct  or 
creative  answer.    Encourage  the  students  to  make-up  additional  questions 
related  to  the  same  answer,  or  encourage  the  students  to  create  puns 
using  the  terminology  Introduced  In  the  river  unit. 

SUGGESTIONS:  Place  the  following  riddles  and  answers  on  individual 
recipe  cards,  in  boxes,  In  hiding  places,  etc.  Make 
a  game  of  this  techniqife. 


(1)  Student:       I  supply  land  with  water  by  means  such  as  ditches, 

canals,  cr  pipelines.    I  am  man-made,  but  i  am 
fike  a  river*    The  farmers  consicter  me  to  be 
Important  in  successful  farming.     I  wet  their 
fields.    In  order  to  store  water  for  my  ditches, 
canals,  or  pipelines  many  great  dams  are  being 
buMt.    I  bring  water  from  mountain  streams  to 
farmers  growing  fruits,  grains,  and  cotton  in 
desert  oases  regions.    What  am  I? 

C  j  ass  :  I rri  gat  ion/ i  rr igate . 


12)  St^dentx       Between  the  mountains  and  the  brown  desert  sands, 

I  am  the  green  patches  of  vegetation  wet  by  the 
water^  ^f  mountain  streams,  or  Irrigation,  in 
many  areas  of  Outer  China,  the  land  Is  too  dry 
for  growing  crops,  but  with  the  water  from  the 
mountain  streams  and  irrigation,  !  make  the 
desert  suitable  for  grazing  livestock,  growing 
fruits,  grains,  and  cotton.     I  am  green  when 
most  everything  else  is  dead  or  sandy.  What 
am  I? 

CI  ass  V  Oases /oas  i  s . 
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(3J  Student: 

C  tass : 
(4J  Student: 

Class : 
(5J  Student; 

Class : 
<6)  Student: 


I  am  an  artifJcal  waterway  for  navigation  or 
draining  or  irrigation.    I  was  buTIt  ntany  years 
ago  to  be  used  by  the  Chinese  people.  Many 
junks  and  sampans  travel  in  iny  waters.  In 
many  parts  of  China  t  am  used  in  place  of  roads 
or  railroads.    I  am  an  Important  water  highway, 
but  I  am  not  a  river.    1  have  many  locks  but 
no  keys.    What  am  I? 

Canal/Grand  Canat. 


I  am  over  one-thousand  miles  long.     I  was  built 
In  several  sections,  but  completed  twenty-five 
hundred  years  ago  by  a  famous  Chinese  warrior 
named  Kublat  Khan.    I  stretch  between  Hopeh  and 
Chekiang  Provinces.    I  am  very  old,  but  I  am 
very  useful  to  the  Chtnese  people.    What  am  I? 

Canal/Grand  Canal. 


1  am  a  stream  feeding  into  a  larger  stream,  river, 
lake,  sea,  or  ocean.    I  am  important  to  transporta- 
tion because  junks  or  sampans  can  sail  water$ 
from  many  areas  of  China  and  sail  Into  a  larger 
stream,  river,  lake,  sea,  or  ocean.    I  am  important 
to  trade  for  the  same  reason.   (I  am  a  word  containing 
the  spelling  of  three  other  words:    rib,  tar,  and  but). 
What  am  I? 

Tributary. 


I  am  a  narrow  passageway,  as  between  two  mountains, 
I  am  filled  with  water,  but  I  am  a  dangerous  passage- 
way for  junks  going  up  ?*nd  down  by  river,  as  the 
banks  of  my  sides  are  rocky  mountains.    I  contain 
many  dangerous  currents  in  my  waters,  as  I  am  narrow 
and  the  water  must  rush  through  my  passageway.  Many 
times  men  must  cMmb  the  mountains  of  my  banks  In 
order  to  pull  their  junks  up  the  river.    Who  am  I? 

Gorge. 
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(7)  Student:       i  am  not  the  same  as  a  flood;  I  am  the  opposite,  I 

am  a  danger  to  tho  food  supply  of  China.  I  am  a 
long  period  of  time  when  no  rain  falls.  My  name 
means,  "To  Dry  UP/'   What  am  I? 

Class:  Drought. 


(6)  Student:       I  am  a  triangular  or  fan-shaped  area  of  land  formed 

by  the  deposit  of  si!t  carried  by  the  river. 
I  can  usually  be  found  at  the  mouth  of  most  rivers. 
Fanners  use  my  rich  soi  (  for  fanning  many  croos. 
What  am  I? 

Class:  Delta/Canton  Delta. 


(9)  Student:        I  am  a  plain^  in  Southeast  China,  on  which  the  city 

of  Canton  is  located.    I  am  a  triangular  or  fan- 
shaped  area  of  land  formed  by  the  deposit  of  sift 
carried  by  the  Si  River  and  the  Pearl  River.  You 
may  be  able  to  iocate  me  on  the  map  of  China.  What 
am  I? 

Class:  Canton  Delta/Delta. 


(to)  Student:       \  am  the  electricity  produced  by  waterpower.  The 

force  of  rushing  water  runs  generators  that  produce 
me.    I  help  the  Chinese  maintain  and  create  new 
industries,    i  am  very  important  to  a  growing 
industrial  snd  powerful  nation,    ^tost  everyone  in 
the  United  States  uses  me  also.    Can  yoti  guess 
what  I  am? 

Class ;  electrici  ty/hydroelectri  ci  ty. 


(It)         Student;       Why's  a  clock  like  a  river? 

Class:         Neither  runs  very  long  without  winding, 


(12)  Student:       When  did  the  river  overflow  its  banks? 

Class:         When  it  got  too  big  for  its  bridges! 
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(13)  Student:       What  did  the  dirt  say  when  it  lained? 

Class:  "If  this  keeps  up  my  name  is  mudt" 


(14)  Student: 


C I  ass \ 


What  has  a  mouth  but  doesn't  speak,  and  a 
bed  It  doesn't  steep  In? 

A  river. 


(i5)  Student:       What  stays  in  bed  and  runs  East  cind  West? 

Class:  The  Yantze  River. 


(16)  Student: 


What  is  rare  when  in  the  oyster  shell,  but 
a  river  outside  of  the  oyster  shell? 


CItiss;  The  Pearl  River. 


Note;    Encourage  the  students  to  invent  their  own  playhouse 

review  riddles  and  puns.    A  day  may  be  spent  researching 
riddles  such  as  these — often  a  riddle  or  joke  helps  to 
reinforce  the  learning  of  such  concepts. 
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DAILY  LESSON  PLAMS: 


(OATE) 


BEHAVIORAL  08JECTIV£(S) : 

The  students  wilt  discuss  and  define  the  economical  conditions  caused  by  floods. 
The  students  will  discuss  and  define  the  economical  conditions  caused  by  drought. 

ACTiVtTIE^: 

1.  The  students  will  read  atoucf  io  class  their  own  stories,  or  the  stories  of  their 
cfassnates,  during  which  time  the  class  will  have  rhe  opportunity  to  be  able  to 
(a)  express  creative  achievernents  of  the  author-student,  Cb)  I'einforce  student 
perceptions  of  river  systems  in  regards  to  drought,  desert,  and  floods* 

2.  The  teacher  will  read  the  story,  "The  Magic  UiKe'\ 

3.  The  students  will  be  asked  to  dfscuss  the  plot  of  the  story  in  their  individual 
groups  of  three  to  four  students. 

4.  As  a  class,  the  students  will  be  asked  to  discuss  the  -^hreat  of  the  dike  allowing 
the  sea  to  flood  the  land. 


TIME  AND  OHGAHlZATiuNr 

Activity  (1)  will  rake  approximately  thirty-five  minutes. 

Activity  (2j  will  take  approximately  fifteen  minutcrs. 

Activirv  (3)  will  take  approximately  ten  minutes. 

Activity  (4)  wHt  take  approximately  fifteen  minutes. 

MATERIALS:' 

Student  hofneworkf    stories  assigned  in  previous  lessci— a  short  story  telling 
"What  might  happen  if  water  cdme  to  the  desert"  or  "What  might  happen  if  the 
rivers  flooded  the  *and/' 

Short  story,  '*The  Magic  IJike'*,  by  Bruce  M  Mitcncll. 
EVALUATION: 

If  the  students  were  ^bie  to  sLiccessfui  ly  attain  the  behavioral  objectives  as 
stated  above,  then  the  teacher  may  assume  that  the  instructional  input  wcjs 
ef feet i  ve. 


HOMEWORK  ASSIGNhCSif:  uraw  ^  picture  of  the  ^'Magfc  Oike*^  to  be  used  in  the 

makinrj  of  a  bulletin  board  di:>piay. 
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THE  MAGIC  DIKE 

By  Bruce  M.  Mitchel I 

Many  years        a  Chinese  boy  named  Pan  Ku  created  stories 
which  tfetie  not  true.    Pan  Ku  sometimes  walked  in  the  country-- 
side,  terraced  in  rice  patties,  or  along  the  Whang  Ho  River  that 
flowed  near  his  family's  village.    He  traveled  in  hopes  of  dis" 
covering  ideas  for  his  exaggerated  tales. 

Pan  Ku  delighted  much  in  the  making  an^  telling  of  so  many 
untrue,  and  sometimes  impossible  adventures.    Many  people  of  his 
village  listened  to  his  tales,  agreeing  that  Pan  Ku  was  very 
clever  in  sharing  the  Joy       stories,  but  each  farmer  returned 
to  his  work  in  the  fields  saying,  *'Pan  Ku's  adventures  are  only 
his  to  confess," 

Everyone,  even  Pan  Ku*s  father  and  mother  would  say,  *'Pan  Ku 
will  someday  invent  an  adventure  that  witi  create  dangerous  trouble." 

One  day  his  uncle  came  to  visit  the  family  of  Pan  Ku.  pan  Ku's 
uncle  consented  to  walk  in  the  hills  of  the  countryside,  and  down  to 
the  Whang  Ho  River  Dike  with  Pan  Ku. 

Now,  Pan  Ku  dnd  his  uncle  were  strolling  the  path  nes<t  to  the 
Whang  Ho  Wiver  Dike  when  Pan  Ku  began  to  tell  his  uncle  another  of 
his  many  untrue  tales.    His  tale  was  of  a  snake  that  lived  noar  Pan 
Ku's  village.    Pan  Ku  said  this  snake  was  unusual  because  it  could 


*M  saw  a  snake  once  that  could  sing  a  song.    It  sang  and  sang 
for  many  hours^  and  as  ft  sang  it  grew  (n  size.    It  grew  so  (ong 
and  big  that  it  was  able  eat  a  water  buffalo.    It  grew  longer  and 
bigger  unti!  tt  was  larger  than  the  junks  In  our  rivers.    And  all 
the  wbtle  It  kept  singing  and  singing  and  growing!*' 

**That  was  an  unusual  snake ^  indeed!"  said  the  uncle  to  Pan  Ku. 

"Do  not  forget^  Uncle^  tliat  it  sings  and  grows/'  added  Pan  Ku. 

"I  do  not  believe,"  started  his  uncle,  "I  have  ever  seen  such 
a  snake.  Pan  Ku.    I  do  not  remember  ever  seeing  a  singing  snake, 
nor  a  snake  that  grew  large  enough  to  eat  a  water  buffalo  or  a 
snake  that  grew  larger  than  the  junks  that  sail  our  wild  rivers." 

"It  was  even  bigger  than  the  Emperor*s  large  palace." 

"That  Is  a  very  large  and  unusual  snake.    I  hope  It  did  not 
frighten  you."    Pan  Ku*s  uncle  pointed  to  a  water  buffalo  working 
in  a  rice  pattle,    "This  snake  must  have  been  very  large,  indeed." 

"It  is  true  Uncle  that  such  a  snake  was  very  large^  but  I 
was  not  afraid,  for  seeing  it*s  two  heads  made  me  laugh." 

"Pan  Ku,  it  had  two  heads?"  asked  his  uncle. 

"Yes,  Uncle,  It  had  two  heads,  and  one  of  the  heads  was  the 
color  of  a  setting  sun,  the  other  head  was  the  color  of  the  sea." 

"Two  heads  I    A  red  head,  and  a  blue  head!    Indeed>  this  Is 
a  very  strange  snake.    And  to  be  big  e.^ough  to  eat  a  water  buffalo 
or  to  be  big  enough  to  make  our  large  junks  seem  small  Is  very  rarel 
Were  you  close  to  this  unusual  snake?"    asked  the  uncle. 

"Yes,  Uncte.    I  was  c\o$3  enough  to  this  ^irange  snake.    I  was 
so  close  that  I  could  hear  it  singing  a  song  about  a  rat  it  had  eaten 
before  It  ate  the  water  buffalo  that  morning." 

Pan  Ku  and  his  uncle  continued  along  the  path  toward  the  bend  In 


the  path  next  to  the  Whang  Ho  River  Oike^  as  Pan  Ku  told  more  and 
more  of  this  untruth. 

"Did  you  look  carefully  at  this  snake  of  which  you  speak?" 
asked  the  uncle. 

"Yes^  Uncle»  I  did  look  carefully  at  this  two-*headed»  singing^ 
growing  snake." 

"And  it  had  a  red  head  and  a  blue  head?" 

"OhI  Yos,  Uncle!" 

"And  it  was  bigger  than  that  water  buffalo  we  saw?" 
"Much  bigger/'  replied  Pan  Ku. 

**And  it  could  sing  songs.    This  snake  Is  indeeo  difficult  to 
understand.    This  tale  is  almost  as  difficult  to  understand  as  the 
dike  we  will  soon  see.** 

"What  dike.  Uncle?*' 

'Mt  is  the  oldest  section  of  this  Whang  Ho  River  Dike.    It  holds 
back  the  mtghty  whang  Ho  Riven    We  wi  1 1  soon  be  walking  past  this 
section.    Dikes  are  worthwhile  to  our  farmers  and  villagers,  for  they 
keep  wild  rivers  like  the  Whang  Ho  from  flooding  the  land,  drowning  the 
people  and  animals^  and  destroying  crops  and  homes.    However,  this 
section  of  the  dike  is  most  unusual.  Nephew.*' 

*M  do  not  understand  why  it  !s  unusaul,  Unclet"  said  Pan  Ku. 

*'The  Story  of  the  Whang  Ho  Dike  is  the  strangest  of  iiany  stories, 
Nephew,  because  It  is  worthwhile  to  our  farmers  and  villaoers  in  a 
spec i,^ I  way." 

'*What  strange  story*  Uncle?    Please  tell  me."    Pan  Ku  vias  eager 
to  listen  to  his  uncle's  srrjnge  story^    "Please  tell  me  of  the 
magic  dike  I" 
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"Ah^  this  Is  a  very  strange  story  about  a  very  strange  dike. 
This  dike  is  unlike  all  the  other  dikes  in  China.    If  anyone  ever 
says  anything  that  Is  not  true,  the  dike  hears  his  words.  The 
dike  hears  the  untrue  words  whether  the  speaker  Is  near  the  dike 
or  far  away  from  the  dike.    The  dike  can  hear  every  speaker  In 
al!  of  China.    The  dike  Is  wise  in  knowing  which  tales  are  true 
and  which  are  not  true.    The  dike  knows  about  at  I  of  the  untrue 
stories  that  are  ever  spoken.    The  dike  will  not  allow  anyone 
who  speaks  untruths  to  walk  along  the  path  of  the  rihang  Ho  River 
Dike/'  sai  J  ^an  Ku's  uncle. 

"How  is  It  that  this  dike  can  stop  the  speaker  of  untruths 
ironi  walking  the  path.  Uncle?** 

'*lt  is  said  by  many  ttiat  the  dike  magically  lets  tlie  wild 
waters  of  the  Whang  Ho  River  flood  the  land,  drown  the  people  and 
their  animals^  and  destroy  crops  and  homes.    This  dike  is  said 
by  many  to  drown  the  speaker  of  untruths  who  creates  dangerous 
troubles." 

Pan  Ku  did  not  thrnk  he  enjoyed  the  last  part  of  his  uncle's 
story . 

**What  happens  to  such  a  person?**  Pan  Ku  wondered. 

"They  say  that  such  a  person  Is  never  seen  again.    He  is 
buried  in  water/'  replied  his  uncle. 

Pan  Ku  thought  and  thought  about  the  niagic  dike.    He  thought 
about  ttie  story  he  had  told  his  uncle.    He  thought  about  other 
untrue  stories  he  had  toid  his  friends  and  parents.    He  began  to 
worry. 


"Uncle,  are  we  nearing  the  oldest  section  of  this  Whang  Ho 
Plver  Dike?" 

"Yes,  my  Nephew.    The  magic  dike  Is  just  beyond  this  bend 
In  the  road.    You  will  soon  be  able  to  see  the  magic  dike  of 
my  strange  story." 

Pan  Ku  had  not  hoped  to  hear  those  words.    He  began  to  lag 
behind  his  uncle.    He  sat  down  in  the  road  and  held  his  foot. 

"What  is  the  matter  with  your  foot,  Mephew?    Did  you  step 
on  a  rock?" 

"Ho,  Uncle,    i  am  very  tired.    Perhaps  we  should  turn  back." 
Pan  Ku^s  uncle  continued  to  walk. 

"Just  around  the  next  turn  is  the  dike.    Hurry,  Pan  Ku." 

Pan  Ku  looked  at  the  path.    The  turn  was  not  too  far  now. 

"Uncle,  Cm  very  hungry.    Let  us  go  hofne  now."    But  Pan  Ku's 
uncle  Continued  to  walk.    He  was  nearly  to  the  bend. 

Pan  Ku  worried  himself  into  sickness  from  fear  that  the 
magic  dike  would  bury  him  In  water,  flood  the  fields,  kill  the 
villagers  and  thel r  an imal s ,  and  destroy  his  village.    Pan  Ku 
Could  bear  his  unconfessed  deeds  no  longer, 

"Uncle,  Unciel"  cried  Pan  Ku.    "There  is  a  truth  I  must  telf 

you." 

His  uncle  stopped  until  Pan  Ku  could  catch  up  with  him.  Then 
they  walked  on  together. 

"Uncle,  that  snake  was  not  larger  than  a  water  buffalo.  It 
was  not  larger  than  the  junks  that  sai  I  the  wi  Id  waters  of  the  Whang 
Ho  River.    It  was  a  snake  of  small  importance  in  size." 


"Pan  Ku,  I  am  very  happy  Hiat  you  told  me  that.    Come.    We  are 
within  close  distance  of  the  magic  dike." 

Pan  Ku  saw  1tie  dike.    He  recalled  his  uncle^s  earlier  words: 
*Th{s  dike  is  unlike  all  the  other  dikes  In  China.    If  anyone  ever 
says  anything  that  is  not  true,  the  dike  hears  his  words.    The  dike 
can  hear  every  speaker  in  all  of  China."    Pan  Ku  thought  about  the 
dike  and  how  it  punished  speakers  of  untruth.    He  thought  about 
the  flooding  of  land,  and  the  making  of  a  watery  grave.    Pan  Ku 
wondered  if  the  water  of  1tie  wild  river  would  pour  out  on  him. 

His  uncte  walked  close  to  the  magic  dike,    "Come,  and  do  not 
delay.  Nephew.    Does  your  slow  walking  pace  speak  your  fear  of  the 
Whang  Ho  River  Dike?" 

"Oh,  Uncle,    My  pace  speaks  of  one  need — to  confess  myself 
further.    The  snake  was  not  only  a  snake  of  a  smaller  size,  but 
of  only  one  head-    It  was  not  red  as  i  before  said,  but  the  color 
of  soil.    It^s  voice  was  silent  In  singing,  for  it  was  but  a  small, 
brown,  and  songless  snake." 

"Of  what  you  confess  is  good  to  hear.  Pan  Ku." 

"What  of  the  magic  dike.  Uncle?    Wit  I  It  hear  my  truths?  Will 
It  aMow  the  wild  waters  to  flood  in  anger?" 

"I^m  sure  the  dike  will  no  longer  threaten  our  journey.  Take 
my  hand.  Pan  Ku,  and  we  wl  1 1  finish  our  walk/' 


DAILY  LtSSOr;  PLAIi: 


BEHAVIORAL  02JECT I VK  S) : 

(I)  Tbe  student  will  be  able  to  Illustrate  hfs/her  understanding  about  rivers 
and  bodies  of  water  !n  relation  to  people  through  a  written  assignfnent* 

(2*)  The  students  will  be  able  to  illustrate  their  understanding  of  the  terms 
Introduced  in  the  last  lesson,  through  their  use  of  the  terms  pertaining  to 
the  relationship  of  rivers  to  land  formations  and  copulation  activity  (trade, 
Industry,  farming,  transportation,  etc.) 

ACTIVITItS; 

(t)    The  student  will  be  told  to  pretend  he  is  a  rice  farmer;  his  crop  is 
r>aar  harvest,  and  the  river  floods  the  land*    He  is  to  imagine  the 
consequences  and  write  them  in  a  story, 

<2)    The  students  will  write  about  the  rivers,  in  relation  to  use  in  trade, 
in  Industry,  In  farming,  in  transportation,  etc.,  pretending  that  they  are 
Chinese  farmers • 


TIfIL  AliD  CROA:JI7AriO:ir 


(1)  Activity  one  will  take  approximately  twenty-five  minutes. 

(2)  Activity  two  will  take  approximately  thirty-five  minutes* 


MATERIALS^ 

Penci f  and  paper;  maps. 


EVALUATION^ 


Papers  will  be  evaluated  in  relation  to  application  of  terms,  facts,  rationaliza- 
tion, and  Creativity. 


H0:'i:wOr«  AiSin:.:iL:]T: 
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DAILY  Lessee:  PtA.;S^,  (OAT:) 

QEHAVIORAL  OOJECTl \LC S) : 

The  students  will  be  able  to  research  definitions  of  river  terms  in  groups. 


ACTIVITIES: 

The  ciass  will  be  divided  into  groups  of  three  students  each,  and  encouraged 
to  use  reference  sources  in  researching  definitions  of  terms  and  concepts 
relation  to  three  major  areas:    rivers,  floods,  delta.    The  suggestions  listed 

on  page   may  serve  as  an  aid  in  directing  this  activity. 

<The  groups  must  find  answers  or  solutions  through  cognitive,  creative  skills; 
through  research,  group  discussion,  brainstnoming — the  objective:  basically, 
no  teacher  aid  unless  requested}. 


Tin  tviO  GRr^rnZATICw: 

Activity  one  will  take  all  class  period. 


mrtRiAL:>- 

Ditto  hand-out  sheets.    Pencil  and  paper.    Research  cards  and  research  books.  Maps. 


LVALUATION: 

Students  will  be  evaluated  in  observation  of  their  participation  in  group 
research,  their  translation  of  the  research  material,  and  their  individual 
ability  to  interpret  and  classify  without  direct  instructional  (teacher) 
ass  i  stance . 

Evaluation  will  be  based  upon  the  success  of  completinn  the  objective. 


PROGRESS  THROUGH  GROUPS 

mTmCTlONS: 

on  a  ditto  6he,QZ,  addAU64JiQ  eadt  g^oup  by  a  l^Xtzfi      tko,  atfkabeX, 
coniccativeiy  IG^oap  A,  G^up      G^up  C» ,  etc  J,    To  ojudi  g^up, 
<U4^n  one      t/ie  -tfiA^e  ^pic^;    (^tood^,  h^v£M,  dittos. 
Bxmpte,-   G^up  A—tonX 

GAoup  S"&iUy 

G^oup  C-'SltlfuLe,y 

Bob  deZtm 

G^up  0"  Vavie, 

Vale,  itood6 

Pn^ovide,  ^U2/Vicii  faoofei,  KUe,aA.di  ax/uU  i^omd  on  page,  163   )  > 
and  ^tmcite^  ^ejcAence  duA>uig  tiie,  actlvitiu.    Acti\*Ltiz^  AJicJtadt 

one,  page    159  ;  G^oupi  oi^-cgncd  "^ttve^'i^"  L*iiti  complzte,  dittjo  iwc, 
page    16Q   ;  G^oupi  a^^^Ljizcti  "d^tta6**  i^tt  zompletz  clttto  i/:^£c, 
page    (61)-    W/uik  cacu  ijAoup  *t<u  com^^eX^d  tk^  hiitaxX,  d/Xto  6lizc.t, 
tuivz  ^f'rcjn  a^iMOiix  tiie.  r^ae^-tio^iA  on  dUXlc  (jottt,  page  I62 


DITTO  ONE:    RIVERS— GROUP 
What  is  9  river? 

How  can  rivers  help  people? 

Do  people  ususalty  buitd  and  live  near  rivers?  If  you  say  "y^s'*,  why 
do  you  say  "y^s*'?    If  you  say  '*no*\  explain  whv. 


What  is  droup^t? 

How  can  drought  be  bad  for  people: 
Can  drought  be  bad  for  animals?  Why? 

What  is  a  dam? 

How  can  dams  he  I p  peoDfe? 

«lhat  is  a  flood? 
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DITTO  TWO:  FLOODS- 
Explain  how  floods 


-GROUP 

_  ml ght  hel p  peopl 


Explain  how  floods  might  hurt  people^ 


Can  floods  destroy  crops?  How? 


What  Is  a  tributary? 


Once  a  river  has  joined  another  river,  do  wo  still  think  of  the  "new** 
river  as  two  separate  rivers?  Why? 


What  does  ** irrigate"  mean? 


How  do  the  farmers  of  the  United  States  irrigate  their  fields? 


How  do  the  farmers  of  China  irrigate  their  fields? 


Wnich  method  (canai,  pipelines,  ditches)  is  faster? — the  Irrigation 
process  employed  in  tne  United  States  or  the  irrigation  process  used 
in  China? 
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DinO  THREE:  DELTAS— GROUP 
What  is  a  de I ta? 

How  is  a  de I ta  formed? 
What  is  a  de I ta  made  of? 

What  is  an  oasis? 

Where  do  you  usually  find  oases?  Why? 
What  is  a  ca naj ? 

What  canal  in  China  did  we  discuss?    What  was  so  unusual  about  this  canal? 

What  is  a  canal  lock?    How  cJo  canal   locks  work? 
How  are  canal  locks  useful  to  people? 
What  is  hxdroelectricity? 


DITTO  FUjf<:    ALL  GfWUPS  MS^ZR  TwE  FOLLOWI?^  QlirSTlON 


What  do  you  ililnk  about  aVtCK  tjoa  iee  a  nivQA7 
^hdt      a  niveA? 

'^liat  i6  a  ^tood? 

UovJ  >ci  a  f^Cood  mpofvtant  to  people? 
Hot'j      a  ddi-td  iii\)'y<jxUi\\X  to  people? 

-10247 . 


Questions  to  ask  yourself ; 

How  are  gorges  made? 

How  is  a  gor^c  a  passageway? 

Do  gorges  contain  water?  Always? 

Are  there  any  gorges  in  the  United  States? 

Are  there  many  gorges  in  China? 

How  might  a  river  flowing  between  the  two  riountains  forming 
a  gorge  be  traveled  uoon? 


(Addi tionul  Suaacstions) 


K    Have  the  students  construct  a  relief  mGf>  of  China—emphasizing  the 
number  of  gorge  areas. 

2.  Have  the  students  write  and  act  out  a  play  based  on  the  plot  of 
traveling  up  a  gorge* 

3.  Have  the  students  write  and  manipulate  a  puppet  show  depicttng  the 
life  of  laborers  pulling  the  junks  up  the  gorges* 

4.  Allow  the  students  to  research  further  for  information  pertaining 
to  gorges.    (This  may  become  a  topic  for  the  science  class). 

5.  Encourage  the  students  to  study  the  land  formations  of  China  tn 
comparison  to  the  land  forms  of  the  United  States^  Norway,  etc. 

6»    tncourage  the  students  l"o  create  ^heir  own  projects  in  relation 
to  this  topi  c. 
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VBLTA: 

moii  and  ^ond  U^Ct)  wt  tiic  mouXh      a  fiiveA, 

Questions  to  ask  yourself: 
Do  all  rivers  have  deltas? 

Can  youtninkof  rivers  in  the  United  States  that  have  deltas? 

Can  you  think  of  rivers  in  the  United  States  that  do  not  have 
deltas? 

Can  you  think  of  cities  in  the  United  States  that  are  built  on 
or  near  deltas? 

Can  you  find  deltas  on  a  map  of  China? 


{ Addi  t  i  Ofia  1  ^Miitr;Q5ti  ons) 

1.  Have  the  students  construct  a  relief  map  of  China,  identifying  the 
number  of  major  delta  regions  in  China.    (Compare  with  a  population  mapJ 

2.  Have  thestudents  write  and  act  out  a  play  based  on  the  plot  of 
I  i  f e  in  a  delta  region  in  (a)  China,  and  (2)  the  United  Staines. 

3.  Have  the  students  write  and  act  out  a  comparison  of  life  .styles 
tn  river  culture  to  (2)  ocean  culture. 

(land  culture  to  island  culture;  ravine  culture  to  desert  culture;  etc.) 

4.  Have  the  students  present  a  puppet  show  depicting  the  life  of  peasants 
living  near  the  sour'^e  of  the  river  which  carries  soil  away  from  their 
area  to  the  delta.    (Have  tne  students  think  of  methods  or  technology 
they  could  invent  in  order  to  prevent  the  river  from  carrying  away  the 
soils  of  their  lands). 

5.  Allow  thG    tudents  to  research  further  for  information  pertaining  to 
deltas.    (This  may  become  a  topic  for  the  science  class). 

6.  Encourage  the  students  to  study  the  tand  formations  of  China  in  compari- 
son to  the  land  forms  of  the  United  States,  Norway,  Sweden,  Africa,  etc. 

7.  tncourage  the  students  to  create  their  own  projects  pertaining  to  deltas 


a  Aivet  itt  Soatfi  Clwvi  tiiat  ^iom  ^ncm  thz  citif      Canton  to 
iSit  Sooth  cftuia  Sm. 

Ouestfons  to  ask  yourself; 

How  might  the  Pearl  Rfver  be  Important  to  the  city  of  Canton? 

How  might  the  Peart  RJver  be  Important  to  the  people  living 
near  the  South  China  Sea? 

How  might  the  Pearl  River  be  important  to  trade  bctweon  Canton 
and  people  near  the  Couth  China  Sea? 

Why  might  the  Peart  River  be  important  to  South  China? 

Why  might  the  Pearl  River  be  important  to  a*!  of  China? 


(Addi  tion^il  iuc^o^ztiotis) 

t.    i^ave  The  student  construct  a  relief  map  of  China — coloring  the 
river  systems  fn  blue  and  labeling  each. 

2,  Have  the  student  write  iJnd  act  out  a  play  based  on  the  plot  of 
"Life  on  the  Pearl  River*'. 

3,  Have  the  students  write  and  act  out  a  play  based  on  the  plot  of 
"Life  on  the  (local  name)  Kiver." 

4,  Have  the  students  present  a  puppet  show  depicting  the  life  of 
peopie  living  beside  the  Pearl  River. 

5,  Have  the  students  presert  a  puppet  show  depicting  the  life  of 
peoplo  living  beside  3  different  rive"-, 

6,  Allow  the  students  to  re^^arch  further  for  information  pertaining  to 
rivers.    (This  rrtay  become  a  topic  for  fhe  science  class), 

7,  Encourage  the  btudents  to  study  the  river  systems  of  China  In  compari 
bon  to  the  river  systems  of  the  United  States,  Canada,  Mexico,  etc. 

Q  8.    Encourage  the  students  to  create  additional  projects. 
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HmOaECTVaClTV:      [fa  (Ow  TRlfiS  u/i  Uii) 

Questions  to  ask  vourself; 

Where  are  ^he  oenerators  that  holp  nroduce  the  electrtcity? 

How  might  hydroelGCtricIty  heio  the  Chinese  maintain  and  create 
new  industries? 

Is  hydroetoctrlcity  important  for  a  powerfiil  nation?    Whv  or 
Why  not? 

viiat.3rD0wt;r      e      '  V  r^rydLrCOr  of  eJectricitv?    L*i;t  some 
other  possibi  I  itres  if  you  can  think  of  Su.osi  i  tutes . 

Where  does  the  water  forced  through  the  oenorators  that 
Produce  electricity  come  from? 


PRXHlSS  in  Ptf\F!CTlO:j: 
( Addi  tl  ond j  iuf*nrs jti  or,^  > 

1.  Have  the  student  construct  e  relief  map  of  China — letting  the 
student  decide  where  dams  should  be  built.  Identifying  dams  that 
have  already  been  built,  and  damo  that  no  longer  serve  a  purpose. 

2.  Have  the  student  role-play  the  construction  of  a  dam. 

3.  Have  the  student  rote  play  the  management  of  the  first  dam  built 
in  China. 

4.  Have  the  student  interview  other  students  regarding  the  necessity 
of  bu! Iding  dams. 

5.  Have  the  students  invent  machines,  objects »  etc.  that  will  utilize 
this  energy  created  by  new  dams. 

6.  Allow  the  students  to  research  further  for  tnfomation  Dertaininq  to 
dams,  hydroelGCtrfcity,  industries,  econumy>  etc. 

7.  Encourarje  the  students  Tu  create  additional  projects. 

8.  tncuurago  the  students  tu  compare  Hie  Grand  Uuulee  Uofri  (local  name) 
of  thu  United  States  witri  the  dam&  of  China. 


ccsig;^  rcr<  rcseapch  capias 


OAilES    io  Al^  Am}  0^  (pluref  of  oasl^) 

Questions  to  ask  yourself: 

Is  an  oasis  on  a  river?    Why  or  why  not? 

Is  an  oasis  a  river?    Why  or  why  not. 

How  is  an  oaais  important  to  people  livinq  rn  the  deserts  - 
of  China? 

If  you  were  living  in  the  deserts  of  China,  where  would  yoy 
want  to  live?    Far  away  from  an  oasis?    H^ar  an  oasis?  Why? 


pfogrlSS  i::  PtiKFLCTiOru 

(Addi  tiona!  Suoacstions) 


t.    Have  the  student  construct  a  desert  environment — encourage  him  to 
build  palm  trees,  a  tent  (minature,  or  life  size).    The  student  may 
wish  to  use  this  construction  in  a  role  piaying  situation  in  relation 
to  "Life  on  a  Uesert'*. 

2.  Allow  tho  i^tudont  to  present  d  play  tiepicting  life  on  a  desert. 

3.  Ha;e  the  students  create  methods  of  chanySng  a  desert  into  d 
tropic*3l  por^jdise. 

4.  Mavo  the  stuJcr,-s  ^rfta  d  tef^viijion  cc^n^ercia!  soiling  Kind  in 
'^hin^-i'^i  Uo'jort  rejiu:is. 

5.  :Mvo  Tht;  stjj^'nts  sinj     son^  obOiit  the  nirayes  of  the  desert, 
(exaffti'le;    "Cool  i^srcr'*,  ''how  ury  I  Am,  "  etc.) 

6.  Lncouraye  tho  s+udenrs  tc  create  additloncjl  projects  pertaining  to 
deserts. 
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DCSIGI  FOR  RESEARCH  CARDS 


ikt  plxln.  In  SeutiteMt  Cfuna,  on  {^Uck  t^iz  (Uitf  Canton 
4M  locatad. 


Can  you  find  the  Canton  Delta  on  a  map  of  China? 

if  you  can  find  the  Canton  Delta  on  one  of  your  ntaps,  put  an 
"X''  on  ft.    What  City  Is  it  near?    Why  might  it  be  called  the 
Canton  Delta? 

Of  what  importanco  might  the  Canton  Delta  be  to  Canton? 

Of  what  importance  might  the  Canton  Detta  be  to  Southeast 
China? 

Of  what  importance  flight  the  Canton  Delta  be  to  all  of  China? 


L    Have  the  student  rote  play  the^  planting  of  the  rice  crop  in 
a  delta  region  sj  h  as  the  Canton  Delta. 

2»    Have  the  stydent  role  ptay  the  marketing  of  crops  and  g'x>ds  i'-i 

a  delta  region  such  as  the  Canton  Delta  (Hong  Kong,  Kowioo^,  etc») 

5»    Have  the  students  creates  additional  projects  pertaining  +o  the 
economical  conditions  persisting  in  the  Canton  Delta  region* 


Questions  to  ask  yourself; 


(Addi tional  SunacstionrJ 
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^ --^"^y •  '  ■  '  

/  :     ifS  supply  tand  (^imWt  by  meani  ^uc^i  a*  rfcfsc^iiai.  ca^iaJU^ 

"   ■     -^^^stions  to  ask  yourself; 

/.  ©jf,  tfhich  of  the  abov$  meafts  woutd  bo  a  faster  method: 
i  ,      .  firfltches^  canais,  or  pipe  I  ines)? 

/;  ^ich  of  the  above  meaas  do  the  Chinese  farmers  use? 

i'.;  '  ^  Whdt  Chinese  crops  need  to  be  ir'rigated? 

■  ^  crop&  rteed  tp  be  irrigated? 

'     '     Hfcjw  (to  methods  and  crops  of  the  United  States*  and  China  differ? 


PRXRLS$  It;  PCRFtCTIOri: 
(Add!  tio^^a^  Suagostions) 


1,  Have  the  students  buMci  a  water  wheel,  and  explain  its  function » 

2,  Have  t^io  students  invent  new  means  of  irrigating  land* 

3,  Have  the  students  write  a  soap  commercial  informing  the  people 
of  China  that  this  particular  brand  of  soap  will  not  pollute 

the  water  contained  in  their  irrigation  ditches.    Have  the  students 
hypothesize  why  ecology  mi^t  be  an  important  factor  in  the  irritfati< 
of  land, 

4,  Have  the  students  look  at  a  map  of  China*    Ask  them  where  they  would 
place  irrigation  ditches*    Have  the  students  explain  their  plans. 

5,  Encourage  the  students  to  create  additional  projects  pertaining  to 
i  rrigation. 


DEStGTJ  FOR  RF^SEARCH  CAnX)S 


Wicm  {ttding  a  laKQ^x  ^iAtm^  jU\;(!A,  takz,  ifi^t,  ok  ocea*i 
Qijestions  to  ask  yoursetf: 

Jf  one  large  stream  an6  one  small  stream  come  together  to  make 
one  stream,  which  stream  is  the  tributary? 

How  can  a  tributary  be  important  to  transportation  means  in 
China? 

How  can  a  tributary  be  important  to  traT>sportat[on  means  in 
.  the  United  States? 

ffew  can  a  tributary  be  important  to  trade  in  China? 

How  car  a  tributary  be  important  to  trade  in  the  United  Stateb*'^ 

How  are  tributarteb  important  to  China? 


PROC/^lSS  PEHFrcTtor;:: 

(Additional  Sucur-stions) 

1.  Have  the  students  locate  tributaries  on  a  map  of  China.  Have 
the  students  locate  tributaries  on  a  map  of  the  United  States 
Have  the  students  discuss  their  findings. 

2.  Have  the  students  make  a  relief  map  of  China,  labeling  the  various 
tributaries.    Have  the  students  explain  the  benefits  and/or  dangers 
of  a  country  having  so  many  tributaries. 

3.  Have  the  students  pretend  they  are  fish.  As  fish,  they  are  tryina 
to  get  from  the  Si  River  to  The  Yangt2e  River-^htch  tributaries  ^ 
If  any,  wculd  they  need  to  swim  in  order  to  make  this  r^ange? 

4.  Encourage  the  students  to  ci^eate  additional  projects  pertaining  to 
tri  butaries. 


lb 


■  ■> 

QUESTIONS  TO  ASK  YOURSELF: 

How  cen  you  navigate  i n  a  cana I ? 

How  do  you  use  a  canal  for  droinlng? 

How  can  you  use  a  caoat  for  irrigation? 

How  do  ihB  people  of  China  ^SB  canals? 

How  do  the  people  of  the  United  States  use  canals? 

How  <to  people  of  other  countries  use  canals? 


PROORl'SS  It.  PCRFCCTIOrir 
(Addi  tior;al  Guonnst  i  ons) 


1.  Have  the  stuoonts  locate  possibte  canal  regions  on  a  map  of  China — 
encourage  the  students  to  speculate  as  to  sites  of  existing  canals. 

2.  Have  the  students  construct  a  minature  canal,  utilizing  a  shoe  box, 
popsicle  sticks  for  locks,  and  minature  boats. 

3.  Have  the  students  conduct  experiments  with  the  water  levels  of 
models  made  to  resemble  the  steps  of  canal*lock  operations 

a.  Use  an  aquarium  filled  3/4  with  water. 

b.  Use  a  glass  sheet  with  molding  clay  that  is  water  proof, 

c.  lise  a  cork  that  is  about  an  inch  square  in  volunie. 

d.  Place  tne  sheet  of  glass  into  the  aquarium  and  allow  the  clay  to 
narden  before  the  water  is  placed  into  the  aquarium.    After  the 
clay  has  dryed,  poor  approximately  three-fours  of  the  tank  on  ihe 
one  side  of  the  glass,    Pour  sand  into  the  other  side  of  the  fliass — 
aoout  two-thirds  of  this  side  of  The  tank  should  be  filled  with  sane. 
Allow  the  stuaenfs  to  speculate  what  woter  level  will  have  to  be 
artai  nea  before  the  co^k  (sni  o !  wi II  be  ab le  To  f loaf  on  the  si  de  of 
the  sanci.    '^ill  they  need  to  ndd  water  to  one  side?    Will  They  need 
to  open  yip  Tne  Iocks  of  tne  canal '(reniove  tne  sheet  of  glass? 


DCSIfiiJ  FOR  REjEARCH  CAPU' 


smo  mAL: 

  ■  J 

a  cMol  in  Ciiina  toftcc/t  iAetc^ei  b^^^n  Hopdi  orM  CktiUans 
VAjo\^inc£J^,    It  am  btUtt  In  ^tv^Aat  ^iut  cok- 

^t/utation  ending  in  4S6  B.C.,  :tiit ''tjmMJfidt^bting  completed 
by  Kubtai  Khan, 

Questions  to  ask  yourself; 

HOW  NIGHT  THE  aRANO  CANAL  HAVE  BEE!^  USEFUL  TO  THE  CHINESE 
PEOPLE  tN  EARLIER  TtMES? 

HOW  MIGHT  THE  CRAiWO  CAf^L  BE  USEFUL  TODAY  IN  CHirJA? 


PRDGRrSS  IN  Pt:f;FLCTtU^J; 
(Additionat  Sua^^estions) 


1.  Have  t^e  students  locate  the  Grand  Canal  on  a  map  of  China. 

2.  Have  the  students  role  play  the  construction  of  the  Grand  Canal. 

3.  Haye  the  students  hypothesize  *'why"  the  building  of  the  Grand 
Canal  was  necessary.    (Ask  the  students;    **lf  the  rivers  allow 
people  to  travel  from  East  to  West,  what  allows  them  to  travel 
from  rtorth  to  South?*'  No  natural  aide  was  available  for  transpor- 
tation means,  so,  through  technology  of  Pre-Modern  China,  the 
building  of  the  Grand  Canal  became  necessary  ....). 

4.  Encourage  tne  students  to  createaddittonal  projects  pertaining  to 
the  Grand  Canal  (canals — topic). 
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a  tonq  p2JUad      tim  mm  no  ^uUn  ^aJtJU, 
Qtiestfons  to  ask  yourself: 

What  cto  droughts  do  to  the  food  supply  of  China? 
Are  droughts  the  same  as  floods?    Why  or  why  not? 
What  might  cause  a  drought? 


( Addi  t  Eona  I  3iioqestlons) 


1.  Have  the  students  role  play  the  life  style  of  a  person  havingJived 
in  a  desert  (a)  from  birth>  (b)  from  the  age  of  ten  (ts  presently 
78  years  old),  (c)  for  the  last  ten  minutes  (ftown  in  by  airplane). 
(Encourage  the  students  to  hypothesize  the  extent  of  adaptability 
and  flexiiJility  of  environmental  factors  in  relation  to  Man's 
endurance  of  severe  clfmatic  conditions. 

2.  Have  the  students  hypothesize  what  happens  when  an  area  has  been 
Subject  to  many  nionths  of  drought  and  flash  storms  occur. 

5.    Have  the  stucien-'s  define  the  conditions  unfler  which  "flash  ffoods" 
are  (ikei/  to  occur*. 

4.    Encouiage  the  students  to  create  ddditional  projects  pertaining  to 
drought . 


tr%f^?.Pli1r  tl^S^ .  RANS ;   [   ( DATE ) 


stiifitfiB^t  Wi i, I  identlfY  at  (east  two  economical  attributes  of  the  river  systeres, 
fy-.^^n^'0iiM^y't6  the  development  of  the  Chinese  Civilization:    Pre-Modern  and  Modert* 

flCrtVtTlESt 

'  r.    Tbtii  stuiJents  will  listen  to  the  ^jtory  "Junks  On  The  Yangtze'%  read  aloud 


Z,    11*6  sttidertts  will  at  a  map  of  China  an<f  identity  the  Yangtze  River. 

V'  3..  The  S-hnfents  will  discuss  the  trade  attributes  the  Yangtze  River  provides. 

//^;4.         stw^iits  wtli  discuss  the  opportunities  the  Yangtze  River  provides  for 
;^  r.r     f^e'  pB^i^  in  the  Yangtze  Hiver  Plain. 

1^;^  5/  The  stodi&nts  will  hypothesize  tfve  economical  arl^rlbutes  of  the  Yangtze  Rlv6r 
to  Sooth  Chi  na^ 

6.  The  students  will  trace  the  Yangtze  Hiver  from  Its  mouth  to  Its  source,  nofing 
that  the  Yangtze  River  source  is  located  in  Tibet  (OUTER  CHINA)* 

7.  The  students  will  bt  tntrocJucecJ  to  the  Three  Major  Regiofts  of  China  through  the 
Individual  Activity  Learning  Packets. 


TIME  AND  0HGAHlZATia4: 


Activity  {))  wii 
Activity  (2)  wi  t 
Activity  (3) 
Activity  f4) 
Activity  (5) 
Activity  (6) 
Activity  ^7) 


wi  I 
wil 
wil 
wi  I 


take  approximatoty  twenty  minutes, 
take  approximately  two  minutes, 
lake  approximately  five  nvinutes. 
take  approximately  ten  minutes, 
take  approximately  ten  minute^, 
take  approximately  two  minutes. 

take  approximately  twenty-five  minutes  or  until  the  individual 
students  have  completed  the  packets  they  have  attempted. 


WiTERiALS: 


Short  story;    "'Junks  On  The  Yang^ze", 
f-tap  of  China. 

Individual  Activity  Learning  rtjCKors:    C I  inate;  Three  A^'\or  KeqK)ns  Of  t^hlf^a;  and 

land  F-orms  5nd  Cfimolfl  r^ogions  of  Ncrth  Chint3, 

La"^  ForptS  and  Oiif^^te  :lQi]\or,s  of  OoL>tri  China, 

EVALuAT  lOJl If  the  sli^rier^^  Jre  sjcCG'^&ful  in  JTI^inif*^^  ^  hf:  above  fnfitructiona!  oDjec^ 
tivos,  then  the  teacher  moy  G^fcly  t*ssume  the  stucieft+s  were  able  to  succossfu'ly  inter- 
pret and  utilize  tno  concfjot-.  introa^ccrf  \o  tnJs  daHv  lesson. 


JUNKS  m  THE  YANGTZE 
-  By  Bruce  M.  Mttchel  I 

:    Otu  Teh  art^  Chen  Yl  were  two  happy  Chlrtese  Junks  who  lived 
M  tJhfe  Yangtze  River  which  flows  right  throuc^  the  middle  of  . 
Chintz    Even  thcM^  theyihad  to  work  vary  hard  each  4ay  they 
loMQiit  their  t  i  f e  on  the  river  as  they  hauled  their  heavy  oargos 
jff^port  to  port.    Over  the  years  Chu  Teh  and  Chen  YI  became 
,v&ry  jgfood  triends>   They  would  ^reet  each  other  happHy  whenever 
^^y  passed  on  the  river*    On  returning  home  to  their  docking  . 
places  in  Shanghai  they  would  talk  about  their  trips  and  the 
sights  they  had  seen  on  the  mighty  river*    One  day  Chu  Teh 
heard  sofre  men  talking  nearby. 

*'l  would  like  to  use  your  bcdt  to  haul  some  textiles  that 
I  want  to  pick  up  ^ear  the  mountalns/"^^- 

*'Ah^  you  cannot  go  up  the  river  that  far,  It  is  too 
dangerous!"  said  Ho  Chjen,  the  owner  of  Chu  Teh,  the  junk. 

*'But,  I  must.    For  I  have  many  orders  from  the  marketplace* 
People  need  my  goods.     If  you  will  let  me  take  your  Junk  I  wi  1 1 
make  much  money*    i  wl  I  I  pay  you  wel  I  *^' 

^'Very  well/'  repNed  Ho  Chien,  "I  will  let  you*'* 

Chu  Teh  was  very  sad  that  night  when  his  junk  friend,  Chen  YI , 
returned  from  his  dail/  trip  on  the  river. 

"A  man  is  going  to  take  me  near  the  mountains  today*  The 
gorge  is  very  deep  and  hard  to  travel*  I  fear  I  may  never  see 
you  again 


**Ah,  that  is  very  dangerous  to  go  so  far^**  said  Chen  Yi. 
"Oo  be  carBf  ul^  old  f  riendt  t  will  be  thi  nki  ng  of  you  a  1 1  the 
time.** 

The  next  nnorning  brfght  and  early  the  man  started  sailing 
Chu  Teh,  the  junk,  up  the  river,  ft  was  very  early  and  the 
waters  were  quite  cold  as  ttiey  sp  I  ashed  against  his  bow.  It 
was  July  and  the  river  was  very  high  frcwn  heavy  rains.  But 
Chu  Teh  was  a  proud  junk  as  he  sailed  up  the  second  largest 
river  in  the  world.  "I  wonder  what  my  good  friend  Chen  Vi 
is  doing  nc  vj"    he  wondered. 

They  saited  and  sailed  past  the  city  of  Chinkiang  to  the 
capitol  city  of  Nanking.    Several  days  later  they  sailed  past 
Nanking  and  on  to  the  Industrial  city  of  Hankow.    Chu  Teh  had 
never  seen  so  many  factories  before.    Even  though  he  was  very 
lonesome  for  his  friend  Chen  Yi ,  he  was  glad  that  the  river  was 
so  calm,  even  though  it  ^as  running  very  high.    He  knew  how 
dangerous  the  Yangtze  could  become.    Chen  Yi  told  him  of  the 
terrible  flood  of  many  years  ago  which  destroyed  villages,  ruined 
farms,  and  killed  over  a  million  people*    But  the  Chinese  people 
had  great  patience.    They  rebuilt  the  damaged  areas  and  started 
all  over  again.    And  Chu  Toh  knew  he  was  lucky  he  was  not  on 
the  Hwang  Ho  River  to  the  north  which  had  many  more  floods  then 
the  Yangtze  Rf ver. 

As  Chu  ^eh  f  lowed  a  long,  tr>e  wi  nds  f  i  M  i  ng  his  sal  I  s ,  he  saw 
the  Chinese  farmers  along  the  banks  harvesting  their  rice  crops. 


On  the  north  side  of  the  river  other  farmers  harvested  their 
crops  of  beans  and  millets.    All  of  them  worked  very  hard  in 
the  warm  summer  sun  and  Chu  Teh  was  glad  that  he  was  able  to 
float  in  the  cool  water.    But  he  would  sure  be  glad  to  see  his 
friend  again  and  get  honie  to  Shanghai.    Chen  Yl  liked  to  tell 
him  stories.    Once  he  told  him  the  story  of  Yu,  a  Chinese  man 
who  bui  It  a  dike  f<^m  the  Yangtze  to  the  Hwang  Ho  River  so  that 
they  were  connected.    They  even  made  the  canai     jrger  so  it 
went  clear  north  to  Reiping  and  south  to  Hangchow.    This  happened 
nearly  twenty*five  hundred  years  ago,  and  the  canal  was  about 
twelve  hundred  miles  fong.    The  stories  of  Chen  Yi  were  so 
interesting.    How  he  missed  them  now. 

Chu  Teh  noticed  the  high  dikes  along  the  banks  of  the 
river  which  were  used  to  help  prevent  floda.    Sometimes  the 
river  would  rise  so  high  that  the  dikes  would  break.    Soma  of 
the  Chinese  people  li^^ed  to  blame  this  on  the  river  dragons 
who  sometimes  got  mad.    But  Chu  Teh  knew  that  this  was  only  an 
old  Chinese  proverb.    All  of  a  sudden  he  saw  another  city  with 
lots  of  houseboats  anchored  at  the  water*s  edge.    There  were  lots 
of  people  living  on  the  boats.    He  realized  that  he  had  reached 
the  city  of  Ichang  where  their  real  adventure  was  to  begin, 

Chen  Yi  had  told  him  many  exciting  stories  about  the  part  of 
the  river  between  tchang  and  Chunking,    The  350  mfle  distance  is 
extremely  dangerous  for  a  jfk  to  travel.    The  river  is  very 
rough  but  the  scenery  is  beautiful.    There  are  miles  of  cliffs 
which  are  thousands  of  feet  high.    Chu  Teh  grew  frightened  as  he 
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remembered  Chen  Yi's  stories  of  the  twenty-five  day  trip  he  took 
from  Ichang  to  Chunking  when  he  was  a  much  younger  Junk.  How 
he  wished  he  could  see  his  old  friend  now. 

At  I  Chang  many  crewmen  came  aboard  Chu  Teh.    They  had  not 
been  aboard  Chu  Teh  before.    He  ached  as  the  additional  weight 
caused  him  to  ride  lower  in  the  water.    The  new  crewmen  were 
called  trackers,    later,  they  would  tow  Chu  Teh  when  the  water 
was  too  rough  and  sometimes  too  shallow  to  navigate  by  sail. 
The  trackers  would  pul I  Chu  Teh  by  tying  a  piece  of  bamboo 
rope  around  their  bodies  and  fastening  a  slipknot  to  this  rope 
and  the  bamboo  towrope.  ^ 

Then,  in  single  file,  the  men  would  chant  a  story  in  order 
to  make  the  time  pass  and  to  keep  in  step  while  they  pulled  the 
Junk  up  the  river  from  the  cliffs  above.    Other  men  helped  to 
see  that  the  towHnes  cleared  the  sharp  points  of  the  many 
rocks.    Their  job  was  very  dangerous  for  they  had  to  dodge  rocks 
and  Swim  or  wade  through  the  rushing  waler. 

The  pilot  worked  hard  to  keep  Chu  Teh  on  the  right  course. 
Otherwise,  the  lonely  junk  could  be  dashed  to  bits  on  the  rocks 
in  the  raging  river.    A  drumrcr  tapped  rhythms  to  tell  t^e  men 
what  to  do.    He  was  the  direction  giver,    Chu  Tek  wished  he  would 
not  drum  so  loud  because  of  his  sensitive  ear^i.    The  helsman  was 
the  man  who  worked  the  tiller  which  directed  the  ship.    He  knew 
every  Inch  of  the  Yangtze  by  heart.    He  could  merely  look  at  the 
surface  of  the  water  and  figure  out  what  was  underneath.    Chu  Teh 
grew  more  and  more  frightened  as  they  inched  their  way  to  Chunking. 
Everyone  was  working  very  hard.    Althougli  Chu  Teh  enjoyed  the 
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bdsutiful  scenery  along  the  river,  he  was  getting  more  ^nd  more 
lonely.  Oh,  fjr  Just  a  minute  with  Chen  Yll  htow  he  longed  for 
those  great  stories  he  used  to  tell! 

Suddenly,  Chu  Teh  felt  a  tremendous  crash.    His  side  ached 
suddenly  and  he  was  terribly  brightened.    What  a  horrible  pain! 
The  men  were  running  around  on  the  top  deck.    Everything  was 
confused.    Chu  Teh  was  sick  to  his  stomach  due  to  the  immense  pain 
in  his  leg.    Somaone  yelled:    '^Abandon  ship!"    But  none  of  the 
old  ship-hands  wanted  to  leaw  Chu  Teh.    Chu  Teh  felt  happy  for 
their  show  of  loyalty  to  him.    But  inside  he  was  ^;ick  at  heart 
because  he  thought  he  would  never  see  his  old  friends  again.  And 
his  rock  bruise  hurt  also. 

Then,  all  of  a  sudden,  Chu  Teh  heard  a  terrible  roar!  It 
was  the  bad  sec+ion  of  rapids  Chu  Teh  had  to  travel  before  reaching 
Chunking.    The  river  channel  narrowed  down  from  nine  hundred  yards 
to  Only  three  hundred  yards  at  this  point!    This  neant  that  Chu  Teh 
would  be  bashed  about  on  the  rocK  \    Somehow,  they  got  through  the 
rapids.    But  the  danger  was  not  over,  for  Chu  Toh  was  not  yet 
docked  in  Chunking.    When  Chu  Teh  saw  Chunking,  he  forgot  about 
his  aching  sides.    Things  looked  favorable,  when  all  of  a  sudden 
a  huge  tug  whistle  was  blown  and  right  in  front  of  them  was 
Toughie  Chiang,  ths  stjjner.    The^,str.3uer  was  much  faster  than  the 
junk.    Chu  had  to  swerve  to  avoid  the  onmshing  ship,  because  on 
the  Yangtze  all  junks  and  somp'H»s  must  let  steamers  to  In  front 
of  them.    Chu  barely  nade  it  out  of  the  path  of  the  steamer  in  time. 
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After  this  Incident^  Chu  Teh  was  more  than  happy  when  they  completed 
thefr  business  In  Chunking,  for  he  \.6s  very  sore  and  he  was  afraid 
he  had  broken  a  couple  of  pUi.^s  In  his  back.    His  aches  and  Dalns 
seemed  to  hurt  more  and  as  they  ached,  the  little  junk  began  to 
worry. 

"Oh!  if  only  Chen  Yi  were  around.    He  would  know  what 

to  oo.'*    However,  after  a  few  days  of  relaxing  In  the  sun  of  the 
harbor*  the  little  junk  started  to  feel  better.    He  had  ^o  broken 
j>lanks  and  the  aches  and  pains  were  starting  to  go  away.    But  Chu 
Teh  though  he  would  never  see  his  friend  again.    He  cried  and 
cried  until  the  other  junks  in  the  harbor  told  him  to  be  quiet. 

Finally,  Chu  Teh  was  loaded  with  supplies  end  ready  for  the 
long  return  trip  to  Shanghai.    Past  the  high  cliffs  w^t^  tIeV 
;jrey  and  green  walls,  Chi;  Teh  sailed.    Then  they  saw  the  beautiful 
gorges  and  the  angry  white  water.    The  trip  down  was  much  faster 
than  the  other  one.    The  pi  lot  ski  1 1  fully  navigated  the  craft 
through  the  swirling  water— down  to  Ichang  where  the  water  c^rew 
calm  aciain.    How  the  Chinese  people  depended  upon  the  riverl  it 
was  hard  for  Chu  Teh  to  realize  that  the  hundreds  of  other  junks 
he  met  were  carrying  half  of  Ch.'fia's  commerce  through  this 
difficult  river.    The  twr  hundred  million  Chinese  people  who  live 
in  the  Yangtze  basin  both  loved  and  feared  the  mighty  river  at  the 
same  time. 

Suddenly,  they  had  passed  the  large  cities  and  Chu  Teh  knew 
they  were  noarinq  home,    ^'How  tired  I  am,*'  thought  Chu  Teh.  "And, 
how  sad."    He  was  sure  that  his  old  friend  Chen  Yi  would  never 
f  etLirn  to  h  im  agai  n  , 
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shall  not  even  be  able  to  sleep.    I  am  too  sad.  It 
does  not  matter  that  I  am  MOre  tired  than  I  have  ever  been 
before." 

That  night  the  moon  came  out  on  the  river.    The  other 
junks  were  talking  to  each  other.    "There  Hes  Chu  Teh.  He 
made  the  trip  to  Chunking.    How  brave  he  is.    3ut  how  sad 
he  seems.    Look!    He  criesi    t  wonder  why  he  is  so  sad?" 

Even  the  beautiful  moon  on  the  Yangtze  did  not  cheer 
up  Chu.    He  made  many  short  trips  the  next  few  days  but  he  could 
hardly  bear  to  be  without  a  friend.    He  became  cross  and  It  was 
hard  for  fUe  skipper  to  navigate.    And  a  few  short  days  later, 
he  found  himself  on  his  way  to  Chunking  again.    Past  the  large 
cities  and  port  towns  they  went.    Then,  finally  they  got  to 
Chunking  and  took  their  cargo.    They  started  back  through  the 
rough,  rough  water  to  Ichang  and  the  calm  part  of  the  river. 
Things  had  not  been  going  well.    Chu  Teh  had  a  new  crew  of 
trackers  and  the  pi  lot  was  a  young  man  who  did  not  yet  know  the 
river  too  wel I .    Suddenly,  there  was  a  lot  of  yel I i ng  on  Chu's 
deck. 

"Look  out  for  those  rocks  and  the  reefl"    Chu  felt  a  terrible 
pain  in  his  windward  side.    He  could  feel  a  nun^er  of  his  planks 
splintering  and  the  water  rushing  inside. 

The  trackers  tugged  and  tugged.    The  drummer  changed  his 
beat.    The  pilot  screamed  at  everyone  and  the  skipper  couldn't 
help  much  either.    Chu  Teh  was  stuck  between  the  rocks.    The  raging 


rivdr  was  beating  httn  to  pieces.    He  was  so  afraid  and  he  ached 
everywhere.    He  felt  that  his  life  was  nearly  over.    But  suddenly^ 
arounc^  the  bend  came  a  familiar  face.    It  was  Chen  Yi!  Chen^s 
pilot  yelled  frantically  to  the  skipper.    "If  we  can  throw  them 
a  line^  we  can  rescue  that  junk." 

After  many  tries,  they  finally  attached  a  iloe  to  Chu  Teh. 
He  felt  himself  slowly  easing  away  from  the  rocks  which  ground 
deeper  Into  his  painful  side.    And  suddenly,  he  was  free! 

"Chen  i\  f  old  friend,  where  have  you  been?" 

'^h,  for  many  days  thAy  took  me  along  the  shore  of  the 
Yel low  Sea  to  Tslngtao.  We  worked  along  the  coast  for  many 
days.  I  was  afraid  l*d  never  see  you  again.  But  .  .  .  how 
badly  are  you  hurt?" 

"1  ache  all  over  and  my  side  Is  broken.  But  they  will 
fix  me  up  as  good  as  new.  I  (k)n't  even  care  now  ...  I  am 
so  glad  to  see  you^  old  friend." 

And  so  the  two  friends  sailed  back  down  the  great  river 
together.    They  were  so  happy  to  see  each  other  that  they  dldn*t 
even  sleep  at  ail  the  first  night  when  they  returned  ro  Shanghai. 
The*/  just  talked  and  talked  and  worked  happily  together  everafter^ 


-182- 


194 


DA-ILY  LESSO;j  PLAJS: 


(OATi:) 


BEHAVIORAL  0E3Ji:CTIVL{S) : 

The  student  will  be  able  to  discuss  the  types  of  land  forms  and  climates 
found  in  the  three  major  regions  of  China  after  having  completed  the  three 
activity  learning  packets;    North  China>  South  CMna,  and  Outer  China. 


ACTIVITItS: 

The  students  wHi  be  introduced  to  China  by  use  of  the  activity  learnir»g 
packets  pertaining  to  the  land  forms  and  climates  of  each  region.  The 
student  will  work  independently  with  the  Climatic/Regions  Learning  Packet 
and  take  the  Post-^Test. 


JWt  K\D  ORG/vJlZATIO^i; 

This  daily  lesson  will  take  approximately  seventy^five  minutes,  or  more 
depending  upon  the  individual  paces  of  the  students.    If  more  time  is 
necessary,  the  students  may  wish  to  take  their  packets  home  for  further 
study,  or  the  teacher  may  extend  the  lesson  into  another  day^s  time  allotment* 


MATERIALS; 

The  Individualized  Activity  Learning  Packets:    Land  Forms  and  Climate  Regions  of 

North  China— CI  Imatlc/Reglons  I 

Land  Forms  and  Climate  Regions  of 
South  Chlna-^l  tmatjc/Regions  II 

Land  Forms  and  Climate  Regions  of 
Outer  China—CIImatic/Reglons  III 

EVALUATION:    The  Individual  student  shall  evaluate  his  progress  through  the 

use  of  the  Individualized  learning  packet.    The  Post-Tests  will  be  evaluated 

by  the  teacher  as  a  means  of  determining  the  success  of  the  student's  preformance* 


HO;1EWO.-Jr;  ASSIG.M^  :T;  allotTOnt>  the  student  may  wish  to  complete 

his  lea.  tiing  packets  at  home,  providing  suitable  resource  materials  are  available 
in  the  homa  of  the  siudent,  or  in  a  nearbv  library, 
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LAND  FORMS  AND  CLIMATE  REGIONS  OF 
NORTH  CHINA 

(CLIMATIC/REGIONS  t) 


LEARNING  ACTIVITY  PACKAGE  FOR 
STUUUJTS 


bTUULNT'S  NAMt: 


ERIC 
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NOT£  TO  THE  TEACHER 

This  packet  is  designed  to  help  the  student  identify 
the  physical  and  clitna+lcal  features  of  NORTH  CHINA.  As 
China  is  divided  gdograpriice»l  ly  and  politically^  the  dis- 
tinction of  regions  is  necessary  In  helping  the  student  under- 
stand the  influences  these  divisions  have  played  upon  the 
development  of  the  Chinese  Civilization.    The  land  forrs, 
climates,  econofnics,  politics,  social  organizations,  and 
religious  philosophies  prevalent  in  each  region  can  only 
be  understood  by  the  student  after  he  becomes  aware  of  the 
limitations  environment  plays  in  the  growth  of  a  culture. 
The  student,  through  the  working  of  exercises  provided  in 
this  packet,  will  become  familiar  with  the  land  forms  which 
serve  as  barriers,  and  the  climates  which  determine  the 
extent  of  energy  expounded  by  the  people  living  in  these 
conditions  prevalent  In  NORTH  CHINA.    The  ob^lnation  of 
land  forms  and  climate  input  will  help  the  student  compre*- 
hend  the  environmental  conditions  under  which  the  inhabi- 
tants of  NORTH  CHINA  must  function. 

Further  study  will  provide  the  student  with  the  oppor- 
tunity to  learn  more  about  the  food  crops  grown  in  North 
China,  the  food  types  characteristic  of  t4orth  China,  the 
economical  growth  of  North  China  during  Pre-modern  and  Modern 


Chlna^  the  poltttcal  stratns  exlsttlng  In  North  China  during 
thd     nastic  and  modern  eras  of  China's  history^  ttie  wheel 
of  social  organization  dominant  in  North  China,  the  religious 
dominance  prevalen+sin  Horfh  China,  the  culture  as  a  corr^lex 
influenced  by  the  environmental  and  cultivated  conditions  of 
North  China,  ?nd  the  significance  of  htorth  China  to  the  People 
Republic  of  China  and  to  the  student. 
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WHAT  IS  IN  MY  LEARNING  PACKET? 
(TABLE  OF  CONTENT^J 

TITLE  PAGE  NUMBER 

Why  I  Shooid  Usg  This  Learning  Packet   '^^ 

What  Should  I  Do  In  Order  To  Learn 

This  Informarion?  

What  Will  I  Learn  In  This  Packet?   '^^ 

How  will   !  Show  I  Have  Learned?  

What  Should  I  Do  If  I  Alroadv  Know 
The  Inforrration  \  An  To  Loo*"n 

In  This  Packet?   ' 

What  Should  I  Do  I  f  I  Don't  Already 
Know  The  Information  1  An  To 
Learn  In  Tnis  Packet?  »  '  

When  Do  I  Know  I  Know  The  Material 
I  Am  Lxpected  To  Loarn  From 
This  Packet?  

What  Do  I  Do  When  I  An  Finished  With 

My  Learning  Packet?    204 
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WHY  I  SHOULD  USE  THIS  LEARNING  PACKET 

The  purpose  of  this  learning  packet  Is  to  help  you 
leam  about  the  land  forms  and  climates  exislting  in  China. 
You  will  learn  about  the  land  forms  and  climates  existing 
in  NORTH  CHINA*  one  of  the  three  major  regions  of  China. 

In  order  to  discover  the  land  forms  and  climates  of 
NORTH  China,  you  will  need  to  follow  the  instructions  listed 
on  each  page  very  carefully.    You  will  be  allowed  to  learn 
as  fast  or  as  slow  as  you  wish. 

The  concepts  you  will  discover  and  tearn  in  this 
packet  will  help  you  in  learning  and  discovering  the 
concepts  introduced  In  your  next  learning  packet:  SOUTH 
CHINA. 

Now,  turn  to  the  next  page  and  read:    What  Should  I 

[)o  In  Order  to 
Learn  This 
Information? 


-188- 


WHAT  SHOULD  \  DO  IN  OR?ER  TD  LEARN  THIS  IHFORflATIOM? 

Because  students  leorn  ar  different  soceds,  and  learn  In 
many  different  ways,  you  wifl  be  allowed  to  learn  as  fast  or 
as  slow  as  you  wish.    You  wi I !  need  to  follow  the  instructions 
listed  on  each  paoo*    Do  not  skip  ahead  it)  the  packet  unless 
you  are  instructed  to  do  so.    Oo  not  skip  packets  unless  you  are 
Instructed  1o  do  so. 

Vou  will  first  need  to  have  a  pencil  or  a  oen.    Vour  teactier 
should  have  a  resource  center  for  you,  equipped  with  crayons, 
scissors,  paints,  construction  paoer,  maaarlnos,  and  other  supolies. 
Make  sure  you  know  where  this  resource  center  is  located  In  your 
classroom* 

In  order  to  learn  this  information,  you  wi  1 1  need  to  fol low 
instructions  carefully,  and  be  able  to  understand  the  concepts 
introduced.    What  are  the  concepts? 

TURN  TO  THE  NEXT  PAGE  AND  READ:    WHAT  WILL  I  lE^m  IN  THIS  PACKET? 
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HOW  WILL  I  SHOW  I  HAVE  LEARNED? 


This  packet  contains; 
(O    a  Pre*Testt 

(2)  a  Study  of  Key  Ideas: 


This  is  provided  as  a  meaiis  M 
helping  you  and  your  teacher 
determine  «h4ther  you  need  to 
cofuplete  this  packet. 

This  Is  provided  as  a  means  of 
enabling  you  to  learn  the  concepts 
related  in  this  packet. 


(5)    Thought  Questions: 


These  questions  will  appear  through**^ 
out  the  packet  as  a  means  of  helping  y 
discover  key  Ideas  by  applying  the 
knowledge  you  are  loaming^ 


(4)  Post-Test: 


This  Is  provided  as  a  means  of 
helping  you  measure  and  evaluate  what 
you  have  teamed  by  using  vhls  packet* 
It  wlli  help  you  check  your  learning 
of  the  terms  and  key  Ideas  introduced 
In  this  packet. 


<5)    Creative  Projects: 


To  help  you  remember  what  you  have 
disa»vered  and  learned^  you  may  wish 
to  create  a  project  In  order  to  help 
you  reinforce  your  knowledge. 


tn  order  to  show  that  you  have  learned^  you  will  need  to  (1)  explain 
(2)  list,  (3)  demonstrate,  (4)  prove,  and  (5)  evaluate  what  you  have 
learned  from  using  this  packet.    You  will  be  given  a  pre-test  to  deter- 
mine if  you  need  to  complete  this  packet.    If  you  are  unable  to  demon- 
strate your  understanding  of  The  concepts  tested  In  the  pre-test^  you 
will  need  to  complete  the  packet  by  progressing  through  the  (I)  Study 
of  Key  Ideas;  (2>  Thought  Questions;  and  (3)  the  Post-Test. 
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Later^  you  wit  t  be  able  to  further  study  the  key  tdeas  Intro- 
duced In  this  packet  by  doing  projects. 

You  win  need  to  pass  the  Post-Test  In  or<Jer  to  proceed  to  the 
Packet;    SOUTH  CHINA ^  <untes5  your  teacher  Instructs  yw  to  proceed 
directly  to  other  projects  after  posing  the  Pre-Test  in  this 
packet) . 


TURN  TO  THE  NEXT  PAGE  AND  BEGIN  THE  PRE-TEST. 
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PRE-TEST 


Whdt  are  the  land  forms  and  clfmata  regions  of  NORTH  CHINA? 


TAKE  THIS  SHEET  TO  YOUR  TEACHER  FOR  CORRECTION. 
00  MOT  TURN  THE  PAGE  UNTIL  YOU  ARE  SO  INSTRUCTED  8Y  YOUR 
TEACHER. 
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FINISHED?    TAKE  THIS  PRE-TEST  TO  YOUR  TEACHER. 


stop;  00  im  go  my  further  in  this  packet  urjTii 

YOUR  TEACHER  IfJSTRUCfS  YOU  TO  DO  SO.  . 


If  your  1«acher  checks  !1%m  number  on©,  you  do 
not  need  to  cort^jlete  the  remalncSer   of  this  packStt. 
!f  your  teacher  checks  it^  number  two,  continue  to 
work  with  this  packet,  and  turn  the  page. 

Item  One:    Go  on  to  the  ne^t  packet.  .  

Item  two:    You  are  ready  to  start  working  in  thi 

packet.  

TURN  THE  PAGE  AND  BEGIN. 
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WHAT  SHOULD  1  DO  )F  1  DON'T  ALREADY  KNOW  THE 
INFORMATION  I  AM  TO  LEARN  IN  THIS  PACKET? 

Ywi  will  need  to  work  witti  the  (1)  Study  of  Key  Ideas 

<2)  Ttiou^t  Questions 

(3)  Post-Test 

(4)  Creative  Projects 

Ready  to  begfn?    Firsts  you     1 1  need  to  famiMarIze 
yourself  with  new  terms.    If  yoy  find  difficulty  with  any 
of  the  terms  Introduced 'through  the  reading  of  the  packet 
material,  refer  to  your  resource  center  for  help  In  defining 
the  terras. 

TURN  T£t  THE  NEXT  PAGE. 
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On  this  page  you  can  ^gg  thG  shapG  of  the  first  major  rGgion  of  China.  It  1s 
callGd  NORTH  CHINA.    Why  do  you  think  it  Is  caMed  NORTH  CHINA? 

Where  Is  NORTH  CHINA  located?  Look  at  your  globe.  Look  for  the 
continent  of  Asia.  Look  for  the  country  of  China.  Can  you  find 
the  shape  that  matches  the  shape  drawn  above?    If  so,  what  region 

of  China  are  you  looking  at?  (Write  in 

the  name) . 

in  this  packet,  we  wi  1 1  refer  to  this  region  by,  the  term  NORTH 
TURN  TO  THt  UtXT  PAGL  Ai^O  HLAO  MURt  ABOUT  NORTH  CHlUA. 
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NORTH  CHINA 


Look  at  this  shape  of  land  drawn  below.  Oo  you  recognize  \f1 
"Wfiat  Is  i^e  n&m  of  this  region?   . 

Oo  you  see  any  addition  to  tiilA  diagram?    If  so,  what?   


What  do  you  suppose  those  marks  Indicate? 


In  this  regioH  of  NORTH  CHINA  they  Indicate  a  plateau  region. 
This  particular  plateau  region  is  called  the  LOESS  PLATEAU. 

What  Is  a  PLATEAU?    It  ts  a  flat  mountain  top.    This  area  was 
once  a  moutatn  with  steep  sides.    Over  thousands  of  years,  this 
mountain  has  been  worn  flat  on  top  by  shifting  w^nds,  mpnsoon 
rains,  and  other  weathering  conditions. 

A  PLATEAU  Is  also  a  natural  boundary.    Why  might  this  be  so? 
The  steep  sides  of  the  sides  of  the  Loess  Plateau  make  It  ©owatlmes 
Impossible  for  travelors  1o  climb.  Thts  PLATEAU  has  steep  sides,  a 
flat  mountain  top,  and  soil  mixture  of  clay,  sand,  and  sHt  deposited 
by  the  wind.    This  soil  mixture  is  yellowish  bnown  in  color,  and 
like  powder,  covers  the  ground  In  areas.    This  soil  mixture  is  called 
loess.    That  is  why  this  plateau  is  called  the  LOESS  PLATEAU. 


NORTH  CHINA 


Thts  IS  also  3  diagran  of  NORTH  CHINA.  Do  you  remember 
where  the  LOESS  PLATEAU  ts  located?  If  so,  place  an  "^"^  on 
area 


the 


When  you  look  at  the  diagram  of  NORTH  CHINA  (below)  you  see 
that  another  area  has  been  shaded  with  marks  suCh  as  these:  j=  "~ 


Tf){s  area  is  also  a  PLATEAU, 
the  MONGOLIAN  PLATEAU.  Fhj 
in  NORTH  CHINA. 
However,  most  of  the 
MONGOLIAN  PLATEAU  can' 
be  found  in  another 
region  of  China  caMeci 
OUTER  CHINA,  the  third 
major  region  of  China. 

Look  on  your  giCbe.  Look 
for  the  continent  of  Asl 
Look  for  the  country  of 
Chira.    Can  you  find 
the  shape  that  matches 
that  of  NORTH  CHINA? 


This  particular  PLATEAU  ts  called 
portion  of  the  MONGOLIAN  PLATEAU  ts 


Now,  look  for  the  area  that 
Is  labeied:    Gobi  Desert. 
The  Gobi  Desert  Is  not 
located       NORTH  CHINA,  bu1 
it  is  very  close  to  being 
in  NORTH  CHiNA.    Th(S  Gobi 
Desert  helped  to  form  the 
MONGOLIAN  PLATEAU,    How  did 
this  happen?    The  winds  that 
sweep  across  the  Gobi  Desert 
cross  down  over  the  MONGOLIAN 
PLATEAU,  and  into  the  skies 
of  Southeast  Asia.  These 
Great  Dust  Storms  turn  the 
jKies  red  for  weeks  at  a  time. 


tjk;:  i;'K  pagl  and  read  more  AsajT  north  china. 
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NORTH  CHINA 


This  is  also  a  diagram  of  NORTH  CHINA.  Oo  you  remember 
where  the  LOESS  PLATEAU  I^^  located?  If  so,  place  an  "X'*  on 
hhc  orea. 


Jo  you  remember 
where  the  MONGOLIAN 
PLATE/W  Is  located? 
If  so,  place  a 
On  the  area. 

Plateaus  are  not 
the  6nty  barriers  and 
boundaries  in  NORTH 
CHINA.    When  you  look  at 
the  diagram  of  NORTH 
CHINA  (beside)  you  see 
that  another  area  has 
been  shaded  with  mark 
Such  as  these; 

CO 


This  area  is  called  the 
MANCHURIA?^  PLAIN.     It  is 
a  lowland  surrounded 
almost  completely  by 
mountains  and  hi  I  Is. 

The  mountains  on  the 
east  receive  much  rain 
and  are  able  to  support 
the  forest  trees  with 
enough  water. 


The  mountains  on  the 
west  receive  only  enough 
r^in  to  provide  for  the 
growth  of  grasses. 

The  MANCmRIAN  PLAIN  is 
an  area  of  farms,  mines, 
and  cities.    Can  you 
guess  why? 


TUKN  T..  THL  NtXT  PAGt  Ai^U  READ  MORE  ABOUT  mViXH  CHINA. 
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NORTH  CHINA 


This  is  also  a  diagram  of  NORTH  CHINA.  Do  you  remember  where 
the  LOESS  PLATEAU  Is  locrted?    tf  so,  place  an  "X'*  on  the  area. 

Do  you  remember  where  the  MONGCLIAN  PLATEAU  is  located?  tf 
so,  place  a         on  the  area. 

Do  you  remember  where  the  Mi\NCHURlAN  PLAIN  is  located?  If 
so,  place  a        on  the  area. 

When  you  look 
at  the  diagram  on 
thi  s  page  you  wi 1 1 
notice  another  area 
that  has  been  shaded 
in  with  marks  such  as 
these: 


What  do  you  suppose 
these  marks  indicate? 


Jhis  YLLLUW  PLAIN  is  a  very  important 
area  in  China.    It  is  densely  populated 
with  wheat  farmers.    This  is  also  where 
the  capital  of  Communist  China  is 
located.    Do  you  know  the  name  of  this 
capital?    It  is  called  Peking. 

To  the  north  of  the  YELLOW  PLAIN  you 
can  find  hills  and  mountains.  You 
can  also  find  parts  of  the  GREAT  WALL. 
Have  you  ever  heard  of  the  GREAT  WALL? 
The  Great  WaM  was  built  many  centuries 
ago' as  a  means  of  prottjcting  the  farmers 
of  the  Yellow  Plain  from  the  warlike 
inhabitants  of  the  northern  hills  and 
mountains,  grasslands,  and  denerts* 

Knowino  this  ini^ormation  about  the  YELLOW  PLAIN,  would  you  call 
this  area  a  boundary  as  well  as  a  barrier?    Why  or  why  not? 


Th is  area  is  al so 
a  plain.    It  is 
ca! led  the  YELLOW 
PLAIN.    The  Hwang 
Ho  River  flows 
thfXDugh  the  Ye  I  low 
Plain,  carrying  the 
si  It  of  the  Loess 
Plateau  In  its 
waters.    This  si  It 
is  yel low  and  Is 
deposited  on  this 
low! 3nd  cal led  the 
YELLOW  PLAIN  every 
time  the  Hwang  Ho 
River  floods  the 
land.    To  stop  this 
Hwang  Ho  River  from 
flooding,  the  people 
hava  had  to  but  I d 
dikes  along  the 
river.    This  Hwang 
Ho  River  Is  also 
called  the  Yel low 
River — can  you  Quess 
why? 
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NORTH  CHINA 


This  Is  also  a  diagram  of  NORTH  CHINA.  Do  you  remember  where 
the  LOESS  PLATEAU  is  located?    If  so,  place  an  *V  on  the  area. 

Do  you  remember  where  the  MONGOLIAN  PLATEAU  ts  located?  If 
so,  place  a         on  the  area. 

Oo  you  remember  where  the  MANCHI'RIAN  PLAIN  ts  located?  If 
so,  place  a 


on  the  area. 


Do  you  remember 
where  the  YELLOW 
PLAIN  is  located? 
I f  so,  place  a 
on  the  area. 


When  you  look 
at  the  diagram  on 
this  page  you  wi  1 1 
notice  another  area 
that  has  been  shaded 
in  wtth  marks  such 
as  these:  \ 

What  do  you  suppose  those 
marks  indicate?    In  this 
region  of  NORTH  CHINA 
they  indicate  mountai 
These  mountains  are  on 
the  a>ast  of  NORTH 
CHtNA.    Thdt  means 
that  heavy  rain 
cloudis  must  empty 
their  rain 
on  these 
mountains 
before 
they 

wi  1 1  be  ^ 
light  enough  +^  pass  over  the  mountains.    Therefore,  much  rain 
falls  on  these  mountains,  and  they  are  thus  covered  with  much 
vegetation  called  forests.    Do  you  know  any  facts  pertaining  to 
forests?    If  so,  what  do  you  know?   


Are  mountains  ever  boundaries?      If  so,  how?   

Are  mountains  ever  barriers?         If  so,  how?   

These  mountains  are  boundaries  for  the  region  of  NORTH  CHtNA, 
for  the  MANCHURIAN  PLAIN  AND  THE  YELLOW  PLAIN.    These  mountains 
are  also  barriers  to  any  travelers  wishing  to  cross  from  one 
region  to  another  over  these  mountains.    How  might  this  be  so? 
When  mountains  are  so  very  hard  to  climb  and  cross,  people  usually 
decide  to  detour  and  travel  on  different  routes.    Why  do  you  think 
this  might  be  so? 

TURN  TO  THE  NEXT  PAGE, 


WHEN  DO  I  KNOW  *  KNOW  THE  MATERIAL  I  AM  EXPECTED 
TO  LEAm  FROM  THIS  PACKRl  ? 
(POST-TEST) 

This  Post-Test  Is  provided  as  a  means  of  helping  you 
measure  and  evaluate  what  you  have  learned  by  using  this 
packet.    It  will  help  you  check  your  learning  of  the  tenms 
and  key  tdeas  introduced  in  this  packet.     If  you  have  any 
questions,  ask  them  of  your  teacher,  or  refer  to  +he  Packet 
contents  BEFORE  you  turn  to  the  next  page. 

YOU  MAY  NOT  GO  8ACK  TO  THE  STUDY  OF  KEY  IDEAS,  THE 
THOUGHT  QUESTIONS,  OR  OTHER  RESOURCE  MATERIALS  ONCE  YOU  HAVE 
TURNED  TO  THE  POST-TEST. 


Readyr  Put  all  materials  away,  and  turn  thp  page* 
Follow  instructions  carefully* 
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POST-TEST 


Describe  NORTH  CHINA: 


Do  not  turn  the  page! 

Take  this  test  to  your  teacher  for  correction. 
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If  your  teacher  chocked  (ten  number  one,  you  will  need  to 
re-take  the  Post-Test,    If  your  teacher  checked  item  number  two, 
you  may  turn  the  pane  and  continue  workinn  in  this  packet. 


Item  one;    Do  not  turn  the  ptigo  to  the  next  lesson.  Go 
back  in  the  packet  to  page       and  re-read  the 
material  introduced  in  this  packQt.    You  will 
be  able  to  re-take  the  Post-Test  when  you  feel 
you  are  ready.   


Item  twor    You  are  ready  to  start  wOrkinn  in  the  Creative 
Projects.    Turn  the  page  and  begin.   


DO  NOT  TURN  THE  PAGE  UNLESS  YOUR  TEACHER  PUT  A  CHECK  IN  THE 
BLANK  LISTED  UNDER  ITEM  ViiO,  INDICATING  HER  PERI^ISSION  TO 
CONTINUE  WRKING  IN  THIS  PACKET. 
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WHAT  DO  I  DO  WHEN  I  AM  FINISHED  WITH  MY  lEARNING  PACKET? 

(GREAT  UE  PROJECTS) 

These  projects  will  help  you  creatively  reinforce  your  under- 
standing of  the  concepts  Introduced  in  this  packet.  Suggested 
orojects  are  Usted  below.    You  may  use  the  ideas  listed  or  create 
your  own.  * 

U    Below  are  pictures  of  land  forms.    Which  might  you 
find  in  NORTH  CHINA?    Write  a  story  about  living 
near  such  a  land  iprm  in  NORTH  CHINA.    How  would 
living  nea 3uch  a  land  form  change  your  life? 


2.    Can  you  think  **why*'  many  land  forms  exist  in  NORTH  CHINA? 
Pretend  vou  helped  form  these  land  forms  when  th©  earth 
was  first  Created — explain  ''why'^  you  made  the  land  forms 
present  in  NOf^^H  CHINA. 


00  YOU  HAVE  ANY  UThEK  IUEAS?  THEM  TO  USE.    START  YOUR  CREATIVE  PROJECTS 

AS  SOON  AS  YOU  FEEL  CREATIVE.  WHEN  YOU  ARE  FINISHED  WITH  A  CREATIVH  PROJECT, 
PRXtEO  TO  ILARNING  PACKET:     SOUTH  CHINA- 
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Land  forms  and  climate  regions  of 
south  china 


(CLIMATIC/REGIONS) 
I  i 


LEARNING  ACTIVITY  PACKAGE  FOR  STUDENTS 


STUUEiJT'S  NAME: 
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WHAT  IS  IN  MY  LEARNING  PACKET? 
(TADLE  OF  CONTCMTS) 


TITLE  PAGE  NUMBER 

Why  I  Should  Use  This  Learning  Packet   209 

What  Should  1  Do  In  Order  To  Learn 

This  Information?   2fO 

What  Will  1  Learn  In  This  Packet?   207 

How  Will  I  Show  I  Have  Learned?   211 

What  Should  I  Do  If  I  Already  Know 
The  Information  I  Am  To  Learn 

In  This  Packet?  1  .  213 

What  Should  i  Do  If  j  Don't  Already 
Know  The  Information  I  Am  To 

Learn  In  This  Packet?  215 

When  Do  I  Know  I  Know  The  Material 
I  Am  Expected  To  Learn  From 

This  Packet?   ,  .  .  ^-^^ 

What  Do  I  Do  When  i  Am  Finished  With 

My  Learning  Packet?    227 


-206- 

21b 


NOTE  TO  THE  TEACHER 

This  packet  is  designed  to  help  the  student  Identify 
the-physlcal  and  cllmatlcat  featured  of  SOUTH  CHINA.  As 
China  is  dlvJded  geographically  and  politically  Into  three 
major  regions,  the  distinction  of  these  regions  is  necessary 
in  helping  the  stucJent  understand- the  influences  these  divi- 
sions have  played  upon  the  development  of  the  Chinese  Civili- 
zation.   The  land  forms,  climates,  economics,  politics,  social 
organizations,  and  religious  philosophies  prevalent  in  each 
region  can  only  be  understood  by  the  student  after  he  becomes 
aware  of  the  timitations  environment  piays  in  the  growth  of  a 
Culture.    The  student,  through  the  working  of  exercises  pro* 
vi  ded  in  this  packet,  will. become  famiMar  with  the  land  forms 
which  serve  as  barriers,  and  the  climate  which  determine  the 
extent  of  energy  expounded  by  the  people  living  in  these 
conditions  prevalent  in  SOUTH  CHINA.    The  combination  of 
land  forms  and  climate  jnput  will  help  the  student  compre- 
hend the  environmental  conditions  under  which  the  inhabi- 
tants of  SOUTH  CHINA  must  function. 

Further  study  will  provide  the  student  with  the  oppor- 
tunity to  iedrn  rnore  about  the  food  crops  grown  in  South 
China,  the  food  types  characteristic  of  South  China,  the 
^  economical  growth  of  South  China  during  Pre-modern  and  Modern 
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China,  the  political  stroins  existing  in  South  China  during 
the  dynasiic  and  modern  erjs  of  Chrnj's  history,  thlB  wheel 
of  social  organization  dnd  kinship  patterns  dominant  in 
South  China,  the  culture  as  a  complex  influenced  by  the 
environmental  and  cultivated  conditions  of  South  China, 
and  the  significance  of  South  China  to  the  People's  Republic 
of  China,  and  to  the  student. 
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WHY  I  SHOULD  USE  THIS  LEARNING  PACKET 

The  purpose  of  this  learning  packet  Is  .to  help  you 
learn  about  the  land  forms  and  climates  existing  In  China. 
You  will  learn  about  the  land  forms  and       nates  existing 
In  SOUTH  CHINA^  one  of  the  three  major  regions  of  China. 

In  order  to  discover  the  tand  forms  and  cMmates 
of  SOUTH  CHINA^  you  wM  I  need  to  fol  low  the  instructions 
listed  on  each  page  very  carefully.    You  will  be  allowed 
to  learn  as  fast  or  as  slow  as  you  wish. 

The  concepts  you  will  discover  and  learn  In  this 
packet  will  help  you  in  learning  and  discovering  the  con- 
cepts Introduced  in  /our  next  learning  packet;  OUTER 
CHHJA. 

Now,  turn  to  the  next  page  and  read:    What  Should  t 

Do  In  Order  to 
Learn  This 
Information? 
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WHAT  SHOULD  I  00  IN  ORDER  TO  LEAW  THIS  IrJFORHATION? 

Because  students  learn  at  different  speeds,  and  learn  in 
many  different  ways,  you  will  bo  allowed  to  (earn  as  fast  or 
as  slow  as  you  wish.    You  will  need  to  follow  the  instructions 
listed  on  each  page.    Do  not  skip  ahead  in  the  packet  unless 
you  are  instructed  to  do  so.    Do  not  skip  packets  unless  you  are 
instructed  to  do  so. 

You  will  first  need  to  have  a  pencil  or  a  pen.    Your  teacher 
should  have  3  resource  conter  for  you,  equipped  with  crayons, 
scissors,  paints,  construction  Dap'er,  magazines,  and  other  supplies. 
Make  sure  you  know  whore  this  resource  center  is  located  in  your 
ctsssroom. 

In  order  to  learn  this  i  nf  orrr^ation ,  you  will  need  to  follow 
instructions  carefully,  and  be  able  tn  understand  the  concepts 
introduced.    V*hat  are  the  concepts? 

TURN  TO  THE'  NEXT  PAGE  AND  READ;    WHAT  WILL  I  LEARN  IN  THIS  PACKET 
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HOW  WILL  I  b^KJW  i  HAVE  LEARNED? 


This  packet  contains; 
(Da  Pre*Test : 


This  ts  provided  as  a  means  of 
helping  you  and  your  teacher 
determine  whether  you  need  to 
complete  this  packet. 


<2)  a  Study  of  Key  Ideas; 


This  *s  provided  as  a  means  of 
enabling  you  to  learn  the  concepts 
related  in  *iiis  pa'^ttet. 


(3)  thought  Questions: 


These  questions  will  appear  throu^- 
out  the  packet  as  a  means  of  helping 
you  discover  key  ideas  by  applying  th^ 
knowledge  you  are  learning. 


(4)  Post-Test: 


This  is  provided  as  a  means  of  helpin 
you  measure  and  e^'aluate  what  you  hav 
learned  by  using  this  packet.  It  wit 
help  you  check  your  learning  of  the 
terms  and  key  ideas  introduced  in  thi 
packet . 


(5)    Creative  Projects; 


To  help  you  remember  whaf  you  have 
discovered  and  learned,  you  may  wish 
to  create  a  project  in  order  to  help 
you  reinforce  your  knowledge. 


In  order  to  show  what  you  have  learned,  you  will  need  to  ( I >  explai 
(2)  list,  (3)  demonstrate,  (4)  prove,  and  (5)  evaluate  what  you  have 
learnt^cj  from  using  this  packet.    You  will  be  given  a  pre-test  to 
determine  if  you  need  to  complete  this  packet.    If  you  are  unable  to 
demonstrate  your  understanding  of  the  concepts  tested  in  the  pre- 
test, you  will  need  to  complete  the  packet  by  progressing  through  the 
(I)  Study  of  Key  ideas;  (2)  Thought  Questions;  and  (3)  the  Post-Test. 


Later^  you  wfti  be  able  to  further  study  the  key  Ideas  intro- 
duced in  this  packet  by  doing  projects. 

You  will  need  to  pass  the  Post-Test  in  order  to  proceed  to  the 
Packet:    OUTER  CHINA,  (unless  your  teacher  Instructs  you  to 
proceed  directly  to  other  projects  after  passing  the  Pre-Test 
in  this  packet). 

TURN  TO  THE  NEXT  PAGE  AND  BEGtN  THE  PRE-TEST. 


PRE-TEST 


What  are  the  land  forms  and  climatic  regions  of  SOUTH  CHINA? 


TAKE  THIS  SHEET  TO  YOUR  TEACHER  rOR  CORRECTION. 

DO  NOT  Turn  THE  P\G£  UNTIL  YOU  ARE  SO  INSTRUCTED  BY  YOUR 
TEACHER. 
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FINISHED?    TAKE  THIS  PRE-TEST  TO  YOUR  TEACHER. 


stop;   do  *iOT  r-0  a;jy  further  in  this  packet  until 
YOUR  teacher  instructs  you  to  00  so. 


\f  your  teacher  checks  item  nurnber  one,  you  do 
not  need  t-^  comDlete  the  remainder    of  this  packet, 
tf  your  t'*acher  checks  item  number  two,  continue  to 
work  with  this  packet,  and  turn  the  Dacje. 

ttem  One;    Go  on  to  the  next  packet.   

Item  two:    You  are  ready  to  start  workinq  in  this 

packe  t.  

TURN  THE  PAGE  ArJD  BEGIN. 


ERIC 


-214- 


22Q 


WHAT  SHOULD  I  DO  IF  I  OON'T  ALREADY  KNOW  THE 
INFORMATION  I  AM  TO  LEARN  IN  IHlS  PACKET?* 

You  wfl i  need  to  work  with  the  (I)  Study  of  Key  Ideas 

(2)  Thought  Questions 

(3)  Post-Test 

(4)  Creative  Projects 

Ready  to  begin?    First,  you  will  need  to  familiarize 
yourself  with  new  terms.     If  you  find  difficulty  with 
any  of  the  terms  introduced  through  the  reading  of  the 
packet  material,  refer  to  your  resource  center  for  help 
in  defining  the  terms. 

TURr^  TO  THE  NEXT  ^rtGE. 


On  this  page  you  can  see  the  shape  of  the  second  major  region  of  China. 
It  is  called  SOUTH  CHINA.    Why  do  you  thfnk  it  fs  called  SOUTH  CHH^IA? 

Where  Is  SOUTH  CHINA  located?    Look  at  your  globe.    Look  for  the 

continent  of  Asia.    Look  for  the  country  of  China.    Can  you  find 

the  snape  that  matches  the  shape  drawn  above?    If  so,  what  region 

of  China  are  you  looking  at?    (write  in  the  name). 

In  this  packet  we  wM  I  cal  I  this  second  major  region  of  China  by 
the  name  SOUTH  CHiNA. 

TURN  THE  PAGE  AND  READ  MORE  ABOUT  SOUTH  CHINA. 
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SOUTH  CHINA 


Look  at  this  shape  of  land  drawn  betow*    Do  you  recognize  It? 
What  is  of  this  region?   

Do  you  see  any  addition  to  this  diagram?    If  so,  what?   


Do  you  see  an  area  with  marks  such  as  these;  ? 


What  do  you  suppose  those  marks  indicate? 

In  this  region  of  SOUTH  CHINA  they  Indicate  hills.    These  hills 
are  called  the  KViANGSI  HILLS. 

SOUTH  CHINA  Is  basically  flat  In  land  forms*  The  highest  elevations 
of  land  are  the  hi  I  Is. 

Are  hills  ever  boundaries?    If  so,  how?  

Are  hills  ever  barriers?    If  so,  how?   


The  Kwangsi  Hills  are  natural  boundaries  In  SOUTH  CHINA.    Are  hills 

ever  itjan-made?    If  so,  how?   . 

The  KWANGSI  HILLS  are  natural  boundaries. 

The  KWANGSI  HILLS  are  natural  barriers  In  SOUTH  CHINA.  They  are  not 
as  hard  to  cress  mountains,  however.  Why  do  you  think  this  might 
be  30? 


TURN  TO  The  next  page  and  read  more  ABOUT  SOUTH  CHINA. 


SOUTH  CHINA 


This  !s  also  a  diagram  of  SOUTH  CHINA,    Do  you  remeirtoer  where 
the  l^angsi  Hiils  are  located?    If  so^  place  an  "X**  on  the  area. 

When  you  look  at  the  diagram  of  SOUTH  CHINA  (below)  you  see 
that  another  area,  has  been  shaded  with  marks  such  as  these:  'Tl^'^ 

This  area  is  also  a  chain  of  hills.    Thfs  particular  area  of  hills 
Is  called  the  SOUTH  YANGTZE  HILLS.    You  may  find  tea  growing  on  these 
hills  or  terraced  rice  paddys.    Why  do  you 
suppose  you  might  find  "fea  or  rice  growli 
on  these  hi  I  Is?  ^ 

These  hills  are  , 
very  close  to  the 
Yangtze  River.  Do 
you  suppose  the 
Yangtze  River  might 
be  a  good  sour 
of  water  to 
help  farmers 
raise  crops 
such  as  tea 
and  rice? 


Why  do  you  think 
this? 


What  do  you  already  know  about  htlls? 


TURI4  TO  THE  NEXT  PAGE  ANO  READ  MORE  ABOUT  SOUTH  CHINA. 
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SOUTH  CHINA 


This  Is  also  a  diagram  of  SOUTH  CHINA.    Do  you  remember  where 
the  Kwangsl  Hills  are  located?    If  so,  place  an  "X"  on  the  area. 
Do  you  remember  where  the  South  Yangtze  Htlts  are  located?    If  so, 
place  an  "XX"  on  tne  area. 

Hilts  are  iiot  the  or^ly  barriers  and  boundaries  In  SOUTH  CHINA. 
When  you  look  at  the  diagram  of  SOUTH  CHINA  (below)  you  see  that 
another  area  has  been  shaded  v^Ith  marks  such  as  these:  — -r-- •  — 


This  area  Is  cai  led  the  YANGTZE  RIVER  PLAIN.    This  YANGTZE  RIVER  PLAIN 
Is  a  very  fertile  area,  v^here  wheat  and  rice, 
crops  are  grown.    This  area  Is  a  combInatI< 
of  region  "types"  of 
Ntorth  China  and 
South  China  features. 
Why  might  this  be  so? 

The  atKja  Is  poputa* 
ted  heavl  ly.  Why 
might  this  be  so? 


When  the 
area  Is 
drained  by 
the  Yangtze' 
River  It  Is 
constantly 

enriched  with  the 'deposits  of 
silt  carried  by  the  river.  This 
means  that  crpps  are  able  to  grow  well  In  this  area.    If  people  are 
hungry,  do  you  suppose  they  would  try  to  live  where  food  Is  more  plentiful? 
Why  or  why  not? 


TURN  THE  PAGE  AND  READ  MORE  ABOUT  SOUlH  uHlNA. 
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SOUTH  CHtNA 


This  Is  diso  a  diagram  of  SOUTH  CHINA.    Do  you  remember  where 
the  KMdngst  Hills  are  loceted?    If  so,  piece  an  '*X"  on  the  area. 
Do  you  renmhber  where  the  South  Yengtze  Htlls  ere  located^    If  so, 
place  an         on  the  area. 

Htlls  are  not  the  only  barriers  and  boundaries  In  SOUTH  CHINA. 
Do  you  rerftdmbfj;,  where  the  YANGTZE  RIVER  PLAIN  Is  located?    If  so, 
place  a       on^  the  e^^^a. 

The  Yangtze  River  Plain  Is  not  the 
only  barrier  or  boun- 
dary tn  SOUTH  CHINA. 

When  you  look   at  the 
diagram  of  SOUTH 
pHINA  (right  side 
of  page)  you  see 
that  another  area  has 
been  shaded 
with  markd 
such  as 
these: 


This  area  is  called  the  YUNNAN-KWE ICHOW  PLATEAU. 

What  Is  a  PLATEAU?    It  is  a  flat  mountain  top.    This  area  was  once 
a  moutain  with  steep  sides.    Over  thousands  of  years,  this  mountain 
has  been  worn  flat  on  top  by  shifting  wlnds>.  monsoon  rains,  and 
other  weathering  conditions. 

A  PLATEAU  is  disc  a  natural  boundary.    Why  might  this  be  so? 


The  steep  sides  of  the  YUNNAN-KWE  ICHOW  PLATEAU  make  it  some- 
times Impossible  for  travelors  to  climb.    The  PLATEAU  provides  much 
farmland  area. 


TURN  THE  PAGE  AND  READ  MORE  ABOUT  SOUTH  CHINA. 


SOUTH  CHINA 


This  is  also  a  diagram  of  SOUTH  CHINA.    Do  you  remetrtber  where 
the  Kwangsl  Hills  are  located?    If  so>  place  an  "X"  on  the  area. 
Do  you  remember  where  the  South  Yangtze  Hi  I  Is  are  located?*  If  so, 
place  an  "XX"  on  the  area. 

Hills  are  not  the  only  barriers  and  boundaries  In  SOUTH  CHINA. 
Do  you  remember  where  the  Yangtze  River  Plain  is  located?    If  so^ 
place  a        on  the  area.    The  Yantze  River  Plain  is  not  the  only 
barrier  or  boundary  In  SOUTH  CHINA.    Do  you  remember  where  the 
Yunndn-Kweichow  Pfateau  is  located?    If  so,  place  a        on  the  area, 
The  Yunnan-Kwelchow  Plateau  »s  not  the  only 
barrier  or  boundary  In  SOUTH  CHINA.    Do  you 
see  the  additional  ^ 
shaded  area  in  the 
diagram  drawn  below? 

Do  you  see  marks 
such  as  these; 

What  do  you  thi 
these  marks 
might 
Indicate? 

They  Indicate 
an  area  of  land 
drained  by  rivers 

What  rivers  do  you  think  drain 
this  region? 

What  do  you  think  we  call  this  region?   This  region  Is  called  the 
RED  BASIN. 

What  do  you  suppose  grows  In  this  area?    Rice  grows  in  this  RED 
BASIN.    The  RED  BASIN  has  many  low  hi  Ms  washed  low  due  to  the 
rivers  carrying  dirt  away  fpofn  The  basin  and  onto  the  Yangtze 
River  Plain. 

What  do  you  already  know  about  basins? 


TURN  TO  THE  NEXT  PAGE  AND  READ  MORE  ABOUT  SOUTH  CHINA. 
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SOUTH  CHINA 


This  is  also  a  diagram  of  SOUTH  CHINA.    Do  you  nsmen^er  where 
the  Kwangsl  Hills  are  located?    If  so^  place  an  **X**  on  the  area. 
Do  you  remember  where  the  South  Yangtze  Hills  are  located?    If  so^ 
place  an  "XX"  on  the  area.    Do  you  r^mber  where  the  Yangtze  River 
Ptatn  is  located?    If  so,  place  an  V*'  on  the  area.    Oo  you  remember 
where  the  Yunnan-Kwelchow  Ptateau  is  located?    If  so,  place  a 


tt«M 


on 


the  area.  Oo  you  remember  where  the  Red  Basin  is  located? 
place  a        on  the  area. 


If  so. 


When  you  look  at  the  diagram  of  SOUTH  CHINA  (below)  do  you 
see  marks  such  as  these:  o^oo^  ? 

These  marks  Indicate  a  very  fertile 
area  of  land.  The 
heaviest  population 
in  China  may  be  found 
in  this  area.  This 
is  the  mouth  of  the 
Hwang  Ho  River 
(Yellow  River). 

The  city  of 
Canton  is 
located  in 
this  area^ 

This  area  is 
cal led  the 
CANTON  DELTA. 

What  do  you  already  know  about  deltas? 


Why  do  yoii  suppose  this  area  is  so  heavily  populated? 


TURN  TO  THE  NEXT  PAGE  ANO  READ  MORL  ABOUT  SOUTH  CHINA. 
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SOUTH  CHINA 


This  is  also  a  diagram  of  SOUTH  CHINA,    Do  you  remember  where 
the  Kwangsl  Hills  are  located?    If  so,  place  an  "X"  on  the  area. 
Do  you  remember  where  the  South  Yangtze  Hills  are  located?    If  so, 
place  an  "XX"  on  the  area.    Do  you  remember  where  the  Yangtze  River 
Plain  is  located?    If  so,  place  an  "  "  on  tne 
area.    Do  you  retnember  where  the 
Yunnan^-Kwei  chow  Plateau 
is  located?    If  so, 
place  a        on  the 
area.    Do  you 
remember  where  the 
Red  Basin  is  located?! 
Is  so,  place  a  *V  on 
the  area.  Do 
you  remember 
where  the 
Canton  Defta 
is  located? 
If  so ,  pi  ace 
a        on  the 
area. 


When  you  look  at  the  diagram  of 
SOUTH  CHINA  (above)  you  see  marks  such 


these: 


They  indicate  a  land  area  c  lowlands.  This  is  an  area  of 
many  crops  and  land  forms  t^at  are  basically  flat. 

This  area  is  often  flooded  by  the  many  monsoon  rains  that 
pass  often  over  South  Ch^ia.    Why  do  you  suppose  this  might 
be  so? 


TURN  TO  THE  NEXT  PAGE. 


-223- 

23j 


WHEN  DO  I  KfJOW  I  WWW  THE  MATERIAL  I  m  EXPECTED 
TO  LEART^  FROM  THIS  PACKET? 

(POST -TEST) 

This  Post-Test  is  provided  as  a  means  of  helping  you 
measure  and  evaluate  what  you  have  learned  by  using  this 
packet.    It  will  help  you  check  your  learning  of  the  terms 
and  key  ideas  Introduced  in  this  packet.    If  you  have  any 
questions,  ask  them  of  your  teacher,  or  refer  to  the  Packet 
contents  3EF0RE  you  turn  to  the  next  page. 

you  MAY  NOT  GO  OACK  TO  THE  STUDY  OF  KEY  IDEAS,  THE 
THOUGHT  O^ESTIUI-JS,  UR  OTHtR  RESOURCE  MATERIALS  ONCE  YOU  HAVE 
TURjEU  TU  the  Rj5T-TEST. 

Fteady?    Put  ail  materials  away,  and  turn  the  page. 
Follow  instructions  carefully. 
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Describe  SOUTH  CHINA. 


POST -TEST 


DO  NOT  TURfJ  THE  PAGE.    TAKE  THIS  TEST  TO  YOUR  TEACHER  FOR  CORRECTION. 
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^   If  your  taacher  chocked  item  number  one>  you  will  need  to 
re*take  tho  Post-Test,     tf  your  teacher  checked  item  number  two, 
you  may  turn  the  pa^^e  and  continue  workinn  in  thts  packet* 


Item  one:    Do  nor  turn  the  oag^  '^'^^the  next  lesson*  Go 
back  in  the  packet  to  |.  ^ge       and  re-read  the 
material  introduced  in  this  packet*    You  will 
be  abio  to  re*-take  the  Post-Test  when  you  feel 
you  are  ready*   


Item  two*    You  are  ready  to  start  workinn  in  tho  Creative 
Projects*    Turn  the  page  and  begin»   


DO  nOT  TURfi  THE  PAGET  UNLESS  YOUR  TEACHER  RUT  A  CHECK  IN  THE 
BLANK  LISTED  Ur:DEH  !JEM  Tv;0,  I^JOICAT!^]G  HER  PERJIiSSIOM  TO 
CONTUrJE  WORKING  IN  THIS  PACKET* 
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WHAT  00  I  DO  WHEN  I  AM  FINISHED  WITH  MY  LEARNII^I  PACKCT; 


(CHEAT I VE  PROJECTS) 


These  projects  will  help  you  creatively  reinforce  your  under- 
standing of  the  concepts  introduced  in  this  packet.  Suggested 
projects  are  listed  below.    You  may  use  the  listed  ideas  or  create 
your  Own.  ^ 

t.    Below  are  pictures  of  land  forms.    Which  might  you  find 
in  SCXJTH  CHINA?    Write  an  advertisament  promoting  the 
self  of  property  !n  SOUTH  CHINA.   How  ml^  living  near 
such  a  land  formation  Influence  the  lives  of  those 
people  buying  such  property? 


2.    Can  you  think  ''why'^  many  land  forms  exist  in  SOUTH  CHINA? 
Pretending  that  ynu  helped  form  these  land  forms,  when  the 
earth  was  first  created,  explain  "why"  you  made  the  land 
forms  present  in  SCXJTH  CHINA. 

00  YOU  HAVE  ANY  OTHER  IDEAS?    PUT  THCM  TO  USE.    START  YOUK 
CREATIVE  PROJECTS  AS  SOON  a:>  YOU  rEEL  CREATIVE,    WHEN  YOU  ARE  FINISHED 
WtTH  A  CREATIVE  PROJECT,  RiXELl)  Tu  THE  NEXT  LEARI^ING  F^ACKETl    OUTER  CHINA. 


mountains  and  valleys 


plains 
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LAND  FORMS  ANO  CLIMATE  REGIONS  OF 

OUTER  CHINA 
(CLIMATIC/Rt^GIONS  III) 


LEARNING  ACTIVITY  PACKAGE  FOR 
STUDENTS 


STUDENT'S  NAME: 


WHAT  IS  In  :jiy  learning  packet? 

(TABLE  OF  COUTCNTS) 


TITLE  PAGE  NUMBER 

Why  I  Should  Use  This  Learning  Packet  

What  Should  I  Do  In  Order  To  Learn 

This  Information?   233 

What  Will  I  Learn  In  This  Packet?    230 

How  Wi  1 1  !  Show  I  Have  Learned?   234 

What  Shouid  I  Do  If  )  Atreadv  Know 
The  Information  I  Am  To  Learn 

In  This  Packet?   2?b 

What  Should  I  Do  I f  I  Don't  Already 
Know  Ttie  Information  t  Am  To 

Learn  In  This  Packet?  238 

When  Do  I  Know  I  Know  The  Material 
I  Am  Expected  To  Learn  From 

This  Packet?   246 

What  Oo  I  Do  When  I  Am  Finished  With 

%  Learning  Packet?  24<5 
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NOTE  TO  THE  TEACHER 

This  packet  is  designed  to  help  the  student  identify 
the  physical  and  climatical  features  of  OUTER  CHINA.  As 
China  is  divided  geograph ica I iy  and  politically  into  three 
major  regions,  the  distinction  of  these  regions  is  necessary 
in  helping  the  student  understand  the  influences  these  divi- 
sions have  played  upon  the  development  of  the  Chinese  Civitl- 
zation.    The  land  forms,  climates,  economics,  politics^  social 
organizations,  and  religious  philosophies  prevalent  in  each 
region  cdn  only  be  understood  by  the  student  after  he  becomes 
aware  of  the  limitations  environment  plays  in  the  growth  of  a 
ciilturt^.    The  student,  through  thft  working  of  exercises  pro- 
vided in  this  packet,  will  become  familiar  with  the  land  forms 
which  serve  as  barriers^  and  the  climate  which  determines  the 
extent  of  energy  expounded  oy  the  people  living  in  these 
conditions  prevalent  in  OUTER  CHItiA.    The  combination  of 
land  forms  and  climate  input  help  the  student  comprehend 

the  environmental  conditions  under  which  the  inhabitants  of 
OUTL^  CHINA  must  function. 

Furthos  study  will  provioe  the  student  with  the  oppor- 
tunity to  Icdrn  niorc  dbout  the  food  crops  grown  in  Outer 
China,  the  food  types  characteristic  of  Outer  China,  the 
economical  growth  of  Outer  China  during  Pre-modern  and  Modern 
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China,  the  polltfcai  strains  existing  In  Outer  China  during 
the  dynastfc  and  ntoctern  eras  of  China*s  history,  the  wheel 
of  social  organization  and  i^inship  patterns  dominant  in 
Outer  China,  the  culture  as  a  complex  influenced  by  the 
environmental  and  cultivated  conditions  of  Outer  China, 
and  the  sfgnlficance  of  Outer  China  to  the  People's  Republic 
of  China,  and  to  the  student. 


WHY  I  SHOULD  USE  THIS  LEARf^ING  PACKET 

The  purpose  of  this  learning  packet  Is  to  help  you 
learn  about  the  land  forms  and  climates  existing  in  China. 
You  will  learn  about  the  land  forms  and  climates  existing 
in  OUTER  CHINA,  one  of  the  three  major  regions  of  China. 

In  order  to  discover  the  land  forms  and  climates  of 
OUTER  CHItJA,  you  will  need  to  follow  the  instructions  listed 
on  each  page  very  carefuHy*    You  will  be  allowed  to  learn  as 
fast  or  as  sSow  as  you  wish* 

The  concepts  you  will  discover  and  learn  in  this  packet 
will  help  you  in  learning  and  discovering  the  concepts  intro- 
duced in  your  daily  lessons* 

Now*  turn  to  the  next  page  and  road:    What  Should  I  Do 

In  Order  to  Learn 
This  information? 


WHAT  SHOULD  I  UO  IN  ORDB^  TO  LEARN  TH\S  INFORMATIOM? 

Because  students  learn  at  different  soeeds^  and  fearn  in 
many  different  ways^  you  will  be  allowed  to  learn  ss  fast  or 
as  slow  as  you  wish.    You  wiM  need  to  follow  the  instructions 
listed  on  each  pace.    Do  not  skip  ahead  in  the  packet  unless 
you  are  instructed  to  do  so.    Do  not  skip  packets  unless  yoLj  are 
instructed  to  do  so. 

You  will  first  need  to  have  a  pencil  or  a  Dcn.    Your  teacher 
should  have  a  resource  center  for  you»  equipped  with  crayons^ 
scissors^  paints^  construction  psoer^  magazines^  and  other  supoMes. 
Make  sure  you  know  where  this  resource  center  is  located  in  your 
classroom. 

In  order  to  learn  this  information^  you  will  need  to  folfow 
instructions  careful ly»  and  be  able  to  understand  the  concepts 
introduced.    What  are  the  concepts? 

TURN  TO  THt  NEXT  PAGE  AND  READ:    WHAT  WILL  I  LEAf^J  IN  THIS  PACKET? 
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HOW  W)LL  I  SHOW  I  HAVE  LEARNED? 


This  packet  contains; 
(I )    a  Pr©-Test; 


(2)    a  Study  of  Key  Ideas; 


This  is  provided  as  a  maans  of 
helping  you  and  your  teacher 
determine  whether  you  need  to 
complete  ihis  packet, 

is  provided  as  a  means  of 
enabling  you  to  learn  the  concepts 
related  in  this  packet. 


(3)  Thought  Questions; 


These  qeustlons  wilt  appear  throu^*^ 
Out  the  packet  as  a  means  of  helping  yot 
discover  key  ideas  by  applyinQ  the 
knowledge  you  are  learning. 


(4)  Post-Test; 


This  is  provided  as  a  means  of 
helping  you  measure  and  evaluate  what 
you  have  learned  by  using  this  packet, 

will  help  you  check  your  (earning 
of  the  terms  and  key  ideas  introduce. 
In  this  packet. 


(5)    Creative  Projects: 


To  help  you  remember  what  you  have 
discovered  and  learned,  you  may  wish 
to  Create  u  project  In  order  to  help 
you  reinforce  your  knowledge  of  this 
material . 


In  order  to  show  that  you  have  learned,  you  will  need  to  (I)  explain^ 
(2)  list,  C3)  demonstrate,  (4)  prove,  and  (5)  evaluate  whai  you  have  learned 
from  using  this  packet.    You  witi  be  given  a  pre-test  to  determine  if  you 
need  to  conplete  this  packet.    If  you  are  unable  to  demonstrate  your  under- 
standing of  the  concepts  tested  in  the  pre-test,  you  will  need  to  complete 
this  packet  by  progressing  through  the  (I)  Study  of  Key  Ideas;  C2)  Thought 
Questions)  and  (3)  the  Post-Test. 
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Later^  you  will  be  able  to  further  study  the  key  ideas  intro- 
duced i"^  this  packet  by  doing  projects, 

You  will  need  to  pass  the  Posi-Test  In  order  to  proceed  to  the 
creative  projects  suggef-ted  at  The  end  of  this  packet  unit^  (unless 
your  teacher  Instructs  you  to  proceed  directly  to  the  projects 
after  passing  tno  Pre-Test  included  In  the  beginning  of  this 
packet) . 

l^til,  Tu  ThL  )iExT  PAGt  AND  BEGIN  THE  PRE-TEST. 


PRE-TEST 


What  are  the  land  forms  and  climate  regions  of  OUTER  CHINA? 


TAKE  THIS  SHtET  TO  YOUR  TEACHER  FOR  CORRECTION. 
DO  NOT  TURN  THE  PAGE  UHT I U  YOU  ARC  SO  INSTRUCTED  BY  YOUR  TEACHER. 
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FINISHED?    7AKL  THIS  PRt-TEST  TO  YOUR  TEACHER. 


stop:    do  r^OT  GO  Af^Y  FURTHER  If  J  THIS  PACKET  UNTIL 
YOUR  TEACHER  INSTRUCTS  YOU  TO  DO  SO. 


If  your  teacher  checks  item  number  One,  you  do 
not  need  to  comolete  the  refrainder   of  this  packet. 
If  your  teacher  checks  item  number  two,  continue  to 
work  with  this  packet,  and  turn  the  Dafjf^. 

item  one;    Go  on  to  the  next  packet.   

Item  two:    You  are  ready  +0  start  working  in  this 

packet.  

TURJJ  THE  PAGE  AND  BEGIH. 
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WHAT  SHOULD  I  00  IF  I  OOWl  ALREADY  KNOW  THE 
INFORMATION  I  AM  TO  LEARfil  IN  THIS  PACKET? 

You  will  need  to  work  with  the  (I)  Study  of  Key  Ideas 

(2)  Thought  Questions 

(3)  Post-Test 

(4)  Creative  Projects 

Ready  to  begin?    First,  you  will  need  to  familiarize 
yourself  with  new  terms.    If  you  find  difficulty  with  any 
of  the  terms  introduced  through  the  reading  of  the  packet 
material,  refer  to  your  resource  center  for  help  in  definl 
the  terms. 


Turn  TO  THE  NUT  PAGE. 


On  this  page  you  can  see  the  shape  of  the  third  major  region  of  China. 
It  is  called  OUriiR  CHINA.    Why  do  you  think  it  is  called  OUTER  CHINA? 

Many  people  also  call  tnis  area  WESTlWJ  CHINA.    Why  do  you  thinK  they 
calf  is  Western  China?    Where  in  China  Is  Western  China  located?  Look 
at  your  globe.    Look  for  the  continent  of  Asia.    Look  for  the  country 
of  China.    Can  you  find  the  shape  that  matches  the  shape  drawn  above? 

If  so,  what  region  of  China  are  you  looking  at?  

(wri te  in  the  name) 

In  this  packet  we  will  cail  this  third  major  region  of  China  by  the 
name  OUTER  CHI;m. 

JOm  THE  PAGE  AfJD  READ  MURL  AtiOUT  UUTEf<  CHItJA. 
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OUTER  CHIUA 


Look  at  this  shape  of  land  drawn  above.  Oo  you  recognize  it? 
rthaf  is  the  name  of  this  region?  

■l>o  you  see  any  addftfon  to  this  diagram?    If  so^  what?   


Uo  you  see  an  area  with  marks  such  as  these;  A/s^^A^ 
What  do  you  suppose  those  marks  indicate? 

In  this  region  of  OUTER  CHIMA  they  indicate  mountains.  These 
mountains  are  called  the  TRANS-H I MALAYAS .    Have  you  ever  heard 

of  this  mountain  range?    If  so,  whaf?  

What  do  you  know  about  mountains? 


Are  mountains  over  boundaries?     If  so,  how? 
Q  (Turn  to  next  page) 
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Are  mountains  ever  barriers?    if  so,  how? 

The  TRANS-HIMALAYA  MOUNTAIN  RANGE  is  the  highest  mountain 
range  in  the  world.    These  mountains  forms  natural  boundaries 
for  Southwest  China.    What  are  natural  boundaries? 

Natural  boundaries  are  boundaries  made  by  land  forms  rather 
than  man-made. 

These  TRANS-HIMALAYAS  are  aiso  barriers  to  people  traveling 
from  countries  outside  of  China  into  OUTER  CHINA.    How  might  this 
be  so? 

When  mountains  are  so  very  hard  to  cfimb  and  cross,  as  are 
the  TRANS-HIMALAYAS,  people  usually  decide  to  detour  and  travel 
on  different  routes.     Why  do  you  think  this  might  be  so? 


TURN  THE  PAGE  ANU  READ  ABOUT  OUTER  CHINA. 
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OUTER  CHINA 


This  is  also  a  diagram  of  OUTER  CHINA.    Do  you  remember  where 
the  Himalaya  Mountains  are  located?    If  so,  place  an  "X**  on  the  area* 


Mountains  are  not  the  only  barriers  in  OUTER  CHINA.    Can  you 
see  an  area  with  marks  such  as  "*'hese^^^^^^^^^^ 


rihat  is     PLATEaU?    It  ls  a  flat  mountain  top.    This  area  was  once 
a  mountain  with  sreep  sides*.    Over  thousands  of  years,  this  mountain 
wos  made  as  flat  as  ^  t<ible  top  by  the  shifting  winds  of  this  frozen 
area.  -    The  icy  winds  prevent  many  people  from  living  in  this  area. 


A  PLATLAu  is  also  a  natural  boundary.    Why  might  this  be  so? 


Tne  hijh  climb  up  the  steep  sides  of  the  TIBETAN  PLATEAU  has 
made  it  difficult  to  reach  the  tOD.    This  is  an  area  of  harsh  climate 
and  few  people.    Can  you  guess  why? 

TURN  THt,  PAGl  ANU  READ  MUKl  ABOUT  OUTER  CHUiA. 


ERLC 


OUTER  CHi:^ 


This  IS  also  3  diagram  of  OUVEk  ChIwA.    Oo  you  rernember  where 
the  Kimalaya  Mountains  are  located?    If  so,  place  an  "X"  on  the  area. 

Mountains  are  not  the  only  barriers  in  OUTER  CHINA.    Do  you 
remember  where  the  TIBETAN  PLATEAU  is  located?    If  so,  place  a 
on  the  area. 

When  you  IcndK  at  the  diagrdm  of  OUTER  CHINA  (below)  you 


Lcx^k  on  your  globe.    Look  for  the  continent  of  Asia.    Look  for  the 
country  of  China.    Can  you  find  the  shape  fhat  matches  that  cf  CAJIER 
CHIUA?    Now,  look  for  the  area  that  is  above  (NOK'H)  of  the  f^NG0LIAJ4 
PLATEAU  (in  tho  same  place  as  the  *  indicates  on  the  diagram  above). 
The  area  with  the  *  in  the  diagram  shown  above  is  the  Gobi  Desert. 
The  Gobi  Uesert  is  not  a  part  of  OUTER  CHINA,  but  it  helped  to  form 
the  WNGOLIAn  PLA7t,AU.    How  did  this  happen?    The  winds  that  sweep 
across  the  Gobi  Desert  cross  down  over  the  MUNGOLIAfi  PLATEAU,  ano 
into  the  skies  of  bouthe^ast  Asia.    These  Great  Uust  Storms  turn  the 
skies  red  for  weeks  dt  a  time. 

TUKl^  THl  PAOl  Ai^D  kLAu  MOHL  AiJOUT  UUTEf^  CHL'iA. 
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OUTER  CHUA 


This  is  also  a  diagram  of  UUTEF^  CHINA.    Uo  you  remember  where 
the  Himalaya  Mountains  are  located?    ff  so,  place  an  "X"  on  the  area* 

Mountains  are  not  the  only  barriers  in  aiTER  CHINA*    Do  you  * 
remember  where  the  TIBETAiJ  PLATEAU  is  located?    tf  so,  place  a 
on  the  area.    Uo  you  remember  where  the  MONGOLIA*^  PLATEAU  is  located? 
If  so,  place  two  '*v^'s  on  the  area. 

Plateajs  are  not  rhe  only  barriers  In  OUTER  CHINA.    When  you 
look  at  the  diagram  of  OUTER  CHINA  (below)  you  see  that  another  area 
nas  been  snaOeO  with  marks  such  as  these ! 


This  area  is  also  arid*  Those  marks  indicate  the  major  desert 
areas  of  OUTER  CHINA* 


What  oo  you  Know  about  deserts?    A  desert  is  an  area  that  receives 
little  rrain^dM*     It  receives  le'^s  than  ten  inches  per  year.  Many 
people  use  more  water  who^   they  take  baths  than  the  afnount  that 
fal 1 s  in  th  i  3  area. 


what  do  you  know  about  traveling  in  a  desort?    The  sands  of  these 
yreat  desert  areas  are  very  hot  and  blinding  to  travelers.  Tne 
many  travelors  nust  travel  together  with  other  travelers  for  pro- 
tection from  the  chance  of  getting  lost,  and  from  the  chance  of 
dying  fron  lack  of  water,  or  fron  lack  of  direction. 


Tn^  fVvCt  A;*;;  riLfX^  M'jr<L  ^^^ej^jI    .'jTlK  L-i^l'iA* 


OUTER  CHINA 


This  is  also  a  diagram  of  OUTtR  CHINA.    Do  you  remember  where 
the  Himalaya  fiountatns  are  located?    If  so,  place  an  *'X"  on  the  area. 
NJountains  are  not  the  only  barriers  in  OUTER  CHIfJA.    Do  you  remember 
where  the  TIBETAN  PLATEAU  is  located?    If  so,  place  n  "  "  on  the 
area.    Uo  you  remember  where  the  MOfJGOLIAfJ  PLATEAU  is  located?     \f  so, 
place  two  ^'    "s  on  the  area.    Plateaus  are  not  the  only  barriers  in 
uUTEK  CHliiA.    Do  you  remember  where  the  two  major  DESERT  areas  of 
OUTER  CHINA  are  located?    If  so,  place  two  "    "s  on  the  areas.  Deserts 
are  not  the  only  barriers  In  OUTER  CHIUA.    When  you  look  at  the  diagram 
of  OUTER  China  (below)  you  see  that  another  area  has  been  shaded  in 
with  marks  such  as  the^e; 


This  area  is  basically 
mainly  a  lowlands  and 
highlands  area,  with 
many  rivers  that 
are  very  short 
in  length 
and  rarely 
hoi  d  enoiig 
water 


Owlands  and  mountain  ranges. 


We  can 
cal I  th 
area  the 
BASIN  area. 


What  do  you  suppose  grows  in  this  basin  area? 

Jt  is  a  ricG-growing  region  during  soto  times  of  the  year.    The  amount 
of  rice  grown  is  not  greet,  and  therefore,  not  many  people  are  able  to 
live  off  the  rice  grown  in  this  area.    This  is  also  an  area  of  some 
fruit  trees. 


TUf^J^  THE  PAGL  ANb  fiLAU  MR^  ABOUT  UJTEf^  CHINA. 
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WHEN  00  I  KNOW  I  KNOW  THE  MATERIAL  I  AM  EXPECTEO 
TO  LEARN  FROM  THIS  PACKEt? 
(POST-TEST) 


This  Post-Tes1  ts  provided  as  a  means  of  helping  you 
measure  and^valuate  what  you  have  learned  by  using  this 
packet.    It  will  help  you  check  your  learning  ot  the  terms 
and  key  ideas  introduced  in  this  packet.    It  you  have  any 
questions,  dsk  them  of  your  teiacher,  or  refer  to  the  Packet 
contents  BEFORE  you  turn  to  the  next  page. 

you  may  not  go  back  to  thb  stixjy  of  key  k  £as,  the 
Thought  questions,  or  other  f^isouf^ce  materials  once  you  have 
turtjeu  to  the  post-test. 

Ready?    Put  all  materials  away,  and  turn  the  page. 
Follow  instructions  carefully. 


ERIC 


POST-TEST 


Describe  OUTER  CHINA; 


DO  NOT  TURN  THE  PAGE.    TAKE  THIS  TEST  TO  YOUR  TEACHER  FOR  CORRECT  I  Or>l . 


ERIC 
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If  your  teachor  checked  item  number  one,  you  will  need  to 
re-take  the  Post-Test.    If  your  teacher  checked  Item  nuniber  two, 
you  may  turn  the  page  and  continue  working  In  this  packet. 


Item  One:    Do  not  turn  the  Dage  to  the  next  lesson.  Go 
back  in  the  packet  to  page      and  re-read  the 
material  introduced  In  this  packet.    You  will 
be  able  to  re^take  the  Post-Test  when  you  fee) 
you  are  ready.   


Item  two:    You  are  ready  to  start  working  in  tho  Creative 
Projects.    Turn  the  page  and  begin.   


DO  NOT  TURN  THE  PAGE  UNLESS  YOUR  TEACHER  PUT  A  CHECK  IN  THE 
BLANK  LISTED  U:DER  ITEM  TWO,  INDICATING  HER  PERf^lSSION  TO 
CONTINUE  WORKING  IN  THIS  PACKET. 


DAILY  LESSON  PLANS 

CONTINUED 

(DATE): 


EVALUATION;    The  students  will  be  ecouraged  to  participate  in  as  much  of  the 


class  discussion  as  time  permits.    If  the  students  are  able  to  succeess- 
fuliy  attain  these  instructional  objectives,  the  teacher  may  assume  that 
they  have  attained  a  satisfactory  understanding  of  the  concepts  intro- 
duced in  thi3  daily  lesson. 


HOMEWOKK:       The  students  may  look  In  magazines,  travel  brochures,  etc.  for  pictures 


of  land  forms  or  other  environmental  features  simhar  to  the  features 
shown  in  the  slides.    The  student  may  wish  to  exercise  the  same  skills 
utilized  in  the  daily  lesson  by  categorizing  the  pictures  into  categories 
of;    (I)  China;  (2)  United  States;  (5)  Characteristic  of  both  China  and 
the  United  States;  and/or  (4)  Characteristic  of  an  area  other  tt<an  China 
or  the  United  States,    (See  Teacher's  Note), 


You  may  wish  to  **pre-test'*  the  students  by  showing  them  various 
slides — slides  of  regions  in  the  United  States,  China,  and  the  remainder 
of  the  world.    Slides  should  include  land  formations  characteristic 
of  tne  United  States,  China,  and/or  other  nations.    Ask  the  students 
to  describe  the  slide,  apply  their  knowledge  of  the  United  States, 
China,  and/or  other  nations,  and  categorize  the  slides  Into  classifi- 
caffons  of;     tl)  China;  (2)  United  States;  (5)  Characteristic  of  both 
China  and  tne  united  States;  and/or  (4J  Characteristic  of  an  area  other 
than  ':hin<j  or  tne  Jnited  btates»»      Encourage  the  students  To  explain 
their  rd  fionai  i  zat  io:;  tor  cacn  classification. 

Later,  review  the  land  forms  and  climatic  conditions  predominant 
in  each  region  of  Ohina  (and  the  four  geographical  divisions  of  the 
U.S,A,J  ond  dsi'   tuo  sTudent^        view  the  filiriot^  again,  this  tirrnj  applyinq 
thib  knowled^Q  tj  tne^iit   r  .jt  i  on<j  M     ^  i  ons  ,  afid  jgain  ctocido  upon  cij^sifl- 
ca1  i  Of(  ot  ' j  i  r  ^iu  <  n  t^j  r^JO  af  oruniun  tic-o  j  Co te^^ur  i  , 

/ujain,  <isK  r^o  ^rotj<^nt^  to  f^>xplain  thoir  cl  ass  i  f  i  Cd  f  Ion  rd?furj<tlo, 
Alio*/  Iriti  s^'jdtVi'^j,  I  f^,  J  t  vi  (jua  M  y  ,  In   jrujps,  or  as  ti  dci^h.  To  ois^it'-jij 


TEACHER'S  NOTE 


DAILY  LESSON  PLANS: 


(DATE) 


BEHAVIORAL  OBJ£CTlVE(S) : 

The  student  will  be  able  to  discuss  climates  in  regards  to  environmental  conditions 
existing  in  the  thrae  niajor  regions  of  China.    (Review  of  learning  packet  material) 

The  student  will  be  able  to  discuss  land  forms  in  regards  to  environmental  features 
existing  in  the  three  major  regions  of  China.    (Review  of  learning  packet  material) 

The  student  will  be  able  to  discuss  climetes,  land  forms,  types  of  subsistence 
patterns,  Importance  of  river  systems,  and  possible  economic  futures  in  relation 
to  the  three  major  regions  o*  China.    (Review  of  learning  packet  material  and 
introduction  of  new  concepts;    subsistence  patterns  and  possible  economic  poten- 
tial of  an  area). 

The  student  will  be  able  to  complete  a  creative  project  pertaining  to  the  climatic/ 
regions  activity  learning  packets. 


ACTIVITIES: 

1.  The  class  will  discuss  general  concepts  learned  through  the  completion  of  the 
learning  packets. 

2.  The  students  will  part  ici  pate  i  n  group  acti  vi ty  discussions:    the  class  will 
be  divided  into  two  groups,  (Group  A  will  discuss  the  climates  of  the  three 
major  regions  in  China;  Group  B  wiil  discuss  the  land  forms  predominant  in 
the  three  major  regions  of  China;  Group  C  wi 1 1  listen  to  Group  A  and  Group 

B  and  provide  the  class  during  later  discussion  activities)  with  a  summary 
of  what  each  group  discussed  and  concluded. 

5.    The  students  will  again  divide  Into  groups.    The  first  group  will  tjiscuss 
the  possible  types  of  subsistence  patterns  which  might  be  found  in  each  of 
the  three  major  regions  of  China.    The  second  group  will  discuss  the  impor- 
tance of  river  systems  to  each  of  the  thr&e  major  regions  in  China.  The 
third  group  will  discuss  the  possible  economic  futures  of  each  major  region 
in  Chfna. 

4.  The  class  will  discuss,  as  a  whole,  the  climates,  land  forms,  types  of 
subsistence  pdtterns,  importance  of  river  systems,  and  possible  economic 
futures  iri  relation  1o  the  three  major  regions  of  China. 

5.  The  class  wt  M  select  one  of  the  learning  packet  "Creative  f^rojects*'  to 
complete  during  the  class  period,  provided  tne  riasi  has  been  able  to 
satisfactorily  discuss  and  attain  the  Instructional  objectives  as  stated 
above,  prior  i'O  the  selection  and  completion  of  the  creative  project. 


TIME  AND  ORGANIZATION:' 

Activity  (1)  will  take  dppraxl  m<-^1o  I  y  ton  mfnutes. 

Activity  (2)  will  take  <ipprox  i  n-rate  I  y  twenty  minutes. 

Activity  (5)  will  take  approxir-atoly  fifteen  minutes. 

Activity  (4)  will  take  approximately  fifteen  minutes. 

Activity  (5)  will  take  aporoxinatf^ty  twent/-five  minutes. 


DAILY  LESSUN  F\AMS 

COMTlN'iEU 

(DATE):   


MATERIALS;    Art  supplies  wf h  be  ne«Oed  for  the  completion  of  the  creative 
project.    (Slides  and  slide  projector;  movie  screen;  crayons, 
scissors,  felt  pens,  construction  paper;  films  and  projectors; 
giue^  travel  agency  pamphlets,  etc.). 

.VALUATION;    The  students  will  be  evaluated  individually  according  to  their 

individual  achievements  in  group  participation^  class  discussion, 
and  the  execution  of  the  c^f^ativ©  project.      If  the  student  is 
abie  to  attain  the  instructional  objectives  as  stated  above,  the 
teacher  may  assume  the  student  successfully  understood  the  concepts 
reviewed  and  introduced  in  this  daiiy  lesson  plan. 


HOIvfeWORK:      The  students  may  wish  to  finish  their  creative  projects  at  home 
if  the  time  allotment  was  too  short  to  allow  completion  during 
class  time. 
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QEHAVlOi<AL  OaJECTiVL(SJ^ 

After  viewing  slides  introducing  the  three  major  regions  of  China  (South  China^ 
North  China^  and  Outer  China)  the  student  wi  M  be  able  to  discuss  cl imatic 
change  due  to  barriers  (land);  types  of  ravine^  desert^  mountain^  and/or 
ocean/sea  subsistence  patterns^  and  possible  economic  potentials  dictating 
economic  development  in  the  future^  In  regards  to  the  climatic  and  geographical 
environments  of  the  three  regions. 

The  students  wilt  be  able  to  dIscuSS  the  climatic  changes  existing  In  various 
regions  of  China  in  comparison  to  climatic  changes  in  various  regions  of  the 
United  States^  focusing  their  attention  upon  land  barriers^  proximity  to 
water^  desert^  mountains^  and  other  envi ronmentai  features* 

ACTIVITIES: 

1.  Vhe  teacher  will  show  slides  of  China,  focusing  students'  attention  to 
the  physical  environment  characteristic  of  each  of  the  three  major  regions 
of  China. 

2.  The  teacher  will  show  a  f I Im/f i Imstr i p(s)  pertaining  to  each  major  region 
of  China.    (The  teacher  may  show  the  slides  or  film/film  strips  pertaining 
to  the  four  geographical  regions  of  the  United  States  as  a  comparison). 

3.  Discuss  the  iand  barriers  separating  each  of  the  three  major  regions  of 
Chi  na. 

4.  Discuss  the  proximity  of  each  region  to  land  barriers,  seas^  reivers,  mountains^ 
etc. 

5*    Uiscuss  climates  of  each  region^  relating  environmental  limitations  to  the 
availability  of  water/rainfal i ^  winds  (warm/cold  air  currents/ocean  currents/ 
dust  storms)^  mountainous  regions,  tropics^  northt^rn  climates,  etc.  in  compari- 
son to  similar  climatic  conditions  present  in  the  United  States. 

6*    uiscuss  why  sucn  climates  Prevail  in  each  region  tduo  to  barriers^  rivers,  access 
T' 1      ij/sea  currents^  etc**-employ  terminology  introduced  In  previous  lessons 
anc  lesson  oresently  Introducing  in  this  daily  plan). 

7,    uiscuss  what  tyoe  of  suLjsistence  patterns  and  possible  economic  futures  exist 
in  relatfon  to  the  cM"!ates  of  cacii  region:    South  China^  North  China,  and 
Outer  Ch I na, 

1  IML  Ai^u  ur^GANIZA;  l;^:  ■ 

As  the  slides  ond/or  fllrns  aro  being  show^  and  concepts  of  citnfiate  and  envi  ronmentdl 
lin;i1.L  to  culrurui  *j^.jlojy  Jti-  ^^^:^CJucou^  Jho  studertts  will  be  encouraged  to  ^sk 
quuSTions,  toko  .  ^M.C.s^  "S^^'-  r^^ro.  ^jj^r  ro.jions       J\\nri  (l^     .nn.}r\ :>ov. 

|j  '  .      r^j-fi:-^  :^      .      3  ■  -  '^ut^)*  pr.^cot^j  -jf  f-jCryini         tno  '^fureix^ntioned 

objecttvas^  coricuprs,  cind  ticMviMos  Inlj  oiscussion  wM  I  take  approximately  seventy- 
five  ir.inutes  (the  ontfrc  class  periocj), 

MATEKIALS^    'Jlfde^  and  n^iije  projoctor;  riiovle  screen;  dittos  of  notes  to  aid 
^idb.i>  \n  iO>jjn;  notobooK  paper^  pencil,  tnaPS  of      i  na  and  the  United  SloTos. 


DAILY  LESSON  PLAi^S 

CONTINUED 

(DATE);   


EVALUATION:    The  students  wMl  be  ecouraged  to  participate  in  as  much  of  the 

class  discussion  as  time  permits.    If  the  students  are  able  to  succeess- 
fuNy  attain  these  instructional  objectives,  the  teacher  may  assume  that 
they  have  attained  a  satisfactory  understanding  of  the  concepts  Intro- 
duced in  this  daily  lesson, 

HOMEWOhtK:       The  students  may  look  in  magazines,  travel  brochures>  etc.  for  pictures 
of  land  forms  or  other  envi  ronnfiental  features  similar  to  the  features 
shown  in  the  siides.    The  student  may  wish  to  exercise  the  same  ski  Ms 
utilized  in  the  daily  lesson  by  categorizing  the  pictures  into  categories 
of:    (I)  China;  (2)  United  States;  (3)  Characteristic  of  both  China  and 
the  United  States;  and/or  (4)  Characteristic  of  an  area  other  than  China 
or  the  United  States,    (See  Teacher's  Note). 


TEACHER'S  NOTE 
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Vou  may  wish  to  "pre-test"  the  students  by  showing  them  various 
slides — slides  of  regions  in  the  United  States,  China,  and  the  remainder 
of  the  world.    Slides  should  include  land  formations  characteristic 
of  tne  United  States,  China,  and/or  other  nations.    AsK  the  students 
to  describe  the  slide,  apply  Their  Knowledge  of  the  United  States, 
China,  dnd/or  other  nations,  and  categorize  the  slides  Into  classifi- 
Ciitions  of;    <i)  Cnina;  (2)  United  States;  (3)  Characteristic  o*  both 
China  and  the  united  States;  and/or  (4?  Characteristic  of  an  area  other 
than  "hina  or  tne  United  btates.      Encourdgc  the  students  To  explain 
tlJtiir  rotiooali  ^atior;  tor  oacn  classification. 

Ldter,  review  the  land  forms  and  climatic  conditions  predominant 
in  each  region  of  China  (and  the  four  gGOgraphical  divisions  of  the 
U.S.A. i  ^^nd  as^   tno  stjdents  to  view  the  r^lidus  ariairi,  this  timt;  applvina 
th  i  J  know  i  eU  JO  :o  ^''-^  i '   r  .jt  iorttj  i  i  za  *  i  ons ,  and  f3oai  n  doci  do  upon  cl  .y.>s  i  f  f- 

/\gain,  fjsk  t'lO  ijjijJ<^ntG  to  explain  t^ioir  cl  ass  i  f  i  Ccit  i  ori  r^-i  t  torui  ^ 
^!  lc:>w  the  3*jd^^fwb,  i      vi  d-joM  V ,  in   jrojDs,  or  as  a  cu-jSb,  ru  atii^ujS 


the  characteristics  of  each  region^  emphasizing  physical  and  climatic 
features. 

The  slides  fnay  be  shown  a  thfrd  tirne*  during  which  time  the 
teacher  will  have  tfie  opportunity  to  identify  the  land  forms  and 
climatic  features  of  each  region  in  regards  to  environmental  condi- 
tions prevalent  in  each  of  the  three  major  regions  of  China — 
discussing  with  the  class:    climatfd  change  due  to  barriers  (land); 
types  of  ravine^  desert^  rnountaln^  and/or  ocean/sea  subsistence 
patterns^  and  possible  economic  potentials  dictating  economic 
potential  of  an  area^  in  regards  to  the  climatic  and  geographical 
envi  ronrnents  of  that  region. 

The  students  will  discuss  the  cMmattP  changes  existing 
in  various  reyions  of  China^  comparing  these  changes  to  those 
existing  in  the  various  regions  of  the  United  States.  Encourage 
the  students  to  utilize  terms  such  ast;    land  barriers^  proximity 
to  water^  desert^  mountains^  etc. 

in-PuT:    China  is  divided  into  three  major  regions:;  North 
ohina^  oouth  China*  ond  juter  China.    These  regions  are  divided 
not  on  1 V  geographi  cal I y *  Dut  a  I  go  pol i t  i  caf ly .    You  may  men t  ion 
this,  in  reg^ifos  to  the  extent  that  rules  must  be  flexible  enough 
to  oe  effective  in  a  country  that  varies  so  much  in  clim^^tic  and 
geonrapnlcai  *  econO'nical*  social*  religious  opportunities  and 
growt-h . 

The  influenC(^s  of  cl  irate*  ^leogrjipnicni   toCtStion*  economical 
potential  *  srx^irj!  struCturE>*  rel  ioiuu:^  control  fray  be  eniph^^s  i  zeci 
Idttjr  in  tha  unit  und^r  the  r.ubje?ct  titles  designated. 


DAILY  liSC::^  Pl^.^Z: 


BLHAvicr^AL  Cl-j;:ctiv,(S): 

The  student  will  be  able  to  distinguish  Roman  letters  from  Chinese  characters — 
cal I igraphy. 

The  student  will  make  a  clay  madallion  involving  the  use  of  a  Chinese  character, 
or  charactery. 

ACTlVITIHSr 

1.  The  student  will  distinguish  between  Roman  letters  and  Chinese  characters. 

2.  The  student  will  perform  the  task  of  writing  a  Chinese  characture  through 
the  aid  of  a  dot-to-dot  ditto  sheet. 

5.    The  student  will  cut  out  a  circle  containing  a  Chinese  character  and  trdce 
the  character  onto  a  disk  of  moistened  clay. 

4,  The  student  wilt  insert  a  paper  clip  Into  the  clay  to  serve  as  a  hook 
through  which  string  or  chain  shall  later  be  threaded. 

5.  (The  student  will  have  made  a  clay  madallion  involving  the  use  of  a  Chinese 
character).  The  class  wi  M  discuss  the  use  of  ianguage  and  writing  as  an 
expression  of  art  in  the  Chinese  Culture* 

TirtE  a;id  G;:GA:^i:v.ii:^^;i 

Activity  (I)  will  take  approximately  th'^ee  minutes. 

Activity  (2)  will  take  approximately  five  minutes* 

Activity  (3)  will  take  approximately  twenty  minutes* 

Activity  (4)  will  take  appros<imatciy  ten  minutes. 

Activity  (5)  will  take  approxir.^ately  thirty  minutes. 
Seven  minutes  sill  be  used  for  clean-up  activities. 


I-U\TER1ALS- 

Dot-to-dot  ditto;  two  Ounces  of  clay  per  student;  one  paper  clip  per  student; 
chain  or  string  to  be  used  as  necklace  links;  pencil  for  tracin,,  characters; 
clean*up  suppi ies* 

EVALUATlOrjr 

If  the  student  is  able  to  successfully  aftoin  the  objectives  as  stated  above 

the  teacher  may  assume  the  student  was  able  to  understand  the  concrots  introduced, 
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DITTO  SHEET: 

CHINESt  CALLIGRAPHY  CPenmanstiiD  of  the  Chinese  Populous) 


DOT-TO-DOT ; 


•V 


A 


./o  .p 


./V 


MEDALLIOl^:    (Clay  medallion  with  Chinese 
Calligraphy) — Cut  out  the  circle  drawn 
V         opposite  and  trace  the  writing  onto  the 
\        wet  clay  circle,  using  the  sharp  tip  of 
\       a  pencil  to  make  the  impression-    Let  the 
j       clay  harden,  and  then  put  a  string  through 
/       the  medallion — and  you'll  be  wearing  a 
/        ''good  luCk"  charm — with  a  Chinese  blessing. 


The  studeflft  will  be  able  to  generalUe  the  characteristics  of  the  Chinese  art 
and  architectural  structures. 


The  student  will  be  able  to  distinguish  betweeen  architectural  structures  of 

the  Chinese  Civilization  and  those  of  the  United  States,  during  class  discussion. 


ACTi VlTlbSr 

1.  The  teacher  will  show  a  filmstrip  or  film  related  to  an  overview  of  Chinese 
art  and  architecture. 

2.  Worksheet  dittos  will  be  completed  Curing  and  after  the  f i  I mstri p/f i Im. 

3.  Students  will  engage  in  discussion  of  the  concepts  offered  in  the  filmstrip/ 
ti  Im. 

4.  Students  will  be  asked  to  distinguish  between  art  examples  of  the  Chinese 
Civi I ization  and  those  of  the  United  States,  during  class  discussion. 

5.  Students  will  be  asked  to  dfstlnguish  between  designs  of  architectural  struc- 
tures of  the  Chinese  Ci  vi  Uzat ion  and  those  of  the  United  States ,  duri  ng  class 
discussion. 


Tlt:£  A:iCJ  U/^VJ/AI  i; 

I  .  The  f  i  I  mstr  i  p/f  i  tm  wilt  take  aporoxfmatel  y  ten  mi  nutes . 

2.  The  completion  of  the  worksheet^i  wiM  take  approximately  ten  minutes,  (if 
desired,  the  worKSheets  c^n  be  completed  during  the  viewing  of  the  filmstrfp; 
therefore,  allowin^j  for  a  faster  re-run  of  the  filmstrip  'in  order  to  help  the 
stuaent  recall  tne  answers  provided  in  the  f i  Imstrip/f i Im) . 

3.  Discussion  of  the  concpets  will  take  approximately  twenty-five  minutes. 

4.  Discussion  of  the  art  exarnptes  and  d  i  st  i  ngui  sh  fng  practices  will  take 
f  i  f teen  mi  nutes . 

5.  Uiscussfon  of  the  architectural  structures  and  d f St i ngui sh i ng  activities  will 
take  approxi™teiy  fifteen  minutes. 

mTLRiALSr 

Fi I mst ri p/f i ImCs) ;  projector;  examples  of  Chinese  art  and  architectural  structures 


EVALUAT!0:ir 

Completion  of  the  v^orksheet,  ano  ctass  afscussion,  an<j  participation  in  identification 
of  cultural  categorfes  for  the  art  and  architectural  samples,  wilt  provfde  criteria 
for  evaluation  of  the  student  performance. 


h^M.r.U*<E<  aS^!^.  l.:.:  "Look  in  tr.e  resource  center  magazineb,  or  magdzin^s  from 

hone  for  pictures  of  art  und  architecture,  bring  your  examples  to  class  for  torrorrow* 
lesson . " 
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MAY  DE  PRtSEtJTtO  IN  OITlD  FORM  AS  HAIJDOUT  STUDY  GUIDES 
DURING  JISCUSSiON  OF  Cfiir^LSC  A:<T  Af;[^  af:chitf:tur£; 


I.    CHHJA  HAS  A  HISTORY  OF  LXCELLCJCE  \U  ThL  ARTS 

A.  Chinese  sculotors  have  used  many  materials,  includinqr 

1.  (stone) 

2 .    (bronze ) 

3.    (iron) 

4.    (gold) 

B.  Chinese  sculpture  has  been  used  to  decorate  temples  and  public 
bui I di  nqs . 

C.  To  provide  decorative  color,  Chinese  artists  used  i5old  paint  on: 
f .  imral ) 

2.  t  stone) 

5 .  sculpture  ( wooden ) 

D.  Chinese  have  excelled  in  raised  sculpture. 

Paintings  have  been  used  ^o  decorata  the  exteriors  of  public 
Dui  I  di  nrjs ,  as  we  M  as ; 

I  .  ipteriprs   (temole) 

2.    (oalace  doors) 

F,    Chinese  DaTnters  havfi  traditional ly  used; 

1.      (rice  paper)  Instead  oi  canvas 

2.   (water  colors)  instead  of  oil  oaints 

11,    PRLSEilT  jAY  —  lAv'JUAW  CHIfJA'3  lXCFLLLNCE  IN  Tf^F  ARTS. 

A.    The  work  of  proGonr  clay  njlntors  and  scuiotors  reflects  current 

I  .  I  doa^  (pol  itical  ) 

2.     _    (Uc^ders) 

D.    The  ^hinose   (government)  has  orovided  schools 

to  teach  the  (traditional)  arts. 
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PRESENT  DAY  CHINA  ARTS  (Continued) 

A.  " 

B.  " 

1.  These  traditional  arts  includes 

a.  (tnk  brush  drawings) 

b.    (ivory)  carvinqs 

c.  Gmbrolderina  of    (tapestries) 

2,  Students  of  Chfna's  embroi  cfery  school  learn  to  embroider 

a.   (modern)  scenes  and 

b.    (traditional)  ernbroitery  subjects. 

C.  Ceramics  is  another  traditional  form  for  which  the  Chinese  are  known. 

1 .  All  ceramics  are  made  from   (clay) . 

2.  This  clay  is  called  ^'greenware." 

3.  After  the  clay  (or  *'greenware")  has  been  mol  ded  into  shape 
it  is  ^   (fired/cooked!  to  make  it  hard. 

4.  ^Tihat  is  done  with  the  ceramjc  after  it  has  been  fired  (cooked)? 

(hand  oatntod) 


(Perhaps:    have  the  students  list  possible/creative 
functions  for  the  use  of  the  art  wor"' — or  how  It 
applies  to  and  strengthens  the  Pre-Modern  and 
r-bdern  Chinese  Culture) 

Ml.     LOOK  AT  VM  SLIDLS  AIjD  LIST  OBOLRVAT IONS  PERTAIMINP-  TO  DllNESE 

Af^HITuCTUKC  (bufidinas):     (Present  discussion  opportunities  for 
hypothefs  processes). 

A.    How  do    the  buildinq^i  differ  from  those  soon  in  the  United  States? 

8.    How  do  the  buildinns  represent  the  Chinese  Culture 

C.    In  which  ways  are  th^^  Chinese  and  United  State's  architectural 
achiovf^nonls  sifr^Nor?    (Porhaps  the  orosontaticn  of  slfdos, 
photos,  ol"c.  of  C^n'neso  and  U.S.  structures  wouid  aid  in  pro-- 
motinq  di^icussion  concorninr)  Western  influence  in  Chine  and 
Chinese  infJuence  in  the  Western  World). 
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IV.    PRESENT  DftY  CM INA— THEATRt 

A.  CHINA     plays  are  very  colorful  in  costume  and  masks,  which 
are  painted. 

B.  Many  present-day  Chinese  plays  are  about  the  present-day 
government  of  China. 


PRESENT  THE  FOLLOWING  DISCUSSION  QUESTIONS::    (Encourage  creative 

learning) r 

A.    WHAT  IS  ART? 

0.  WHAT  IS  ARCHITFCTJh<t;? 

C.  HOW  IS  MiT  DIFFLRf-JfT  TROM  ARCH I TECTURt? 

D.  DOES  ART  APPflAR  TO  BE  IMPORTANT  TO  THE  CHINESE?  HOW? 

E.  DOES  ARCHITECTURE  APPEAR  TO  BE  IMPORTANT  TO  THE  CHItJESE?  HOW? 

F.  DO  YOU  CONSIDER  ART  AiJD  ARCHITElCTURl  IMPORTANT  TO  rOU?    HOW  OR  WHY? 

G.  WHY  DO  YOU  THINK  wE  CALL  OUR  DISHES    ^.nlNA"?  (Fact":.    Porcelain  was 

invented  in  China). 

H.  CAN  YOU  THINK  OF  REASONS  WHY  "HE  CHINESE  GOVERNMENT  OF  TODAY  fllGHT 
WANT  STLlULurS  Tn  ij;aR;j  TRAniTIONAL  AND  MODERN  ARTS? 

1.  DO  vaj  LlARN  traditional  and  MODERN  ARTS  OF  THE  UNITED  STATES? 
EXPLAIN. 

J.     WHAT  CHARACTERISTICS  DID  YOtJ  NOTICE  ABOUT  CHINESE  ART? 
K.  v.fv-  CHlffESE  ARTS  WOULD  YOU  LIKsE  TO  LEARN?  WHY? 

L.    WHAT  MAKES  TRADITlOliAL  CHIfJESE  ART  DIFFERENT  FROM  MODERN  CHINESE  ART? 
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BGiAVIOF<AL  OGJlCT]  V^  ( 3 ) 

The  students  will  be  able  to  distinguish  between  art  of  the  Ohinese  Tulture  and 
art  of  the  ^^nited  States  rulture.  (Review). 

The  students  will  be  able  to  distinguish  between  architectural  designs  of  the 
Chinese  Culture  and  architectural  designs  of  thn  United  States  rulture,  (Review) 

The  students  will  be  able  to  IHentifv  basic  characteristics  of  the  Chinese  art 
ACTtVtTIES:  ^nd  architecture, 

1-    The  students  will  look  at  the  magazine  pictures  (homework,  lesson  p257)  and 

decide  between  placing  them  In  four  categories:  Chinese  Culture;  United 

States  Culture;  Combination  of  both  Chinese  and  United  States  cultures;  or 
fjeither  Chinese  or  United  States  cultures, 

2.  The  students  will  look  at  the  niagaEine  pictures  (homeworkj  lesson  p257)  and 
decide  between  Placing  them  in  four  categories:  Chinese  Culture;  I'nited 
States  Culture:  Combination  of  both  Chinese  anH  United  States  cultures;  or 
Neither   Chinese  or  United  States  cultures, 

3.  The  student  will  make  a  collage  utilizing  the  four  categorifss,  and  being  abl 
to  discuss  the  basic  characteristics  distlnquishing  the  categories, 

TIM  tWO  OK^.A:ii/A]  VSli 

1,  Activity  one  will  take  aonroximatelv  ten  minutes, 

2,  Activity  two  wUl  take  aonroximatelv  ten  minufes, 

3,  Activity  three  will  take  apornxlmatel v  tonrty-five  minutes. 

4,  Discussion  involved  in  activltv  three  will  take  approximately  ten  minutes — 
to  be  donf^  aloud  In  class. 


Magazine  pictures  brought  In  as  homework  assignment  for  lesson  ^_  page  ?57, 
Maga?,ines,  scissor^i,  glue,  cravons,  cardboard,  politer  papers  magic  marker  pens. 

The  class  will  he  evaluated  on  abilltv  to  distinqul.qh  between  the  two  cultures, 
and  the  abilltv  to  identify  the  reason  for  the  choice  of  distinction. 


The  student  will  be  a?;ked  to  looV  In  the  re*;niirce  center  for  infnrm;itlnn  dealinf> 


DAILY  LCSSOJi  PIMSX  ^  ^  (^AiC) 

BEb^.VIORAL  OBJECIIVKS): 

The  student  will  be  ahle  to  distinquish  between  dvnastic  an^l  moitern  art  of  the 
Chinese  Civilization. 

The  student  will  bej^in  to  design  ideas  to  be  used  in  the  makinj^  of  a  batik, 
ACTiVITi::S: 

1,  The  students  will  be  asked  to  report  upon  their  readings  of  ancient  and 
modern  art  in  and  of  the  Chinese  Civilization. 

2,  The  students  will  discu5;5;  factors  that  distinquish  ancient  (dvnastic)  art 
from  modern  Chinese  art. 

3,  The  students  will  be  instructed  to  design  a  batik  sublect. 

4^    The  students  will  receive  the  history  of  the  batik  and  instructions  relatPr^ 
to  the  making  of  a  batik. 

5.    Students  will  begin  working  on  the  batik  drawing. 

JWE  MO  ORGAfnZATIO:); 

1,  Activity  one  will  take  approximately  twenty  minutes. 

2,  Activity  two  will  take  apProxlmatelv  twelve  minutes. 

3,  Activitv  three  will  tak^  aoproximatelv  five  minutes. 

4,  Activitv  four  will  take  aPnroxlniatelv  thirtv-five  minutf^s. 

5,  Five  minutes  for  cle^sn^up  is  allotted. 

Scissors,  cravons.  mag^^zines,  butcher  naper,  cotton  cloth  fold  sheets),  wax> 
dye^  large  stirring  spoon,  paints  and  brushes. 

[IVALUATION:' 

Student  participation  in  class  discussion  and  ability  to  utilize  the  concepts 
discussed  in  creating  the  design  for  the  batik — to  clarifv,  if  he  makes  a  batik 
with  a  goddess  of  mercv  figure*  he  must  be  able  to  relate  "whv"  this  subiect 
matter  belongs  to  the  dvnastic  eras  of  Chinese  art. 


Complete  the  designs  for  the  harik. 

c  hi 


DAILY  ICyj.l.  -L^:.;   ,  ...  i^^A-^) 

BE*  iAv  I  -j'-^ni  J.  jr  :,T  I ,  ( )T 

The  stiiflent5;  will  comn]ete  t*io  ninking  of  a  hntik  vail  h3n^;lnj^. 
ACiiVtTlLS: 

1.  Instructions  for  the  making  of  the  batik  will  he  reviewed  carefullv. 

2.  J^tudents  wfll  ho  provLcied  with  necessarv  natertals  for  individual  use.  Th^^ 
resourc"*:*  ct^ntt^r  will  contain  other  neces.sarv  materlaLs  such  as  scissors, 

pluo*  ot  .'f>tra»  r\n^\  introducei^  to  the  function  of  each  in  the  m^kins*  of  the  batik, 

3.  The  '^tudt-ntfi  will  he  t^fvcn  the  remainder  of  the  period  to  work  on  their 


1.  Artivitv  one  will  in^o  ri^^proxfna tel v  ten  minutes- 

2.  \^*ri-/irv  t"'<^  \vM  11   CTke  -ip^rox  [  ri'^tel  v     "ifteen  minutes. 

3.  \rrlvltv  t^^-'^e^r''  vi  H  t-U'e  annroxi'^vi  tel  v  fiftv-'five  minutefi,  includin^^  five 
Tnjnut'"^  for  .■lein^uT>, 


J^clssors*  cr^ivons,  r.fi^^i^int^^ ,  hutcher  pmer,  cotton  cloth  (o]']  sheets),  wnx, 
dve.   Inrtie  -.tirrinc  spoon*  n^irts,  Hrushes  ,ind  iron  (to  he  used  hv  te^cher)^ 


EVALUA':  10  -\ 

The  utili:jation  of  t'le  concepts  introduced  in  other  lesions  will  hasicallv 
be  (^valun ti^^d ,  nlonfi;  ■  it^  p^vvchomotor  skills  emnloved  in  the  making  of  the 
batiks    H^ive  the  student  evalmted  his  own  wor^.^    i^ave  students  make  a  hulletin 
board  '"Hsplav  with  the  batiks  ^nd  evaluate  their  creativitv. 


iiavt'  t^i"*  ^tudnnt  usf*  t'lo  resotjr-     -  enr'^r   in  dr-finim^  L^ie  v'orrj  "chan(ie." 


UlRtCTlONS  FOR  f4AKING  OF  BATIK: 


I.    Famous  ancient  Chinese  paintings  or  modifications  are  hand 

copied  and  painted  onto  cloth. 
2»    They  are  colored  with  an  fdea  of  the  final  shade,  cast,  and 

tone  effect  when  it  Is  finished. 
3»     The  painted  sections,  with  exceptions  to  sky,  water,  and 

ro6d  areas,  are  coated  with  a  light  layer  of  wax* 
4,    The  sKy,  water,  and/or  roads  are  then  colored  or  tinged  with 

dyes . 

5»    Then  the  wax  is  removed  from  the  paintfng  (this  may  be  done 

with  a  danp  cloth  and  a  hot  iron). 
6»    The  wriole  picture  is  colored  with  several  layers  of  wax,  as 

each  particular  case  may  require. 

7.  Layers  of  this  wax  are  brOKen  with  the  hands,  at  appropriate 
places  to  enPhasiZG  particular  aspects  of  the  painting — such 
as  the  robes  of  a  goddess,  or  the  sun,  etc.,  according  to  each 
i  noi  vi  Gua I  pafn 1 1 ng, 

8.  Ji  f ferenT  kinds  of  dyes  are  then  used  to  tinge  tt!G  cracked  areas. 
The  wnole  picture  is  then  ce-wa^^d  again. 

10.    ohinese  ooefriS,  cal  M^jrapHiies,  anc!  chop  fnarks    are  added  'n 
approprfate  areas. 

*Cnop  r^arKsr    This  is  The  seal  Vs  i  gnature  and  approval  of  a  critic's 
judging.    Tno  more  cnoD  marks  a  painting  receives  the  nigher  it  is 
valuec       the  art  critics,  as  each  critic  owns  a  Liniquoiy  designed 
chop  n^^arK  {usually  Drin^ed  In  red  ink  on  trtc  Painting)  which  distinauishes 
his  judging  of  The  paintinj  from  those  Chop  marks  of  other  critics. 

(When  ourchasintj  a  jenuine  Cninese  oalnring,  it  is  wise  to  deuirmine 
if  the  chop  narks  erv  dlso  ^lenuine  or  rrx^rcly  primed  onto  me  Daintin^. 
by  a  machi  nc ) * 


DAILY  L^.:.:.:.-  f  l  V/.:   f  \"^.  I 

The  student  will  he  able  to  hvnoth^s  i  7,t>  throueh  claf?^  fiL5?cu5?5?lon  th^  socif^'t^ 
changes  of  a  culture  and  the  affectf?  ciiangp         upon  nrt  and  architecture- 

The  student  will        abl^  to  dL?;tinquish  hetw^eti  dvnastic  and  modern  art  of  Che 
Chinese  Civilization.^ 

ACT  i  VI  MlT;; 

1*;    The  student  will  5?h;ire  his  definition  and  un<1erj=;tan<Hnp  of  the  word  "chanpe," 

2.  The  5?tudent  will  explain  how  ''change'*  can  nffect  one's  life/ 

3.  The  student  will  be  exposed  to  pictures  of  dvna5?tic  and  modern  art  of  the 
Chinese  ('ivi  1  iznc i on . 

4,,    The  5?tudent  will  be  asker^  to  explain  how  arcfii tec ture  could  be  exposed  to 
"chani^e  /' 

5.  The  student  will,  in  class  discussion,  hypothesize  chanffes  within  a  culture 
T,M^    ^   '■  [  7/   [  '  ^^^d  the  po<isible  a^^fects  changes  have  upon  virchi- 

tecture;  relate  this  hvpochesize  to  Chinese  culture, 

1^  Activitv  one  will  take  appr(>x:^at*^lv  ten  minutes.: 

?,  ^criv^tv  two  will   taVe  apnrox innate  1  v  t^n  minutes,. 

3,  \ctiv1tv  thrt"^e  will   tat-*--  an^roxinatf^lv  fi^^Ceen  minute^^^ 

L  \ctivitv'  four  will  tn^-c-  apnroxiTia tel v  fifteen  iviintites^ 

5,     Activitv  ^ive  will   ta^-e  approxin^ntelv  twentv-^'ive  ninute^^. 
rt/\fLKl:\Li; 

Pictures  of   ivn-istic  z\n<\  '^f^r  iern  ar "  .^^^  t^ie  ^'hiaese  '^^ Ivi  1 1  ^at ion 
Pictures       -Ivna^tic  in^i  mivTem  architecture  nf  the  Chinese     tvi  li     t  ion 

Student  parciciT>at  ion  ^/ill  hi}  t^valuate^^    '^inetv-f  iv*^  per^:ent  o^  the  class, 
should  ho  exoected  to  ,ic^u^-vt-  cho  h^^^^iviornl  obiectives. 


DAILY  LLtS::.  vi:  :>:  (^^^'^T:  ) 

The  student  will  be  able  to  recall  characteristics  which  distinquish  Chinese  art 
and  architecture  from  that  of  the  United  States  culture. 

The  student  will  be  able  to  listen  to  the  story  "Two-Ones**  and  formulate  generali- 
zations about  economics,  politics,  and  socfal  organization  of  the  village  of 
"Maglcvilte"  and  apDiy  this  knowledge  to  the  e)<tent  of  China's  dynastic  and  modern 
government,  economy,  and  social  structures,     CSee.^  Teacher's  Note — page   267  ) , 

ACTiVlTKS: 

1,  The  student  will  be  shown  various  articles  of  Chinese  and  American  art  and 
pictures  of  various  Chinese  and  A^^i^srican  architectural  achievements; 

2,  The  teacher  will  read  the  story  "Two-Ones"  aioud  in  class.    The  students  will 
later  discuss  what  they  understood  from  the  story.    The  teacher  will  ask  them 
what  the  main  ir^eaning  or  meanings  of  the  story  might  have  been.    Ask  the 
students  to  discuss  important  points  introduced  by  the  story.    Ask  The  students 
to  make  conclusions  or  speculations  about  the  story  in  regards  to  formulating 
generalizations  about  Ch i nese  economi cs ,  politics,  and  social  organization 

in  the  village  of  MagicvMIe  and  apply  this  knowledge  to  similar  concepts 
during  dynastic  and  modern  China, 

Tin  r.C  ^r-^-'/.l/r.  n^^r 

Activity  (I)  will  take  aporo)<  imare  I  y  fifteen  minu^'es. 

Activity  (2)  wi  I  i  take  approxifnateiy  si)<ty  minutes.  Allow  twenty  minutes  for  the 
reading  of  the  story,  and  forty  minutes  for  discussion  and  topic  questions. 


'IATlRI^L.: 

Various  articles  of  Cnfnese  and  jnited  States*  art  3nd  slides  or  pictures  of 

art  and  ^jrch  i  tecture. 

Story:  ''Two-^jnes'* ,  t:»aJe    I'^Z  . 

tVALUATI.^^ 

Help  the  students  r-J  aLr^jlre  rr^^^^  oLHity  t;^  jcir-tji-,  anaivzc,  interpret  further 
the  valje  of  Cri^iese  art  anc  arcn  i  tOcTuro  To  tr.e  .leve  I  ^D^'Snl  of  the  Chfn?;>se  Cfvfiizc;- 
tfon  in  cc'^^paris^^n       cor-t-rest  ro  th  it        t--^^  .nite;!  states  Ijlture. 

-lelp  th€*  st^-de^^t^  s/ntnosij:e  the  aata  Drovfdea  Dy  t^e  story  *'Two-ones"  through 
di scuSj ion  \ n  class. 

If  the  teacner  is  aLle  to  oractice  This  strareijy,  tnen  h€j/shc  may  3S:>une  ^flc^T 
the  behavioral  objecrivus  ^^^ve  i^een  to'  Sritis^actori  !y. 


^■'^  ^"-'^^  ''-^  '    "  '  '  '   A^K         ^T'JG'rnt  tc.  I ook  *or  ex^ro\es  Of  ^^^nese  or  'i^ited 
States^  art  or    ara>\ **^cT'jr^ii  f^'ai^rials  ot  'ioj^o.    Ask  tne  srucjenr  to  trfnn  QhOD- 
s  +  icKS  for  tof:K>rro*r's  lesson. 


TEACHER'S  NOTE 


LESSON 


Act! vi  t  ies : 

ActI vi  ty  One — Ask  the  students  as  ( 1 )  a  class,  (2)  groups,  or 
(5)  individuals^  to  examine  the  pictures^  articles,  or  slides 
displaying  art  and  architecture  characteristic  of  the  Chinese 
Culture^  the  United  States  Culture^  both  cultures^  or  an  entirely 
unknown  culture.    Ask  each  student  to  categorize  each  picture, 
article  or  slide  according  to  one  of  the  four  divisions. 

Ask  the  student  to  explain  ^'why"  he  categorized  each  into 
the  division  he  did.    Oo  not  correct^  but  encourage  the  student 
to  generalize  the  basic  distinguishable  characteristics  of  each 
division  which  can  be  supported  by  factual  information  provided 
in  class  activities^  discussion  (teacher-student,  group-group^ 
group-individual*  group-ciass,  group-teacher^  or  teacher^-cl  ass ) , 
individual  or  group  research*  or  activity  learning  packets. 

Encourage  tne  student  to  speculate  the  survival  of  distin- 
guishable characteristics  in  each  culture.    (Example;    Oo  you 
suppose  that  in  ten  years  the  Chinese  people^  progressing 
rapidly  Into  a  powerful  nation^  will  continue  to  use  the  suml- 
brush  as  a  means  of  writing?    Why  or  why  not? — or — Why  do  you 
suppose  the  tiles  of  roofing  in  Chinese  architecture  points 
skyward  at  the  edges  of  the  eaves?  Eta). 

Show  pictures  of  suml-brushes.    Explain  that  the  red  chop- 
marks  on  Chinese  paintings  serve  functions  similar  to  expressing 
the  critical  analysis  and  value  of  the  painting  by  a  particular 
art  critic.    Show  basic  designs  utilized  in  batiks  (Malay — indo- 
neslan  method  of  hand-printing  textiles — also  a  Chinese  art  fonn) 
Make  displays  of  beggar  beads,  carved  chopsticks  (usually  ivory)^ 
embroidery^  silk  paintings,  blown  glass^  pottery  (stoneware  and 
porcelain)  and  similar  articles. 

A  display  of  model  structures — Chinese  temoles,  inns*  floating 
restaurants*  modern  skyscrapers  (relate  each  structure  to  modern 
and  dynastic  China),     Include  nodels  o*  United  States*  structures 
sucn  as  expositional  pavilions,  oank  buildings*  skyscrapers,  San 
Francisco  (jolden  Gate  Bridge*  etc.). 

Ask  the  stuclent(s)  if  s  trt;cTurai /arch  i  tectura  I  designs  are 
native  to  triO  jnitoG  Staters — (ExBqplo;    \s  a  tower  native  of 
the  v^nitecl  itatos?    fthy  or  why  not?     fUfle  Tovver  in  France); 


LESSON 
(Continued) 


Activities: 


Act! vity  Two — Ask  the  students  as  (i)  a  class^  (2)  groups^ 
or  (3)  individuals^  to  examine  the  story  for  possible  Inter- 
pretations of  the  Chinese  Culture  (Economics^  politics^  social 
organization*  and  religious  categories). 

Economics: 

Ask  the  student  to  explain  the  need  of  food*  clothing*  and 
furniture. 

Ask  the  student  to  generalize  the  plot  of  the  story  in  relation- 
ship to  the  distribution  of  crops*  food*  clothing*  and  furniture. 
Ask  "^'he  student  to  formulate  a  means  of  explaining  the  economic 
situation  exposed  in  the  story  to  another  student  or  students — 
this  may  be  done  through  role-^p  lay  I  ng*  story-tel  M  ig*  playhouse 
reviews*  or  other  instructional  methods. 

Ask  the  student  to  suggest  possible  avenues/solutions  the  sumt- 
brush*  the  dragon*  or  the  peasants  may  have  taken  to  solve  their 
p rob  I ems. 

Ask  the  student  to  recall  stories  or  fables  native  to  the  United 
States  Culture  which  may  parallel  with  this  story**'Two-Ones'*. 

Geographical  ly---ask  the  student  to  apply  his  knowledge  of  1he 
three  major  regions  of  China  To  the  story  "Two-Ones"  and  provide 
Suggestions  where  the  dragon  may  have  searched  for  the  sumi -brush. 
(Example:    Where  would  the  dragon  have  had  to  travel  tn  order  to 
search  for  the  sumi-brush  in  the  mountains^  plateaus*  basins^ 
gorges^  etc.    Why  do  you  suppose  the  sumi-brush  hid  In  the  forest? 
Etc-) 


Pol tticsr 

Ask  the  student  to  explain  the  position  of  the  peasants  in  the 
story. 

Ack  the  student  to  explain  the  position  of  the  landlords  in  the 
story. 

AsiK  the  student  to  explain  the  position  of  the  emperors  in  the 
story. 

Ask  the  student  to  write  a  sequel  to  the  story*  utilizing  the 
politicai  structure  of  the  United  States  government  or  a  sequel 
utilizing  the  political  structure  of  modern  China, 
Ask  the  student  how  the  five  relationships  of  Confucius  can 
be  seen  in  the  story. 

Ask  the  student  what  the  "system"  referred  to  In  the  story  might 
have  tf^ri  (communications  system^  governmental  systems^  economical 
systems,  etc. ) . 

Ask  the  student  to  write  a  story  utilizing  the  positions  of  the 
peasant's^  landlords*  and  emperors  as  equal.    (Inrroducing  element 
of  mooerr  Chinese  philosophy  of  governfner.r  role  stratifications). 


J  } 


LESSON 
(Continued) 


Activities: 

Activity  Two — 
(Continued) 

Socia  I  (Jrqant zat Ion  : 

Ask  the  students  to  hypothesize  why  the  sumi  brush  wanted  to 
help  the  peasants  rather  than  the  landlords  or  the  emperors. 

Ask  the  students  to  generalize  the  social  structure  (Five 
Relationships  of  Confucius—elementary  Introduction:  ex^ple— 
emperor  is  over  landlord  in  power;  landlord  is  over  peasant 
in  power — the  Five  Relationships  can  be  further  developed 
later  in  the  unit  study). 

Ask  the  students  to  suggest  a  means  of  satisfying  all  of  the 
people  introduced  in  the  story. 


Rel igious : 

Ask  the  students  if  they  saw  any  religious  connotations  in  the 
story.    If  so,  ask  them  to  explain  their  discoveries  in  rela- 
tion to  the  cultural  growth  of  the  Chinese  Civilization  through 
religion,  dS  interpreted  from  the  context  of  the  story. 


Additional  Activities: 

Ask  the  student  to  draw  a  picture  of  the  sumi-brush  and/or  the 
dragon . 

Ask  the  student  to  paper  roache  the  sumi -brush,  the  dragon,  or 
the  objects  the  sumi-brush  painted  and  presented  to  the  people. 

Ask  the  student  t^  pretend  he  is  the  peasant  spokesman  of  the 
village  of  Magicvi  I le*    Suggest  that  he  has  been  selected  to 
tell  the  largest,  rnost  magnificent  six-headed  dragon  he  has 
ever  s*=^en  tc  search  for  the  sumi-brush.    Other  students  may 
want  to  act  out  the  entire  story. 

Ask  the  students  to  rr.ako  a  bulletin  boarci  of  the  food,  clothing, 
furniture  and  crops  the  peasants  would  need  in  order  to  sarrsfy 
thei  r  basic  needs* 

Ask  tho  stuciort  to  rr^jko  3  list  of  tho  foorf  a  p-^asant  is  lik^^iy  to 
oat* 


ERIC 


IHE  TWO-ONES 

by  Sonia  Cowen 

Once  upon  a  time^  a  long  while  ago^  there  were  Two-Ones.  The 
first*-one  was  a  sumt-brush^  and  the  second-one  was  a  dragon  of  the 
largest,  most  magnificent  six-headed  size  you  ever  sawl 

Nowj  during  the  time  of  bunion  harvest^  in  the  land  of  red 
bunions^  where  many  peasants  strained  to  turn  the  mills  of  hemp^ 
the  Two-Ones  roamed  the  regions  of  ancient  China. 

Each  had  much  to  be  examined  about  them.    The  first-one^  the 
sumi-brush^  was  an  unusual  brushy  indeedl    it  was  painted  blue  with 
orange  and  purple  potka-doTs^  and  the  rims  of  this  sight  were  stripes 
of  green  and  yellow  and  squares  of  red.    This  sumi-brush  was  carried 
between  the  teeth  of  the  largest,  mos+  magnificent  six-headed  dragon 
in  the  district. 

Now,  yOu  may  wonder,  "What  was  a  second-one,  the  largest,  most 
rnagnificent  six-^hGSded  dragon  I  ever  saw  doing  with  ^  painted  blue 
with  orange  and  purple  pol ka*dotted ,  green  ano  yellow  striped  and 
red-squared  sumi=-brush  between  his  teeth?" 

Well,  that  is  a  ^ood  question  to  ask.    Mow,  you  shall  hear  the 
answer,  which  was  given  to  me  by  tne  largest,  most  magnificent  six- 
headed  dragon  in  the  district^  himself.    Of  course,  this  largest, 
mcst  magnificent  six--headed  dragon  In  the  district  did  have  a  diffi- 
cult tine  tciiif^g  '^^e  this  story,  due  to  the  fart  that  he  had  to  speak 
with  a  painted  blue  ^Ith  orange  and  purple  pol ka*^otted ,  green  and 
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yellow  striped  d^^d  red-squd^ed  surni-brubh  between  his  teeth.  This 
you  wilt  have  to  sympathize  wlth^  for  I  had  a  very  difficult  time 
with  the  translation.    And,  should  anycne  telt  you  that  I  do  not 
speak  the  truths  then  ask  them  to  try  interpreting  a  story  told  to 
them  by  the  largest,  most  magnificent  six-headed  dragon  in  the 
district  that  had  to  speak  with  a  painted  blue  with  orange  dnd  purple 
polka-dotted^  green  antt  yellow  striped  and  red-snuared  sumi -brush 
between  his  teeth!    AncJ  when  they  have^  phone  to*  and  I'll  make 
corrections  in  my  story — until  that  tine^  let's  begin  with  the  tale — 
not  the  tail  of  the  largest^  most  magnificent  six*headed  dragon  in 
tlie  diSTrict^  with  o  painteo  blue  with  orange  and  purple  polka-dotted^ 
green  and  yellow  striped  and  red-squared  sumi*brush  between  his  teeth^ 
but  the  tale  which  means  the  story  about  the  "Two-ones." 

Now^  this  taie  was  told  to  me  by  the  lorgest^  most  magnificent 
six-beaded  dragon  in  ti^e  district^  with  a  painted  blue  wtth  orange 
and  purple  polKa-dotted  green  and  yeMow  striped  and  red-squared 
sumi-brjsn  between  his  teeth; 

'MA^jain),  oKce  upon  a  tirm,  a  loyig  t^/u/e  ago,  I  wJOi  mlk- 
^nj  atoyiQ  ^iz  flood,  Wftc^i  I  i\m  pnxmcJjig  mVoUly  aloyig 
ikz  paXii  0^  a  ^eed-bed.    Anyvjacjr  I  came  io  a  tuAn  in  t/te  ^oad 
(uid  iiad  to  dzcid<l  lOiUcii  tvaij  I  iMkitzd  io  tjo. 

r/te  dzcay-tOH  1006  long  and  ka/td  and  moit  iniuVicUlyig* 
FO't  tjoa  I  am  Hit  toAgUt,  mo^t  mag^U^^t}xX  6ix,-kzadiLd 

dna^on  aji  6iQ  di^VUcX,  cjid  io^  me  to  dtcidt^tlit  tywuglvt  in 
mtj  ^nijxd  taiz^  pcVtopi  a  ptn^iod  of.  -iu^o  o^  mo^e  t^tzk^  io 
Viaxjti  ^Kory\  fTiy  mold  lo  my  ^Jeet,  bc^o^C  tntij  6tanX  iuAkiuig 
(Old  ir'OiyiLj        dOitcXA^on  I  i<ia^it  iht^Jfn  tc  ixav^t,    TlU^  16  veAtj 
ijo't  ijoa  to  v^\<iQiyi^  lOLtii  not  too  mudi  dif^^icattij ,  iclUcii 


diAQ/Uion  you  voayit  to  tm\jzt^  6ecm6e  yoa  OAZ  not  tkz 
loAgutf  mo^i  magrU^Aja^mt  i^x-fte/uicrf  diagon  in  youJi 
dUtAicZl    foK  mc,  t/ie  dtCyUion  in  my  ttiou^ht^  i^  a  veAy 
toAgt  ta6k.    To  prevent  dtZay      many  weefei,  I  kav^  to  makz 
up  my  mind  at  a         i<ut  pace,.    So,  I  thought  and  thoagiU^ 
"OrfuLc/i  diMxicZ  /loi  enough  tiOod  to  jjeerf  6iK'kmd6  and  an 
mpty  6tomch?   blkidi  dihtfuat  ftoi  mougk  mtvi  {^ok  me  to 
dAJjtk?   Which  dihtAioX  /ioa  odve^rerf  ioK  tkz  loAgz^t^  mo6t 
magni^icznt  ^ix'hcadzd  dA^gon  th^y  zvvi  iow?" 

A/t,  weZC,  thz  dzcJ'ion  «m  not  ttiz  ^a^ttst  onz  I've 
eve^  madtf  but  it  «m  ^tdeed  a  dzci6ion  to  makz  and  feeep— 
you  ^ee,  evejt  ^(5  I  dzcidzd  I  didn't  mnt  to  go  tht  path  I 

crncc  mtj  ^eei  /lavc  6tixntzd  to  move,  >tC  ^ofeei  my  Ht/ioag^itd 
anotkoJi  tm  u)ZzH  ok  mo^e  to  6isnal  titz  ^eei  >to  6top  moving. 
T/tc  mattvi  i6  \jvuj  di^^iaUt,  ind^tdl    HoveveA,  6omZ' 
thing  I  /lave  izaA>iZd  to  tivz  mth—untit  I  con  tAxidz  in  my 
ijeet  and  tiiougifit  twmcZ-^y^tcm  ^ox  nzmji  modcJU,  miich  u)on*t 
come  oat  on  tie  ma'niet  ^ok  a  »Vu£e,  antiZ  6omZonQ,  at  ItoMt 
dC>zo\)VU,  me* 

Wow,  Jiow  dtd  I  ccrme  to  tAm^ztl   WetZ,  aj^CA  two  ujeefei 
o4  40  0(5  patXzifit  voaitJjng,  and  miting  patiently  jJoA  my  (jeet 
^0  receive  tii<i  mei^ogc  my  tdoatj/iXi  we^c  dUpatcking^  I  ^lod 
^  wwxt  o^iotheA  ^vo  weefe4"-t»ie  Ay^tem  tuoi  on  ^tni.kz,  A^t^Ji 
mdt  tiujiiUjfiQ,  pKoQKZ^^  tooi  ^atiy  made^-'ond  titt  tSiought 
bKokt  t}i^ou(jfi  tii^  tln<u  cbid  madz  iU  looy  dom  to  thz  ^zet. 
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"He^^o:   WeUo,  dom  thiUuLl 

**yui    HtUo,  bocfel"  KtpUzd  tilt  (Sect  to  tiit  mind, 
"U'i  about  tune  you  <mmJi^i    I've  been  tfiying  to 
fvtjoudh  you  ^o^  a  ^att  months  notcl    YooA  pcJity-tott  kou^  been 

^SofUiy  about  thatl    I've  been  having  a  tlt-ap  mjCk  tht 
itfitcm.    Eve/urtiUng *i  ofeay,  now.*    I  don't  dUnk  thzy^Zl 
dtcidt  to  i-ttcfee  agouti* 

"We*^e  go^uig  to  movt  Eo^t,  and  tom/uU  tht  torn  oj 
Afog^cvXtte  on  t/ie  ^uhlU4i  UvVi  oj  GoAge-UiV 

Tfie  (Sect  unde^tood,  and  4ihi^td  in  to  loi^  Qta/i,  btcjond- 
gtoA^  and  ^inatty  tiuM  QQjVii   So  on  my  voay,  I  t^vtttd  tht 
path,  my  jeet  ^oJUxMing  dOtojction^  ^  and  p^onocng,  ^lattizfi 
gatdopoig  along  tht  ieed-faecfa  and  diku  oj  thz  baniu^  oj 
t/ie  iuhlU4i  klvVi  0(S  Go>tge"tU. 

I  feept  tetUng  m{/ic£(S:    "I  cuidMitond  titty  havt  a. 
vacancy  ^OK  tkt  la^Ut,  moit  magn^c^^cent  6ix.'htadtd  dw^on 
thty  tvtA.  iowJ,    I  mnt  to  apply  (jo^  tht  poiXtcon." 

hlou),  a  long  wJi/wXe  ago,  I  KmmbtKtd  ktani^ig  about  tht 
ptoplt  0(S         i^t^uct--/4agX£Lv^c££e.    I  M6  obit  to  think 
'Miitt  my  ^eet  did  tht  ^mtutg,  and  ^o  I  t/ioug/tC  about  thuz 
ptoplt,    I  mndvvtd      Hit  pay  ^ok  ^azk  a  pobiXion  ^ouZd  bt 
m^tii  tilt  staying;  T  tuondeted  i^  tkt  cati  in  tht  dut^UcX 
eucA  tcAtened  to  natic,  and  i^  I'iagicvlllt  tocw  actiially 
moQic  at  all* 

I  finally  Kan  •into  the  town.    "W/ie^e  do  you  toont  me  to 
poi-ction  m{/ie£(S?"    I  ifiooted  to  tne  viHagzM  landing,  ^n*u>ig, 
and  faulting*    UndoubttLdly ,  and  appaK^ntly,  I  m^tkt  WigeJit^ 


mo4yt  magniilctnt  4iAJC-hcadtd  dnjOigon  tixzy  ei;cA  6m\    I  m^^U  pW6ab£t/ 
a  \)Viy  6hOQiunQ  6lg(U  to  bziiotd—cbid  iXitce  I  Wi6  too  loAgt  to  6e 
keXd,  I  iot      t/ie  i;^££a3e  and  watted  ^ok  tiu  new  mptot/cA  to 
approach  itw  new  empCot/ee. 

Tkt  vlttcuizA  appnjoaditd.    He  6<Lid  hz  wa6  thz  i>pokUfm\ 
oi  tii^  pzoptz.    He.  4icUd  that  tht  vAjtZagoM  ntedtd  a  d/uigon 
to  mnk  ti/otnty- ioijJi  liouu  a  day  in  ^zcutdi  o^  tht  magtc  6wni^ 
bm^k  ^lat  had  onzt  tive.d  and  woAktd  Jji  thtvi  viiZoQe., 

Wett,  I  had  nei/cA  tiiought  o{,  mt^zli  oi  tht  ta^2^t,  mo6t 
magnl^lcmt  i^-^ieoded  dnagon  deiectci/e  you  £i;cA  iow,  but 
iince  I  did  have.  6ix  hoMi^,  one  cottCd  icoAc/i  one  c(a£/,  ^/le 
iccortd  couX/J  6QMAQh  one.  day,  and  60  an*    0^  coauc,  on  tkt 
iei;e>U>i  day      the.  ioe^^Lk,  I'd  liavt  to  K2^t,  btcaiue.  I'd  be 
oat  0^  /ieax/6  until  tiit  6taKt  oi  tiiz  next  weefe.    The.  zonditijo^u> 
tvcAe  a^^eed  tot    Ijj  I  CLOuld  and  mold  ^ind  tht  magic  iumi- 
bmuk,  I'd  be  paid  hi  iatl,  cuiti      not,  tne:y  ccutd  "Sae-me.'"— 
tittle:  P^n  tiiZKZ  {^OK  th06Z  ivno  appreciate  mij  ta^te.. 

The.  ^ytoAcii  began.    I  ico^c/ied  the  hiUU,  the  motijiiaiiu, 
-Die  plateau^  ^  and  otiieA  a/iea6  o^  iiigk  eZevaXion- ^^^i^h  uoa6 
not  ve^ij  hand,  ^ince.  I  am_tke  tafige^t,  mo^^t  magnificent  6iK' 
heade-d  d/ia^on  dtttctive  ijoa  {iveJi  i^w.    Then,  I  iCoAciied  tiie 
vallzy4i,  tilt  ba4>hii>,  thz  canyons  and  the  go^ei.    Then,  I 
^exiAoied  the  dny  oiui  ^te  toeC  nive^  beda.    il  ^exiAched  the 
nivvi      many  timej^,  thaX  I  actjuually  got  a  bath  onue  a  week) . 

S^lddo^tlf,         bzliind  tiie  tAee^      a  ^oxe^t  came  ^le. 
bniglitut  colOKzd  paLnt6  I've  eveA  iceii.    SomeXiiing  paiyUed 


bfjuz  wXh  ownge.  and  ipuJiptt  potka-dot^,  and  -t/ie  xim&  oi 
tkU  6iQivt  mAZ  6tiupt6  0^  Qfizm  and  yaZtm  and  6qa<uvu 
0^  fizd.   Tivu  «W4  wfie^te  1       to  ^ind  tlie  jvut-o«e 
AUiiK-faAiufi     painted       biuz  uUMi  o^iangz  and  puJiptt  polka- 
dot^,  aytd  tkz  Kim      6Viipt6      g^tn  and  yoXlm  oivi  xtd 

I  cattzd  and  aitlzd  ^ofi  tiiz  ^mni-bAsuh.    I  «m  auac 
tiii/^  uKi6  ihz  ^kzZtzAZd  a^ea  wtfie^te  I  mutd  ^ind  mdi  a  moQic 

5uAe  enougfi,  ihz  Aimt  come  doiun  ^Jiom  a  tKtt  bnojidi 
vAivit  it  had  teen  hidHnQ,    That  tAm  urfie^te  ^  had  6ee*i  6o^i; 
in  thi^  OWL  ioa^  iX^  nativt  voood^*    He  had  mn  amy  ^njom  titz 
vittaqt  oi  'M%iojiZlt  to  \)i^iX,  fui  hommoodjs^. 

I  toUi  tiisn  tiiat  /le       not  wndvi  my  oAAti^t  but  -t/iot  I'd 
AUAe  likz  to  takt  fum  badk  to  tiit  vittagz  oi  i^agicviZJtz  along 

ti^i^  ii^klt66  XivVl  0^  G0Agz-u4 ,  UffxVlZ  tiiZ  Vitlagz/U  W£AZ  v^Ay 

anxioix^  to  ^ee  ium, 

"W/it/  do  you  6app06Z  I  Aan  away?**  ukzd  t\z  ^usni-b^h? 

.Votu,  tiiz  tiiOagtit  had  to  ijmxdzA  ojwand  in  my  6ix  fieod^, 
and  tiiat  took  a  ^ail  mdi— going  in  lotnt  th^  quution,  a^id 
out  c^e  th^  tep£y  Aeyen  day^  latvit    **1  donU  knmV 

**i  didn*t  imit  to  feeep  making  tkz  empe^o^  fUchvi  and 
fUdiCA,  Hiz  iandtofidf  g^zzdivi  ajid  g  '^td^alCA,  and  tiiz  peMantt 
wfiz  a>xd  mofiz  dzpejfidznt  upon  me.    I  gfiew  tijizd  oi  bdutg  at 
tiieUA  demnd  all      Hit  tbrni'*  ^cud  tht  6ami.    "T/ie  pza^ant6 
cveAe  vz^y  pOo%.    So  cmc  daij  I  dtddtd  to  paint  (^ood  lOivLdi 
Huij  coaCd  actuattu  ta^tt,  dA^gut,  and  ^JJX  tktvi  6tomadu 
uMXii,     Vicn,  I  dtcultd  to  pai^it  fiictuJiu  of^  cioOuiij  md 


^uAjuMulz  voiUdi  v:oiild  ^upptij  many  Ojj  tiieAA  needi*    I  even 

T(ie  ^mni  bmuk  bzgm  to  ciy,  buZ  I  OAfeed  fUm  -Co  continue 
(Jo^  ^tftu  WW  -Cde  cUacc^  ^ijjo^ittion  jOutC  a  dw^ort  detective 
need^  ^  (inou;* 

''l/My  aei£,"  fie  Aocd,  "I  wtcte  contimz.    I  d^n't  tucutt 
-Co  feccp  ^eedoia  -t/ie  peoionti,    Tfiey  had  to  t^oAn  how  to  (Jeed 
-t/icmicii^e^*    I  3^2^^  -t^Acd  0^  bzing  at  thtiA  dmand  alt  oi  tkz 
tmz,    Tkzy  cue  vvitj  pooK.    So  thzy  nzzd  loth  o^  (Jood  and 
otiivi  thJjiQik  to  Aotci^y  t}lz^^  rteed^,  and  to  k£zp  ^Jim^tttLvz 
and  kmttiiy.    But  u)hat  I  paintzd  ^OK  ^/lem  iiizy  t^Kt^e  not  always 
abtz  to  deep  (Jo^  ttiemeZva^,    ThuJi  tandlonxU  sol:  iJ^at  tJizy 
had  and  tmitzd  tktOi  iood,  cJtotku,  ^aJtrUtitAt  and  cAoph.  Thli^ 
toh6  tmant  I  had  to  mA.k  cxtAa  hand  tc  dAm^  ^d  paint  euouij/i 
-Co  6ati6iy  botti  tkz  pooK   pe(ua>i£i  and  thz  speedy  ZandtoAdh. 
Tiu^  I  woi  baxtty  abtz  to  do. 

*Tlizn,  tkz  mpoAofi  hzaxd  that  ttiz  tandtoAd6  we^te  gnmbiQ 
Aicn  ojid  dmandtd  /t^/iC^t  ^eyemiei  be  diOAgtd.    Tkz  latidlc^ 
tjaye  up  manij      tiiti/i  Hidi^  to  the  ejr.peAoAi^,  and  thm  Viizd 
to  xzptmtX^k  thzAA  loikik^  btj  taiUng  ^fiom  ttiz  pza6ant6,  i^o 
in  tu/m,  a^kzd  tnz  to  dAOuo  mete  a*id  mOAz  iood,  clottiti^,  and 
{^uAnit^.iA.    nd  pla}it  tilt  iiiUd6, 

"I  gfiew  v^Ay  tixzd  and  ortij^i/  at  having  to  m'lk  oy^OMtimn 
o\}Vi  a>id  ovca/' 

Thz  ^umi-bniuk  bzgajfi  tc  loeep  agacvt,  ^tunning  all  ivU  cotoKt 
and  \wJJmq  thz  bzautij  Ojj  wo^k^ 

I  oifced  fuiiT  to  tioik  Oj(  a  my  t/iot  would  allao  iU/n  to 
Amaui  jj^ee  oiid       me      ko^  be  ^ued*    I  told  lii/n  my  pan— 

-276- 


fie  thought  it  tuu  veA^f  ^mmy,    Ani/woif,  I  tttought  that  I  iftoofd 
fietp  thi^  6imi"^ox  toe  towe  j(wo  toneM  <n  oua  dUt^ct^-a^  I 
am  ^uAc  f/ou  fuufc  nevCA  ^een  a  ^Uinc-b/ut6fi  poutted  b^e  uUtk 
oAonQz  and  puAptz  poJtka-^dot^ ,  g^zzn  and  yeJUM  it^ipai  voWi 
^quom  0^  Jvtd^tnoK  thz  la/ige^t,  moit  magrU{^ent  i^-fiwrfcd 
diuigon  detectcvel       yoa  haxfz,  phone  me, 

Antfmy,  tkU  iimi  iat  dovon  <n  a  joK  pOAstt,  wfeeAe  fee 
i6  at^o  a)m^oHtabtz,  and  began  'to  tkink.  He  ^ou^^  oEoud, 
(Mfflouig  and  thoughts  and  lotA  oi  iood.    He  htant^  dJtas^g 

'  boxe^,  Ottd  -toacte  0^  cXjotkbig  and  faeovy  ^uAntttiAe,  and  poJicetaat 

<£<^fie^.   He  poutted  a  poAji      chopitidi6,  tza  keXttu  and  Kicz 
ptantA.   He  paintai  ^h  to  ^ilt  thz  iAJ^htz^h  Jicvet  oi  Gonx^z-iU 
ortd  a  poaZ  ffJJtZ  oi  gfiMhhoppQM. 

Vow,  thu  way  hzm  hVimgz^  wfitil  I  tdtt  you  uskat  I  a^kzd 
kun  and  uihat  he  nzptUdt    ''Why  did  you  poutt  ^e  paZt  o^  g^i- 
faoppew?"  I  wfeed* 

He  yoked  and  told  me  ^ot  ^e  peo^ont^  tioould  havz  to 
itop  jmping      iomztiUng  zUz  did  it  ^oi  thatt/' 

Hal    So  I  a^kzd  kim  OQain.    ^islhy  did  you  AMtty  paint 
thz  pait  0^  g^ihopptu?** 

**Somzday,  a  man  namzd  Tau-Knang  voiZl  takz  thi6  paiZ  o^ 
gHM6koppzM         hU  i6tand  and  hail  tSf\z  hZM.    Onz  o^  thzj^z 
g^^hoppz/t^  wjU  be  majic  and  uiitl  tuAn  it^zJL^  into  a  aUckzt. 
Tau'Kaang  wJZ  takz  tki6  nm  cAtckzt  to  a  land  utbcAe  no  Aicz 
i^  gnjom,  i^zAZ  mzn  only  zat  ^-cifi,  and  thz  g^a^^hoppZA  tcctC 
feetp  tki6  Taa-Kamg  ^zzd  thz  viUageM." 

Wzlt,  ii  thju  im  a  hvjivival  o^  oMmM,  I  did  not  mnt 
to  tUtzn  ion  mnz,    I  uku  anxtou4  to  hafOiy  bach  to  thz  vitlagz 


vUth  an  oMiMJi  to  tkU  pHobtw*    I  mi  hungry  and  tUtd  and 
ka^f'ins  to  mkz  dzcA^loM  vUth  nuch  {il^^^ccctU^f* 

Thz  lumi  ^ouitly  thought  o^  a  plan,    "Wz^tt  axZl  oufi- 
6eZvu  thz  tm-onul^ 

WeXl,  I  mut  lay,  thz  itmi  mi  pHobabty  thz  dmbzit 
tkinkeA  I'd  zvvl  met,    I  anUdn^t  ^m^inz  kout  caWjig  otut- 
iqZvu  thz  tm-^onzi  could  lotvz  any  ptcblm.    I  totd  thz 
luml  that  hz^d  havz  to  tkbik  a  lot  hMdeA  than  that  to  lolvz 
ou/i  pHoblm* 

Hz  laid  hz  had  thcaght  o^  thz  peA^zct  lolstlon  bzcwxiz 
ttihen  you  lay  tm-onzi  vtfty  iait,  it  loundi  Hkz  thz  WJui 

"Saf"  I  laAd.    ''Ug  dzali'' 

"Sttt  don't  you  izzi"*  laid  thz  lumi,       tkU  U  lo, 
thtn  toe  con  caJU  ouJUisl^  thz  Siamuz  Tm-OnU  and  pzoptz 
uiiU  think  wz  jtut  laid  *Olz  a^z  thz  Slmuz  Ttjoimi^  Awi 
lincz  you  a^z  vMy  loAgz,  and  I  am  veAy  ifnatt,  m  ihaJUL 
iJuvjoZ  to^^XkVL.   Thz  uctCa^m,  bzcmiz  oi  youji  ilzz, 
can  not  dzal  uUth  you^I 

**Hedf,  1  am  a  iUg  dzalV*  I  laid,  thzn  I  lU  (Urn  contimz 
to  plan  ouK  loluutlon* 

*'Olhat  i^  ^  pa^fti  joinzd,  yzt  inizpawblz?**  hz  aikzd. 

^'Ah,  I  guui  I  drm^t  fewow/' 

''Siamziz  Ttuini!" 

Tkz  animft  um  Vtuz^  but  /tot^  couid  toe  be  5^e6e  TuUni? 
He  laid  thz  loluition  mi  limptz—kz  coutd  livz  betioeen  my 
tteXh.    So      any  o^  thz  wXloQeAl  vmtt  to  pull  kim  amy 
inom  me,  my  te.eXh  mold  glUttn  in  the  lun  and  {xightzn  them. 


**Vo  you  XMlly  wmt  io  jMsht^-^thtrnt'*  I  a&ktd. 

**tto,*'  Juptitd  thz  iumc,      jtut  mnt  to  JUavz  tkz 
pttuant&  uiUk  tnoa^  to  ^atU^y  thoAJi  neeii,  and  atto^  rity6dii 
tht  i^dom  to  tMveZ  to  otheJt  di&tJUctt  to  heZp  thz  pmon^ 
oi  othzJi  suXtagzJi.'* 

I  gave  thz  ^imL  a  nX.dz  to  thz  bottom  o^  tht  kUl  Oitd  ^Jiong 
thz  ii^hZu^  Jttve^t  o^  Go^z-tu,  Mfte>te  thz  ^umL  iiUnid  tht 
¥Aith  many  H^k.   We  tnavelzd  to  thz  owUiUfuU  o^  *tig^vcWe*  Sumi 
AoLd  itumaJtt  Jiight  to  ^mn  into  tht  tam—^o  I  did. 

We  cjdtlzd  to  thz  sflttagvu,  *'Comzi*' 

"Look  ujhat  I  hwz  ^otmd'-you/L  m^ic  ^mU-b^hi** 

Thz  sfittcLgzu  WM-  veAf/  ptzMzd  and  sfzJiy  gJuUziint* 

Thz  6umi  pcUntzd  tiiz  nczd^  o^  thz  sUZZoq^  and  then  told 
thatt  that  thz  Sl(xmZ6Z  Tm-0nz6  mAe,  on  thtiA  my  to  othzA  sUJUagz^. 
Thz  vlttagw5  thought  tiiz  ^ami  ^ald  ^Tfie  Slamz^z  Tttf4n6  oaji  on  thoAA 
mjy  to  othvi  vXWage*/' 

Thz  sfiitoQ^  mm  not  pttoAzd  to  iee  ^e  ^umi  tzmz  ogooi, 
bat  ^zy  thankzd  mt  ion  finding  thz  ^uinc  and  ion  nzWuUnQ  kisa  to 
thz  \fiUajgz  ^on  at  toMt  a  vokUz. 

So,  u)Z  tt^t,  t/uw^jUng  to  dUtAJjit^  -en  SowUt  ChAJta^  dUtAJjit^  -en 
OateA  China,  and  dUtnlcX^  in  HonJJx  China.   Each  dUtnloZ  gnzztzd  u4  toct/t 
imdh  voaAmtii,  and  tzt  tu  pant,  each  hoiding  mch  ^onfiovo  in  hl6  fteo^t 
wjfeen  ^z  Izit. 

So,  i#lth  much  fame  and  much  food^^klng,  the  drsgo»i  end  the  sumt 
brush  traveled*    And  to  this  day,  you  may  stilt  heart  the  vMlagers 
tfhtftper  with  amazement  about  the  largest,  most  magnificent  six-headed 
dragon  detectfra  they  ever  saw,  who,  Inctdentfy,  traveled  with  an 
unusual  magic  sumt-brush,  painted  blue  with  orange  and  purpfe  po!ka*doti. 


I  and  green  and  ydllow  striped  wtth  squares  of  red,  riding  between  ^is 
tteth«  This  wilt  be  the  story  of  which  you  have  just  hedPd»3nd  you 
>f!tl         the  truth  about  the  "Two-Ones*" 
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Daily  lesson  plans: 


(DATE) 


behavioral  OBJECTIVE(S): 

The  student  wili  famtliarUe  himself  with  the  history  of  the  chopstick  in  relation 
to  cultural  corr/entence  in  the  Chinese  CivtHzatton, 

The  student,  in  developing  psychomotor  skills,  will  be  able  to  manipulate  and 
utilize  successfully  the  Ohinese-style  chopsticks. 

The  student  will  formulate  generalisations  as  to  the  economy,  values,  and  needs  of 
th**  Chinese  Civ!  1 1  zat ion,  in  dynast tc  China  and  modem  China,  In  relation  to  thei r 
food  orientation — emphasizing  the  cuhural  ecology  of  China  as  divided  Into  the 
three  major  regions  (geographical)  and  the  foods  characteristic  of  each  region, 

ACTJVITJES: 

I,    The  students  will  be  instructed  to  looJ<  at  two  types  of  chopsticks—one  pair 
wi 1 1  have'  pointed  t i  ps^  and  the  other  wi  M  have  blunt  tips.    The  student  will 
be  asked  to  dlstlnqulsh  between  the  two  (Japanese  and  Chinese,  respectfully) 
after  having  familiarized  hl^nself  with  the  history  of  the  chopstick  In  relation 
to  cultural  convenience  in  the  Chinese  Civilization*    (The  student  may  do 
research  independently  or  in  groups  or  as  a  class;  the  teacher  may  want  to 
introduce  this  Information  through  group  discussion,  individualized  learning 
packfjts,  or  class  discussion), 

2*    The  i+udents  wi  M  be  instructed  as  to  the  use  of  the  Chopsticks  and  how  to 

manipulate  them  In  picking  up  wet  clumps  of  paper  towel,  smaller  pieces  of  wet 
tissue,  and  finally,  paperclips. 

3,    The  student  will  be  encouraged  to  engage  In  class  discussion  of  cultural 

ecology  of  China  In  relation  to  the  three  major  regions — emphasizing  environ- 
mental factors,  such  as  rivers  supplying  fish  diets,  and  deserts  requiring  the 
reservation  of  water  In  the  diet* 

TIME  ANO  ORGANIZATION: 

Activity  CI)  will  take  approximately  twenty  minutes. 
Activity  (2)  will  take  approximately  twelve  minutes. 

Activity  (3)  will  take  approximately  forty-five  minutes,  three  additional  minutes 
allowed  for  ciean-^up* 

MATERIALS; 

Two  styles  of  chopstick  (Japanese  and  Chinese),    Variations  in  materials  for  each 
style  may  also  be  displayed  (Ivory,  wood,  plastic,  peart,  etc).    Resource  materia) 
for  researching  the  history  of  chopsticks* 

EVALUATION: 

If  the  student  Is  able  to  satisfactorily  achieve  each  of  the  above  stated  behavioral 
objectives,  the  teacher  may  assume  the  student  is  aware  of  the  concept  introduced. 


HOMEWORK  ASSIGNI^NT: 

The  students  may  design  a  carving  they  would  like  to  draw  or*to  their  chopsticks. 
The  students  may  write  a  story  at)out  the  "First  Chopsticks^'  or  about  the  "Last 
Chopsticks." 


EMC 


-281- 

23  ' 


TEACHER'S  NOTE 


LESSON 

Activities:  j 

Activity  One"Ask  the  students  as  <l)  a  class»  <2)  groups, 
or  (3)  Individuals,  to  examine  the  display  of  chopsticks 
characteristic  of  the  Japanese  and  Chinese  Cultures, 

Ask  the  students  to  research  the  history  of  the  chopstick 
or  Introduce  the  Information  through  role  playing  (The  First 
Chopstick),  story  telling,  group  or  class  discussion,  or 
Individualized  learning  packets* 

Interesting  Information  may  relate  to  such  facts  as: 

The  Chinese  had  knives  and  forks  long  before  Columbus 
even  sailed  to  America,  but  they  gave  them  up  for  the 
elegence  of  the  chopstick* 

The  word  "chop'*  riieans  **fast/'   Why  do  you  suppose  this 
name  might  be  attached  to  the  use  of  the  chopsticks? 

You  can  master  the  use  of  chopsticks  to  1"he  degree  of 
an  art.  In  which  you  are  able  to  cut  egg  or  spring  nolls» 
merely  with  the  crossing  and  uncrossing  of  the  chopsticks^ 
In  a  **qulck*'  scissor  fashion. 

The  chopstick  Is  not  the  only  utensil  utilized  by  the 
Chinese — there  are  porcelain  spoons  (^s  an  example)* 

AcTivttv  Two — In  teaching  the  use  and  Mnipulatlon  of  the 
chopstlc^f,  teacher-class  or  teacher*group  or  Teacher- 
stucent  methods  may  be  employed,  as  well  as  student 
discovery  or  Individualized  learnlnp  packets  (Instruc- 
ting the  student  how  to  hold  the  chopsticks  In  the 
hand)* 

If  the  teacher  Is  not  familiar  with  the  use  and  manlpu* 
latlon  of  the  chopstIcK,  the  Information  provided  below 
may  prove  helpful: 

Use — :    The  chopstick  can  be  useful  when  the  Is 
prepared  in  smaM*  blte*slze  pieces.    The  chopstick  can 
be  used  In  eating  meats,  vegetables,  arranged  fruit  dishes 
and  soups.    The  soup  contents  may  be  eaten  either  with  the 
use  of  chopsticks,  later  drinking  the  broth  from  the  bowl- 
or  with  the  porcelain  spoon. 


Manipulation  of  the  Chopsticks — :    The  chopsticks 
which  will  probably  be  the  easiest  to  master  are  the 
wooden  ones* 

Look  at  diagram  #1.    Iiotlce  that  the  chopstlck  labeled 
"A"  Is  posltlnii^d  between  the  thumb  and  the  Index  finger, 
about  tw.,  rnirds  of  the  way  up  the  length  of  the  chop-^ 
stick.    Allow  the  lower  part  of  the  chopstlck  to  rest 
on  the  tip  of  your  ring  and  little  fingers* 


Look  at  diagram  #2*    Notice  that  the  chopstlck  labeled 
"B'*  Is  positioned  above  chopstlck  "A",  with  the  tip  of 
the  thuid)  and  Index  finger  pressing  the  length  against 
the  middle  fingers,  allowing  the  sticks  to  form  a  point 
at  which  the  meeting  of  the  two  sticks  enables  you  to 


Allow  chopstlck  '*A"  to  remain  stationary  and  chopstlck 
"B"  to  move  up  and  down,  thus,  like  a  pencil, being  held, 
bending  the  Index  finger  and  the  middle  fingers. 


If  you  decide  to  use  the  chopsticks,  try  picking  up  wet 
clumps  of  paper  towel,  or  practice  with  clumps  of  wet 
bread  until  you  have  found  the  technique  which  helps  you 
to  coordinate  the  chopsticks  In  a  comfortable  way. 


grasp  the  food* 
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Activity  Three"  This  activity  Is  used  basically 
as  a  means  of  Intnodijclng  the  student  to  discovery 
of  the  differing  cultural/ecological  biomes  of  China: 

(1)  geographically  divided  Into  three  major  divisions 
previously  discussed 

a.  South  China 

1.  Physical  barriers 

2.  Envl ronmental  factors 

3.  Subsistence  activities 

4.  Types  of  food  grown  and  eaten  ^ 

5.  Trade  routes 

b.  North  China 

U    Physical  barriers 

2.  Envl ronmental  factors 

3.  Subsistence  activities 

4.  Types  of  foo*l  grown  and  eaten 

5.  Trade  routes 

c.  Outer  China 

1.  Physical  barriers 

2.  Envl ronmental  factors 

3.  Subsistence  activities 

4.  Types  of  food  grown  and  eaten 

5.  Trade  routes 


Question^,  for  Use  In  Class  Discussions:  ^ 

Ask  the  student  what  he  might  eat  If  he  were  living  In 
South  China,  In  North  China,  In  Outer  China.  Encourage 
the  student  to  utilize  and  apply  the  knowledge  he  has 
gained  from  learning  about  the  physical  barriers,  environ- 
mental factors  (climate,  vegetation,  river  systems,  etc.), 
subsistence  activities  (farming,  herding.  Industrializing, 
mining,  shipping,  nomadic  orchard  harvesting,  etc.),  resi- 
dence patterns  (stationary,  migratory,  nomacilc,  etc.).  In 
addition  to  the  following  questions: 

(I)    What  do  the  people  in  this  anw  do  for  a  living? 

a.  Farm?    (If  so,  what  do  they  farm?) 

1.  rice?    (If  so,  in  whar  region?    Do  they  trade  it?) 

2.  wheat? 

3.  millet? 

4.  fruits? 

5.  peanuts? 

b.  Herd?    (If  so,  what  do  they  herd?) 

1.  Water  buffalo?    (If  so.  In  what  region(s)?) 

2.  Sheep? 

3.  Horses? 

4.  Camels? 

c.  Mine  for  Minerals?    (If  so,  what  do  they  mine?) 
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Activity  Three*-* 


(Continued) 


<2)    What  might  the  people  In  this  area  <name)  eat? 

a.  What  they  grow?    Why  or  why  not? 

b.  What  they  trade?   Why  or  why  not? 

c.  What  they  manufacture?    Why  or  why  not? 

d.  What  they  mine?    Why  or  why  not? 

(3)  What  might  the  people  In  this  area  <name)  utilize 
as  a  natural  resource  of  food? 

a.  /he  rivers?    Why  or  why  not? 

b.  The  .mountains?   Why  or  why  not? 
c*  The  valleys?    idttty  or  why  not? 
d.  The  deserts?   Why  or  why  not? 

(4)  Is  It  necessary  that  the  people  in  this  area 
(name)  use  animals,  machines,  or  trade  to  help 
build  their  food  supply?    Why  or  why  not? 


Discussion  should  be  generalized  when  including  aspects 
regarding  economical  factors,  values,  and  needs  of  the 
Chinese  Civilization  In  both  dynastic  and  modern  times 
for  the  purpose  of  this  lesson,    future  discussion  may 
deal  with  specifics  Including  this  topic. 

Discussion,  In  abstracting  from  specifics  to  generaliza- 
tions, (or  from  generalizations  to  specifics),  should  be 
structured  si Ight ly  to  al low  the  studont(s)  to  organ  I ze 
and  formulate  the  concepts  easily  and  establish  a  relation^ 
ship  between  the  concepts  o^  cultural  ecology  characteristic  of 
and  universal  to  each  region  In  China: 

<l )    Economical  structures 

a.    Does  this  region  trade?    (If  so,  what  do  thev 
trade?   Does  It  trade  with  another  region?  )f 
so,  which  region?    Why  does  It  tra^e?  BtcJ 
b*    How  stable  Is  the  economy  of  this  region? 

(Is  It  threatened  by  the  flow  of  trade?    Is  It 
threatened  by  envlronmental/cl Imatlcal  factors 
or  phenomena?    Etc* ) 
c.    What  is    available  to  the  people  of  this  region? 
I .  Resources? 

a.  Man-made/Imported? 

b.  Natural? 

2«    What  Is^the  economical  Input? 
3«    What  is  provided  by  the  gorarnment  to  the 
people  of  this  region.  If  at  all? 
^:      d.    Is  this  region  more  productive  In  comparison  to 
other  areas?    Is  this  region,  with  the  other 
areas,  an  asset  to  making  China  (dynastic  and 
modern)  productive  In  comparison  to  other  nations? 


Activity  Three^** 
(Continued) 

<2)    Social  Organization 

a.  Division  of  tdbor»V4ho  in  this  region  <nam&) 
gathers,  harwsts,  plants  the  foods;  or  mines 
the  nflountalns;  tends  the  sheep—etc,  <This 
aspect  ts  Included  as  a  means  of  helping  the 
student<s)  visualize  the  work  capacity  available 
In  comparison  to  the  work  capacity  utilized. 

b.  What  food  might  the  father  In  this  region  eat? 
What  food  might  the  Another  In  this  region  eat? 
What  food  might  the  children  in  this  region  eat? 

(3)  Religious 

a.  Are  there  any  religious  tabus  placed  upon  the 
food  grown^  traded,  or  eaten  In  this  area? 

(If  so,  why?    If  so,  what  are  they?    If  so,  how 
does  this  effect  the  economy,  social  organization 
or  political  organization  of  this  area?    If  so^ 
does  this  prove  benef tclal/harmfut^;^  the  people 
of  this  area?   Why  or  why  not?) 

b«    How  might  the  religlcus  systems  provide  barriers 
to  the  food  supply  of  a  nation,  an  area? 

<4)    Political  Organization 

a«    In  relation  to  soda)  organization,  who  labors 
for  the  food  and  who  receives?    (dynastic  and 
modern  China). 

b.  What  political  barriers  might  hamper  the  food 
supply  In  this  area? 

c«    Does  the  government  (dynastic  and  modern  China) 
aid  the  people  of  this  area  in  supply  of  food? 
Why  or  why  not?    <lf  so,  how  ts  this  done?  If 
so,  how  does  this  benefit/harm?  Etc« ) 
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DAILY  LESSOTi  PLA;1S: 


(HATE) 


BeHAVIOftAt  08J£CT!VE(S)! 


The  students  w) 1 1  create  an  insect  which  Is  presently  a  menace  to  the  people 
of  faming  conmuntttes  In  China,  after  having  listened  to  the  short  story, 
'The  First  Rice  Crop.** 


ACTIVITIES: 

1,  The  teacher  wl  1 1  read  the  story,  "The  First  Rice  Crop/^ 

2,  The  studentf  will  discuss  the  concepts  offered  In  the  story* 

3,  The  students  will  discuss  the  plausibility  of  a  present  menace  of 
fanners  having  pro/l<led  the  first  rice  seeds* 

4*    The  students  wl  II  discuss  the  directions  for  making  paper  rnache 
projects,  1^ 

5«    The  students  wl 1 1  make  a  paper  mache  grasshopper,  locust,  or  cicada. 

WiD  ORGATJIZATION: 

Activity  (I)  will  take  approximately  twenty  minutes. 

Activity  (2)  will  take  approximately  ten  minutes* 

Activity  (3)  will  take  approximately  ten  minutes, 

Acltvlty  (4)  win  take  approximately  five  minutes* 

Activity  (5)  will  take  approxii?ately  thirty  mtnutt>s. 


MATERIALS: 

The  short  story,  '*The  First  Rice  Crop";  balloons,  paste,  strips  of  newspaper,  and 
paint  for  the  paper  mache  project* 


EVALUATION: 

If  the  students  are  able  to  successfully  attain  the  above  stated  Instructional 
objectives,  then  the  teacher  may  assume  that  the  concepts  were  understood  as 
stated* 


HC«€WORK  ASSIGMMEriT: 


THE  FtRST  RtCE  CROP 

By  Bruce  M.  MItchet  t 

CIn  Chung  was  a  f  I  Sherman  In  a  smal  I  vl  I  iage  near  Hinhm* 
He  ttved  many  years  ago.    AM  the  people  In  hts  village  lived 
frotn  the  food  of  the  sea.    Ftsh  wa$  the  only  food  they  knew. 
They  were  a  happy  people  who  loved  the  sea.    Ctn  Chung  was  the 
best  fisherman  tn  the  vl  I  iage.    He  knew  where  al  i  the  large 
schools  of  ftsh  lived.    His  boat  would  oMie  back  with  tots  of 
fish.    Each  meal  they  would  eat  fish.    Fish  for  breakfast,  fish 
for  iunch,  and  fish  for  supper. 

One  day  Lin  Chung  had  Just  finished  supper.    He  thought  of 
the  ftsh  he  had  just  eaten  as  he  strolled  along  the  beach  watching 
the  si^nset. 

"That  was  good  ftsh/'  he  thouQht. 

He  walked  some  mors  and  thought  of  the  fish  he  ate. 

*'l  won<(er  If  there  are  other  things  to  eat." 

He  wondered  If  animals  would  be  good  to  eat.    He  thought  about 
nocks  and  trees,  wondering  If  they  would  be  good  to  eat.    He  tried 
to  eat     rock,  but  he  couldn^t  btto  It.    It  was  too  hard.    He  tried 
to  bite  a  tree,  but  It  was  too  big  to  get  his  mouth  around.  He 
broke  off  a  small  twig  and  started  eating  that,    hie  solt  ft  right 
out  because  It  tastnd  so  bad.    He  even  tried  eating  a  seasheli  but 
It  had  no  taste  el-Hw*.    ^faybe  ftsh  was  best  after  all! 
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Suddenly,  Lin  Chung  noticed  an  object  coming  from  the  sea.  It 
was  just  a  small  speck  and  he  could  barely  see  ]t  because  of  the 
coining  darkness,    it  came  closer  and  closer.    Finally,  he  saw  It 
was  a  small  raft  with  a  parson  on  it.    He  want  to  the  shore,  and 
waited  for  the  raft  to  come  closer* 

"Who  are  you?"  he  asked  of  the  person  on  the  raft. 

"t  am  Tau-Kuang.    I  come  from  an  island  in  the  ocean,    i  am 
lost  and  will  never  see  my  people  again«" 

'M  am  sorry  you  are  lost,"  said  Lin  Chuog.    "How  did  you  get 
tost?" 

*M  decided  to  go  fishing  for  sone  newJood.    I  was  tired  of 
eating  rice,    I  wanted  something  else  to  eat.    Eating  only  rice  , 
is  tiresome  for  anyone.    But  I  am  so  very  sad.    I  must  itve  here 
with  you.    i  have  only  my  pet  cricket.  ^He  is  a  very  special  cricket," 

"What  is  rtce?" 

"You  don't  know?"  asked  Tau-Kuang. 

"We  have  no  such  thing  here  in  our  village,"  explained  Lin  Chung. 

"Rice  grows  in  wet  places.    It  grows  into  kernels  which  are  very 
good  to  eat,    I  would  show  you  but  I  do  not  have  any  with  me.  Only 
my  magic  cricket  did  I  bring," 

"Magic  cricket?"  Lin  Chung  was  surprised,  , 

"Yes,    He  Is  herd  in  my  hand.    He  was  given  to  to  by  a  very 
special  person  of  my  Island,    The  cricket  does  many  good  things. 
He  helps  people.    He  heals  them  when  they  are  sick.    He  clothes 
them  when  they  are  poor.    He  feeds  them  when  they  are  hungry.  He 
is, indeed,  very  special ," 
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Lin  Chung  looked  at  the  cricket.    But  this  magic  cricket  looked 
no  different  to  him  than  any  other  cricket, 

"Come  with  me,  friend.  Spend  the  night  with  us,  t  am  sorry 
you  are  lost,  and  that  you  can  never  find  your  island  again.  But 
you  wi  1 1  be  happy  in  our  vt  I  lage,^^ 

The  next  day  Lin  Chung  told  the  fishermen  about  the  new 
visitor.    He  told  him  about  rice  and  the  magic  cricket.    The  viliagers 
had  many  questions: 

"What  is  rice?" 

"Does  It  swim  in  the  sea?** 

"Does  it  taslB  just  like  fish?*' 

They^ll  looked  at  the  cricket  and  asked  'nany  more  questlons^: 
"What  magic  does  It  have?*' 
*Ms  his  magic  good  or  bad?** 

Tau-Kifang  explained,    **Rice  does  not  taste  like  fish.  Rice 
tastes  like  rice.    The  cricket  Is  good,    I  wl  II  show  you  what  I  say," 

The  cricket  hopped  ouf  of  Tau^Kuang's  hand,  and  onto  the  ground. 
The  cricket  sniffed  the  soil  around  him.    The  villagers  gasped  when 
he  opened  his  ipouth.    He  had  teeth!    That  Is,  It  looked  liked  he 
had  teeth!    The  cricket  hopped  many  times,  spitting  something  out 
of  his  mouth, 

"He  spit  out  a  tooth!    He  spit  It  into  the  soill"   The  villagers 
were  much  surprised. 

The  cricket  hopped  and  hopped.    He  spit  and  spit,    Ea<th  time 
he  spit/  a  tooth  came  out  and  was  buried  in  the  soil, 

"Why  does  he  sp't  out  teeth?   Oh,  Stranger,  please  answer 
our  questions,*' 
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"My  cricket  does  not  spit  out  teeth/*  explained  Tau-Kuang» 
"He  ts  planting  rice  in  your  so)  Is/* 

All  the  day,  end  all  the  next  day  the  cricket  sptt  rice 
Into  the  soils*    The  villagers  watched*    The  villagers  watched 
the  rtce  go  into  the  ground,  but  they  could  not  see  the  rtce 
grow  out  of  the  ground*    The  villagers  began  to  wonder  if  the 
stranger  was  fooling  them* 

**The  stranger   and  his  cricket  tJo  not  tell  the  truth.  They 
cannot  make  rice.   They  only  spit  teeth  Into  the  ground**'  The 
villagers  grew  angry  at  such  thoughrs*  i 

The  villagers  got  so  angry  that  the  new  visitor  had  +o  leave 
the  village  and  live  In  a  nearby  cave  with  his  cricket,  Tau-Kuang 
told  the  villagers  that  the  rtce  would  grow  but  they  did  nof 

J- 

believe  his  words.  Only,  Lin  Chung  believed  the  stronger.  Each 
day  Lin  Chung  would  take  Tau-Kuang  some  fish,  for  Lin  Chung  had 
foynd  a  friend. 

Then,  one  day  the  fish  stopped  coming  In  the  waters  near 
Lin  Chung*s  village,  and  the  villagers  grew  hungry, 

"It  is  the  new  visitor  and  his  cricket!**  cried  the  villagers* 
"This  stranger  and  his  cricket  are  evil  ones*    That  is  why  the  fish 

IT 

will  not  bite  the  lines  we  offer," 

The  villagers  climbed  the  hill  to  Tau-Kuang*s  cave.  They 
thoOght  of  killing  the  newcomer  and  his  cricket.  Just  «^  they 
neared  the  cave  Lin  Chung  called  out, 

"Do  not  harm  Tau-K'jang!    Do  not  harm  his  magic  orlcketl"  The 
villagers  did  not  want  to  listen, 

Lin  Chung  again  called  out.    "Stop!    Look  In  the  fields  of  our 
village!" 

SOU 
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The  vtMagers  looked  in  the  fields*    Many,  many  white  teeth 
grew.    They  were  rice  plants!    The  vl  I  lagers  ran  down  the  hi  t  Is 
and  Into  the  fields*    They  harvested  some  of  the  crop  and  ate 
the  kernels  of  rice*    They  all  ate  rice  and  liked  the  taste  very 
much*    The  ne^  visitor  was  saved.    Hts  cricket  was  saved,  too* 
Suddenly,  the  fish  started  to  bite  agtan.    The  vlljagers  and  the  new 
vtst^tor  all  had  a  great  feast  of  rice  and  fish*    Never  again  did 
anyone  tire  of  eating  just  one  thing* 
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DAILY  usee:.  FLAi3: 


BEHAVIORAL  OL^JcCT t  VLtS) : 

The  student  will  choose  foods  that  are  characteristic  of  an  American  meal  he 
would  be  served  In  his  home  or  a  restaurant* 

The  student  will  choose  foods  that  are  characteristic  of  a  Chinese  meal  he  would 
be  served  In  his  home  If  he  were  Chinese  In  <a)  S<xith  China,  (b)  North  China,  and 
tc)  Outer  China, 

The  student  will  "shop"  for  food  In  the  Chinese  markets  of  each  region, 
ACTIVITIES: 

1,  The  class  will  be  told  to  make  up  a  menu  he  would  use  in  feeding  his  own 
family  at  home,  or  the  meal  he  would  chose  to  eat  In  a  restaurant, 

2,  The  class  wit  I  be  told  to  make  up  a  menu  that  would  be  characteristic  of 
a  Chinese  meal  served  In  South  China, 

3,  The  class  will  be  toid  to  make  up  a  menu  that  would  be  characteristic  of 
a  Chinese  meal  served  In  North  China. 

4,  The  class  will  be  told  to  make  up  a  menu  that  would  be  characteristic  of 
a  Chinese  meal  served  In  Outer  China, 

5,  Activity  "shopping'*  for  the  foods:    (See  Teacher's  ^tote  for  this  lesson), 

lU^a  KiO  ORG'\Ni2/ai0rJ: 

Activity  (I)  wl i  I  take  approximately  ten  minutes. 
Activity  (2)  will  take  approximately  ten  minutes. 
Activity  (3)  will  take  approximately  tera  mi^nutes, 
^Activity  (4)  will  take  approximately  ten  minutes. 
Act! vl ty  (5)  wl I  I  take  approximately  thi  rty-fi  ve  minutes.  (See  Teacher^ s  Note) , 


MATERIALS; 

Construction  paper,  magazines,  scissors,  glue.,  crayons,  paints,  pencil  and  paper, 
<May  want  to  have  toy  cash  registers  or  toy  shopping  carts,  or  cardboard  sampans, 
etc) 

EVALUATION: 

If  the  students  are  able  to  successfully  achieve  the  Instructional  objectives 
as  stated  above,  the  teacher  may  safely  ai^sume  that  the  students  understood  the 
concepts  Introduced  In  this  daily  lesson. 


HOJIWOKK  ASSlG-Mt^MT: 

Papers  tdlttos)  should  be  completed  for  tomorrow's  lesson. 
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FOOO^^nerdl 
NAME:   


Most  of  us  ttke  to  eat*    Why  do  you  suppose  this  Is  so? 


Vte  get  hungry  and  the  food  we  prepare  satisfies  our  hunger*  Do  all 
people  of  the  world  have  enough  to  eat?   Explain  your  answer* 


Is  It  true  that  everyone  inust  eat  to  stay  altve?  Where  does  all 
this  food  come  fromV 


It  takes ^many  tons  of  food  each  day  to  feed  the  world's  population* 
What  Is  tradij?  It  takes  millions  of  people  to  keep  us  all  fed—how 
Is  this  so? 


Does  our  country  seM  food  to  other  countries? 


Po  other  countries  sell  food  to  the  United  States  of  America? 


Can  Ve  eat  al  I  foods  U^JSt  as  they  are  grown?   Why  or  why  not? 


Food — Tea : 


Name:   

Go  to  your  resource  center  and  took  for  Information  about  tea. 
Then  c  iswer  the  questions  below: 


Tea  plants  grow  In  China*    Where  do  you  suppose  they  might  grow  best? 


They  bear  flowers,  which  resemble  wild  roses.    The  leaves  of  the 
tea  bushes  are  used  for  making  the  tea  we  buy  In  our  stores. 

The  tea  of  China  (s  often  green  or  black.  The  color  and  age  of 
the  tea  leaves  determines  the  value  of  the  tea,  the^type  of  the 
tea,  and  the  means  with  which  it  must  be  prepared  for  drinking. 

The  tea  trees  must  be  trimmed  to  a  height  of  two  or  four  feet  high. 
Picking  is  done  carefully  by  hand,  twig  by  twig.    The  pickers  look 
for  the  newer,  tender  leaves  at  the  tips  of  each  plant,  for  the^e 
leaves  are  highly  valued  and  sell  for  much  more  money  than  the  older 
leaves  located  near  the  base  of  the  plant. 

The  leaves  are  left  to  wilt,  after  picking,  in  a  large  table  area. 
The  black  leaves  are  cured,  the  green  leaves  are  not.  What  do  you 
suppose  curing  means? 

Curing  means  the  leaves  (black)  are  dried  In  the  sun,  heated  In  ovens, 
and  sorted  to  remove  the  poor  leaves  and  twigs. 

Grading  of  tjga  means  sorting  larger    /eaves  from  smaller  leaves.  Many^ 
times  machines  do  this  work.    Many  t^m>s  people  must  "grade**  the  tea 
by  hand.    This  takes  a  very  long  tlrnt;,  because  the  people  must  "shake" 
the  tea  through  screens  of  different  sizes. 

Tea  is  packed  and  shipped  around  the  world.    Can  you  find  any  tea  Ir 
your  house?    Is  tea  ever  mixed  Into  different  blends? 

What  else  have  you  learned  about  tea?    (Write  your  Information  In  the 
space  provided  below): 
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loT-To-ficit  EKEWfeE. 
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FOOO—FIsh! 


tF  THOSE  FISH  COULD  SEE  ME  NOW 

<Sung  to  the  tune  of:  "If  They  Could  See  Me  Now") 


,f;  (f  those  fish  could  see  me  now, 

That  fishy  school  of  mine — 
'  -  I'm  swimming  straits  and  salty  seas 

'  Beneath  the  foamy  brine* 


I  want  those  fishy^ chums 
To  know  where  I  have  swot^ 


^  if^'  The  Grand  Canal,  South  China  Seas — 

^  ;  '  '  My  fins  are  getting  numb! 


What  a  swlnwier!    Holy  Fish! 
They  Ml  never  live  it  down! 
Now  I'm  on  the  Emperor's  dishi 
But  he'll  never  get  me  down! 

— Sonia  Cowen 
druce  Mitchel I 


QUESTIONS  TO  ASK  YOURSELF; 

Do  you  like  to  watch  fl^sh  swim? 

WouidVou  ever  like  to  be  a  fish? 

Do  the  Chinese  like  fish?    If  so,  in  what  ways? 

Do  you  like  to  eat  fish?   Do  the  Chinese  like  to  ea+  flsht 

Can  yoi  draw  a  ^'f*!? 
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WHftT  DO  YOU  LIKE  TO  EAT? 
DO  YOU  LIKE  TO  EAT  WHAT 
Winy  CHINESE  PEOPLE  LIKE 
TO  EAT?    WHY  OR  WHY  NOT? 


WHAT  DO  THEY  EAT  THE  MOST  OF? 
CIRCLE  THE  ANSWERS: 


FISH 
FRUIT 


RICE 

PIZZA 
VEGETABLES 


ICE  CREAM 
TEA  MILK 


■2^^  10 


PUYHOUSE  REVIEW 


Student:      What  ts  the  difference  between  a  ftsh  and  a 
piano? 


Ctass! 


You  can*t  tuna  ftsh! 


Student;  How  do  you  keep  a  ftsh  from  smetttng? 
Class:         Cut  off  his  nose!  / 


StiKlent:      Where  are  the  ni6Jor  Industrial  regltms  of 
.1  China  located? 


Class: 


Class : 


^(orth  China. 


Student:       What  man  can  raise  things  without  lifting  them? 


A  fanner. 


Student:      On  what  side  of  the  peasant^s  house  does  he 
plant  his  rice  field? 


Class: 


The  outside! 


Student:       (Walter):    These  are  the  best  eggs  we've  had 

for  years! 

Class:  (Customer):    Md  rather  have  scmie  youWe  only 

had  3  few  days! 


(Here  the  teacher  might  wish  to  interrupt  and 
comment  aboKTt  the  Chinese  practice  of  burying 
eggs  for  many  years  before  consumer  prepares 
them  for  the  meal ) • 


Encourage  the  student  to  Invent  riddles  or  puns 
as  a  means  of  reinforcing  the  concepts  formulated 
through  this  unit. 
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TEACHER'S  NOTE 


LESSON 

Activities 


Acttvlty  One—Encourage  the  stOdent  to  vary  his  "native"  menu 
's';^]    .  enough  that  it  will: 

(e>«mples:)    (1)   fcbntrast  with  the  meals  eaten  in  China 

V  a,  Indian  corn 

^  '  Spaghetti  and  ptzza 

c.  Potk  and  beans  with  brown  sugar  and  molasscus 

d.  Hominy  grtts 

e.  Crumpets  with  tea 

(examples:)    (2)    63  comparable  to  the  meals  eaten  In  China 

*^  a*  Soup 

b*  Vegetables 

c*  Meat  ' 

*  d,  Ftsh 

e.  Rice 

f*  led  Cream 

g.  Raisins  ^ 

Activity  Two"Encourage  the  stu<}ent  to  be      creative  yet  knowledgable 
In  inventing  this  menu  (suggest  that  he  apply  the  know- 
ledge his  previous  lessons  have  supplied  him  with) 

(examples:)    <t)    If  the  student  is  eating  a  meal  In  South  China, 
what  woul d  he  eat  If ; 
a,    He*s  sitting  In  a  fishing  vlljage 
b*    He*s  Vidtng  a  sampan  down  the  Yangtze  River 
^  c*    He^s  plowing  Jiis  Jlelds 

'  d.    He's  sitting  in  the  middle  of  his  rice  padcfy 
e*    He*s  a  merchant  tn  a  port  city 
f*    He*s  an  old  man 
g»  etc* 

(Activity     <2)    If  the  student  Is  eating  a  meal  tn  North  China, 
Three)  what  would  he  eat  If: 

a.  He's  wcJrkIng  in  a  factory 

b.  He's  working  In  a  mine 

c*    He*s  working  on  a  ml  1  let  harvest  crew 
d*    He*s,been  sick  for  the  last  twelve  days 
O  e»  etc* 
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<3)    If  the  student  is  eattng  a  meat  in  Outer  Chtna^ 
what  would  he  eat  if: 

w 

a.  A  sand  dune  is  ready  to  shift  direction  ^ 

b.  A  camel  Is  riding  Into  camp 

c.  He's  been  riding  a  horse  across  the  desert 
for  five  weeks 

d.  The  oasts  Is  drying  up 

e.  The  trrtgatton  ditches  are  fltflng  with  water 

f.  It  has  been  a  good  grazing  season 

g.  The  ftg  trees  are  in  unripe  stages/ 

h.  Etc. 

-This  activity  can  vary  according  to  the  age  of  the 
students  and  the  amount  of  ttm  allotted  (perhaps  an 
addltloi^al  (toy  may  be  needed): 

(I)  The  students  may  wish  to  set*up  an  "American'* 
supermarket  and  "shop"  for  the  menu  they  have 
prepared.' 

<2}    The  students  may  wish  to  set  up  a  '^Chinese*' 

market  place  and  "shbp"  for  the  menus  they  have 
prepared*- 

<a)   They  may  want  to, draw  the  scenery -of  a 
rice  paddy, •or  a  sampan,  or  a  'market  area 
In  a  trading/market  city. 

(b)  Th'^y.  may  want  to  auction  the  food  "bought,** 

(c)  They  may  want  to  draw  or  construct  the.  "food" 
they  are  "buying  *. 

(d)  They  may  wfsh  to  "hunt**  the  food  they  have 
listed  on  their  menus. 

<3)   The  students  may  wish  to  compare  regions  of  the 
United  States  to  regions  of  China  In  relation  to 
the  differing  food  types  found  In  each  area—: 

example:  .The  Canton  food  of  South  China  has  no 
spices,  while  the  food  of  the  south  In 
the  United  States  Is  prepared  with  mch  ^ 
sptce. 

The  food  of  North  CMna  is  many  times, 
millet  and  corn.    The  South  of  the  United 
States  has  food  of  corn  and  millet  menus. 

Th^  food  of  Outer  Chtna  (Western  China) 
Is  often  fruits.    The  fruits  of  the  United 
States  come  mainly  from  Florida^  a  southeastern 
state,  and  California^  a  southwestern  state. 
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BEMAVJOOAL  ODJECl  iy-.<S) : 

^  Tlw  $ti^nt  will  be  abl«  to  manipulate  the  chopsticks  during  the  eating  o<  the 
V^^hejse  vtaal  prepared  for  this  lesson, 

:;t!^«  itudent  will  be  able  to  Identify  the  region  (Soutn  China,  North  China,  Outer 
,%^ln«i}  frtmvhlch  the  coursa  of  the  meal  Is  charKtertstlc,  (rotating  back  to 
'^fdfllftM^  previously  provided:    crops,  climates,  soli  types,  topographical 
;^ffin^jhiril^  factors,  etc*  characteristic  of  each  area  and  Influencing 

V1f>ft  types  of  food  characteristics  of  each  area)*    (Review  of  yesterday's  lesson), 

.'AcriytTiES: 

The  sttKlents  will  review  their  use  of  the  chopsticks* 

llw  indrals  will  be  served  In  courses,  each  consisting  of  a  meal  from  one  of  the 
;  three  wjor  regions  of  C&lna« 

The  stuctents  will  taste  various  mals  and  dtstfnOutsh  the  foods  according  to 
:  ntBvd.    CThe  teacher  may  also  prepare  the  same  foods  In  a  variety  of  ways^  making 
the  f 9C*f  <sbaracterlstic  of  a  different  reglon»See  Teacher^ s  Wptfl). 


TIME  A:ID  ORGAIJIZATIOi:    (Entire  class  time— seventy-f tve  mtnutes—for  meal) 

r«vt«w  of  chopstick- use  wtti  take  approxtmatety  ftVe  minutes. 
The  entire  meat  will  take  one  hour  and  ten'minutes  approxtmatety. 


'A 

;RIALS; 


Chq^stlcks;  bowls,  cups,  tea  containers;  food* 


EVALUATION: 

The  students  will  be  evaluated  according  to  their  participation  In  the  class 
^activity, 

(Exemple  evaluation:    The  student  was  very  enthusiastic  and  responsive  to 

questions  put  before  hfm  and  was  able  to  meet  successfully 
the  behavioral  objectives  established  prior  to  this  unit 
lesson)* 


H0l'£VJOKK  ASSiGN:!t:MT: 
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TEACHER'S  NOTE 


LESSON 

Activities: 


Activity  One"Thts  Is  a  review  of  the  lesson  previously  Introduced 
In  the  manipulation  of  the  chopstlck.  Evaluation 
pertaining  ta  psychomotor  skills  can  be  again  made. 


Activity  TvfO — The  teacher  may  wish  to  prepars  the  entire  meal 
prior  to  the  hour  this  lesson  Is  taught.  Much 
of  the  rneal  may  be  pr^ared  In  class*7Cutttng  of 
apples,  the  roasting  of  ralstns,  etc.    Below  are 
some  suggested  meals  and  means  of  preparing  them. 

South  China:    Jhe  rice  is  seldom  bleached,  but 
wi_l d  t n  flavor  "and  not  seasoned  with  sauces.  The 
wheat  or  bean  flours  may  be  used  in  making  the  noodles 
for  the  Cantonese  dish,  Chow  main  (jade  bamboo).  For 
the  Pad  ft  c  area  emphasis,  served  rjj^  taen  tong  (green 
soup)  or  a  soup  made  of  chicken  and  pork  broth  (equal 
parts)}  Is  suggested. 

North  China:    Serve  millet  and  salt  vegetables.  Or 
serve  Peiping  duck  (duck  roasted  after  having  been 
rubbed  with  egg  and  honey  mixture;  It  Is  also  served 
with  30  or  40  course  meals). 

Outer  China:  ,  The  abundance  of  fruits  and  lamb  makes 
the  menu  from  this  area.  ^ 


Actually,  a  class  meal  can  contain  a  mixture  of  all 
of  these  menus.    Since  the  primary  difference  In  the 
Chinese  meal  Is  the  geographical  location  and  the 
meat  served  as  the  main  dish,  the  meal  can  be  a  mixture 
of  two  or  /nore  kinds  of  food. 

A  Chinese  meal  consists  of  three  or  more  courses:  the 
appetizers  (serve  water  chestnuts,  bamboo  leaves  fried 
In  oil,  shrimp ,  peanuts  fried  in  oil,  or  a  combination 
of  green  peppers,  lettuce,  celery  stalks  and  leaves, 
cucumbers,  cabbage,  and  seaweed  stir  fried  in  unsaturated 
oils  and  served  with  soya  sauce);    the  fruit  (oranges, 
pineapples,  persimmons,  apples)  and  eggs  served  with 
fish  dipped  In  egg  batter  and  re*frled;  roast  duck 
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pork;  rfce,  mlHet,  or  wheat  paste  may  make  up  the 
contents  of  the  fourth  course* 

Each  Tieal  consists  of  three  parts:    the  primary  broth, 
an^  minute,  Uniformly  cut  pieces  of  meat  and  vegetables* 

Hot  tea  should  be  served  throughout  the  meal* 

Students  may  wish  to  sitjat  their  <(esks,  on  the  floor, 
or  at  a  'low  table  constructed  from  cardboard  or  plywood 
propped  On  a  column^of  bricks,  books,  etc* 

A  suggested  menu  may  curb  frustration  in  the  preparation 
of  this  lesson; 

First  course:    water  chestnuts  and  celery  stalks  and 
leaves  (stir  fried  jn  peanut  oil)* 
(South  China). 

Second  courses  soup  made  from  noodles  and  chicken 

or  pork  broth,  served  with  soya  sauce 
and  eaten  with  chopsticks  and/or  a 
porcelain  spoon* 

Third  course:    boiled  apples  or  freshly  sliced  pine- 
apple*   (North  China)* 

Fourth  course:  Duck  or  chicken  (roasted)'.  <North 

(select  One)  China)* 

Pork  (All  parts  of  China)* 

Lamb  (Pri  mart  i  y  Ojuter  Chi  na) . 

Fifth  courses    Rice  (South  China)* 

Mi  I  let  (North  China)* 

Sixth  course:  Sweets* 

Roasted  Raisins  (Outer  China)* 

Since  no  food  is  ever  wasted,  the  left-overs  from  the 
first  course  carry  Into  the  meal  of  the  second  course 
and  so  On*    Therefore,  you  may  have  boiled  apples  heated 
with  the  roast  duck  in  a  soup  base,  later  serving  it 
again  with  the  rice*' 

The  roasted  raisins:    Place  raisins  on  tooth  picks  (to 
resemble  the  nomads  roasting  their  ripened  fruits  over 
charcoals  on  the  ends  of  sticks);  use  a  tall  candle  and 
allow  the  raisins  to  roast — just  like  toasting  marshmallow 

You  may  wish  to  consult  gourmet  books  for  other  suggested 
menus* 
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SEHAViOf;<AL  OGJECTIVlCS)^ 

Students  will  distlnquish  between  European  and  Oriental- attire, 

o  Students  win  distlnqulsh  between  Japanese  and  Chinese  costunr*, 
CEoch  era  of  Chinese  dress  will  be  Introduced,  briefly  discussed  and  time  al  loted 
for  the  student  to  analyze  the  differing  designs  of  clothing  m^de  from  era  to  era). 


ACTIVITIES: 

I The  teec^her  wi  1 1  either  wear  a  kimono  to  class  or  present  a  Japanese  dol  I 
in  th^  traditional  attire. 

2.  The  teacher  wi  I  I  name  and  elaborate  upon  the  function  of  each  garment  within 
the  total  make-up  of  the  kimono  costume, 

3.  The  students  wl 1 1  be  shown  d"  turas  of  Chinese  attire. 

4.  Througfi  class  discussion,  t*,    students  will  be  encouraged  to  make  distinctions 
belVeen  (1)  European  and  Oriental  attire,  and  (2)  Japanese  and  Chinese  costumes. 

5.  The  students  will  be  inade  aware  of  the  change  In  the  Chinese  costume  through 
dynastic  and  modern  periods,  especially  ln  the  face'of  Western  cultural  collec-^ 
tions.    The  students  will  also  be  made  aware  of  the  fact  that  even  a  culture 
that  changes  maintains  many  aspects  of  the  tradition*  explaining  the  changes  In 
Chinese  costume  and  how  the  style  of  the  basic  tunic  has  survived  the  many  costume 
alterations, 

Tlt^  fiiO  OaG;^JJI2ATi::i: 

Activity  (I)  will  take  approximately  ten  minutes  to  display. 
Activity  (^)  will  take  approximately  twelve  minutes. 

Activity  (3)  will  take  approximately  twenty  minutes^  and  can  be  allotted  another 
fifteen  ml^nutes  if  discussion  (Activity  4)  Is  Included  throughout  the  presentation 
of  Activity  3, 

Activity  (5)  will  take  approximately  fifteen  minutes. 


MATERIALS: 

Opaque  projector  and  pictures  of  Chinese  attl<p^  through  the  eras.    Kimono  or 
ddtl  In  Japanese  traditional  cost'jme.    Pencil  and  paper — students  may  wish  to 
take  notes, 

EVALUATION: 

Students  will  be  evaluated  as  to  their  ability  to  grasp  the  differences  and  similari- 
ties of  costume  worn  by  the  differing  cultures. 


Uot-to-dot  illustration  of  the  Chinese  Tunic  to  be  completed. 
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TEACHER'S  NOTE 


LESSON  , 
Activities: 

flctlvltv  One — Self-explanatory  in  Daily  Lesson  Plan, 

flctlvltv  Two—You  may  wish  to  comment  on'the  function  of  the  obi, 
the  qettas,  or  the  significance  of  exposfng  the  obi_dgmg_  (tome  stop) 
or  the  age  (og*gee)  as  symbolic  of  age  ancj  profession* 

flctivlty  Three — Guide  the  students  to  the  discovery  of  the  basic 
tunic  style,  extended  and  basically  unaltered  throughout  dynastic 
and  modem  eras. 

fls  teacher,  you  may  wish  to  emphasize  the  detal led  formality  and 
rigid  rules  and  regulations  promulgated  In  the  wearing  of  the 
different  versions  of  s^ostume  throughout  the  eras*    You  may  wish 
V  to  a)mment  on  the  function  of  these  rigid  rules  aod  regulations 

^tn  regards  to  (I)  Identity  through  number  of  dragon  claws  In  the 
symbol ic  moti fs  worn  on  the  dragon  robes;  (2)  the  history  of  Chinese 
ceremonial  costumes,  the  rank  badges  and  dragon  motifs  worn  on  these 
robes;  (3)  the  differing  types  of  boots — official  boots,  civilian 
fprmal  shoos,  stilt  shoes,  sctmlar  shoes,  etc.;  (4)  the  riding  Jackets, 
lafonnal  outer  robes,  inner  robes,  leggings  and  trousers;  <5)  the  color 
of  mourning  dress;  (6)  the  purpose  of  silts  in  the  hunting  and  military 
attire;  (7)  the  Peking  stage  costumes;  (8)  the  costumes  of  married  and 
unmarried  girls;  (9)  the  wedding  costumes;  (10)  the  East  and  Western 
influence  combined;  (II)  the  Mao  Tse  Tung  leader  and  scholar  rules  and 
regulations;  ETC. 

Many  stages  of  design  and  pattern  may  also  Include  pictures  depicting 
differing  professions  of  the  Chinese  Civilization  throughout  history: 

ExaiTples:  (Costumes ^.worn  by  .  .  .  .) 

Commander  In  Chief  of  the  Imperial  Army  (1912)  as  compared  to  the 
Manchu  Emperor  (1912)  or  the  peasants  (1912)  or  the  f I rst  grade  of f I cial . 

The  Middle  School  Student  (1870)  as  compared  to  the  scholar  of  People's 
Republic  of  China  (1950). 

The  district  magistrate  winter  uniform  as  compared  to  the  district  magis- 
trate summer  uniform. 
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NAME: 


WHAT  DOES  A  CHINESE  TUNIC  LOOK  LIKE?  DRAW  LINES  FROM  "DOT  TO  DOT"  AND 
SEE!    THEN,  YOU  MAY  WANT  TO  COLOR  THE  TUNIC, 


•<9 


•4/ 


.11 


.4 


.3 


ERIC 


HOW  DOES  THE  CHINESE  TUNIC  DIFFER  FROM  THE  JAPANESE  KIMONO? 
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This  diagram  shows  the 
style  of  women's  tuntc 
and  trouser  (tnoulers 
in  the  past  were  worn 
under  pleated  skErts)* 

How  are  these  garments 
different  from  those 
you  wear? 


How  are  these  garments 
similar  to  those  you 
w«ar7 


The  Chinese  words  ch*anq  fu  means  ordinary  wear  or 
everyday  clothes. 
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Students  wtll  dtstlnqulsh  between  examples  of  European  and  Ortertal  attlre^t. 

Students  will  disttnquish. between  eras  of  oostumd  (dynastic  and  modern  China) 
In  relation  to  Pre-Han  China,  Imperial  China,  Revolutionary  Chtrta,  and  Communist 
Chtna« 

Students  wtll  hypothesize  the  function  of  fashion  during  the  eras  of  Chinese 
development  (historical  change  and  fashion  change). 
ACTIVIilES:  ^ 

U    Review  of  previous  lesson  distlnqulshing  between  examples  of  European  and 
Oriental  attt  re, 

2,    Teacher  will  introduce  styles  of  revolutionary  fashion  change  throughout 
dynastic  and  modern  eras:    Pre-Han  China,  Imperial  China,  Revolutionary 
China,  and  Communist  China,  In  relation  to  the  function  of  fashion  change, 

3^,   Students  may  role-play  fashion,  designers  during  the  four  major  Chinese^ 
historical  eras.    They  may  pretend  they  have  just  designed  the  "latest" 
fashion  of  the  era,  while  explaining  "why"  the  change  was  made  and  **what" 
function  the  new  style  will  serve,  and  invent  the  rules  and  regulations 
with  which  it  wl 1 1  be  worn,  ^  ' 

Tlt^  AlJO'  OKaVMIZ/tllC:;: 

Activity  (I)  will  take  approximately  ten  minutes. 
Activity  (2)  will  take  approxirnately  forty-five  minutes. 
Activity  (3)  will  take  approximately  twenty  minutes. 


MATERIALS: 

Opaque  projector;  reference  materials  pertaining  to  pictures  of  the  Cfiinese 

costume  thrbughout  history.    Pencil  and  paper — students  to^take  notes. 

Yards  of  remnant  material  (Activity  3).  ^ 

EVALUATION: 

The  students  Will  be  evaluated  on  their  ability  to  attain  the  behavioral  objectives 
and  In  relation  to  their  creativity. 


HOl^EwOkK  ASSlG:;iL:iT: 

i^ad  the  dittoed  story:    Tne  New  Tunic 
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TEACHER'S  NOTE 


LESSON 


'Activities : 


Activity  Chg"Thls  Activity  may  be  dtrocted  as  a  moans  of  helping 
tKe  student  perceive  relationships  between  the  cos^ 
turner  of  Japanese  and  Chinese  dres&^an^  the  contrast/ 
coinpartson  principles  which  have  been  previously 
tntrocfuced*    (CxaiDflle:    place  two  cotunvis  on  the 
board"havlng  students  call  out  the  similarities/ 
differences  .for  each  colufwi— see  diagram^  betow« 


Japanese 


/Chinese 


Obi 

gettas 

kimono  s leeves 
scholar  caps 
ETC. 


no  obi 

official  boots;  stilt  shoes 
tunic 

oooi  le  hats 
ETC. 


Activity  Twcj-^-You  may  wish  to  contrast  th©  military  fashions  of  the 
i860's  (Civil  War — United  States)  with  the  military 
fashions  of  the  I360*s  (China)  or'the  I940»s  (Civil- 
War— Revolutionary^Communlst  China)* 

You  may  wish  to  contrast  scholar  uniforms  throughout 
the  dynastic  and  modern  eras  of  Chinese  History  and 
compare  or  contrast  to  the  styles  of  scholar  unlfonns 
.  worn  In  the  United  States  at  that  time* 

You  mey  wish  to  manage  this  activity  as  an  extension 
of  the  previous  lesson >  Activity  3* 


Activity  Three-*The  idea  Is  to  let  the  students  be  creative  white 
helping  them  to  formulate  generalizations  supported 
by  principles  Introduced  In  the  factual  subject  matter 
contained  In  the  lesson* 
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THE  HEW  TUNIC 

by  Sonia  Cowen 

Moy  ^4Qy  Hved  in  the  village  of  Siyang,  located  on  the  Yangtze 
River  Plain  of  southern  China*  It  was  a  village  surrounded  by  many 
lakes  .and  rice  fields  and  canals « 

Moy  Moy's  father  was  a  rice  farmer.    He  ,worl<€fd  the  ffefds  outside 
hfs  vMlage  for  many  hours  each  day.    ^4Qy  MiOy  would  watch  her  father 
leave  the  village  in  the  morning  as  dawn  was  tiomlng.    He  would  return 
to  the  village  at  dark«    He  was  often  very  tired  when  he  came  back  to 
the  village  for  his  supper* 

Moy  Moy  and  her  mother  and  father  would  eat  rice.    They  would 
eat  some  fish*    They  would  eat  soine  wheat.    Eating  was  also  a  time 
for  tel  I  ing  the  day's  tales*    Moy  Moy's  father  often  told  of  his 
harvest.    He  had  taken  his  iron  sickle  tq  the  fields*    He  had  cut 
the  golden  rice  from  the  fields*    Tomorrow  he  would  need  to  replant 
the  rice  seed  plants.    He  would  take  the  rice  seed  plants  from  the 
seedbeds.    These  plants  were  nearly  a  foot  taH.    They  would  be  replanted 
so  they  could  have  moro  room  to  grow*    In  order  to  raise  two  crops  of 
rice  in  the  same  fields  each  year^  Moy  Moy's  father  had  to  work  very 
fast  each  day*    He  had  to  harvest  the  rice  as  soon  as  it  was  golden* 
He  had  to  replant  the  rice  seed  plants  in  the  field  he  dad  just  harvested* 
The  next  day  he  would  flood  the  fields  from  the  irrigation  ditches 
supplying  water  from  the  canals*    This  work  made  Moy  Moy's  father  very 
tired*    Planting  and  harvesting  rfce  by  hand  was  very  hard  work,  indeedl 


Moy  Jtoy's  father  would  tell  many  stories.  There  would  be  much  laughter 
and  much  to^^be  thankful  for, 

"And  how  did  you  spend  your  day?*'  Moy  Moy^s  father  would  ask. 


in'the  fields.    She  was  not  old  enough  to  sew.    She  was  not  old 
enough  to  help  with  cooking.    She  was  not  old  enough  to  help  with 
many  chores,   However,  ^toy  Moy  told  her  father  how  she  had  tals^en 
care  of  the  water  buffalo  calves.    She  toid  how  she  had  watched  her 
iwjther  work  in  the  fields  outside  the  house.    She  toid  how  she  had 
watched  other  villagers  leave  in  the  morning  and  return  at  night, 
Moy  Moy  enjoyed  tel I Ing  many ftales. 


of  her  grandfather.    He  to  I c  tales  of  long  ago.    He  told  tales  of 
dragons  and  goddesses.    He  told  tales  of  farmers. 

Soon  it  was  time  for  rest  and  sleep,    Mov  Moy  would  watch  her 
father  leave  tne  village  in  the  morning.    It  was  now  time  for  bed. 

In  the  morning,  as  p\e  dawn  was  approaching,  Moy  Moy  would 
get  out  of  bed.    She  would  watch  her  father  leave  the  village. 
He  was  bound  for  the  rice  fields  and  many  hours  of  plowing,  planting, 
and  flooding  of  the  fields.    In  time,  she  would  watch  her  father  leave 
In  the  morning,  bound  for  the  rice  fields  and  harvesting,    ^te  often 
carried  the  iron  sickle  with  him  as  he  left  the  village, 

Moy  Moy's  father  often  sold  his  harvested  rice  to  the  villagers 
and  merchants  in  the  city  of  Nanking,    Many  times  Ntoy  Moy  would  watch 
her  father  aod  other  people  of  her  father's  village  gather  their  grains 
The  villagers  would  gather  grains  and  many  baskets  of  food,  TNey 
would  load  tieir  sampans  and  prepare  to  sail  to  Nanking,  a  large  tradin 
center  along  tho  Yangtze  River, 


Moy  Moy  was  ^ive  years  old.    She  was  not  old  enou^  to  ^elp 


Moy  Moy  listened  as  hejn^ather  told  other  stories.    He  told 


his  money*    He  would  need  much  money  to  purchase  such  a  color  of  cloth* 
He  thou^t  perhaps  he  should  change  his  mind  and  purchase  the  blue  or 
white  cloth*    He  thought  perhaps  Moy  Moy  was  too  young  for  such  a 
t>eaut1ful  and  expensive  colored  tunic*    He  thought  he  would  change  his 
mind  until  the  merchant  returned  with  his  wife* 

"I  have  good  news!"  the  merchant  told  Moy  Moy's  father*  ^*l  have 
told  my  wife  of  your  wishes*    She  knows  where  such  cloth  Is  sold*** 

The  nerchant*s  wi-fe  told  Moy  rtoy^s  father  of  a  little  merchant, 
old  In  age*  He  lived  perhaps-a  mile  or  so  beyond  the  square  of  the 
city*    He  may  sttll  have  been  alive* 

Moy  Moy*s  father  hurried  to  this  merchant*s  hou    .    It  was  far 
away  from  Nanking*    It  was  a  far  way  to  travel  for  the  color  of  cloth* 
Finally,  Moy  Moy*s  father  saw  a  little  house  in  the  field*    It  was 
a  smal  I  house  1 ndeed* 

He  knocked  on  the  door  of  this  house*    A  very  aged  woman  answered 
and  called  to  her  husband*    Yes,  he  had  the  color  of  maroon  cloth* 
Yes,  he  would  show  Moy  Moy*s  father  th's  cloth,  but  he  would  have  to 
remember  that  such  cloth  was  costly* 

"I  cannot  believe  my  eyes!"  exclaimed  Moy  Moy's  father.  "Such 
cloth  is  beautiful!    I  must  have  this  cloth!    My  daughter  will  be 
over^joyed!" 

Moy  Moy  watched  for  her  father's  return*    He  would  be  returning 
with  Seeds,  metals,  and  fruits*    She  was  happy  In  thinking  he  would 
also  return  with  the  cloth  for  her  new  tunic*    She  wondered  If  It  would 
be  of  a  blue  or  white  color*    She  had  decided  not  to  think  about  the 
color  maroon*    She  was  sure  that  her  father  would  not  be  able  to  afford 
such  a  color  of  cloth* 
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After  watching  her  father  leave  for  the  f  lelcis,  Moy  Moy  began 
■to  drsss.  She  had  a  ( Ittle  b lue  tunic*  She  had  ytom  tt  for  many, 
many  years*    This  day  she  went  to  wear  It,  but  It  fit  too  tightly, 

"My  tunlcjs  too  small!*'  cried  Moy  Moy,    "What  sh&N  1  wear?" 

No  one  coutd  help  Moy  Moy  decide.    Her  father^was  trorking  in 
the  fields.    Her  mother  was  working  In  the  fields,    Moy  Moy  decided 
wait  until  dark  when  her  father  and  mother  would  return  from  thel 
y^k  tn  the  fields. 

When  her  father  and  mother  returned  to  the  village  supper  was 
rea%v   Moy  Moy  listened  to  the  tales  of  her  father*s  day*    May  Moy 
fisteneC  to  the  tales  of  her  mother's  day.    Then,  Moy  Moy  told  her 
father  how  she  had  helped  i^he  family, 

"Oh,  Father!"  said  Moy  Moy,  "I  must  tell  you  that  I  have  no 
tunic  to  \^ear.    This  tun^c  is  much  too  small/' 

Moy  Moy's  father  looked  at  the  tunic, 

"Yes,  my  Daughter/'  satd  her  father,  "I  can  see  that  you  have 
grown  taller,    I  can  see  that  you  have  need  of  a  new  tunit,^^ 

Moy  Moy  was  very  excited.    She  could  now  have  a  new  tunic. 
She  had  wanted  a  new  tunic  for  a  very  long  time.    She  ran  to  tell 
the  villagers  her  good  news.  v 

^'Father  says  I  need  a  new  tunici*'    Moy 'Moy  told  everyone, 

"Father  is  going  to  buy  cloth  tor  a  new  tun?c!    I  have  wanted  ^ 
a  new  tunic  for  a  very  long  ttfne," 

Moy  Moy*s  'father  told  the  villagers  thai  It  was  so,    Moy  Moy 
was  very  excited.    The  villagers  were  very  excited, 

Moy  Moy*s  mother  shared  her  daughter's  joy.    This  was  indeed  a 
great  occasion,  for  the  expense  of  a  new  tunic  was  as  great  as  the  J 
It  was  not  often  that  new  tunics  were  received. 


*M  want  a  roaroon  tunic/'  cried  Moy  Moy,  ' 

'**t  do  not  think  your  father*s  earnings  will  buy  maroon  cloth," 
sal4  Moy  May's  mother* 

♦ 

**0h^  Mo+herl    Pfease!"    Moy  Woy  was  very  hopeful, 

sftati  ask  your*  father  If  I  may^sew  maroon  cloth  for  your 
itmlc,**  said  Moy  Moy*s  nfother, 

Moy  Moy's  father  thought  and  thought.    The  cloth  of  maroon  tunics 
Udaed  expensive.    The  price  o,f  such  cloth  would      almost  Imposslbl 
;*i46y  Moy'i  father  was  not  a  rich  peasant,    Moy  ^toy*s  father  was  kind  to 
Moy  Moy,  but  he  w^s  not  rich, 

Moy  Moy  asked  again,  ''Please,  Father,    I  w t  i  I  take  very  much 
joy  In  having  a  tunic  of  n^roon  cloth," 

Moy  Moy's  father  thought  again.    The  tuatc  would  need  to  last  for 
many  years,  ^Moy  Moy  was  a  good  helper  In  the  family*    Moy  Moy  was 
five  years  old  and  a  marooa  tunic  would  be  very  pretty  on  such  a  girl, 

"I  shall  not  answer,"    Moy  Moy's  father  was  very  kind,  but  he 
could  not  let  Moy  Moy  think  she  could  spend  money  on  colored  cloth. 

In  July,  the  fields  were  ready  to  harvest  again,    Moy  Moy's 
father  worked  very  hard  in  the  fields.    He  was  very  tired  at  night. 
He  was  preparing  for  another  trip  to  Nanking, 

"I  shall    <»ll  my  grains  In  Nanking,    I  shall  look  for  cloth  for 
'  yourt  new.  tunic," 

Moy  Moy  was  excited  that  she  would  have  her  new  tunic  at  last, 
Moy  Moy  was  afraid  that  she  would  have  to  wear  a  blue  or  white  tunic. 
This  thought  made  Moy  Moy  less  excited  the  pore  she  thought. 

Her  father  waved  goodbye  and  sailed  the  Yangtze  River,  bound  for 
Nanking, 

'*He  will  be  gone  for  a  very  long  time/*  thought  Moy  Moy's  mother, 
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For  many  days^  Moy  Moy's  father  sailed  up  the  Yangta»  River, 
Finetlyi  h^.sailed  Into  the  city  of  Nanking.    Many  sampans  were 
nAi9r  the  docks  of  the  harbor.    Many  merchants  and  villagers  filled, 
.  ItM^^ streets.    Mwy  people  were  carrying  goods  to  be  sold  In  Nanking. 

M«^  peopje  were  buying  grains  and  hauling  them  to  docks  near  big 

* 

junKs  that  would  salt  for  other  ports,  Nanking  was  Indeed  a  very 
great  ctty  for  tra<*e.    It  was  a  trading  center  of  much  commotion. 

Hoy  Moy's  father  hurried  to  the  dock  and  unloaded  his  grains 
fricw  the  sampan.    Men  on  the  docVs  took  the  grains  from  him  In 
e^Wiiiga  for  seed,  metal^  and  fruits,    Moy  Moy's  father  wanted  to 
purchase  more  than  see^,  metal,  and  fruits.    He  wanted  to  purchase 
cloth  for  Moy  Moy*s  new 'tunic. 

Her  father  traveled  to  the  merchants  In  the  city.    They  sold 
cloth  of  many  colors*    He  would  ask  them  for  the  cloth  of  maroon 
color.    He  would  ask  the  price  of  such  cloth.    He  would  need  to 
think  many  -more  times  before  deciding  upon  the  color  of  Moy  Moy's 
new  tunic, 

"Good  mQrningJ"  said  the  merchant  to 'Moy  Moy's  father. 

"Good  morning,  indeedT'    said  Moy  MoyS  father,    *'|  have  come 
to  purchase  doth  for  my  daughter's  new  tunic." 

The  merchant  Was  very  surprised,    A  peasant's  daughter  was  going 
to  have new  tunjc, 

"Yes/*  said  Moy  Moy's  father,  "And  the  cloth  must  be  of  a  fine 
color,  indeed.'* 

The  merchant  showed  Moy  Moy*s  father  colors  of  many  cloths.  He 
showed  him  light  blue  and  dark  blue.    He  showed  him  orange.    He  showed 
him  green. 

"No^  this  Is  not  what  I  want!"  r^oy  Moy's  father  would  exclaim, 
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"What  do  you  want?"  the  merchant  would  ask  many  times,  ^ 

"I  am  not  sure.    Cut  I  know  this  Is  not  the  color  I  fjp  wont/' 

Again,  the  merchant  would  search  and  search  for  different 
colors  of  cloth.    He  had  bolts  of  yel  Tow  cloth.    He  had  bolts  of 
light  brown  cloth  and  bolts  of  dark  brown  cloth,^   Me  had  bolts 
of  red  cloth  and  bolts  of  Itght  purple  cloth.    But  none  of  these 
pleased  Woy  Moy*s  father. 

Finally,  the  merchant  would  show  no  more  of  hts  material 
to  Moy  Moy's  father, 

"I  must  decide  upon  the  right  o^lor  for  my  daughtBr*s  tunic," 
thought  her  father,    "t  mist  decide  to  purchase  a  color  that  will 
make  har  happy, ^' 

The  next  day  Moy  Moy*s  father  returned  to  the  market  of 
materials  in  the  city.    He  did  not  go  to  the  same  me^rchant  but  to 
a  merchant  that  had  a  beautiful  selection  of  colors  displayed'  outside 
of  his  stall ,  ^ 

"I  should  liko  to  purchase  cloth,    I  should  like  to  select  a 
beautiful  color  for  a  tunic  I  am  giving  to  my  daughter." 

*'You  may  look  at  my  materials  and  select  from  them^"  said  the 
merchant, 

*'You  have  many  beautiful  colors,  kind  Merchant,    But  I  do  not 
see  the  color  I  believe  I  must  purchase," 

"And  what  color  do  you  wish  to  ftnd  but  cannot  find?**  asked  the 
merchant  of  Moy  Moy*s  father, 

"Maroon  is  the  color  of  my  daughter*s  wishes*" 

'*l  must  search  through  many  of  my  bolts  of  materials!"  said  the 
merchant,    "Perhaps  my  wife  will  know  of  such  a  colored  cloth." 

The  merchant  left  to  find  his  wife,    Moy  Moy*s  father  sat  to  count 
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his  money*    He  would  need  much  money  to  purchase  such  a  color  of  cloth* 
He  thought  perhaps  he  should  change  his  mind  and  purchase  the  blue  or 
white  cloth*    He  thought  perhaps  Moy  Moy  was  too  young  for  such  a 
beautiful  and  expensive  colored  tunic*    He  thought  he  would  change  his 
mind  until  the  merchant  returned  with  his  wife* 

*M  have  good  news!"  the  merchant  told  Moy  ^toy*s  father*  **l  have 
told  my  wife  of  your  wishes*    She  knows  where  such  cloth  is  sold*" 

The  merchant's  wtfe  told  Hoy  Moy*s  father  of  a  little  merchant 
old  In  age*    He  lived  perhaps^a  mile  or  so  beyond  the  square  of  the 
city*    He  may  still  have  been  alive* 

Moy  Moy*s  father  hurried  to  this  merchant's  hob    *    It  was  far 
away  from  Nanking*    It  was  a  far  way  to  travel  for  the  color  of  cloth* 
Final  ly,  Moy  Moy*s  father  saw  a  I  ittle  house  in  the  field*    It  was 
a  small  house  indeed* 

He  knocked  on  the  door  of  this  house*    A  very  aged  woman  answered 
and  called  to  her  husband*    Yes,  he  had  the  color  of  maroon  cloth* 
Yes,  he  would  show  Moy  Moy's  father  th's  cloth,  but  he  would  have  to 
remember  that  such  cloth  was  costly* 

"I  cannot  believe  my  eyesi"  exclaimed  Moy  Moy's  father*  "Such 
cloth  is  beautiful!    I  must  have  this  cloth!    My  daughter  will  be 
over-joyedV* 

Moy  Moy  watched  for  her  father's  return*    He  would  be  returning 
with  seeds,  metals,  and  fruits*    She  was  happy  In  thinking  he  would 
also  return  with  the  cloth  for  her  new  tunic*    She  wondered  If  it  would 
be  of  a  b!ue  or  white  color*    She  had  decided  not  to  think  about  the 
color  maroon*    She  was  sure  that  her  father  would  not  be  able  to  afford 
Such  a  color  of  cloth* 
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"He  is  coming!    He  is  coming!"    Moy  Moy  called  to  the  villagers. 
"He  is  coming  hero  from  Nanking!** 

The  vtj lagers  ran  from  their  houses*    They  ran  to  the  shore  of 
the  Yangtze  Rtver*    Yes,  Moy  Moy*s  father  was  sailing  home  with  many 
new  wares  and  surprises* 

The  villagers  were  anxious  to  ^ee  the  cloth  Moy  Moy  was  going 
to  receive*    Mov  Moy  was  also  anxious  to  see  the  cloth  she  was  going 
to  receive*    Moy  Moy*s  mother  was  anxious  to  see  the  cloth  her  husband 
had  decided  to  purchase* 

The  villagers,  Moy  Moy,  and  Moy  Moy's  mother  waved  to  the  approaching 
sampan. 

Moy  Moy's  father  pulled  his  sampan  onto  tne  shore*    He  beamed  with 
much  joy*    Moy  Moy  was  afraid  to  sc3  the  color  of  her  tunic  cloth,  hut 
She  v^as  also  excited* 

'*You  (iKjst  promise  to  be  very  good,"  said  her  father* 
'*0h ,  Father!    You  have       word*    I  promise  to  help  as  much  as 
I  am  able.** 

"Here,  Moy  f^y*    I  have  the  cloth  for  your  new  tunicl" 
'*0h.  Father!    Please  let  me  see  the  color  of  this  cloth*'* 
"Very  well,  my  Daughter*    But  you  must  be  pleased  or  I  will  be 

very  sad  indeed*" 

Moy  f^y  took  the  bundle  and  held  it  in  her  arins.    She  silently 

wished  the  color  would  be  that  of  her  wishes.    She  began  to  untie  the 

knot  in  the  twine  around  the  package*    Inside  was  the  cloth  of  a 

beautiful  shade—it  was  ^MAHOON! 

'*Uh,  Fatherl    You  have  rrtade  mo  so  very  happy     cried  Moy  l-toy* 

'*l  promised  you  I  will  be  very  good,  and  I  shall!" 
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AFTER  READING  THE  STORY,  "THE  NEW  TUNIC",  ANSWER  THE 
QUESTIONS  PRESENTED  BELOW. 


L    Mhy  <lo  you  suppose  It  was  such  Q  great  occoston  for 
a  peasant's  daughter  (Moy  Moy)  to  receive  a  new  tunic? 


2«    Have  you  ever  wanted  something  as  badly  as  Moy  Moy 
wanted  her  MAROON  material  for  her  new  tunic?    If  so, 
what  was  it,  and  why  did  you  want  or  need  ft  so  badly? 


3*    If  you  were  Moy  Moy's  father,  what  would  you  have 
decided  to  buy  for  Moy  Moy  when  you  went  to  Nanking? 
Explain  your  answer* 


4«    Do  you  think  Moy  Moy  was  reasonable  In  asking  her 
father  to  purchase  MAROON  cloth?    Why  or  why  not? 
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OAHY  LESSC;5  PL.VjS: 


BEHAVIORAL  OGJlCTi  V^- ( S) :  * 

After  Ustening  to  the  reading  of  "Only  Huts  When  I  Cry'*  (short  story)  the 
>tilddnt  itftll  <teflne  the  role  of  the  "peasant**  (Tung  Tsal)  In  the  realm  of 
,  economical,  social,  and  political  conditions  existing  in  Pre-Modem  China 
( Imperial  Chtna) * 

^   After  listening  to  the  reading  of  "Oniy  Huts  When  I  Cry"  (short  story)  the 
stuttent  will  define  the  tbie  of  the  **!andlor<i'?  (Tung  Tsai's  landlord)  In 
tM.  realm  of  economical,  social,  and  pvHttcai  conditions  existing  in  Pre- 
Modem  China  (Imperial  China)*  • 

ACTIVITIES: 

t.    The  students  wlil  listen  to  the  reading  of  "Only  Huts  When  I  Cry!" 
2»    The  teacher  will  ask  for  student  reactions  to  the  story, 

3,  The  students  will  be  instructed  to  view  thems€;lves  as  the  Landlord 
and  draw  on  a  piece  of  construction  paper  the  peasant,  Tung  Tsal* 

4,  The  students  will  be  instructed  to  view  themselves  as  Tung  Tsal, 
the  peasant,  and  draw  on  a  piece  of  construction  paper  the  landlord, 

5,  The  students  will  be  instructed  to  view  themselves  as  the  peasant,  Tung 
Tsai,  and  draw  on  a  piece  of  construction  paper  themselves  (as  a  Chinese 
peasant)* 

6,  The  students  will  discuss  thefr  drawings  and  define  the  noles  of  the 
"peesant'*  and  the  "landlord"  in  the  realm  of  Pre-Modern  Chine  In  regards 
to  (I)  economical  conditions,  (2)  social  organization,  (3)  political 
organization,  and  (4)  |>osslble  religious  structures  (if  the  student  can 
interpret  any  evidence  of  "faith**  In  the  story), 

T1^4E  ANO  ORGANIZATION: 

Activity  (I)  will  take  approximately  twenty  minutes* 

Activity  (2)  Wf 1 1  take  approximately  ten  minutes. 

Activity  (3)  will  take  approximately  ten  minutes. 

Activity  (4)  will  take  approximately  ten  minutes. 

Activity  <S)  will  take  approximately  ten  minutes. 

Activity  (6)  will  take  approximately  fifteen  minutes, 

MATERIALS: 

Short  story,  "Only  Huts  When  I  Cryl";  construction  paper  (all  colors  made 
available),  scissors,  crayons,  pencil  and  ink»  paints  and  brushes,    (Art  suppiie 

EVALUATION: 

The  students  will  be  evaluated  on  their  abilities  to  hypothesize  the  conditions 
existing  within  the  story  In  relation  to  the  (I)  economical,  (2)  social,  (3) 
political,  and  (4)  religious  (Confucian  doctrines)  conditions  existing  In  Pre- 
Modem  China, 

This  will  also  be  an  opportunity  to  evaluate  affective  behavior  prior,  ouring, 
and  after  the  students  have  drawn  themselves  In  the  roles  of  peasants  and  land- 
lords. 


HOlBv'OKK  ASSIGNMCMT: 

Have  the  student  pretend  he  is  the  warlord  In  the  story,  "Only  Huts  When  I  Cry," 
Have  the  student  write  what  he  would  do,  as  warlord.  If  he  heard  a  rumor  about 
\j    landlord  going  crazy, 
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'*ONLY  HUTS  WHEN  I  CRY!" 

By  Sonia  Cowen 

Once  upon  a  time,  a  tong  while  ago,  there  lived  a  peasant 
duck  fanner  named  Tung  Tsal.    He  was  of  a.  lowly  birth—his  father 
having  been  a  poor  duck  fanner,  ar^^-hls  mother  having  been  the 
wife  of  his  father,  the  poor  duck  fanH,>r. 

Tung  Tsal,  being  the  eldest  son  of  his  father's  household, 
helped  his  father  care  for  the  ducks.    After  Tung  Tsai's  poor- 
duck-fanner-father  died,  Tung  Tsal  became  the  chlef-poor-duck- 
farmer,  and  was  expected  to  feed  his  family.    (However,  wise  men 
and  poor  duck  fanners,  allke^  have  been  known  to  say:    Man  cannot 
live  on  duck  alone)*    Tung  Tsal  borrowed  money  to  buy  the  food  his 
ducks  needed  to  eat  and  the  additional  food  his  family  needed  to 
eat. 

Tung  TsaPs  property  belonged  not  to  him  but  to  a  greedy 
landlord,  who  managed  this  countryside  for  a  warlord  who  was  also 
greedy.    (I  would  attempt  to  tell  you  the  name  of  the  landlord  'ind 
his  warlord,  but  I  never  could  remember  either  name,  nor  how  to 
pronounce  them — so  just  remember  that  they  were  both  very  greedy 
men)  • 

The  5tory  Is  as  true  as  you'd  expect  It  to  be,  knowing  full 
wel  I  that  i  never  lived  a  long  while  ago—but  this  story  has  some 
hints  of  truth,  for  It  tells  of  the  relationship  between  the  peasants 
and  the  landlords  of  Pre-Modern  China.    Of  course,  the  relationship 
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i^as  not  like  the  relationship  beti«^n  you  end  your  father,  or  you 
and  your  cousin,  or  you  and  other  relatives;  rather,  the  relation- 
ship i^as  like  being  related  to  a  lion  when  you're  a  moth— the 
outooHie  proving  frustrating  and  fierce. 

Enough  of  this  nonsense— back  to  the  story  about  Tung  Tsal, 
who  lived  a  long  while  ago,  raising  ducks  on  the  property  of  his 
gnsedy  landlord  In  the,  country  of  China, 

The  tact  of  the  story  Is  this—Tung  TsaPs  landlord  kept 
oollecttng  the  rent  from  Tung  Tsai  every  time  Tung  Tsal  was  ready 
to  pay  the  balance  on  his  great  debt,  which  also  belonged  to  the 
landlord*    Now,  the  fact  that  the  landlord  kept  collecting  Tung 
TsaPs  money  as  rent,  leaving  Tung  Tsal  without  money  to  use  In 
paying  his  debts,  suggests  that  the  landlord  enjoyed  keeping 
Tung  Tsal  in  debt!    This  thought  might  supply  the  answer  to  Tung 
TsaPs  constant  question;    "Why  Is  the  Landlord  always  so  anxious 
to  gather  rent  money  so  early  each  season?*' 

It  seemed  that  the  more  Tung  Tsal  went  Into  debt  and  the  longer 
he  remained  In  debt,  the  richer  and  more  powerful  became  his  greedy 
landlord* 

The  additional  facts  of  the  story  reveal  that  Tung  Tsal's 
landlord  kept  collecting  the  rent  from  Tung  Tsal,  which  was  paid 
In  the  form  of  duck  eggs,  duck  meat,  and  duck  beaks — which,  when 
you  think  about  It,  meant  Tung  Tsal  was  paying  his  "Duck  81  list" 
Anyway,  Tung  Tsal  decided  that  he  was  definitely  tired  of  paying 
al I  that  rent: 

The  ainstant  collection  of  rents  and  mounting  of  debts  meant 
Tung  Tsai  was  making  no  profit  from  the  raising  of  ducks,  which 
also  meant  Tung  Tsal  would  never  be  rich  enough  to  pay  the  balance 

on  his  debts.    This  terrible  worry  would  pass  unto  his  sons  and 
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grandsons  and  their  sons  if  Tung  Tsal  could  not  think  of  a  way  to  trick 
hts  landlord  out  of  collecting  the  rent* 

Tung  Tsaf  decided  to  use  his  entire  flock  of  ducks  In  hts  plan 
to  trick  if\\s  gneedy  landlord  out  of  the  season's  rent* 

Now,  the  landlord  had  every  Intention  of  collecting  Tung  Tsal 's 
rent  this  season—for  this  was  going  to  be  Just  like  the  iwny  seasons 
before  when  he  had  col  lected  rent  ^rocn  Tung  Tsal  ,  and  tike  the  many 
seasons  before  when  his  father  had  collected  rent  from  Tung  Tsal^s 
father,  and  like  the  many  seasons  before  when  his  grandfather  had 
collected  rent  from  Tung  Tsal's  grandfather—and  the  whole  collecting 
cycle  was  sure  to  keep  the  landlords  rich  and  the  peasants  poor! 

Yes,  of  course,  the  landlord  was  entitled,  after  all,  being 
of  the  gentry  class,  to  every  part  of  the  "duck  rent*^  Tung  Tsal 
would  be  unwilling  to  pay  this  season — and  who  was  this  landlord 
to  refuse  the  good  fortune  of  such  luck? — you  might  have  called 
him  a  "Lucky  Duck  Collector!" 

Tung  Tsal  was  prepared  for  the  future  visit  of  hts  landlord, 
as  he  had  gone  many  nights  without  sleep  In  order  to  plan  the 
minute  details  fo  such  a  clever  trick* 

"Hello,  Landlord!"  satd  Tung  Tsal*    "I  see  that  you  have  come 
for  your  rent  this  season*" 

"Tung  Tsal,  you  owe  me  the  season's  rent*    Pay  me  now,  as  I 
am  In  a  hurry  to  collect  from  the  rest  of  the  farmers,  today*" 

Tung  Tsai  latched  to  himself,  for  he  knew  that  after  that 
day,  this  greedy  landlord  would  not  be  In  such  a  hurry  to  collect 
rents* 
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**l  must  ask-.that  you  forgive  me  !n  this  request,  for  I  will 
need  ten  more  days  of  grace  before  paying  ttits  rent/'  said  Tung 
TsaK 

"Why?"  questioned  the  landlord,    "Are  you  so  poor  that  you 
refuse  to  acknowledge  the  rules  of  the  Flw  Relationships?" 

''Oh,  nol"  replied  Tung  Tsel ,  with  laughter  In  his  heart,  "but 
my  ducks  are  away  from  this  farm  for  the  weekend  and  have  not  yet 
returned," 

"You  are  a  sllty  and  terribly  stupid  man,  Tung  TsaK  Once 
you  have  let  your  ducks,  you  are  without  them  forewr," 

Tung  Tsal  replied,  "It  Is  true,  that'l  cannot  live  without 
my  ducks,  as  It  Is  true  that  I  cannot  live  by  duck  alorie*'* 

"You  speak  In  circles  and  try  to  confuse  me!    I  wl  M  wh?p 
your  children  if  you  continue  to  mock  mel!" 

Tung  Tsal  could  see  that  the  landlord  was  becoming  very 
mad.  Indeed! 

Tung  Tsai  said,  "I  am  sorry  that  you  cannot  find  It  in  your 
heart  to  believe  my  story,  for  my  ducks  are  away  for  at  least 
ten  days — after  which  time  they  will  return,  and  be  prepared  for 
your  rent  collection/' 

"And  why,  Tung  Tsal,  are  your  ducks  away?*'    The  landlord  did 
not  expect  the  answer  Tung  Tsal  w^s  prepared  to  give  him* 

"Why,  Landlord,"  smlied  Tung  Tsat,  "What  ever  are  you  speaking 
about?'*    <0f  course,  Tung  Tsal  knew  the  landlord  was  going  to  be 
confused  by  this  question), 

"Tung  Tsal,  you  have  just  told  nf*e  that  your  ducks  are  away  for 
ten  days*    I  am  asking  you  why  they  are  away/' 
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*'But^  Landlord^  you  can  see  before  you  the         ducks  I 
ra  I  se  • " 

^      The  landlord  looked  In  the  courtyard^  In  the  water  pens^ 
and  tn  Tung  Tsai's  house*    He  iound  no  ducks  and  told  Tung 
Tsai  of  his  unfruitful—rather^  "un-duckful**  search, 

"But^  Landlord^  why  do  you  continue  +o  search  when  I  have 
told  you  That  my  ducks  are  away  for  at  least  ten  days?" 

At  this  time^  Tung  Tsai*s  family  came  out  Into  the  *3rd 
and  pretended  to  feed  the  ducks^  which  were^  naturally^  Invisible 
to  every  one,    Tung  Tsai  called  to  his  family^  telling  them  to 
be  sure  to  feed  the  ducks  in  the  water  pens, 

**Tung  Tsai^  It  is  not  good  that  you  try  to  confuse  me^  again," 

*'But^  Landlord,    I  have  no  intention  of  confusing  you^  I  merely 
request  that  you  extend  me  ten  days  before  you  collect  the  rent,  I 
am  sure  that  you  remen*er  that  I  told  you  my  ducks  are  away  for  ten 
days,"'  ^ 

"Tung  Tsal^  what  are  your  ducks  doing?* 

Tung  Tsai  smiled^  knowing  the  landlord  was  so  curious  and 
becoming  so  confused.    The  trick  was  going  as  planned, 

"They  are  sky-jacking  houses^  rather  huts," 

'Tung  Tsai^  you  have  chosen  a  poor  time  to  confuse  me^  again. 
I  shall  whip  your  children  as  I  should  have  done         words  ago," 

The  landlord  ran  Into  Tung  Tsa)  *s  house  In  search  of  the 
chl Idren, 

"Please^  Landlords   called  Tung  Tsai,    "Do  not  w^>Ip  my 
children.    If  you  do  so^  I  wl  1 1  cry." 
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**You  may  cry  as  much  as  you  ptease,  Tung  TsaK    Your  tears  do 
not  make  me  weep/* 

^My  tears  wM)  soon  make  you  weep  for  your  Hfe,  LandlordI'* 
**0o  you  threaten  me,  Tung  Tsat?" 

**t  merely  speak  the  truth.    My  ducks  wHt  return  when  t  cry," 
"Good,  Tung  Tsat,    When  they  return  I  wttt  gather  them  as 

payment  of  rent/' 

*'But,  Landlord!'*  crted  Tung  Tsat,  "you  wl  1 1  be  Imprisoned  by 

the  ducks!** 

'*You  gre  ridiculous,  Tung  Tsal!    You  do  not  dare  to  threaten 
me  with  the  fear  of  Imprisonment— especial  ly  by  ducksl" 
The  landlord  laughed  and  laughed  at  Tung  Tsal, 
Tung  Tsat  began  to  cry  louder, 

SuddeAly,  the  noise  of  duck  quacks  came  sounding  from  the 
Skies  above  the  countryside.  They  came  closer  the  louder  Tung 
Tsat  cried, 

"Tung  Tsal called  the  landlord,  "What  Is  that  noise?" 
Tung  Tsai  pretended  he  could  hear  no  noise,    Tung  TsaPs 

family  pretended  they  could  hear  no  noise, 

J' 

"But,  Tung  Tsal,"  Insisted  the  landlord,  "I  can  hear  the  noise 
of  quacking  ducks!" 

Suddenly,  millions  upon  millions  of  ducks  came  flying  down 
from  the  clouds,  each  carrying  twigs  In  their  beaks.    Each  of  the 
million  soared  aoove  the  heads  of  Tung  Tsal  and  his  greedy  landlord, 

rung  Tsal  again  pretended  he  could  hear  no  noise.    He  also 
pretended  he  could  see  no  ducks! 


-327" 
33^ 


The  landlord  comptafneS  about  the  twigs  the  ducks  were  dropping 
fn  a  circle  around  his  feet,  but  he  i^as  too  scared  to  run* 

Tung  Tsal  pretended  that  he  was  feeding  his  ducks  In  the  empty 
water  pens* 

The  landlord  kept  crying  to  Tung  Tsal  to  stop  crying. 
The  tears  of  the  landlord  began  to  muddy  the  ground  beneath 
his  feet*    The  twigs  the  ducks  continued  to  drop  stuck  In  the  mud, 
and  hardened  into  walls*    The  landlord  was  being  trapped  inside 
the  mounting  walls  of  a  twig  hut* 
*'Tung  Tsal,  Sjave  mel" 

^'But,  Landlord,  from  what  do  you  wish  to  he  saved?" 
"I  am  being  trapped  Inside  a  twig  hut!" 

*^Landlord,  you  are  mistaken!    Surely,  a  man  as  wise  as  your- 
self can  see  that  there  Is  no  hut  In  sight*" 

Then  Tung  Tsal  waved  to  the  landlord  and  pretended  to  greet 
him  as  he  had  earlier  that  morning,  "Hello,  LandlordI    I  see  that 
you  have  come  for  your  rent  this  'season*" 

The  landlord  could  bear  no  mere  and  screamed  to  Tung  Tsal  $ 
"What  do  you  wish  me  to  do,  Tung  Tsal?   What  do  you  wish  me  to  do?^^ 

"Why,  Landlord,  I  wish  you  to  a>l  lect  your  rent*"    Tung  Tsal 
smiled  and  said,  "You  may  choose  the  ducks  of  your  choice*    I  wi  1 1 
wait  Inside  my  house  until  you  are  satisfied  with  your  selection*" 

The  landlord  looked  about  him —  he  could  only  see  twigs  cemented 
into  a  hut  prison  and  the  darkness  of  enclosure* 

Then,  the  landlord  heard  the  ducks  quacking  outside  the  hur*  He 
did  not  think  he  would  be  happy  collecing  the  ducks  of  his  choice* 
He  wished  to  be  away  from  Tung  Tsal's  farm  and  such  madness* 
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But  the  landlord  could  not  escape  from  the  hut. 

He  thought  he  was  going  crazy.    Who  had  ever  heard  of  being 
trapped  Inside  a  hut  but  It  of  twigs  flown  In  by  ducks? 

Why  had  Tung  Ts&i  not  heard  or  seen  the  ducks? 

"Perhaps,"  thought  the  landlord,  *M  am  going  craryl  '  I  wtt I 
surely  have  to  keep  thts  a  secret,  for  fear  the  warlord  will  hear 
of  this  Incident  and  take  ai^ay  alt  of  my  riches. V 

The  landlord  decided  he  would  escape  at  night,  and  never 
again  return  to  collect  rent  from  Tung  Tsal~and  that  Is'what 
happened. 

The  landlord  escaped  the  hut,  but  not  the  riddle: 
"What  do  you  say  to  a  puack?" 
"It  only  huts  when  I  cry!" 

Tung  Tsai  laughed  and  laughed  and  lauded  and  laughed! 
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DAILY  LESSON  PLANS: 


(DATE) 


BEHAVtORAL  OBJECTIVES: 

J iThe  student  will  define  the  role  of  the  "peasant"  In  relation  to  the  Five 
;;.Ptortattonshlps  established  through  Confucianism  In  regards  to  (1)  economical, 
(2)  social,  (3)  political,  and  (4)  religious  conditions  present  In  Pre-Modern 
na. 

'  - .  *- 

The  student  will  define  the  role  of  the  "landlord"  In  relation  io  the  Five 
Rfrtationshlps  established  through  Conf uclanlsin  in  regards  to  (I)  economical^ 
(2)  social,  <3)  political,  and  (4)  religious  conditions  present  In  Pre*Modem 

.  China. 


The  student  will  define  the  role  o4  the  "ernperor"  in  relation  to  the  Five 
t^etatlonshtps  established  through  Con  Sudani  sin  In  regards  to  (M  economical, 
(2)  social,  (3)  political,  and  <4),  rel  igious  conditions  present  In  Pre- 
Hodern  China. 

ACTIVITIES: 

1.    The  student  will  review,  through  class  discussion,  the  concepts  Introduced 


in  a  social  activity 


China  as  portrayed  In 

the 

2. 

The 

student 

wl'l  1 

draw 

the 

i: 

student 

wi  1 1 

draw 

the 

5. 

student 

wi  1 1 

draw 

the 

The 

student 

wi  II 

draiw 

the 

6. 

The 

student 

wUI 

draw 

the 

7. 

The 

student 

wi  n 

draw 

the 

8. 

The 

student 

wi  1 1 

draw 

the 

9. 

The 

student 

wtt  1 

draw 

the 

10.  The  student  will  draw  the  emperor  as  he  lived. 

It.  The  student  will  draw  the  ernperor  in  a  social  atmosphere, 

(2.  The  student  will  draw  the  emperor  In  political  power. 

13.  The  student  will  draw  the  emperor  in  a  religious  situation. 

14.  The  student  will  define  the  meaning  and  Interpretations  of  his  drawings^ 
in  regards  to  the  guidelines  ot  the  Instructional  objectives  as  stated. 


TIME  AKD  QRGAtJlZATlUN: 


Acti  vity 
Activity 
Activity 
Activity 
Activity 
Activity 
Activity 
Activity 
Activity 
Activity 
Activity 
Activity 
O  i+y 
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Wl 

wi 


(1)  wt 

(2)  wi 
(5) 
(4) 

(5)  tfl 

(6)  wl 

(7)  tfi 

(8)  wi 

(9)  wi 

(10)  w 
(ID  w 

(12)  wl 

(13)  wl 


take  approximately 
take  approximati^ly 
take  approximately 
take  approximately 
take  tipproxirnately 
take  approxiffidtely 
take  jpproxlmatoly 
take  app rox i  mate  I y 
take  approximately 
I  take  approximately 
I  take  approximately 
I  take  approximately 
I  take  approximately 


f I f teen  minutes, 
four  mi  nutes , 
four  ml nutos* 
four  ml nutes . 
four  ninutes. 
four  minutes* 
four  minutes* 
four  minutes* 
four  minuses. 

four  minutes. 

four  minutes. 

four  minutes. 

four  minutes. 
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DAILY  LESSON  PLANS: 
CONTINUED 

(DATE):   


MATERIALS:    Poster  paper,  crayons,  paints,  brushes,  and  other  art  supplies. 


EVALUATION:    If  the  students  are  able  to  successfully  attain  the  Instructional 
objecttves  as  stated,  the  teacher  may  assume  they  uncterstood  the  concepts  as 
introduced  tn  the  daily  lesson. 


K)MEWORK:    The  students  may  wlsn  to  make  a  poster  advertising  the  qualities 
of  a  landlord,  an  emperor,  or  a  peasant  during  the  Pre^modern  eras  of  China's 
history* 
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DAILY  LESSON  PLAMS: 


(DATE) 


BEHAVIORAL  OBJBCTIVECS) : 

The  student  will  II  lust rate  an  understand! ng  of  the  pol it icai  organ?  zat ion  of 
the  dynastic  and  Pre-modern  Chinese  Civilization  In  terms  of  (andholding,  by 
participation  in  class  discussion  pertdining  to  this  topic. 

The  student  will  define  the  behavior  of  the  gentry/emperor/peasant  mannerisms 
as  an  expression  of  (I)  political,  (2)  social,  (3)  economic,  and  (4)  religious 
influence  and  control. 

The  student  will  define  the  Five  Relationships  of  the  Confucian  doctrines  in 
terms  of  political,  social,  economic,  and  religious  influences. 

The  student  wl 1 1  role  play  one  of  the  Five  Relationships,    (See  Teacher's  Note ) , 
ACnvlTES; 

1,  The  students  will  listen  ta  the  short  story,  China's  Wealthiest  Landlord/' 

2,  The  students  will  discuss  the  content  of  the  story. 

3,  The  students  will  interpret  the  Five  Relationships  of  the  Confucian  philosophy 
in  terms  of  subordi  nate  responsi  bi I i  ty  to  the  superior,    (See  Teacher*  s  Note) , 

4,  The  students  will  discuss  the  mannerisms  and  submissions  of  the  subordinates, 
and  the  demanding  mannerisms  of  the  superiors  and  how  this  behavior  functioned 
to  promote  the  politfcal,  social,  economic,  and  religious  development  of 
dynastic  China.    The  students  will  discuss  the  mannerisms  and  Submissions 
which  fnay  reflect  this  past  and  exist  today  in  Communist  China, 

5,  The  students  wi  1 1  engage  in  a  role  play  in  which  the  Five  Relationships  wi  1 1 
be  uti  I i  zed,     (See  Tedcher^s  Note) , 


TIME  Ar'D  ORGANlZATIONr 

Activity  (I)  will  take  approximately  twenty  minutes. 
Activity  (2)  wilf  take  approximately  ten  minutes. 
Activity  (3)  will  take  approximately  five  minutes. 
Activity  C4)  will  take  approximately  fifteen  minutes^ 
Activity  (5)  will  take  approximately  twerity-five  minutes. 

MATERIALS:    Short  story,  "China's  w^ealthiest  Landlord";  costumes  for  role  play. 

EVALUATIOU:    The  students  will  need  to  successfully  attain  these  instructional 
objectives  before  the  teacher  tissumes  they  understand  the  concepts  as  presented, 

HOMCWORK:    The  students  may  wish  to  draw  pictures  of  themselves  in  each  of  the 
Five  Relationship  situations — first  as  the  subordinate,  then  as  the  superior. 
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TEACHER'S  NOTE 


The  FIva  Relationships  existing  tn  Confucian  philosophies 
designates  a  superior-subordinate  relationship.    The  ruler 
overpowers  the  subject  (prince  overpowers  the  minister). 
The  father  overpowers  the  son.    The  elder  brother  overpowers 
the  younger  sibbi  Eng.    The  husband  overpowers  the  wife.  The 
only  relationship  within  this  doctrine  without  a  superior- 
subordinate  base  is  the  friend  to  friend  relationship*  Out 
of  the  five  relationships,  three  exist  within  the  famHy* 
The  role  of  the  scholar  in  this  doctrine  needs  to  be  emphasized 
in  regards  to  the  exam  system;  social,  political,  and  economic 
mobility  through  the  stratification  of  classes* 

The  student  will  role  play  one  of  the  Five  Relationships. 
This  may  be  introduced  by  setting  the  stage:    a  parent  teits 
a  child  to  do  his  chores.    What  influences  this  subordinate- 
superior  relationship?    Put  this  relationship  on  a  higher 
plane  and  introduce  the  subordinate-superior  relationships 
existing  in  the  aforementioned  relationships.    Set  this  stage: 
the  omperor  will  demand  that  the  monies  in  his  treasury  be 
muitlplied-    Who  is  below  him?    The  landlord  will  need  to 
replentish  the  emperor's  treasury  with  the  monies  of  his  own 
treasury*    Who  is  below  the  landlord?    The  peasant  wit  I  need 
to  cull  the  taxation  in  order  to  replentish  the  treasury  of  the 
landlord*    What  happens  when  the  peasant  has  no  monev  or  crops 
to  pay?    What  might  he  do?    (Discontentment  on  the  part  of  the 
peasants  will  lead  to  rebellion*    The  students  should  bo  provloed 
wiir^  the  opportunity  to  discover  this  solution  through  questionnn 


Conceptual  learning  of  the  five  Relationships  may  also 
be  introduced  in  terms  of  parent-chtld  relationships  in  regards 
to  the  satisfaction  of  basic  needs,    introduction  of  ttie  Five 
Relationships  may  include  satisfaction  of  the  basic  needs 
through  the  structure  of  rules  and  regulations  which  provide 
security,  and  the  harmony  of  philosophy  through  the  self  and 
the  system*    A  Playhouse  Review  of  Confucian  sayings  may  help 
the  students  identify  the  doctrines  of  this  philosophy.  The 
student  may  be  able  to  identify  the  religious  influences 
associated  with  regards  to  the  function  pnd  structure  of 
such  a  phi losophy. 

The  students  may  wish  to  use  robes,  and  dress-up  clothes 
while  presenting  the  role  playing* 
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CHINA'S  WEALTHIEST  LANDLORD 


By  Son  I  a  Cowen 

Many  years  ago  a  wealthy  landlord  lived  peacefully  in  his  large 
house  with  his  two  daughters,  his  many  servants,  and  his  riches*  His 
robes  were  made  of  the  greatest  colorsd  silks,  adorned  with  the  embrol* 
dered  butterflies,  birds,  dragons,  flowers,  and  syrnbols  of  wealth  sewn 
into  his  robes  by  his  two  beautiful  daughters*    His  servants  too  wors 
robes  of  great  quality*    His  daughters  were  maidens  well  tau^t  in 
the  rules  of  ladylike  behavior*    They  were  maidens  tar  more  beautiful 
than  the  rainbow  of  a  garden*s  fairest  blooming  flowers;  they  were 
as  graceful  in  dance  as  swans  gliding  the  waters  of  a  sunken  pool; 
they  were  as  pure  in  heart  as  the  newly  fallen  snows  of  China,  These 
maidens  were  as  slender  as  the  needles  with  which  they  stitched  their 
father's  robes,  and  as  "^Iny  as  the  blossom  of  the  lotus  flower* 

Many  landlords  in  other  villages  heard  of  this  landlord's  large 
house,  of  his  many  servants,  of  his  fine  robes,  of  his  two  daughters, 
and  of  his  great  wealth* 

The  story  of  this  landlord's  great  wealth  traveled  throughout 
China  until  It  came  to  the  ears  of  the  mighty  Chou  Emperor,  who 
claimed  he  was  the  most  wealthy  and  powerful  man  In  all  of  China* 

The  Emperor  listened  to  the  stories  of  this  landlord,  and  then 
laughed  aloud  at  such  sMIy  tales. 

"Does  this  I andtord  truly  bel  ieve  he^  can  I  ive  better  than  his 
Emperor?"    The  Chou  Emperor  laughed  again.    "Who  is  this  man?" 
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No  one  In  the  Emperor's  palace  answered  the  question* 

*'lf  this  landlord  does  be  1 1  eve  he  can  live  better  than 
his  Emperor,  then  he  is  due  for  much  surprise!'* 

The  Emperor  commanded  his  servants  and  aii  men  of  his 
paiace  to  search  ail  of  China  for  this  wealthy  landlord. 

Su  Lin  was  one  of  the  servants  commanded  to  search  for 
this  wealthy  landlord*    Su  Lin  knew  the  angered  Emperor  would 
grow  in  anger  if  Su  Lin  delayed  his  search* 

So  Su  Lin  soon  set  out  at  once  In  search  of  the  famed 
landlord*    Each  night  he  would  not  sleep*    Each  day  he  would  search 
every  village,  asking  every  rice  farmer,  questionning  every 
merchant,  "uo  you  know  whore  I  can  find  the  wealthiest  landlord 
in  al  I  of  China?'* 

Every  one  Su  Lin  asked  could  not  answer  his  question* 

Each  day  Su  Lin  would  set  out  Into  the  countryside,  each 
time  In  search  of  the  famed  landlord,  and  each  night  he  would 
retire  to  sleep  without  knowledge  of  where  the  wealthy  landlord 
1  ived* 

Such  loss  of  days  and  sleep  in  search  of  this  famed  landlord 
left  Su  Lin  in  much  of  a  worried  state* 

One  day  Su  Lin  rode  into  another  village— but  this  vitlage 
was  not  like  all  the  other  villages  Su  Lin  had  searched*    This  one 
had  a  man  named  Wahs  La*    wahs  La  was  a  wise  Confucian  philosopher* 
He  asked  Su  Lin  to  visit  his  home  often* 

Su  Lin  decided  to  visit  the  philosopher,  Wahs  La* 

'*Ves,''  said  ^ahsLa.  "Please  enter,  Su  Lin." 

"1  am  glad  that  you  have  invited  me  to  visit  with  you, 
Wahs  La**' 


**You  tnay  be  able  to  help  me,  Wahs  La.    I  have  been  ordered 
by  our  Emperor  to  find  the  famed  landlord  of  China/' 

"Of  whtch  landlord  do  you  speak,  Su  Lin?" 

"I  speak  of  the  wealthiest  landlord  of  China,  who  ciatms 
to  be  wedlthier  than  our  Emperor." 

*'Yes,  Su  Lin.     I  know  of  this  man.    He  Is  a  wealthy  man 
Indeed.    However,  he  does  not  brag  of  his  wealth.    The  peasants 
tn  his  community  are  not  of  the  richest  faming  community,  but 
they  work  very  hard  for  their  landlord  because  he  is  kind  tn 
return." 

"The  Emperor  wishes  that  I  find  this  landlord  and  command 
his  capture." 

"I  do  not  understand,  Su  Lin.    You  wish  to  take  this  landlord 
prisoner?" 

"Yes,  Wahs  La.    He  ts  richer  than  the  Emperor." 
"Su  Lin.    Oo  you  know  the  Confucian  philosophy  of  the  Five 
Relationships?" 

'*0f  course,  Wahs  La.     I  have  been  a  scholar  in  order  to  serve 
the  Emperor." 

"Then  you  must  know  of  the  relationship  of  Emperor  to  his 
landlord.    Is  that  the  reason  you  ^eek  to  rtd  this  man  of  hts  wealth 
and  his  happiness?" 

"Wahs  La,  I  do  not  understand  why  you  ask  such  questions.  I 
am  merely  obeying  the  orders  of  our  Emperor." 

"Yes,  Su  Lin,  tt  Is  true  that  you  nor  I  should  question  the 
orders  of  our  ruler.    Hbwever,  t  will  help  you  locate  this  landlord 
If  you  wilt  show  me  that  kindness  will  be  his  companion  to  the 
Emperor* s  palace." 


"Yes,  Wahs  La,  1  will  listen.    You  are  known  to  be  a  man 
of  great  wisdom," 

Mahs  La  satd,  "Tell  me  the  name  of  the  man  you  would  first 
speaK  with  tf  you  were  lonely," 

"I  would  speaK  with  my  friend.    He  Knows  me  best,  and  he 
rules  me  least," 

"You  are  wise,  Su  Lin,    You  have  named  the  last  of  the  five 
In  the  Five  Relationships—the  friend  to  friend  relationship," 

Su  Ltn  was  pleased  that  he  Knew  the  emphasis  of  Confucian 
doctrl  nes, 

"Now,  Su  Lin ,  tel  I  me  who  you  rule  within  your  faml  ly," 

"1  am  ruler  over  my  wife,  I  am  ruler  over  my  younger  brother 
and  my  sisters,    I  am  ruler  over  my  son," 

"Su  Lin,  1  am  pleased  with  your  wisdom," 

Su  Lin  was  pieased  with  Wahs  La*s  words, 

"Su  Lin,  tell  me  tne  answer  to  this  last  question:    If  you 
Vfere  a  minister,  ruler  of  many,  who  would  rule  you?" 

"Why,  my  ruler  would  be  the  prince  of  the  Emperor  or  the 
Emperor  hlmset f ," 

"You  are  wiser  than  many  having  visited  me," 

"I  am  pledsed  to  hear  such  words,  Wahs  La,,  but  what  is  the 
purpose  of  such  questions?" 

"Why,  Su  Lin,  examine  your  answers  and  you  shall  understand 
the  purpose  of  such  qiiestions," 

Su  Lin  thought  and  thought  and  thought. 

"1  ant  sorry,  Wahs  La,  I  am  not  as  wise  as  You,  1  am  confused 
with  the  words  of  your  wisdom.  Please  help  me  discover  the  answer 
you  have  put  before  me," 


^^Very  well,  Su  Lin,  listen  very  carefully  and  t  will  help 
you  see  that  the  Five  Relationships  wilt  help  you  find  the  wealthiest 
landlord  In  China/' 

"I  will  listen  carefully,  Wise  Wahs  La/' 

"Su  Lin,  what  is  wealth?" 

"It  is  much  money/* 

"You  are  wrong,  Su  Lin.    Wealth  is  more  than  money.  Wealth 
is  happiness*    Wealth  is  beauty*    Wealth  is  having  order  within 
your  life*    Wealth  Is  peace*" 

"And  what  does  your  definition  of  vfealth  suggest  for  me?" 

"Su  Lin,  first  you  must  have  order  and  beauty  within  your 
home  before  you  search  for  order  and  beauty  outside  of  your  home/' 

"Wahs  La,  I  do  not  understand  your  philosophy/' 

"Su  Lin,  when  you  were  first  born,  your  mother  cared  for 
you  and  helped  you  to  grow  into  a  young  man.    When  you  were  growing 
into  this  young  man,  you  helped  your  mother  and  your  father  and  your 
sisters  in  thei  r  house  and  i  n  thei  r  yard  or  fields*" 

"Yes,  Wahs  La,  it  is  tru©  i  helped  my  family,  but  we  were  of 
the  gentry  class  and  the  fields  belonged  to  the  peasants  to  farm." 

"True,  Su  Lin,        you  were  expected  to  help  within  your  family^ 

"Yes,  Wahs  La/* 

"within  /our  family  you  had  the  three  of  the  fWo  relationships? 

"Yes,  Wahs  La.    ^''^Y  father  ruled  me.    My  elder  brother  ruletj  me: 
and  my  fdther  ruled  my  mother/' 

^'And  out:iide  of  the  family,  who  ruled  you?" 

"i  was  the  subject  of  my  ruler.    I  am  still  the  subject  of  my 
ruler,  the  Emperor/' 

"True,  Su  Lin*    You  first  had  to  help  your  family  before  you 
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were  old  enough  anci  wise  enough  to  help  serve  your  ruler  outside 
your  home,  our  Emperor." 

"Yes,  Wahs  La,  you  speak  as  it  Is  in  my  1 1  fe,    I  first 
had  to  help  with  the  order  and  beauty  within  my  home  before  I 
could  help  make  the  order  and  beauty  outside  of  my  home*  I 
first  had  to  be  happy  viewing  the  beauty  i.ns1de  my  home  before 
I  could  be  happy  viewing  the  beauty  outside  of  my  home*    I  could 
not  appreciate  the  beauty  and  happiness  outside  of  my  home  until 
t  had  learned  to  appreciate  the  beauty  and  happiness  inside  my 
home," 

"You  are  becoming  a  wise  man,  Su  Lin*'' 
"Please  teach  me  more  of  your  wisdom,  Wahs  La/' 
*'Very  wet  I ,  Su  Lin.    Tell  me  where  you  must  look  for  order 
in  life/' 

"Ah,  Wahs  La,    You  ask  a  very  difficult  question," 

"No,  Su  Lin  the  question  is  not  difficult  to  answer.  Think 
about  the  dt.covery  of  beauty  and  order  within  your  home.  When 
you  are  a  small  babe,  your  mother  cradles  you  In  her  arms.  You 
are  content  to  have  her  loving  you.    You  are  happy  Inside  her  arms. 
You  Co  not  worry  about  the  world  outside  your  room," 

"Wahs  La,  I  think  I  understand  what  you  are  saying,    Ynu  say 
that  1  must  find  order  within  my  own  mind  before  I  search  for  order 
outside  myself,    I  must  look  for  perfection  in  others  only  after  I 
have  found  perfection  In  myself," 

"This  is  true,  Su  Lin,    You  cannot  appreciate  beauty  and  happiness 
unless  you  ha^e  order  within  your  life,  for  you  cannot  expect  to  find 
order  outside  of  yourself  if  you  are  not  happy  within  yourself,'' 
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**l  am  Interested  In  ^^dt  you  say,  Wahs  La,  but  how  do  I  find 
the  wealthiest  landlord  tn  all  of  China?*' 

^'Wealth,  Su  Ltn^  Is  the  peace  of  harmony  with  all  things* 
A  wealthy  man  Is  not  greedy,  A  wealthy  man  is  not  untidy  with 
beauty  En  his  life/* 

"Wahs  La,  please  explain  further/' 

"You  are  searching  for  the  wealthiest  landlord  In  China 
because  you  were  commanded  to  search  by  our  Gmperor*    It  t$  right 
that  Vou  obey  our  Emperor,    It  Is  right  that  you  search  for  this 
man  because  rumors  claim  ho  ts  the  wealthiest  landlord  tn  all  of 
China,  wealthier,  tn  fact^  than  our  Einperor/' 

'*Yes,  Wahs  La,  you  are  correct/' 

"Su  Lin,  I  am  also  correct  to  say  this:    You  must  return  to 
your  home.    You  must  gather  your  rtctes  and  travel  back  to  the 
Emperor's  palace.    You  must  tel'  him  the  answer  you  have  discovered 
today.    You  must  help  the  Emperor  real  i ze  that  you  are  the  wealthiest 
landlord  In  all  of  China  because  you  understand  the  meaning  of  the 
Five  Relationships,  and  you  understand  the  true  definition  of  wealth/' 

"Wahs  La,     am  not  the  famed  landlord  I 

"But,  Su  Lin^  you  are  the  famed  landJorc,    You  are  the  landlord 
that  is  wealthier  than  the  Fmperor,    You  understand  the  order  within 
and  outside  of  your  home,    Vou  understand  the  need  of  peace  before 
harmony  can  survive.    You  are  not  a  wealthy  man,  untidy  with  the 
beauty  In  your  M  fe," 

"You  are.  Indeed,  very  wise,  Wahs  La.    I  must  help  the  Lmperor 
put  his  home  in  order  before  he  looks  for  order  outside  of  his 
palace,    I  must  help  the  Emperor  find  happiness  and  beauty  within 
his  own  home  before  helping  him  find  the  happiness  and  beauty  he 
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seeks  beyond  the  walls  of  his  pald(^,  and  beyonci  the  gates  of  his 
i^lng<Jom*    I  must  help  the  Emperor  overcome  his  greed  and  pride 
before  he  seeks  to  become  a  wealthy  man*** 

**Yes,  Su  tin*    You  have  learned  much  today*    Your  search 
need  no  longer  continue*    You  have  found  the  man  vour  Emperor 
seeks*    You  have  found  the  wealthiest  landlord  In  all  of  China — 
yoursel  f 
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(^:at;:) 


BEHAVlOr^AL  OGJICT 1     ( S ) : 

The  students  will  relate  thetr  understanding  of  the  Sobordtnate-superior  relationships 
existing  in  the  landhoiding  affairs  of  dynastic  China*    (f^view  of  previous  lesson)* 

The  students  will  provide  their  solutions  for  the  peasant  unable  to  further  supply 
tt\e  demands  of  his  superiors* 

The  students  will  role  play  the  Pre-ftevolutional  stages  prevalent  in  China  during 

the  rise  of  Sun  Yat  Sen* 
ACTIVITIlS; 

I*    The  students  will    review  the  concepts  introduced  In  the  previous  lesson* 

2,  The  students  will  review  their  solutions  for  the  peasant  unable  to  further 
Supply  the  demands  of  nis  superiors*    (Encourage  the  students  to  be  creative 
In  thefr  solutions*    Promote  the  solution  of  rebellion  in  historical  text 

aS  to  the  rise  of  discontentment  which  grew  among  the  peasant  and  scholar 
circles  under  the  encouragement  of  Sun  Yat  5enl* 

3,  Allow  the  students  to  role  play  their  interpretation  of  a  revolution* 

4,  Relate  the  details  of  the  actual  steps  taken  by  Sun  Yat  Sen  to  prepare  for 
this  movement* 

5,  Allow  the  students  to  role  play  their  Interpretation  of  the  revolutionary 
stages  prior  to  the  revolution. 

Tit^E  a:jd  ok^;/;i7ai  tc;::; 

Activity  (1)  will  take  approximately  ten  minutes* 

Activity  (2)  wiil  take  approximately  ten  minutes* 

Activity  (3)  will  take  approximately  five  minutes* 

Activity  (4)  wHI  take  approximately  thirty  minutes* 

Activity  (5)  will  take  approximately  twenty  minutes* 


ilATERIALS: 

The  students  may  wish  to  use  robes,  costuwib,  etc*  for  use  during  the  role  playing* 
EVALUATIO  J: 

If  the  students  are  successful  ty  able  to  attain  -the  Instructional  objectives  as 
stated  above,  the  teacher  nay  assume  the  concepts  introduced  were  understood* 
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BEHAVIORAL  OBJECri Vl{S)  : 

The  students  will  continue  to  rote  play  the  campaigns  preceding  the  formation 
of  Republican  China.    They  will  role  play  the  leaders  and  campaigns  of  Nationalism, 
and  the  civil  strife  encountered  prior  to  the  actual  revolution.  ( 191 1 -1949— Repub I i * 
can  China) . 

The  students  will  canpare  the  stages  prior  to  the  revolution  to  those  stages  having 
preceded  the  American  Revolution  of  I770^s. 

ACTIVITIES: 

l«    The  students  will  review  the  orevlous  lesson  and  role  play  the  movements  of  Sun 
Yat  Sen. 

2*    The  students  wilt  role  play  the  popularity  oi  Sun  Yat  Sen  with  the  peasant 
class . 

3*    The  students  will  role  play  the  difficulty  of  Sun  Yat  Sen^s  campaign  for 
monetary  support  and  his  need  to  hide  frcwn  the  government. 

4.  The  students  will  be  introduced  to  the  leader  Chiang  Kai-shek  (successor  after 
Sun  Vat  Sen  died)* 

5.  The  students  will  compare  the  stages  prior  to  The  revolution  to  those  stages 
having  preceded  the  American  Revolution  of  I770^s. 
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Activity  (t)  will  take  approximately  ten  minutes. 

Activity  (2)  will  take  approximately  ten  minutes. 

Activity  (3)  will  take  approximately  ten  minutes. 

Activity  (4)  wi  1 1  tdke  approximately  ten  minute3. 

Activity  (5)  will  tdke  opproxiraatcly  t-'^  i  rty-f  i  ve  minutes. 


MATERIALS: 

Costumes  for  role  piayinj  may  bo  supplied. 


EVALUATIO 

The  st'jcients  wiM  be  cjble  l^o  j^ccessfjMy  ciTL3in  t'.^  fnstrucrtonrjl  ul^jccMvVj 
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BEHAVIORAL  OBJlCT I ^LtS ) : 

The  students  will  role  play  tr^o  overthrow  of  the  Ilanchu  Dynasty  (1911), 

The  students  -^ill  roltf  play  the  founding  of  the  Republic.  {1911) 

The  students  will  role  piay  the  loss  of  'Sun  Yat  Sen's  power  to  General  Yuan 
Shih-k'al.  (1911) 

ACTlVlTILS: 

The  students  wMI  role  play  the  overthrow  of  the  Manchu  Dynasty* 

The  students  will  role  play  the  stages  in  the  founding  of  the  Republic* 

The  students  will  role  play  the  loss  of  Sun  Yat  Sen's  power  to  General  Yuan 

Shih-k'ai* 

The  teacher  will  supply  the  input  of  information  pertaining  to  the  inovements 
of  political  control  within  the  republic  from  the  presidency  of  Yuan  Shih-k'ai 
in  1913,  the  excommunication  of  Sun  Yat^sen  from  China  to  Japan;  the  Japanese 
presentation  of  the  Twenty-one  demands  to  China  (1915);  the  anri-JapaneSe 
demonstrations;  the  sel f-proclaimation  of  Yuan  Shih-k'at  to  the  Efnperorship 
of  China*    (I9l6 — tf^e  beginning  of  warlordism — '^Chinese  Renaissance**  begins)* 


TIME  AJD  uR'V^nZAllS^ 


Activity  (1)  will 
Activity  (2)  will 
Acti  vi  ty  (3)  wi  I  i 
Activity  (4)  wi 1 1 


take  approximaTely  ten  minutes, 
take  approximately  fifteen  minu^es* 
take  approximately  ter*  minutes, 
take  approximately  fifty  mJnutes, 


MATlRIALS: 

Costumes  for  role  playint,]  situations;  nedia  for  the  introduction  uf  the  historical 
inout* 


EVALUATION: 

The  students  will  bo  evaluated  according  to  their  Individual  participation  in  the 
daily  lesson  activities  and  according  to  their  attainment  of  the  behavioral  objectives 
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BEHAVlOr^AL  OBJtCTl  VE: ( S ) 

Jt\j  student  wiit  be  able  to  define  the  atmosphere  ot  the  Republican  China  during 
the  span  of  time  cormnencfng  at  the  overthrow  of  the  Manchu  Dynasty  to  the  time 
ot  declaration  ot  provincial  autonomy  under  the  command  ot  Yuan  Shih^k'ai* 

The  student  will  be  able  to  role  play  the  collaboration  ot  the  laborers  into 
the  Chinese  Communi 

T,^,e  student  will  bo  able  to  rote  play  the  emergence  of  Chiang  Kai-shek  to  power* 

The  student  wi  M  be  able  to  role  play  the  break  of  the  KMT  and  the  formation  of 
the  Communist  Party  in  the  "Northern  March"  tor  the  purpose  ot  •unifying  China," 

The  student  will  be  able  to  role  play  the  revolutionary  land  reform  carried  out 
by  the  Communists  in  1928,  under  the  leadership  ot  Mao  Tse-tung, 

The  sfudent  wi ( f  be  able  to  role  play  the  joining  ot  the  two  divisions  in  the 
tight  against  the  Japanese  invasion  ot  the  mainland  China, 

ACTlVITitS;  The  act i vl t i es  wf I  I  be  introduced  as  I isted  above  after  the  initial 
input  of  intomtation  has  been  provided  by  the  teacher. 

Tin  Am*d  uK"';A:n;^Ai  lo:;: 


Act  i  vi  ty  <  I )  wi  I 

Activity  (2)  wi  I 

Activity  (3)  wi  I 

Act  i  vi  ty  (4)  wi  1 

Activity  (5)  wi  I 

Activity  (6)  wi  I 


take  approximately  ten  minutes* 

take  approximately  ten  minutes* 

take  approximately  ten  minutes* 

take  approximately  ten  minutes* 

take  approximately  ten  minutes* 

take  aporoximately  ten  minutes. 


mrtRiALSi 

Costunnes  for  role  playing  activities. 

EVALUAT!0:i: 

It  the  students  successfully  attafn  the  above  stated  i nstruct fonal  objectives^ 
the  teacher  may  assume  the  students  understood  the  concepts  introduced. 


TEACHER'S  NOTE 


The  short  story,  ''The  Prince  Who  Was  A  Bit  Different," 
can  be  use<J  to  illustrate  r^.e  discontentment  arising  within 
thb  peasant  classes  offer  the  succession  of  the  government 
to  militdry  leader  Chiang  Kai-shek*    Emphasis  should  define 
the  fact  that  the  political  corruption  materializing  at  this 
time  was  not  due  to  the  leader  (as  was  the  case  in  U*S*  History 
under'the  presidency  of       Grant),  but  rather  due  to  the  poor 
selection  of  military  advisors  leading  the  campaigns  of  Chfang 
Kai-Shek*    The  comparison  of  military  tactics,  dishonesty,  and 
failure  of  Grant's  administration  <U*S*  History)  and  Chiang 
Kai-shek's  admi n i srrat ion  may  enhance  the  introduction  of 
these  concepts* 


THE  PRINCE  WHO  WAS  A  BIT  DIFFERENT 

By  Bruce  M,  Mltchel I 

Many  years  ago  In  ancient  China  there  lived  a  prince  who  was 
like  no  other  prince  who  ruled  his  kingdom.    He  had  a  very  long 
pIgtaM  and  wore  great  golden  flowing  robes*    He  loved  to  go 
chasing  around  the  kingdom  on  his  sti  Its  which  were  plated  with 
gold  and  si  *ver.    He  was  a  very  strange  sight  to  behold  as  he 
made  his  rounds  each  day. 

The  prince  was  afraid  that  he  might  be  attacked  by  some  sort 
of  enemy.    He  really  didn^t  know  what  or  who  the  enemy  was,  but  he 
knew  it  was  there.    The  peasants  in  his  kingdom  were  quite  comfortable. 
They  farToed  vhei  r  crops  each  day  and  had  plenty  of  food  and  cloth'tng. 
If  their  prince  was  a  little  different,  they  really  didn't  care. 

In  order  to  protect  his  kingdom  from  this  unseen  enemy  the 
prince  had  a  huge  army  of  trained  monkeys  who  would  patrol  the 
kingdom.    Each  day  they  woufd  take  their  posts  and  watch  for 
unwanted  visitors.    Whenever  a  new  person  came  to  the  kingdom  they 
would  chatter  in  a  way  which  told  the  prince  that  danger  was  at 
hand.    The  prince  would  then  sunfvnon  the  royal  lancers  to  take  care 
of  the  newcomer.    Sometimes  the  newcomer  was  allowed  to  enter  the 
kingdom,  while  other  times  he  was  chased  away. 

The  people  liked  the  monkeys. 


'*lt  Is  tideed  comforting  knowing  that  we  are  protected  by 
Such  fince  guards,"  said  one  old  man« 

'*Yes*    And  such  honest  guards  the  monKeys  are/*  answered 
his  friend* 

The  prince  liked  to  walk  on  his  stitts  and  check  the  monkey 
posts*    Sometimes  he  would  call  the  monkeys*    He  would  put  a  great 
horn  to  his  I i ps  and  yel I : 

"Patrol  monkeys  I    Come  to  me!" 

All  the  monkeys  would  leave  their  posts  and  see  what  the 
prince  wanted*    Things  went  along  in  this  mannc*-^  for  some  time* 
And  then,  one  day,  the  prince  came  running  out  of  his  magnificent 
house  shoutingt 

"Patrol  monkeys!    Patrol  monkeys!    Come  here  at  once!" 

From  all  over  the  kingdom  came  the  monkeys*    They  stood 
in  front  of  him  awaiting  his  words. 

"Someone  has  stolen  my  best  shoes.    They  were  not  under 
my  bed  this  morntng." 

The  monkeys  looked  at  each  other  not  knowing  what  to  say* 
For  on  the  prince's  feet  were  his  best  shoes. 

"Honorable  Kai  Shek  Chiang,  Oh  Gracious  Prince,  e5<cuse  re 
but  your  shoes  are  on  your  feet*    You  must  have  worn  them  to  bed." 

''So  I  have,"  answered  Prince  Kat  Shek  Chiang*  "t  must  be  more 
careful*    You  patrol  monkeys  have  done  your  job  well*    I  must 
reward  you**'  And  So  the  prince  gave  each  patrol  monkey  a  small 
I ump  of  go) d. 

All  the  people  went  about  their  business*    The  farmers  tended 
their  crops  and  the  merchants  minded  their  stores*    Things  went  well 
for  a  time*    Prince  Kai  .^hek  ChL^Ng  continued  to  tromp  around  on 


hts  stilts*    He  would  laugh  and  laugh  and  soirtettrndS  he  even  talked 
tD  himself.    People  were  beginning  to  wonder  why  their  prince 
acted  so  strange. 

Then,  one  day,  everyone  heard  another  huge  cry, 

"Patrol  Monkeys!    Patrol  Monkfeysl    Come  here!" 

Ml  the  monkeys  left  thetr  posts  and  hurrted  to  the  prtnce. 
They  stood  by  hts  stde—but  not  quite  so  still  as  before, 

"My  hat!    My  hat!    Someone  has  stolen  my  hat.    Search  the 
kingdom.    It  must  be  found," 

The  patrol  monkeys  looked  at  each  other  again — not  knowing 
what  to  say.    Finally  the  bravest  monkey  said  to  the  prtnoe: 

"Prince  Kai  Shek  Chiang,  Oh  Exalted  Ruler^^your  hat  Is  on 
your  head," 

The  prince  felt  the  top  of  his  head, 

"Oh — so  it  is!    I  must  be  more  careful.    You  are  Indeed 
smart  guards,    I  must  reward  you  agatn." 

And  so,  the  prince  gave  each  patrol  monkev  two  lumps  of 
gold  this  time. 

The  peasants  started  to  wonder.    The  prince  was  becoming 
quite  weirdi    The  patrol  monkeys  were  growing  rich.    They  were 
not  being  so  careful  on  their  jobs*    Then  one  day  another  strange 
thing  happened, 

"patrol  Monkeysl    Come  to  me — quickl" 

This  time,  the  patrol  monkeys  were  not  quite  so  fast  in  getting 
to  the  prince,    A  few  were  away  from  their  patrol  stations.  Finally, 
they  all  got  to  his  side* 

■'My  stilts!    My  stUts!    Somebody  has  stolen  my  stilts! 
They  must  be  found!" 
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One  of  ttie  monkeys  stepped  forward. 

"Prince  Kai  5hek  Chiang,  Oh  Great  Wise  Ruler,  your  beautiful 
stilts  rest  against  the  stde  of  that  tree.    You  left  them  there/* 

*'0h!  My  beautiful  fnonkey  guards!    You  have  found  my  stilts 
for  me!    You  shall  all  be  rewarded!** 

And  so  the  prince  gave  each  guard  a  bag  of  gold*    After  that, 
things  in  the  kingdom  got  worSe«    The  king  lost  more  and  more 
things.    He  sang  silly  songs  and  talked  to  himself  all  the  time« 
The  monkey  guards  would  get  many  bags  of  gold  whenever  they  found 
the  things  he  lost.    Son»  of  the  smarter  monkeys  even  htd  his 
things  so  the  prince  would  think  they  were  lost«    Then  the  monkeys 
would  find  them  and  receive  more  rold.    The  monkey  guards  were 
getting  rich.    The  peasants  were  becoming  quite  poor*    They  were 
also  getting  quite  angry. 

The  patrol  monkeys  started  sleepfng  on  their  jobs*  They 
didn't  even  iook  for  ganger.    The  people  were  getting  angry  with 
their  prince  and  his  patrol  monkeys.    They  wondered  what  they 
Could  do*    A  peasant  named  Tse  Tung  Mao  came  forward. 

"I  can  help*    1  know  what  to  cio.    I  wl  1 1  gather  the  people 
together  tomorrow  and  we  wi  1 1  decicfe  what  to  do*  * 


DAILY  llSSu;;  pla.^:.: 


BDiAVIORAL  OGJLCTIvaS): 

Students  vri  I  I  verbally  engage  in  a  review  of  the  Communist  take-over  of  the 
mainland  China  and  Chiang  Kai-shek*s  flight  to  Taiwan* 

Students  wt I  I  hypothesize  the  submission  of  the  Chinese  people  to  the  domination 
of  the  Communist  Party. 

The  student  will  define  the  philosophy  avj  existance  of  **Cofnmunism"* 
ACTIVlTttS: 

I.    The  students  wi  M  role  play  the  Communistic  take-over  of  the  governmer^t  in 
1949. 

2*    The  students  will  hypothesize  ^'why**  the  Chinese  people  accepted  the 
Communist  loaders  rather  than  Chiang  Kai-shek. 

3.    The  students  will   role  play  a  situation  in  which  they  work  the  fields 
each  day*    Some  workers  spend  more  energy  tn  the  fields;  others  do  not 
expend  as  much.    Hovt  should  this  crop  be  divided?    Under  the  Communist 
plan,  the  socialistic  division  of  the  crops  should  be  emphasized*  The 
teacher  may  wish  to  mention  the  early  use  of  this  in  American  history* 

TIfl         ;^RO'Vjl/Ani.'U  division  of  crops  might  oe  symboli^t.1  by  candy 

distribution,  etc. 

Activity  (1)  will  take  approximately  fifteen  minutes. 

Activity  (2)  will  take  approximately  thirty  minutes. 

Activity  (5)  will  take  approxi^narely  fiftoen  minutes,  with  an  additional 

ten  minutes  for  input* 


MATERIALS:; 

Role  playing  costumes  and  candy,  or  other  distributioa  *^crops'\ 
EVALUATION: 

The  students  sital  I  be  evaluated  accordfng  to  t^^tr  attainment  of  the  behavioral 
objectives  as  sfateJ  above* 
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DAILY  LlSSC:j  PU\rr^: 


CDATl) 


BEHAVIORAL  OBJcCTi VC(S ) ; 

The  students  w!(l  be  able  to  conctude  the  revolutionary  steps  of  Chiang  Kai-shek 

and  Mao  Tse-tung  (Conmunist  P^rty)  and  their  revolutionary  victories  and 
fal  lures* 

The  Students  wilt  be  able  to  explain  how  the  Communists  were  able  to  establish 
a  dictatorship  under  the  Communist  system. 

ACTIVITIES  :^ 

1,  Review  of  the  definition  of  Cofranunism  (general  defintion)* 

2,  Review  of  the  Communist  movement  and  how  it  has  helped  the  peasant  classes 
of  China, 

3,  Review  of  how  the  mainland  of  China  has  been  under  the  control  of  the 
Chinese  Coinmunists  since  1949* 

4,  A  review  of  why  the  Chinese  didn't  support  their  former  government  in  its 
fight  against  ''he  Communists, 

5,  A  review  of  China's  early  history,  and  how  knowledge  of  that  history  helps 
to  explain  why  ti<c  Communists  were  able  to  establish  a  dictatorship  under 
the  Communist  system, 

6,  Role-playing 

a.  Feasants  in  fielcJs;  b.  Division  of  the  profits — and  how  this  power  of 
Tin  t\AO  or.GA  J I  7/m  f  division  helps  the  Communists  remain  in  power* 

r 

The  review  will  take  approximately  fifteen  minutes.    The  role  playing  will  take 
approximately  ten  minutes.    The  discussion  of  the  role-playing  will  take  approxi 
matety  five  mintues.    Ten  minutes  will  be  used  for  story-telling  of  the  Chinese 
early  hi  story  ^  In  relation  to  the  abi  I  ity  of  the  Ccfnmunists  to  estabi  ish  a  dicta 
torship  under  the  Communist  system. 

Activity  (I)  will  lako  approxirnately  fifteen  minutes. 

Activity  (2)  will  take  approximately  ten  minutes. 

Activity  (3)  wilt  take  approximately  five  minutes. 

Activity  (4)  witt  take  approximately  thirty  minutes. 

Activity  (5)  will  tdke  aporuximately  ten  fi.fnutts. 

Activity  (6)  will  ttjkc  approximately  fifteen  minutes, 

MATEr?lALS;    voSturrti    for  ft^ie  plavincj  situations. 


EVALLiATK;.,  stucenj-s  s^uU  I  uq  evaiuatad  according  to  their  attainment  of 

the  behavioral  objectives*       su-^eo  (30ovo. 
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DAILY  LESSON  WKAS: 


BEHAVIORAL  OOJECTI VL (S ) : 

The  students  wilt  hypothesize  how  the  Industrial  growth  of  Communist  China 
may  some  day  help  the  People's  Republic  of  China  present  herself  as  the 
world's  major  power. 

The  students  wilt  hypothesize  the  threat  of  the  People's  RepubMC  of  China 
to  the  United  States;  the  threat  of  the  United  States  to  the  People*s  Republic 
of  China;  the  mutual  respect  required  of  each  nation  towards  the  other  nation, 
ACTIVITIES: 

1,  The  student  will  be  Informed  of  the  industries  presently  existing  in  China*' 
especial ly  North  China, 

2,  The  students  will  discuss  what  changes  must  occur  within  a  nation  when  its 
economy  changes  from  an  agricultural  national  base  to  an  industrial  base, 

3,  The  students  will  hypothesize  how  the  industrial  growth  of  Communist  China 
may  some  day  help  the  People*s  Republic  of  China  present  herself  as  the 
world's  major  power,  through  class  discussion, 

4,  The  students  will  brainstorm  the  possible  threats  of  each  nation:  the 
threat  of  the  P,R,C,  and  the  U,S,A,  and  the  need  for  respect  issued  by  each 

TIML  rv\D  OROANlZATlorj; 

Activity  (t)  will  take  approximately  twenty  minutes. 

Activity  (2)  ^ilf  take  approximately  fifteen  minutes. 

Activity  <3)  will  take  approximately  forty  minutes. 


IMTERIALS; 

Fl  Im/f  I  imstri  p  and  projector  pertaining  to  the  industries  of  the  Peopte*s 
Republic  of  China  and/or  the  United  States  if  available. 


EVALUATION: 

The  students  will  need  to  successfully  attain  the  instructional  objectives  as 
stated  above. 
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DAILY  LESSON  PLANS: 


{UATL ) 


BEHAVIORAL  OBJECTlVE(S) : 


One  method  of  evaluating  student  progress  and  understanding  of  the  concepts 
Introduced  in  the  total  unit  is  to  measure  tho  student  performance  in  cogni- 
'•'ive  skills.    Measured  by  menas  of  the  traditional  testing  device,  the  students 
wi  f I  be  able  to: 

( 1 )  read  anO  uti  W  ze  maps; 

(2)  define  the  influence  of  river  systems  upon  the  develop- 
ment of  the  Ch \ nese  Ci  vi I i  zat  ion ; 

(3)  relate  to  i:te  three  major  regions  of  China,  in  regards 
to  physical/geographical  features  and  ways  in  which 
these  features  have  influenced  the  major  regional 
divisions  of  China,  and  the  make  up  of  the  Chinese 
Civilization  in  regards  to:    economics,  ^litics, 
social  organization,  and  religious  deveU'^ment  and 

phi (osophical  prevalence; 

relate  to  the  three  major  regions  of  China  in  regards  to 
climate,  food,  and  life  styles  prevalent  in  each  region; 

(5)  relate  to  the  hypothesis  of  why  the  Chinese  have  a  great 
difficulty  in  producing  enough  food  to  feed  their  people; 

(6)  relate  t^o  the  learning  of  the  peasant,  landlord,  and  govern- 
ment relatfonShiD  during  Pre-modern  China  and  Modern  China; 

(7)  relate  to  the  Five  Relationships  doctrine  of  the  Confucian 
phi  tosophy ; 

C8)    relate  to  the  definition  of  Conxnunism; 

(9)    relate  to  the  Communist  movement  of  Republican  China  and 

Communist  Cnina  and  how  it  has  helped  the  peasant; 
{\0)    relate  fo  the  reason  why  the  Chinesa  populous  didn't 

support  their  former  government  in  Its  fight  against  the 

Comrnun  its; 

Ctl)    relate  to  the  reason  Chiang  Kai-shek  fled  to  Taiwan  and 
established  a  governfi^nt  on  this  island; 

(12)    (^pply  their  knowledge  of  China's  early  history  in  order 

to  determine  if  the  Communists  have,  in  fact,  established 
d  dictatorsnip  under  the  Communistic  system; 

(13J    dccil  with  thi^  question:    *M  f  China  develops  her 

inOiiatries  to  the  extent  that  she  becornes  a  very  powerful 
nation,  will  sne  pose  a  throat  to  the  United  State'i?  To 
ihe  "free  world"?    Why  or  why  not?     If  She  does  pose  a 
tj^reat  in  such  a  position,  in  wha1  ways? 
"rthy  i  <j  it  dffffcult  to  (fevejop  industry  in  China?  What 
fdct^j  abou1  education,  transportation,  and  power  produc- 
fion  in  ;^hird  hetp  solve  this  problem";    'rtha^  does  Ohind 
nojn  to  the  student? 

(M)     rol^'ite  to  the  simildritics  dnd  differences  existinc^  in 
tho  ufii  teo  States  and  C;hina  cultures* 


Tim  MU  uHGAf^lZATIGj:     Tho  U.'Sl  will  tdko  approximately  snventy-f  i  vo  mtnufcs. 


WTtr^l  ALS :      Tests ,  penci  i   ,  raps* 


hVALUAnOi^^    The  studenrii  will  neeO  fo  attciSn  the  insfrucMonjr  objectives 
stated  dbovo.     if  necessary,  tr>e  student  may  ro-takc  the  test. 
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DIRECTIONAL  SlGtJ 


1 


/eeo 


HIMALAYA  MOUNTAINS  . 
CAPITOLS 
BODIES  OF  WATER 


\>n<oi\  of  Sooi^  Stctklisn 


_  tTH 


D 


HAPS: 


INSTRUCT tWS:  ICX)K  AT  THE  HAP  AND  FOUOW  THE  DIRECTION)  II  STEO  WITH  EACH 
QUESTION. 

DCAMPLE:    *QUESTIONt    Name  one  country  that  is  a  neighbor  to  China. 

ANSWER:       Union  of  Soviet  Socialistic  Republics  <U.S.S.R.) 


TEST: 


(.    Look  00  -ttie  map  for  the  MAP  LEGEt^O.    Notice  that  the  title  Himalaya  Mountains 
Is  not  fol lowed  by  any  symbol.    Notice  that  the  mountain  range  picture  in 
China       titled  HIMALAYA  MOUNTAINS.    Put  the  symbol   for  HIMALAYA  fK)UNTAINS 
in  the  MAP  LEGEND  SQUARE  NEXT  TO  THE  TITLE  HIMALAYA  MOUNTAINS. 

2.  IN  THE  LEGEND  MAP,  put  the  symbol  for  Capitol  PEKING. 

3.  IN  THE  LEGEND  MAP,  put  the  symbol  for  BODIES  OF  WATER. 


4.    Look  on  the  rap  for  the  SCALE  OF  MILES.    Now  look  at  the  length  of  the 

line  drawn  across  southern  China.  How  many  miles  long  is  that  area  covered 
by  that  line? 


5.  On  the  map,  locate  these  points  by  using  the  LETTERS  AND  NUMBERS  labeled 
on  the  side  of  -Wie  map: 

A-4  B-2  0-3        0  -I 

6.  FIND  THE  OIRECTIOtJAL  SIgJ    on  the  map;  Notice  that  NORTH  is  indicated  for  you; 
Find  the  numbers  that  are  outside  the  circle  of  the  DIRECTIONAL  SIOI.  IF  the 
number  4  is  South,  then  what  are  the  following  numoers  Indicating: 

Write  your  answers  In  the  blanks  next  to  the  number  you  are  answering. 

1 .   4.    South  7.  

2.  _   5.  _ 

3.   6._  

7.    If  you  are  standing  in  ^RfW  and  want  to  go  to  NORTH  KOREA,  which  direction 
will  you  need  to  travel? 


MATCH  IMG: 


INSTRUCTIONS; 


Matcn  the  deiinltions  (List  0)  with  the  words 
(List  A)  that  hold  the  same  fneaning.    Place  tho 
correct  letter  of  the  definition  in  the  blank 
next  to  the  word. 


EXAf^LE^ 


stream 


A.    larger  than  creeks,  ^^;naller 
than  rivers 

A  fish  named  Harry 


TEST: 


LIST  A— WOf<t)S 
erosion 

waterf at  Is 


tributary 
[lydrueltiCrr  i  Ci  ty 


cJeltd 


i  rrirjtite 


LIST  B— DEFINITIWS 


A*    electricity  produced  by  water- 
powej — the  force  of  rushing 
water  runs  generators  that 
produce  electricity 

a  triangular  or  fan-shaped 
area  of  land.    Formed  by 
(Jeposits  of  mud  and  sand 
at  the  mouth  of  d  river 

C«    usualiy  caused  when  a  river 
travels  over  a  cliff 

D.  washing  away  of  the  lat^d, 
usually  occurs  when  the 
river  overflows  and  washes 
mud  or  rocks  into  the  river; 
destructive  to  the  land. 

E,  a  stream  feeding  a  larger  stream, 
river,  lake,  sea,  or  ocean 

to  supply  the  land  with  waler 
by  such  means  as  ditches,  canals, 
or  pipei -nes* 
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t<UL  ANU  FAL1>L  guLSTIul^S: 


IU:>T^<UL;T  iOijj  t    Write  the  '^Ord  "TfiUL"  in  the  blank  next  to 

the  number  uf  the  question  if  the  statement  is  "True'',  and 

writfi  the  rtord  "FALSE'*'  in  the  blank  next  to  the  number  of 

the  question  if  the  statement  is  "False." 

LXdmp le ; 

FALl>b  The  jacket  was  invented  by  the 

Ameri can  I ndian * 

rALSC  elephants  wear  red  tennis  shoes 

to  lunch  on  Wednesdays, 

I^^L   Grape  soda  is  usually  preserved 

with  ascorbic  acid, 

[40w  you  answer  the  questions  below; 

  I.    Lne  of  China's  greatest  problems  is  growinq 

enough  food  to  feed  her  people, 

  2,    unina  has  a  history  of  excellence  in  the  arts, 

  5,    The  Cninese  use  chopsticks  to  paint  their  vases. 

  4,     The  Chinese  use  chopsticks  as  a  utensil  tor 

e^ti  ng  thci  foofJ. 

 5,     the  ^^nnese  use  canvas  instead  of  rfce  Daper 

in  the  naming  of  their  paintings. 


lisi  what  yoj  hdve  learned  dbpuf  Chine^^e  r^als*    How  are  fhey 
3imiiar  to  our  rtealsZ    how  are  they  different  from  our  meals 
in  tne  t^nited  orates  culture? 


List  cnoracterirtics  Vou  have  learned  about  Giunesc 

arc^u  tecturo;    Ccrpdre  i  t  to  Americari  arcni  tecture. 


'L  i 'jt  :5o^rie  char^jcter  i st  i  cs  you  nave  learned  aoout  Orunose  art  r 
.:oJ^ipjre  it  to  Anicricar-  art-. 
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DAIUY  USSON  aAN 
(OATt)  eOMTlNUEO 


MATEftlAl:    Pencil  and  paper. 

'      EYALUATtOH;    Evaluation  will  be  based  upon  the  student  participation  in 

the  activities,  contribution  to  ciass  discussion,  and  abi.tity 
,  .  .  to  recognize  relationships  between  humans. 

-   HOMEtKORK:    Student  will  be  asKed  to  draw  a  picture  of  (1)  friendship; 

^  (2)  tolerance;  (3)  a  combination  of  friendship  and  tolerance. 
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(2*    Explain  a  little  about  the  story  of  the  Junk  being  pulled  up  the 
Yangtze  Ktver  Gorge — the  Malnstreet  of  China. 


(3/  How  Is  an  oasis  important  to  people  living  in  the  deserts  of  China? 


14*    (f  you  were  living  in  the  deserts  of  China,  where  would  you  want 
to  live?    Far  away  from  an  oasis?    f^ear  an  oasis?  Why? 


15*    What  do  you  think  about  when  you  see  a  river^ 


i&*    List  so'riD  sources  of  rivers; 


17.    what  is  (irought? 


16«    i/vhdt  IS  a  ftood? 


!9.    Why  would  droughts  ancj  floods  be  dangerous  to  the  people  of  China? 
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THREE  MMOR  AREAS  OF  CHINA: 

FtCC'IN:  List  below  the  three  ma^tor  regions  of  China; 

K   

2,   

3,   

Short  and  long  Answer  Questions: 

INSTRUCTIONS;    Answer  as  much  of  the  question  as  you  can— the  more 
you  answer^  the  more  credit  you  will  receive, 

1,  What  type  of  climate  do  you  have  In  South  China? 

2,  What  type  of  food  might  you  eat  if  you  lived  in  South  Chinu; 

3*    What  occupation  would  you  probably  have  if  you  lived  tn 
South  Chtna? 

4.  What  type  of  climate  do  you  have  in  North  China?    Explain  why. 

5,  What  tyi>e  of  food  might  you  eat  If  you  lived  in  i^iorth  China? 

6.  If  North  China  has  many  waterfalls,  what  might  you  cteveloo 
in  order  to  have  hydroelectricity? 

7,  If  you  have  hydroelectricity  and  minerals  for  making  steel, 
woulc  you  live  in  the  cities,  or  would  you  live  on  the  farms? 
Why  do  you  thinK  this? 


8.    tf  you  lived  in  CXJTER  CHINA  what  type  of  climate  wouU  you 
Itve  In? 


9.    If  you  lived  tn  OUTER  CHINA  what  would  you  be  (circle  the 
correct  answer  or  answers): 


a. 

an  industrial  ist 

b. 

a  fisherman 

c* 

a  businessman  in  the  city 

a  rtce  fanner 

a  ship  repairman 

f. 

a  nomad — take  care  of  sheep 

ride  horses 

Why  do  you  think  this? 


10*    Which  of  the  three  major  regions  of  China  would  you  rather 
I  tve  in,  and  why? 


COMMUNIST  CHINA:    SHORT  ANSWER  QUESI tONS 


tk    Thirtv  vears  ago,  if  you  were  a  rice  farmer  in  China,  wouid 
you  belong  to  the  peasant  or  the  gentry  class?  Why? 


12*    What  happened  to  the  peasant  class  when  the  Communists  took 
control  of  China's  government? 


15*    What  happened  to  the  Manchu  Emperor  when  the  Communists  took 
control  of  China's  ycvemment? 


What  happened  to  the  gentry  class  when  the  Communists  took  control 
-.^        ^     of  China's  government? 


' ;  -      15*    Uo  you  tiifnk  China  is  a  thr&cit  to  the  United  States?    Why  or  why  not? 


16*    List  the  differences  between  the  United  States  and  China: 


17*    List  the  similarities  of  the  United  States  and  Cntnai 
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mVf  LESSON,  PIANS;   (DATE) 

BgHAVtORAL  OBJECTIVES: 

The  stu<teftt  win  define  the  basics  of  "friendship". 

The  5tu<tent  will  <Jefine  the  bastes  of  "tolerating  differences  in  others," 

T»*b  stu<fefit  will  define  the  need  for  "friendship"  and  "tolerance"  in  the 
dftvelopTOnt  of  a  relationship  between  best  of  friends, 

, ACrtVITlES: 

The  student  vf I  1 1  be  asked  to  write  (on  a  piece  of  paper)  the  basic 
fngredlents  of  "friendship." 

The  student  wlil  be  asked  to  write  (on  s  piece  of  paper)  the  basic 
quatittes  he  likes  in  his  best  friend. 

The  studefit  will  be  asked  to  write  (on  s  piece  of  paper)  the  basic 
qualities  he  dfsllkes  in  his  best  friend. 

The  student  wit)  be  asked  to  evaluate  the  rerm  "friendship"  in  regards 
to  the  vel  idity  with  which  this  term  Successful  ly  identi  f  les  di.^  describes 
tftie  relationship  he  and  his  best  friend  have  developed. 

The  student  will  be  asked  to  relate  and  share  his  definition  of  "tolerating 
differences  in  others"  through  class  discussion. 

The  student  ¥fi  1 1  be  asked  to  evaluate  himself  in  terms  of  likeable  and 
dtslikeable  qualities  he  sees  in  hirnsetf,  ^ 

The  student  wiii  be  asked  to  examine  his  list,  looking  for  qualities  others 
wl  1 1  Surely  I  ike,       '  -  ^ 

The  student  will  be  asked  to  examine  his  list,  looking  for  qualities  others 
may  d I s I i  ke , 

The  student  will  be  asked  to  distinquish  between  his  poor  qual ities  and 
those  poor  qualities  he  sees  ^n  his  best  friend. 

The  student  will  be  asked  to  define  t.ie  need  for  "friendship"  and  "tolerance** 
in  the  development  of  a  relationship  between  best  of  friends, 

TIME  AND  ORGANIZATION; 


lake  approximately  seven  minutes, 

take  approximately  three  minutes, 

take  approximately  three  minutes, 

take  approximately  ten  minutes, 

take  approximately  twenty  minutes^ 

take  approximately  ten  minutes, 

take  approximately  three  minutes, 

fake  approximately  three  minutes, 

take  approximately  three  minutes, 
^jActivity  (!0)  wli!  take  approximately  ten  minutes. 


Activity  (I)  wil 

Activity  i2)  wi I 

Activity  (3)  wi  I 

Activity  (4)  wi I 

Activity  (5)  wl I 

Acti vity  (6)  wi I 

Activity  (7)  wi I 

Activity  (8)  wi I 

Attlvity  (9)  wi I 


DA(LV  LESSON  PLAN 
(DATE)  eSOMTlNUEO 


MMERtAt:    PencH  and  paper* 

'  ^  :  EVALUATtON;    Evaluation  will  be  based  upon  the  student  participation  in 
:\  the  activities,  contribution  to  class  discussion*  and  abijlty 

to  recognize  relationships  between  humans* 

:   HdHE*K)RK:    Student  will  be  asKed  to  draw  a  picture  of  (I)  friendship; 
•  ,  (2)  tolerance;  (3)  a  combination  of  friendship  and  tolerance* 
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DAILY  LESSON  PLANS: 


(DATE) 


BEmVIORAL  OBJECTIVES: 

Th«  student  uttll  define  the  ways  of  developing  "friendship"  and  **tolerance'^ 
1ft  the  Cultivation  of  a  relationship  between  best  of  friends* 

,Tb0  studwt  wtll  describe  ways  in  which  he  and  his  best  friend  have  learned 
tb  "toUr&te  differences  tn  each  other*" 

The  atudertt  wi 1 1  define  the  basics  of  "friendshio"  and  "tolerance"  portrayed 
ifi  the  story  '"CHAU  ANU  THE  DRAGON/* 

Tfte  student  will  define  the  element  of  "tear"(dnd  "distrust")  that  must 
be  dealt  with  when  establfsning  a  new  relationship  with  others* 

The  student  wilt  define  the  similarities  and  differences  existing  between 
Ghao^  thft  bay,  and  the  f ire-bneathing  dragon  In  the  story  "CHAO  AND  THE 


ACftViTiESi 

1«    The  student  wi  1 1  be  asked  to  define  the  ways  he  ami  his  best  friend 
have  com6  to  be  best  of  friends. 

'-1  \  2*^  The^udent  wilt  be  astced  to  define  the  ways  in  which  t^  and  his  best 
fciendliave  developed  "friendship"  and  "tolerance"  in  the  cultivation 
of  thsir  relationship- 
s'   The  student  will  be  asked  to  define  the  basics  of  "friendship"  and 
"tolerance"  portrayed  in  the  story  "CHAO  AND  THL  DRAGON*" 

4*    The  student  will  discuss  the  basic  qualities  the  villagers  disltked 
about  the  dragon . 

5,  The  student  will  discuss  the  basic  qualities  the  empero    and  his 
soldiers  disliked  about  the  dra^n* 

6.  The  student  will  discuss  the  basic  qualities  the  boy,  Chao,  liked 
in  the  dragon* 

7«    The  student  will  discuss  the  basic  qualities  the  boy,  Chao,  had 

to  "tolerate^*  in  the  dragon* 

8,  The  student  will  discuss  the  basic  qualities  the  dragon  had  to 
"tolerste*'  in  the  boy»  Chao. 

9,  The  student  will  discuss  the  "joint  effort"  people  (and  dragons)  must 
make  in  order  to  deve'op  a  **f  r  ienash i  p" . 

10*  The  strident  wiM  hypothesize  what  would  have  happened  to  the  soldiers 
and  some  of  the  villagers  if  they  had  made  attempts  to  be  kind  to  the 
dramn  before  Chao  did  so. 

M,    The  studefit  will  hypothe'^ize  what  benefit,  if  any,  the  purpose  of 

Chao's  and  +he  dragon^s  ^isit  to  see  other  people  achieved.  (Spread 
O        goodwllt  to  the  ''est  of  the  world?). 


<^^vtfj0S  (continued): 

i?f^    1^  stkil^t  wN  I  (tefine  the  slratlarJtUs  and  differences  existing 
?  /  b^twtim  Chao  and  the  dragon  ir*  regards  to  the  need  to  ''tolerate'* 
^uaHttes  and  emphastze  the  Mkeable  quaiitjes  in  frjends. 

Activrty  (i).wni  take  approximately  three  minutes, 

Actrvity  (2)  wtll  take  approximately  five  minutes. 

Activity  (3)  will  take  approximately  thirty  minutes  (includes  reading 

and  di*fcussion  time> 

Activity  (4)  will  take  approximately  three  minutes. 
Actlytty  will  take  approximately  three  mtnUtes. 
i^tlvity  (6)  will  take  approximately  three  minutes. 
Aertiyliy  (7)  will  take  approximately  three  minutes. 
A<;tlyHy  id)  will  take  approximately  ten  minutes. 
.^<it|vlty  (5)  will  take  approximately  five  minutes. 

(tO^  will  take  approximately  five  minutes, 
Activity  (I i)  will  take  approximately  three  minutes. 
Activity  (12)  win  take  approximately  five  minutes. 


MATERIALS:    Short  story  titled    "CHAO  AND  THE  DRAGON". 


EVALUATION:    Through  the  reading  of  the  story  and  feedback  during 
class  discussion  the  students  should  have  developed  an  understanding 
for  the  need  to  develop  friendship  and  tolerance  through  **joint  effort.** 


HOMEWORK:    Students  may  wish  to  draw  a  picture  of  the  dragon  or  of 
Chao. 
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Many  years  ago  a  little  boy  namad  Chao  Chung  lived  in  a 


He  liked  to  feel  the  cool,  wet  sand  between  his  toes*  He 


Would  Search  for  beautiful  seashells  for  his  collection* 

1 1  was  a  vl 1 1  age  filled  with  other  happy  people.  They 
were  not  rich,  but  they  loved  their  country  and  their  life 
was  good.    But,  things  were  not  good  in  other  parts  of  China, 
There  was  a  wicked  emperor  who  was  angry  because  he»  too,  was 
poor.    He  had  a  very  small  supply  of  gold.    Other  emperors 
would  make  fun  of  him  because  they  alt  had  more  gold  then  he 
did.    An  old  legend  told  of  3  huge  pile  of  gold  which  fay  deep 
in  the  cave  of  a  mean,  evl f  fire-breathing  dragon  which  was 
high  In  the  mountains  behind  Chao's  village.    Many  other 
emperors  had  been  mean  to  the  dragon.    They  sent  soldiers 
Into  his  cavo  and  he  would  chase  them  out,  shooting  fire  at  them 
Many  soldiers  had  been  killed.    The  emperor  decided  that  he 
<  must  have  the  gold  which  he  knew  was  in  the  dragon's  cave. 
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Wv^'^^^  ^         dhdo  cKung  aRd  hJs.  father  r^etu^d  irqm  the  ,      V  ".^^^ 

&^^^i:^Ji^^^\'^' ^^^^  ttiare  were  many  soldiers  !n  tiie  vi  lfags.    Chgo^s  iwtfKjr  i  , 

pg|;^;i^;^v';^^^  to  g^et  i^ew.         ^  -         '  /     '    ,  ■ 

^i^^^";?^v',^^^^  b'They  have  conie  to  klil  tHe  dragon  and  get  the  gold,"  she    ^  V 

pr  '  i/^^      ,  ;?:i6ff^V  Chao  and  his  father  hurried  out  of  the  boat. and  up  to 


r    -^^^^^  \         ;       ^'f' '  ^'^i  t  ^^''^  ^^^^ '        trouble  passes,"  said  Cha6*s 
^^V;^^-  iifttier.    The  next  day  the  soldiers  went  to  the  mountains*  They 

fj":^:'>t;  ^ . ,.hato  rtany  spears  and  other  weapons..  The  vlilac^rs  watted  down 
>*v.a        ,&'fert,0W>    So^n,  they  heard  faln^t  screaireis  and  roars  from  up  above.  , 
flHich  fire,  coming  from  the  moun+iair*,    Thfty  waited  aod^ 
^■■■'A'- .  ;  Wt&d,    Soon  =  i  t  W03  qarta  sti  1 1 

..'V^  /  They  watted  longer  and  finally  one  of  the  villagers  cried, 

^'Aafiiil    Look!    A  soldier  comes  toward  us.    He  Is  badly  wounded*'* 

The  people  scrambled  up  the  hill  to  the  injured  soldier 
who  had  fallen  to  the  ground*    Chao*s  father  was  the  first  to  reach 
his  side. 

"What  happened  my  friend?    Are  you  alt  right?" 
The  soldier  looked  up  from  where  he  lay* 
"I  am  barely  alive*    The  dragon  •  *  .he*  *  *he  *  .  *kflled 
the  men  except  me.    See  how  badly  )  am  burned!** 
By  this  time  other  villagers  had  reached  the  soi(jier*s  side. 
"Tell  us  what  happened!" 

^gain  the  soldier  looked  up  at  the  men,    lie  drank  some 
water  which  one  of  the  fishermen  offered  f*im* 

"I  saw  the  goldl    It  is  there  I    But  the  dragon  is  too 
terriole*    He  will  not  let  anyone  have  it*    When  we  threw  our 
Spears  he  snorted  fire  at  us*    All  but  me  were  killed  by  the 


Q  flames." 

ERJC  -^TS.' 


B,™,,,-,..,.,.^,,.,'^^  #1-;  Was- st^tr*   "me' Vttlftga^PS, 

s^eS^^ -^u-f^^^i^ tii'i^', '       •         ■■  I,   ■ .  \t         r     <     '  .  '  •-.  r"'  ' 'i  >  iTT 


^riat  ddys  tatSr  a  magnrf  iowt  csart 


^^^^ 

1  r  V 


(%oO;0|uj[ng  soon  bb^  lhat  it       the  emperor*    How  beauttfut  he 

looted  tn  his  golden  gowns.    The  vl  I  lagers  bowed  to  hfm  as  he 

approachdd  +hein, 
ft 

"Is  there  anyone  here  who  can  get  the  gold?    1  will  give 
him  half."    But  none  of  the  vl  I  lagers  spoke  and  nobody  moved 
forward. 

The  eitiperor  grew  very  angry.    He  shouted  once  more, 
"I  demand  that  someone  go  for  the  gold," 
Little  Chao  moved  forward* 

"I  wIM  try,  honorable  emperor,    t  wf!,!  get  the  gold," 
All  the  villagers  gasped.    The  err^eror  laughed, 
'^So  young  a  lad!    But  so  brave!    I  am  sure  you  could  not 
get  the  gold  when  all  of  my  soldiers  have  failed," 
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wtll  get  the  gold*    Tha  poor  people  in  Chtna  need  It, 
Many  of  them  do  not  havu  enough  to  eatll*' 

"Very  we!  I satd  the  emperor,  "A.I  I  etse  have  fal  led. 
You  may  have  a  chance/' 

Chao  was  very  frightened  as  he  cllnted  the  mountain  and 
approached  the  cave*    He  peeked  Inside  and  saw  t«/o  huge  eyes 
looking  back  at  him*    Suddenly,  a  blast  of  hot  flame  shot 
through  the  mouth  of  the  cave,    Chao  jumped  back  to  safety, 

'*!jo  not  blow  your  fire  at  me,  kind  dragon/'  yelled  Chao, 

The  dragon  was  surprised.    He  had  been  called  by  so  many 
evil  names.    He  nad  never  been  called  "kind  dragof'*  before, 

"Why  do  you  call  mo  Kind?" 

"EBecause  I  believe  that  at  I  things  are  kind.    Only  other 
things  make  them  evil,** 

"Come  in  the  cave  so  i  fway  see  who  you  are,**  yelled  the 
dragon, 

Chao  entered  the  cave.    His  legs  shook  with  friqht, 
**0o  not  throw  you  fire  at  me*    \  am  your  friend,**  cried 

Chao, 

*M  beo  you  are  a  boy  and  that  you  are  not  armed,*'  said  the 
dregor,    *'l  will  not  hcjrm  you,** 

"I  have  Come  for  your  gold,''  said  Chao* 

The  dr^oon  Threw  back  his  heed  and  laughed  until  the  whole 
mountain  shook* 

'*No  smaM  boy  who  Is  unarmod  ^ill  take  aold,** 
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"I  do  not  intend  to  take  your  gold,     \  want  you  to  give  it 
to  me,    I  wnat  to  help  the  poor  people  of  China,    The  emperor 
needs  the  gold  for  his  people.    They  do  not  have  enough  to  ^*ear 
and  they  are  hungry." 

"You  are  a  brave  boy  to  cofne  to  my  cave,    I  will  give  you 
the  gold  to  help  the  people.    But,  in  return,  I  wish  to  be  left 
alone  ^'o  I  i  ve  my  I  i  fe/* 

"I  have  one  other  request,"  Chao  replied,    "I  wish  to  be  your 
friend.*' 

"My  friend?"    The  dragon  was  surprised.    *'But,  why  do  you 
want  to  be  my  friend?"    And  then  the  dragori  began  to  cry. 
Nobody  had  ever  said  this  to  him  before. 

"Because,  I  think  you  are  a  nice  draoon.    People  have 
treated  you  mean.    But  you  are  really  not  mean.** 

"v^e  will  always  be  friends,^*  replied  the  dragon. 

Chao  took  the  (jold  down  the  mountain  to  the  emperor,    f^e  thanked 
Chao  and  took  all  the  gold  with  him  in  his  splendid  cart,  Chao 
did  not  tjet  any  of  the  gold.    But  he  did  not  care.    The  eir^ror 
promised  the  gold  would  go  to  the  poor,    Chao  and  the  dragon  saw 
each  other  every  day.    Some  days  they  even  fished  together.  The 
dragon  became  very  kind  and  helped  the  people  in  the  village. 
He  owul d  even  play  with  the  smal I  chi I dren.    Ite  started  thei r 
fires  and  heated  their  homes  when  it  was  cold.    Several  years  passed. 

One  day  a  runner  approached  the  village.    Me  headed  straight 
for  Chao,    I  have  D3d  news.    The  emperor  did  not  give  the  gold  to 


the  poor  people.    He  kept  ft  all  himself.    He  has  built  many 
gold  carts  for  his  use.    He  has  one  hundred  gold  suits  which 
his  tailor  was  ordered  1"o  make.    His  new  palace  ts  made  of 
solid  gold.    But  the  people  are  starving.    They  have  no 
clothes.    Their  babies  cry  for  milk." 

Chao  was  very  angry  when  he  heard  the  news.    The  emperor 
had  not  kept  his  word.    Chao  said  goodbye  to  his  mother  and 
father.    He  would  get  rid  of  the  emperor  and  save  the  people. 
He  told  the  dragon  the  news  and  climbed  on  his  back.  Together 
they  staned  toward  the  emperor's  palace.    Wany  days  passed 
before  they  reached  it. 

Suddenly,  many  soldiers  surrounded  them.    They  pointed 
te'^rible  weapons  at  Chao  and  the  dragon. 

"fX)  not  hurt  thom  too  Dad,  my  friend/'  asked  Chao. 

The  dragon  turned  l^fs  head  toward  the  soldiers.    A  short 
burst  of  flame  ceme  from  his  throat.    The  soldiers  all  ran 
away  fast.    Their  backs  were  very  warm.    They  dfd  not  get  cooled 
off  untM  they  jumped  Into  the  river.    Chao  and  the  dracon  went 
up  to  the  emperor*s  palace.    One  huff  and  the  dragon  burned  down 
the  door.    They  went  In-iide  <jnt'  all  the  people  ran  out  when  they 
saitf  the  dregon.    The  evil  emperor  ran  out  too.    But  the  dragon 
Could  not  resist  the  temptation.    He  breathed  a  very  special 
huff  at  him.    The  emperor  screamed  and  grabbed  his  back.  He 
junped  right  into  the  water  around  the  patace.    He  swam  out  and 
ran  away—never  to  be  seen  again.    Chao  became  the  new  emperor 


and  ruled  wisely.    And  when  he  walked  through  the  country  to 
see  how  the  people  were,  his  kind  friend,  the  dragon,  was 
always  at  his  slde« 
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DAILY  LESSON  PLANS: 


<DATE) 


BEHAVIORAL  OBJECTIVES: 

The  st'-dent  will  define  the  basics  of  **f  riendsh  i  p**  developed  and  cultivated 
between  neighbors. 

The  student  wi  U  define  the  basics  of  ^^tole^^ance"  developed  and  cultivated 
between  neighbors. 

The  stuctent  will  define  the  need  to  cultivate  *Vf  riendsh  i  p"  ami  *to)er*"nce 
of  differences  in  othors'^  between  neighbors. 

The  student  will  define  the  need  to  cultivate  ^'friendship"  and  '^tolerance 
of  differences  in  others'*  between  neighborhoods  in  relation  to  dsvetoping 
a  **9ood  coinmun  i  ty  .  ** 

ACTIVITIES; 

1,  '   The  :jtudent  will  be  asked  to  define  the  qualities  he  searches  for  in  his, 

neighbors, 

2.  The  students  will  be  asked  to  role  play  the  initial  introduction  between 
two  strangers. 

3*      The  students  will  be  asWd  to  role  play  the  initial  introduction  between 
two  neighbors. 

4.      The  students  will  t>e  asked  to  define  the  quaHtfes  of  *'good  neighbors*** 

5*      The  students  will  be  asked  to  role  play  the  qualitios  of  the  **bdd  neighbor.'* 

6*      The  class  will  be  asked  to  define  the  need  to  cultivate  **f  r  iendsh  i  p**  through 
tolerance  of  differences  in  others  in  order  to  develop  a  good  neighbor 
relationship* 

7.      The  class  will  be  asked  to  define  the  need  to  cultivate  "friendship**  through 
tolerance  of  differences  in  others  in  order  to  develop  a  **good  community.** 

8*      The  student  will  wri  ho  j  jtory  jboKjt  the  need  to  develop  **  f  r  i  endshi  p**  between 

states  (divisions  of  j.G.A.) 

TIMt  A;^iD  UKGANlZArrJ:i: 

Activity  (1}  will  take  approximately  ten  minutes. 
Activity  (2)  will  take  approximately  five  minutes. 
Activity  (3)  will  Ijke  approximately  five  minutes. 
Activity  (4)  Will  take  approximately  five  minutes. 
Activity  (5)  will  take  approximately  five  minutes. 
Activity  (6)  will  take  approximately  ten  minutes. 
Activity  (7)  will  take  approximately  ton  minutob. 
Activity  C8)  will  take  approximately  twonty-five  minutes. 

:iATCRIALji    rorhdp>         ^Auiont-^  ..ould  onjoy  ufilizin;!  costunts,  proP3,  etc. 


LVALUATIjd:    Through  discu^^jioo  dnc  role  playinc}  the  studonts  should  develop 

an  understanding  of  the  noed  to  develop  friendship  through  rolorancc 
of  differences  in  others  on  a  larger  scale  than  a  personal  **frit:nd 
and  best  friend'^  basis. 
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The  studeni  will  define  the  basics  o'' "friendship"  developed  between  nations. 
The  student  wfll  define  the  basics  of  ''tolerance"  developed  between  nations. 
The  student  wMI  define  the  basics  of  **f  riendhs  i  p'*  developed  between  the 

People*s  Republic  of  Chint.  and  the  United  States  of  America. 
The  student  wiM  define  the  define  the  bastes  of  *'toleranCe"  endiired  in  order 

to  develop  "friendship"  between  the  People's  ftepublic  of  China  and  the  U.S.A. 

ACTIVITIlS: 

f.    Allow  the  students  to  brainstorm  the  bastes  of  "friendship"  needed  In 
^rder  to  nourish  the  development  of  a  "good  relationship"  or  a  "good 
ix^.eraoce"  between  nations. 

2.  Allow  the  students  to  define  the  types  of  "tolerance"  developed  between 
nat (ons. 

3,  Allow  the  students  to  define  the  types  of  "characteristics"  which  have 
been  Identified  in  the  entire  unit  in  relation  to  the  tvpes  of  "friend- 
ship" ingredients  available  to  the  United  States  of  America  and  the  People's 
Republic  of  China  in  promoting  "peace. ^'    Allow  the  students  to  define  the 
types  of  "tolerances"  that  have  been  necessary  in  developing  a  "friendship." 

Tittii  fylo  oKor;i/'jr^; 


Activity  <l)  will  take  approximately  ten  .ninutes. 
Activity  <2)  will  take  approximately  ten  minutes. 
Activity  (3)  will  take  approximately  fifty-five  minutes. 


M/\TtRlALo:    '^^  special  materials  required* 


If  the  students  are  able  to  successfully  attain  the  above  listed 
instructional  objectives,  the  teacher  may  assume  they  understand 
the  concepts  as  stated. 


DAILY  LESSOR  PLANS; 


(datf; 


BEHAVIORAL  OBJECTIVE(S) ; 

The  student  will  define  the  concepts  he  has  learned  th»"Ough  this  unit  study  of 
the  Chinese  Civilization  unit  and  compare  these  concepts  to  his  knowledge  of 
the  United  States  Culture, 

The  student  will  list  the  similarities  a^d  differe*Kes  existing  between 

the  People's  Ftepublic  of  China  and  the  United  States  through  the  Taba  Listing 

Exercise  for  Concept  Diagnosis, 


ACTIVITIES: 

U     Ask  the  students  how  they,might  define  the  relationship  existing  between 
the  People's  Republic  of  China  ai^6  the  United  States  of  America, 

2,  Allow  the  students  to  hypothesize  how  +his  relationship  existing  between 
the  People's  Republic  of  China  and  the  Uni'^'^d  States  of  America, 

3,  Ask  the  students  to  doJne  the  Chinese  Civt  I  izatu'i,  in  brief. 

4,  Ask  the  students  to  define  the  United  States  Culture  in     few  sentences, 

5,  Ask  the  students  how  they  have  def i ned  the  Chinese  Civil ization  !n 

the  "cultural  development^'  progression  (agricultural  to  industrialized) 
in  comparison  to  the  United  States  Culture, 

6,  /\sk  the  stodonts  to  explain  ''why"  tfiey  defined  tUo  Chinese  Civilization 
in  the  terms  they  chose,  in  compjrison  with  the  terns  they  used  in 
definlnvj  the  Uni'tod  States  Cult^jro, 

7,  The  stjdent  wi  !1  li:^t  t^^^^^  concopts  he  has  loomed  about  through  this 
unit  study  of  thy  Chinese  Civilization,  in  comparison  to  the  concepts 

he  has  learned  dealiny  with  the  United  States  Culture  through  the  process 
of  the  Taba  Li  sting  Exercise  for  Concept  Diagnosis,    (See;    Teacher's  Note_), 


TIME  AND  ORGANIZATION: 


Activity 
Acti  vi  ty 
Acti  vi  ty 
Actf vi  ty 
Acti vi  ty 
Act  i  vi  ty 
Acti vi  ty 


(I) 
(2) 
<3) 
<4) 
(5) 
<6) 
<7) 


wi  i 
wi  I 

wi  I 
wl  I 
wi  I 
ViU 
wi  I 


take  approximately  five  minutes, 

take  approximately  ten  minutes, 

take  approxifT!?tely  three  minutys, 

take  approximately  titise  minutes, 

t:ike  approximately  twelve  minutes, 

take  appro^cimateiy  twelve  minutes, 

tai'e  approximately  thirty  minutes, 


MATERIALS:    Butcher  paper  for  Taba  Listing  Exercise  for  Concept  Diagnosis  Activity, 

EVALUATION:    Tliroogh  discussion  and  concept-  diagnosis  skills,  the  students 
should  successfully  attain  the  instructional  behavioral  objectives  as  stated, 
in  helping  the  student  deve^lop  an  understanding  of  the  relationships  existing 
between  the  People's  Republic  of  China  and  the  United  States  of  America, 


The  iist  below  was  actually  made  by  a  fourth  grade  class 
having  partictpated  in  this  Taba  researciD  method: 


UNrco  STATES   / 


Si  I  verware 
mach ] nes 

changeable  socks 

American  flag 

Promised  land 

writ  I  ng,  foocJ,  language 

houses 

cloth  i  ng 

dams 

peopi e 

Pets 

lots  of  tana 

art  and  architocture 

time 

states 

7 -up 

decorations  in  cities 

motor  boats 

schools/education 

worShi  p  di  f  foront  re  I  i  fjions 

phy^^icjl  fOdtureii 

customs 

tranSOortJt  ion 
factories  fiako  tc-j 


China 


chopsticks 
dishes 

changeable  shoes 

dragon  festivals 

Chinese  flig 

writ  I  ng ,  fo  >d ,  I  anguage 

houses 

c lotht  ng 

water  buffaU 

water  wheels 

poop  I e 

pets 

art  and  architecture 
I  and 

Promised  land 

Bireieys  Carbonated  l^oft  urinks 
time 

bel  Is  on  Page  das 
Schoots/odtjci  t  i  on 
worship  different  ^jo^fs 
pt^V^tCiji  features 
customs 

trtiinspor+jtion 

fjrow  and  pick  tea/make 

col  I  ifjraphv 

provi  nces/rer;i  on^^ 

Junks 

decorations  in  cities 
Ijrye  desort/uut':r  {^nirwj 
pointed  roofs 
wel I s  for  water 
ConmunistiC  fjovornment 
chop  marks 
Sionaturo  t>tocK 
steam  boots 
pod  I  cab 
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BDlAVlOr^AL  OL-JCCTlVi.C); 


Through  the  process  )f  oDen  class  discussfon,  the  students  wi I !  define  the 
"tolerance"  of  cultural  relativism  ?n  relation  to  +he  ^eoole's  Republic  of 
China  by  introducing  similarities  and  differences  between  the  cultures  of 
the  United  States  and  the  PRC,  emDhasizing  fhe  four  basic  cultural  comoo- 
nents \    econom i  c  structures,  soc  i  a  I  orqan i zat i  ons,  re  I  t  g i ous  systems,  and 
pol i  t ica I  organ! zat i  ons . 

ACTIVITltS: 

The  students  will  be  asked  to  define  th©  word  "tolerance"  (review). 

2,  The  students  will  review  their  remarks  offered  in  response  to  the  Taba 
research  lesson  (Drevious  lesson)  as  to  the  "tolerance"  of  cultural  rela- 
tivism in  relation  to  similarities  and  differences  exfstJnq  between  the 
PRC's  culture  comnlex  an-  that  of  the  U.S. A, 

3,  The  students  wilf  he  encouraqed  to  discuss  +he  similar  and  differinn  traits 
Dresent  ]n  each  c^tture  ir»  reoards  to  the  need  to  'naintaln  these  traits  as 
a  rneant-'  of  nreservTna  ^istfrQt  cultures,  as  well  as  the  need  to  cultivate 

a  "tolef'ance''  for  cultural  relativism* 

Activitv  C  f  It  will   taf<e  anrroxi  ma  te  f  v  ten  mfnutes. 
Activitv  i?\  will   'ake  anDroximatelv  twen*v  'f^inute^. 
Activity  f3)  wiM  take  anoroxi'^atelv  thirt/  minuter. 

Activitv  (4),  will  t  itke  aroroxi  ^ate  I  v  ^ifteor  r?iinutes:    allow  the  student  to 
exoress  ^is  rerson:jf  deoress       tolei^ance  for  the  Chinese  C i  vi  I  r  :ration  throuqh 
either  class  discussior^  and/or  throuqh  Jndi\Mdual  writfnqs,  drawinas,  dramatic 
presentations,  etc^  done  in  class  or  nrpoa^^ed  as  homework  D^'oiects^ 


If  activitv  fouf"  fS  introduced  d'jrtnq  cfass  time,  the  student  wilt 
need  access  to  art  suriDlies. 


EVALUATIO;^;; 

If  the  student       able  to  successfully  attain  the  Instructional 
objectives  as  stated,  then  -he  teacher  may  assume  the  student  was  able  to 
understand  the  conceDts  as  introduced  in  this  dailv  lesson. 


Assignment  four  may  be  a^>siqri^^  as  3  homework  nr^'^^ct. 
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WHAT  HAVE  I  LEAf^NED  FROM  MV  STUDY  OP 
THE  CHINESE  CIVILIZATION? 


ACTIVITIES  LEARNlNr,  PACKET 


STUDENT'S  NAME:' 


WHAT  IS  IN  MY  LEARNING  PACKET? 
(TABLE  OF  CONTENTS) 

TITLE  PAGE  WUM8ER 

Why  [  Should  Use  This  Learning  Packet   366 

What  Should  t  Do  In  Order  to  Learn  This 

Information?    36^ 

What  Will  I  Need  To  Do  In  This  Packet 

In  Order  To  Achieve  The  Objects    AOO 

Part  One   401 

Part  Two   441 

Part  Three   513 

Suggestions  to  For  My  Teacher  and  Me   589 

(What  I  Do  When  I  Am  Finished  With 
My  Learning  Packet) 
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NOTE  TO  THE  TEACHER 

This  Individual  activity  learning  oacket  is  designed  to 
helo  the  student  utilise  and  determine  his  understanJinq  of  the 
conceots  introduced  in  the  unit  studv  of  the  Chinese  Civi ] i ration. 
ThrouQh  the  working  of  this  oacket,  the  student  will  realize  and 
devefoD  a  deeoer  understanding  of  and  a  greater  tolerance  for 
the  Chinese  Culture.    Tolerance  for  cultural  relativism  in  rela-  ^ 
tion  to  the  Peoples'  Republic  of  China  will  be  introduced  by 
allowing  and  encouraging  the  student  to  associate  traits  of  the 
Chinese  Culture  wl^h  those  traits  characteristic  in  his  own 
cu I ture . 

Fmphosis  based  uoon  the  four  basic  cultural  comoonents*- 
econcxnic  structures,  social  organization,  religious  systems,  and 
oolitical  orqdni2<ition*-hgs  been  made.    However,  attention  to 
the  development  of  InteMectual,  affective,  and  osvchomotor  skills 
have  also  been  introduced  in  tMs  oacket* 

In  the  beqlnninQ  of  the  unit  study,  the  student  was  introduce^l 
to  the  basic  nhysical  and  psvcholoqical  needs  of  Man.    As  Man  has 
social  needs,  the  student  will  t>e  able  to  hypothesize  why  nations 
must  make  ''ioint  efforts'*  to  develoo  coonerative  and.  'nterdeoendent 
relaticnshio^p    This  '^evelooment  often  stems  from  the  knowledQe  of 
cultural  diffusion  and  cultural  traits.    The  student  wilt  have  the 
ooportunitv  to  exolore  this  development  as  he  discovers  and/or 


strengthens  his  tolerance  for  :ultural  refatlvrsm  !n  attaining 
the  fong  range  goals  e^^tab  f  i  shed  hv  this  unit  studv  of  the 
Peoples*  Republic  of  China. 

The  packet  allows  the  studer^f  to  self-pace  his  learnino 
skills^  and  nermits  the  student  to  exn\\.r'^  suooJementary  resources. 

The  teacher  mav  utilize  this  packet  in  a  number  of  wavs 

not  prevfouslv  Indicated:    a  D^e-tes"'"  Is  Included  within  the  text 

of  thfs  nacket.    An  addltionaJ  ore-tesi  may  consist  of  a  slide 

Drf»r%entation.    The  student  will  be  instructed  to  view  the  slide 

as  if  I5  flashed  before  him.^    He  will  categorfre  the  elide  according 

to  the  rlassi  Mcatinn  provided  on  the  followmq  nanes: 

( I  )  ^^omi  lete f  V  character  i  st i c  of  the  Chi nese  Cul  ture 

Comrl^tefv  Characteristic  of  the  United  States  Culture 
(5^  A  connpin^tior  of  the  Chinese  and  United  States  Cultures 
(4>  r>^racter(stic  of  neither  the  Chinese  Culture  nor  the 
United  States  Culture 

This  si  rde-class' f  fc3tion  exercise  may  be  [^resented  as  a  nre-test 

prior  to  the  unl  t  s  tudv  of  the  Ch  I  nese  Civilization^  and  later  as 

a  DOSt-t*^?t  for  the  unit  studv  of  the  Chinese  Civfll  :dtion.  Thfs 

technique  hoo  been  Included  as  a  oost-test  *or  this  unit,  as  a 

'loeans       mear^ur  i  nn  the  student's  attainment  nf  the  lono  ranoe  goal 

as  es+     I  i  shed  nr  i  or  to  the  unit  Dresentat  fon . 

The  te^'.her  nav  'ise  the  materlaN  In  this  packet  as  a  device 

for  introducing  additfunal  ^nfnrocolonical  concepts  of  culture.  As 

an  e^^anr^ole,  the  oacket  contains  the  pictures  o^  many  cu I tura I  materials. 

One  p  torture  IMu'-.lrates  man  using  tools.     The  level  of  technology  mav 

ffer  in  cultui^as,  but  the  productivity  measure  Drovldes  an  exDlana- 

tion  ti  t»^o  :j^-'jrn^_,s        te^- hnni - I  d^v^^lo^ment  and  ^unction  of  the 

toolv    A  picture  of  a  fiarade  may  introduce  the  rites  of  intensification 


practices  inherent  in  cultures^    A  picture  of  a  church  may  Jnvite 
dlscusston  such  as:    Does  the  architecture  of  a  building  provide 
a  greater  degree  of  satisfaction  for  Man  in  hfs  search  for  need 
fulfillment?    A  picture  of  the  famMy  at  home  may  invite  discus- 
sfon  such'^as:    Which  culture  provides  closer  family  ties  and  deeper 
family  relationships?   The  answers  are  debatable  but  worth  ponder- 


ing* 


A  crea1;iJt'e  project  is  suggested  for  the  completion  of 
tiiis  unit  study.    It  is  suggested  that  the  class  write  letters 
to  the  President  of  the  United  States  expressing  their  awareness 
of  the  Peoples'  Republic  of  China.    This  oroject  was  done  b\ 
a  fourth  grade  class  a^  Eastefrn  Washington  State  College,  Campus 
School.    The  President's  resoons*  has  been  Included  In  this 
text . 
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instructions;  look  at  frame 


STEP  ONE;    Describe  what  you  see  in  frame   ,    Write  your 

description  in  the  space  provided  below«  (If  you  need 
^  additional  sp^^ce^  write  your  description  on  a  separate 
piece  of  paper  and  attach  to  this  packet) « 


STEP  TWO;    Look  at  the  frame  again.    Look  very  closely  at  those 

characteristics  in  the  scene  which  distinquish  cultures. 
List  those  charactorxi>tlcQ  in  the  scene  that  will  relate  to 
one  or  more  of  the  following  categories,    Mst  your  observa- 
tions under  lUe  appropriate  headings;    Chinese  Culture; 
United  States  Culture;  Either  Chinese  or  United  States  cultures 
Neither  Chinese  or  United  States  Cultures, 


(1)  (2)  (3)  "(4) 


Chinese 
Culture 

United 
States 
Culture 

Either 
U.S,  or 
Chinese 

Neither 
U,S,  or 
Chinese 

STEP  TWO,  CONTINUED: 


(1)  ' 

*  Chines ^ 
Culture 

(2) 
United 
States 
Culture 

(3) 
Either 
V.S*  or 
Chinese 

(4) 

I  Neither 
U.S.  or 
Chinese 

- 

i 

t 

V 

y 

STEP  THRKE:    Draw  something  in  the  frame  that  will  mak^  the  scene— 

(1)  Ce^Ietely  characteristic  of  the  Chinese  Culture 

(2)  Completely  characteristic  of  the  Itnited  States  Culture 

(3)  A  combination  of  the  Oiinese  and  United  States  Cultures 

(4)  Characteristic  of  neither  the  Chinese  Culture  or  the 
United  States  Culture 

STEP  FOUR:      Make  up  a  story,  poetn,  song,  or  something  else  to  show 
your  creativity.     (Perhaps  you  would  like  to  write  a 
play  or  dijrect  a  play  in  class*    Classmates  ma>  wish  to 

join  you  in  such  an  activity)*    You*re  the  boss* 


WHY  t  SHOULD  USE  THIS  LEARNING  PACKET 

This  learning  packet  wl 1 1  help  you  and  your  teacher  determine  the 
progress  you  have  made  throughout  the  untt  study  of  the  Chinese 
CivtMzdtlon* 

You  w]]i  be  expected  to  work  at  your  own  pace  while  participating 
In  packet  activities,  class  discusi>ion,  and  individual  activities  out* 
iined  dnd/or  suggested  in  this  packet* 

.There  will  be  three  parts  to  this  p^^cket«    Each  Is  designed  to 
help  you  determine  your  strengths  and  weaknes^s  and  creative  talents 
in  evaluating  the  extent  of  your  understanding  and  tolerance  of  the 
Chinese  Ci vi I izatton «    ThistoleranCe  of  similarities  and  differencas 
between ^the  cultures  of  the  United  States  and  China  will  be  emphasized 
through  four  basic  cultural    components^  each  introduced  in  your  unit 
study:    economics,  social  structures,  religion,  dnd  political  organiza- 
tion* 

To  develop  an  understanding  and  determine  your  tolerance  of 
Cultural  relativism  In  relation  to  the  Chinese  Civilization,  turn  the 
page  and  follow  instructions*^ 


WHAT  SHOULD  I  DO  IN  ORDER  TO  LEARN  THIS  INFORMATIOTl? 

Because  students  learn  at  different  speeds,  and  learn  in 
many  different  ways,  you  will  be  allowed  to  learn  as  fast  or 
as  slow  as  you  wish«    You  will  need  to  follow  the  Instructions 
listed  on  eech  pac^«    Do  not  sKip  ahead  in  the  packet  unless 
you  are  instructed  to  do  so*    Do  not  skip  packets  unless  you  are 
instructed  to  do  so* 

You  will  first  need  to  have  a  pencil  or  a  pen*    Your  teacher 

should  have  a  resource  center  for  you,  equipped  with  crayons, 
 ^ 

scissors,  paints*,  construction  paper,  mogazlnos,  and  other  supplies* 
Make  Sure  you  know  where  this  resource  center  Is  located  in  your 
classroom. 

In  order  to  learn  this  Information,  you  t/i  1 1  need  to  follow 
instructions  carefully,  and  be  able  to  understand  the  concepts 
introduced.    What  are  the  concepts? 

TURN  TO  THE  NEXT  PAGE  AND  READ:    WHAT  WILL  I  LEARN  IN  THIS  PACKET 


PART  ONF 


The  reason  you  need  to  have  three  parts  was  explained  earlier 
\u  this  packet;  however,  as  a  reminder,  you  wit  I  need  to  cocnplete 
this  section  before  turning  ahead  in  the  packet. 

This  section  wiM  pre-test  your  knowledge  of  the  stmilSrI- 
tfes  and  differences  existing  between  the  cultures  of  the  Peooles' 
Republic  of  China  and  the  tjnlted  States, 


Instructions  For  Cc^mpletrng  Part  One:    You  twi  1 1  be  directed 
to  draw  pictures,  write  exDlanat^ons  of  vour  opinions,  and  comolete 
other  tasks, 

TURN  THE  PAGE  AND  FOLLOW  THE  DIRECTIONS  VERY  CAREFULLY, 


THIS  IS  A  PICTURE  OF  YOUR  WORLD,  DRAWN  BELOW.  WHAT  DO  YOU  SEE  IN  THE  PICTURE 
DRAW  THE  OBJECTS  YOU  MAY  FIND  IN  YOUR  WORLD, 

DESCRIBE  WHAT  CULTURE  THEY  BELa.3  TO— THE  CHINESE  OR  UNITED  STATES  CULTURES, 
HEITHER,  OR  BOTH, 


^  This  Is  a  picture  of  an  ATUS«   Do  you  know  what  an  ATLAS 
-  h«lps  you  learn?  An  ATIAS  Is  a  bock  attaining  many  maps 
of  different  countries,  states,  cities,  and  oovnmmltles. 


;Use  the  ATLAS  In  your  resource  center'.  UK^aif^  "tib  e»(Wtrv 
6f  THE  UNITED  STATES  OF  AI4ERIC$.^  D«S«r^b«'^t  you  $«e  ^ 
this  map*  ' 


Locate  the  country  of  THE  PEOPLE »S  REPUBLIC  OF  CHINA.  Describe 
what  you  See  on  this  map« 


Can  you  use  the  ATLAS  for  other  means  of 

researching  the  areas  of  the  world?    If  so^  how? 

^  ft 


BELOW  tS  A  FtCTURL  OF  A  PLACE  SETTING  FOK  A  MtAL, 

00  YUO  THINK  THt  PLACE  SETTIfiG  BELOW  RESEMBLES  THE  TYPICAL  PLACE 
SETTING  OF  THE  PEOPLE  IN  THE  Ut^lTEO  STATES?    WHY  OR  WHY  NOT? 


00  YOU  THINK  THE  PLACE  SETTING  BELOW  RESE^ffiLES  THE  TYPICAL  PLACE 
SETTING  OF  THE  PEOPLE  IN  THE  PEOPLE'S  F^EPUBLtC  OF  CHINA?  WHY  OR 
WHY  NOT? 


WHY  DU  pLvjPLt:  USE  PLACE  SETThjOS? 


THIS  IS  A  PICTURE  OF  A  MAN,  OKAWfJ  BELOW,    WHAT  UO  YCXJ  SEE  IN  THE  PICTURE? 

DOES  THIS  MAN  BELONG  TO  THE  CHINESE  CULTURE?    WHY  OR  WHY  NOT? 

DOES  THIS  fWl  BELONG  TO  THE  UNITED  STATES  CULTURE?    WHY  OR  VfrlY  NOT? 


BELOW  IS  A  PICTUt^  OF  A  MAN. 

DESCRIBE  THE  LAND  IN  WHICH  THE  MAN  IS  LIVING; 


DO  YOU  THINK  THIS  MAN  BELONGS'TO  THE  CHINESE 


;re?  why  or  why  not? 


DO  YOU  THINK  THIS  MAN  BELONGS  TO  THE  UNITED  STATES  CULTURE?    WHY  OH  W1>  NOT? 
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WHICH  FARMtR  MIGHT  BELONG  TO  THE  UNITED  STATES  CULTURE?  EXPLAIN. 


WHICH  FARMER  MIGHT  BELONG  TO  THE  CHINESE  CULT^JRE?  EXPLAIN. 


DESCRIBE  THE  CHARACTEiilSTICS  THAT  OETERMIfC  WHICH  FARMER  BELONGS  TO  EACH  CULTURE. 


ARE  THESE  FARMERS  USING  SIMPLE  OR  COMPLEX  TECHtWLOGY?  EXPLAIN. 


WHAT  UO  YOU  SUPPOSE  EACH  FARMER  IS  GROWING? 


41o 


BELOW  IS  A  PiCTURt  OF  A  PLACE  SETTING  fOH  A  MEAL. 

00  YOU  THINK  THE  PLACE  SETTING  BELOW  RESEMBLES  THE  TYPICAL  PLACE 
SETTING  OF  THE  PEOPLE  IN  THE  UNITED  STATES?    WHY  OR  WHY  NOT? 


DO  YOU  THINK  THE  PLACE  SETTItiG  BELOW  RESEMBLES  THE  TYPICAL  PLACE 
SETTING  OF  THE  PEOPLE  IN  THE  PEOPLE'S  REPUBLIC  OF  CHINA?  WHY  OR 
WHY  NOT? 


WHY  DU  pLuPlb  USE  PLACE  SETTIilGS? 
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BELOW  IS  A  VAHIETY  OF  FOODS, 

OF  WHICH  FOODS  SHOWi  btLOW  ARE  YOU  FAMIHAR  WITH? 


DO  YOU  eVEK  £AT  THt  FOOOS  S^iOWtJ  BtLOW?    WHY  OK  WHY  MOT? 


WOULD  YOU  FIND  PACtvAGEO  BREAD  IN  AN  AGRICULTOKAL  AHO/OR 
AfJ  INDUSTRIAL  NATIOJ?    WHY  OR  WHY  NOT? 


WHAT  FOODS  MIGHT  YOU  DRAW  IF  Y(A>  WERE  LtVlfiG  >N  OfllM? 


WHAT  FOOOS  MIGHT  YOU  DRAW  IF  YOU  HAD  NEVER  LtVCu'  ^^4  WY 
OTHU  COUi'^TRY  iliT  THt  U.S.A.? 


BELOW  IS  A  PICTURE  OF  A  F 


DOES  THIS  FISH  BELONG  TO  THE  CHINESE  CUL'iURE?      VWY  OR  WHY  NOT? 


DOES  THIS  FISH  BELONG  TO  THE  UNITElJ  STATES  CULTURE?    VHY  OR  WilY  NOT? 


UF  m\T  USE  Tj  FISH  TO  A  GLJirURE? 


BELOW  IS  A  PICTURE  OF  A  FARf-UNG  COMMUNITY  AND  FIELDS. 


WHERE  DO  YOU  THINK  THIS  SCENE  IS  LOCATED?  (CHINA  OR  THE  U. S.A.I. 
WHY  DO  YOU  THINK  THIS? 


WHERE  DO  YOU  THINK  THIS  SCENE  IS  LOCATED  IN  THE  UNITED  STATES? 
(EAST,  WEST,  SLfUTH,  NORTH).  WHY  DO  YOU  THINK  THIS? 


WHERE  00  YOU  THINK  THIS  SCENE  IS  LOCATED  IN  THE  PEOPLE'S  RERJBDC 
OF  CHINA?     (SOUTH  ChINA,  NORTH  CHINA,  OUTER  CHINA).    V*1Y  DO  YCAl 
THINK  THIS? 


BELOW  IS  A  PICTURE  OF  A  FARMING  COMMUNITY  ANaFIELOS. 


WHERE  DO  YOU  THINK  THIS  SCENE  IS  LOCATED?  (CHINA  OR  THE  U.S.A.). 
WHY  DO  YOJ  THINK  THIS? 


WHERE  DO  YOU  THINK  THIS  SCENE  IS  LOCATED  IN  THE  UNITED  STATES? 
(EAST,  WEST,  SOUTH,  NORTH).    WHY  00  YOU  THINK  THIS? 


WHERE  DO  YOU  THINK  THIS  SCENE  iS  LOCATED  IN  THE  PEOPLE'S  R^PUBLID 
OF  CHINA?  (SOUTH  CHINA,  NORTH  HHINA,  OUTER  CHINA).    WHY  DO  YOU 
THINK  THIS? 
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BELOW  IS  A  PICTURE  OF  A  MOUNTAIN  KANGt. 

DO  YOU  THINK  THt  IWUNTAtN  RflliGiL  SHOWN  BELOW  RESEMBLES  THE 
MOUNTAIN  RANGES  SEEN  IN  THE  UNITED  STATES?    MiY  OR  WHY  NOT? 


UO  YOU  THINK  TWE  MOUNTAIN  KANGC  DRAWN  BELOW  RESEMBLES  THE 
MOUNTAIN  RANGES  SEEM  li'  THE  PEOPLE'S  REPUBLIC  Of  CHINA?  WHY 
OR  WHY  NOT? 
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THIS  IS  A  PICTURE  OF  A  BUILDING.  V*)Ai  KIND  OF  A  BUlLOrtJG  00  YOU 
SUPPOSE  IT  IS?    nBSCRIBE  THE  BUILDING. 


OOES  THIS  DUILOIMG  BELONG  TO  THE  CHIUESC  CULTuRC?    WHY  OR  WHY  NOT? 


uoES  This  blmllung  'diiouc  to  thl  united  states  culture?  why  do  yuj. 

THINK  TKiS? 


423 


BELOW  iS  A  PICTURE  OF  A  TENT. 
DESCRIBE  WHAT  YOU  SEE  IN  THE  PICTURE. 

DOES  THIS  TENT  PROVIDE  MAN  IfitTH  A  BASIC  NEEU? 
IF  SO,  K^HAT  NEED  UOES  A  TENT  FULFILL? 


DOES  A  TENT  PfWIDE  MAN  WITH  SHELTER?    WHY  00  YOU  THINK  THIS? 


DOES  THIS  TtNT  BELONG  TO  THE  CHINESE  CULTURE?    WHY  OR  WHY  NOT? 


DOES  THIS  TENT  BELuNG  TO  THE  UNITED  STATES  CULTURE? 
my  OR  WHY  NOT? 


BELOW  IS  A  PICruHE  OF  A  TENT. 
WHAT  DO  YOU  SEE  IN  THE  HICTUHE? 


DOES  1H\S  TEUT  PKOVIDE  StlELTEH?    WHY  Ot^  WHY  NOT? 

WOULD  THE  TkEE;  IN  ThL  PICTURE  PriOVIDE  SHELTER?    WHY  OR  VAIY  NOT 


DOES  THIi  TENf  blLONG  TO  THE  CHIfjESL  CULTUKE?,    WHY  OR  WHY  NOT? 


Does  THIS  TEHl  BELOIjG  TO  THE  UNITED  STATES  CULTURE? 
WHY  OR  WHY  liUT? 
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tJELUW  IS  A  PICTURh  OF  A  SHtLTER. 
DESCRIBE  THE  TYPE  OF  SHELTER  DRAWN  BELUW. 

00  SHELTERS  HELP  HAN  SUiiVIVE?    WHY  DO  YOU  THINK  THIS? 


DO  YOU  THINK  THIS  TYPE  OF  SHELTER  BELONGS  TO  THE  UNITED  STATES  CULTURE? 
WHY  OR  WHY  NOT? 


00  YOU  THl.JK  This  TYPE  uF  SHLLTEK  BELUNaS  TO  THE  CHIi^EGE  CULTURE?  WHY 
OR  WHY  NOT,' 


WOULD  YOU  UJJuY  LlVMiG  Ui  A  oHtLTLR  SUCH  AS  THIS? 
WHY  OH  WHY  ,J0T? 


BELOW  IS  A  PICTURE  OF  A  HOUSE, 


DESCRIBE  THE  HOUSE. 


OOES  THE  HOUSE  LOOK  LIKE  THE  TYPE  OF  HOUSE  YOU  WOULD  LIVE  !N?  DESCRIBE 
THE  TYPE  OF  HOUSE  YOU  WOULD  LIVE  IN. 


I 

'  DO  YOU  THfNK  THIS  IS  WHAT  SHOPS  IN  CANTON  LOOK  LIKE?    WHY  OR  WHY  NOT? 


WHAT  MIGHT  THE  CHINESE  PEOPLE  PURCHASE  IN  THIS  MARKET? 


DO  YOU  THINK  SHOPPKJG  IN  CANTON  IS  SIMILAR  TO  SHOPPING 
IN  THE  WITED  STATES?      WHY  DO  YOU  THINK  THIS? 


WHAT  DO  STORE  IN  YOJR  CITY  OR  TOWN  LOOK  LIKE? 


ERIC 
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IF  YOU  WERE  A  CHINESE  CITIZEN,  COMING 
THESE  STORES?    EXPLAIN  YOUR  AtJSWER. 


TO  THE  UNITED  STATES  ON  VACATION,  WHAT  WOULD  YOU  BUY 


IN 
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BELOW  ARE  SOHfc  URAWlNGS  OF  FURNITURE  PIECES, 

CAN  YOU  FIND  ANY  OF  THESE  FURNITURE  PIECES  IN  YOUR  HOME? 


CAN  YOU  FINO  ANY  OF  THESE  FURNITURE  PIECES  IN  OTHER  HOMES 
IN  YOUR  NEIGHBORHOOD?    *Y  OR  WHY  NOT? 


COULD  YOU  FIND  ANY  OF  THESE  FURNITURE  PIECES  :U  THE  HOMES 
OF  THE  CHINESE  PEOPLE  IN  THE  PEOPLE'S  REPUBLIC  OF  CHINA? 
WHY  OR  WHY  NOT? 


IS  FUmiTURE  NECESSARY  FOR  SURVIVAL?    WHY  OH  WHY  tWT? 


THE  PICTURES  BElOW  ARE  ILLUSTRATIONS  OF  CLOTHING. 
OESCRIBE  THE  TYPES  OF  CLOTHING  YOU  CAN  SEE: 


WHAT  TYPES  OF  CLOTHING  DO  YOU  NEED  WHEN  VOU  LIVE  IN  A  VERY  HOT  CLJMATE? 


WHAT  TYPES  OF  CLOTHING  00  YOU  ilEED  WHEN  YUU  LIVE  IN  A  VERY  COLD  CLIMATE? 


mfiJ  TYPES  OF  CLOTHING  00  YCXJ  NEED  WHEN  YOU  LIVE  IN  A  COMBINATION  OF 
CLIMATES— SEASONAL  CHANGE  OCCURS  FOUR  TIMES  A  YEAR? 


WHAT  TYPES  OF  ULUrhlNG  DO  YOU  WEAK? 


WHAT  TYPES  UF  CLOTHluG  DU  THE  CHINESE  PtOPLE  WEAR? 


ERIC 


WHAT  TYPES  OF  CLOTHING  DO  THE  PEOPLE  OF  THE  UNITED  STATES  WEAR? 
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COULD  YOU  THINK  OF  THtSt  VtHlCLES  OF 
TRANSPORTATION?    CAN  YOU  THINK  OF  ANY  MORE? 


BELOW  ARE  DRAWINGS  OF  TRANSPORTATION  VEHICLES. 

WHICH  VEHICLES  MIGHT  YOU  SEE  IN  THE  UNITED  STATES  UF  AMERICA? 


VfrllCH  VEHICLES  MIGHT  YOU  SEIE  IN  THE  PEOPLE'S  REPUBLIC  OF  CHINA? 


WHICH  VLHICLtS  AKL  PRuB/^BLY  JUL  MOST  USEFUL  TO  AU  I^J0U5Ti^tAL 
;jATIOia    WHICH  VLHICLL5  ARE  PROBABLY  THE  MOST  USERJL  TO  AN 


BELOW  13  A  Li(\^\^^fL.C  jF  JOiiK. 


'ILT: 


r; 


:>TATES? 


til  LiNL      livl  on  a  jur.K 


NAT  li^/ii  THnN 


AN  AOr<lU/LTJKAL  uATlofi? 
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BELOW  ARE  ILLUSTKATIuNS  OF  TRANSPORTATION  AND  TECHNOLOGY  TYPES. 
DESCRISE  THE  TYPES  OF  TRANSPORTATION  AND  TECHNOLOGY  YOU  SEE. 


WHAT  TYPES  OF  TRA^'SPOi^TATlON  ARE  CHARACTERISTIC  OF  THE  CHINESE 
CULTURE?    L>(PLAliJ  YOJR  ANSWER. 


WHAT  TYPES  OF  TECHitULOGY  ARE  CHARACTERISTIC  OF  THE  CHINESE  CULTURE?  EXPLAIN. 


BELUW  IS  A  DKAWING  OF  A  TELEPHONE. 


WHEKE  WAS  THE  TELEPHONE  INVENTED^ 


HOW  UIU  THE  CHliJESE  PaS5  i-iLSSAGES  OVER  &<EAT  DISTANCES 
DUf^ING  THE  [JYl^iASTIC  Pi-KIODS  OF  THE  CHIiJESE  PAST? 


HuW  blu  THL  AMEklCAtjS  (united  States)  PASS  MESSAGES  PRIOR 
Tu  THE  lilVEIjTlOU  uF  THE  TELEF^iONE? 


WHY  uU  PEuPLE  USE  THE  TLLEPhuliE? 


DO  Yuu  USL  THE  TLLEPHuNL^     IF  Su,  WHY? 


riHERE  MIGHT  A  TLLtPiioNE  BE  MUST  USEFUL— HJ  AN  AGRILUETUkAL  NATIOIj 
OR  \U  Ait  li^DUSTi^W^L  ^AfijN?    LXPLAMJ  YOiR  AUSWEK. 
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6EL0W  ARE  DRAWINGS  OF  SPOfiT  EQUIPMENT. 
WHAT  UO  YOU  CALL  THE  SPORT  EQUIPMENT  SHOWN? 


DO  YOU  EVER  USE  THE  EQUIRjIEHT  SHOWN  BELOW?    WHY  OR  WHY  NOT? 


COULO  YOI  USE  THE  EQUIPMENT  SHOWN  BELOW  TO  SATISFY  ONE  OF  YOUR 
BASIC  HUMAiJ  NEEDS?    WHY  OR  WHY  NOT? 


IF  YuU  LlVtj  IN  AN  AGRICULTURAL  COM-IUNiTY,  WOULU  YOU  NEEU  TO 
USE  THE  EQUIPMLUT  SHOWN  BELOW?    WHY  OR  WHY  NOT? 


-433- 

41 


CAN  YOU  NAME  THE  OEULCTS  DRAWN  BELOW?     IF  SO,  LABEL  THEM. 


WHICH  OF  THE  UBJECTS  DRAWN  BELOW  HELPS  Vai  SATISFY  ONE  OF  YOUR 
BASIC  HUMAN  NEEDS?    CAN  YOU  FIND  ONE?     IF  YOU  CAN  NOT,  WHICH 
OBJECTS  WOULD  BE  ABLE  TO  HELP  YOU  SATISFY  ONE  OF  YOUR  BASIC 
HUMAN  NEEDS? 


WHICH  OF  THE  OBJECTS  DRAWN  BELOW  HELPS  YOU  COMfWNlCArE  WITH 
OTHER  PEOPLE?        DOES  THIS  COMMUNICATION  HELP  YOU  TO  SURVIVE? 
WHY  OR  WHY  UOT? 


WHICH  OF  THfc  OBJECTS  DKAWfJ  BELOW  HELPS  YOU  TO  TRAVEL?  DOES 
THIS  7t<AVEL  INDICATL  SURVIVAL?    DOES  THIS  TFWVEL  INDICATE 
KECRcaTION?    vJHY  do  you  ThINK  THIS? 


WHICH  oF  FHL  OBJECTS  ORAW;  BELOW  HELPS  YOO  SHARE  YOUR 
LIFE  WITH  oniEH  PEOPLE?, 


WHICH  MIGHT  BE  TITLES  OF  BOOKS  IN  THE 
UNITED  STATES?    (select  one  of  the 
following  titles):  ^  The  Last  Rifr. 
or  Vif-" 


WHICH  BOOKS  MIGHT  BE  READ  BY 
THE  CHINESE  PEOPLE?  HOW  CAN 
YOU  JUDGE  THIS? 


how  might  you  indicate  that  book 
numbef?  9  is  read  by  the  people  of 
The  united  states? 


DO  Ycxj  Think  the  Chinese  read  books? 

WHY  DO  YOU  THINK  THIS? 
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WHAT  UO  YOU  SEE  IN  THE  PICTURES  DRAhN  ABOVE?  WHICH  OF  THE  AE30VE  PICTURES  RESEMBLES  A  LETTER  AND 
ENVELOPE?    WHAT  COUNTRY  DO  YOU  SUPPOSE  THIS  ENVELOPE  WAS  WRITTEN  IN? 

WHAT  CM  YOU  fi^D  TO  ENVELOPE  #2  TO  MAKE  IT  RESEMBLE  A.  ENVELOPE  WRITTEN  AND  ADDRESSED  IN  THE 
PEaPL£''S  REPUBLIC  OF  CHINA? 

WHAT  ARE  ENVELOPES  AND  LETTERS  USFD  FOR? 

DO  YOU  tVER  USE  LETTERS  ANU  ENVELOPES?     IF  SO,  WHY? 

DO  YOU  THINK  THE  CHINESE  EVER  USE  LETTERS  AND  ENVELOPES?     IF  SO,  VfrlY? 


J 
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COLOR  THE  PARADE  THAT  BELONGS  TO  THE  CHINESE  CIVILIZATION. 
CIRCLE  THE  PARAUE  THAT  BELONGS  TO  THE  UNITED  STATES  CULTURE. 
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FINISHEO?    TAKE  THIS  PRE-TEST  TO  YOUR  TEACHER. 


stop:    do  not  go  any  further  iU  THIS  PACKET  UNTIL 
YOUR  TEACHER  INSTRUCTS  YOU  TO  DO  SO, 


If, your  teacher  checks  item  number  one,  you  <jo 
not  need  to  complete  the  remainder   of  this  packet. 
If  your  teacher  checks  Item  nurnbor  two,  continue  to 
work  with  this  packet,  and  turn  the  Dage,  - 

Item  one:    Go  on  to  the  next  Dacket,   

Item  two:    You  are  ready  to  start  working  in  this 

packet,  

TURN  THE  PAGE  Mb  BEGIN- 


PART  TWO 

The  reason  you  need  to  have  three  oarts  was  explained  earlier 
in  this  oacket?  however,  as  e  reminder,  you  will  need  to  comolete 
this  section  before  Working  ahead  in  this  packet. 

This  section  wiil  introduce  key  ideas.    Your  knowledge  of 
siTni  !ari  ties  and  differences  existing  between  the  cultures  ">f  the 
Peoples^  Republic  of  China  and  the  United  States  will  helo  you 
in  comoleting  this  section. 


Instructions  For  Completinq  ^srt  Two^    You  will  be  directed 
to  draw  otctures,  write  exolanations  of  your  opinions,  and  comolete 
other  specified  tasks. 

TURN  THE  PAGE  AND  FOLLOW  THE  DIRECTIONS  VERY  CAREFULLY. 


45. 


example: 


There  ane  three  major  sectfons  to  this  iearoing  packet. 
The  first  section  deals  with  pictures.    You  are  to  look 
at  the  first  frame.    Look  for  characteristics  within  the 
picture.    You  may  wish  to  circle  the  objects  you  find  in 
the  picture. 

Next,  look  very  closely  at  the  frSme,    Describe  what  you 
see  in  the  frame.    Write  your  description  tn  ttie  space 
that  is  provided  on  the  following  pages. 

Look  again  at  the  frame.    Look  very  closely  at  those 
characteristics  In  the  scene  which  distinguish  cultures. 
You  may  look  at  the  example  pnovidect  on  the  following 
^fdjes.    The  example  will  help  you  learn  how  to  list 
tho^e  characteristics  in  ttie  scene  that  will  relate  to 
one  yr  more  of  the  following  categories;  list  your  obser- 
vations under  tile  appropriate  headings:    Chinese  Culture; 
United  States  Culture;  Either  Chinese  or  United  States 
Cultures;  Neither  Chinese  or  United  States  Cultures. 

Draw  something  in  the  frame  that  witt  make  the  scene 

(1)  completely  characteristic  of  the  Chinese  Culture; 

(2)  completely  characteristic  of  the  United  States  Culture; 

(3)  a  combination  of  the  Chinese  and  United  States  Cultures; 

(4)  characteristic  of  neither  the  Chinese  Culture  or  the 
United  States  Culture* 

'Draw  these  additions  on  the  frames  provided  after  the 
I isting  columns. 

Later,  you  may  wish  to  write  a  story,  a  poem,  or  a  song 
based  upon  the  objects  you  see  in  the  frame* 

Keady  to  begin  reading  the  examples?    Turn  the  page  and 
begi  n . 


BHSTRUCTIONS :    LOOK  AT  FRAME    I      .  (Example  Frame). 


STEP  ONE:    Describe  what  you  see  in  frame       I  Write  your 

description  in  the  space  provided  below.  (If  you  need 
additional  space,  write  your  description  on  a  separate 
piece  of  paper  and  attach  to  this  packet)* 

Example:    I  see  a  tree,  a  ferrts  wheel,  a  street  lamp, 
a  buitdlng,  a  sign,  people  holding  books, 
people  holding  hands,  etc. 


STEP  TWO:    Look  at  the  frame  again.    Look  very  closely  at  those 

characteristics  in  the  scene  which  distinquish  cultures. 
List  those  cliaracteristics  in  the  scene  that  will  relate  to 
one  or  more  of  the  following  categories.    List  your  observa- 
tions under  the  appropriate  headings;    Chinese  Culture; 
United  States  Culture;  Either  Chinese  or  United  States  Cultures 
Neither  Chinese  or  United  States  Cultures. 


CD  (2)  (3)  (4) 


Chinese 
Cul tu re 

United 
States 
Culture 

Either 
U.S.  or 
Chinese 

Nei  ler 
U.l^t  or 
Chinese 

Tree  is  not 
characteristic 
type  of  China 

Wheel  for 
water  power 

Tree  is  typical 
of  types  found 
in  the  EJnited 
States — rteple 

Wheel— amuse- 
ment parK 

Trees  are  in 
both  China  and 
the  United 
-States* 

Wieel  and /or 
water  wheel 

Trees  grow 
from  the  sky. 

Flyinpc  saucer 
in  ^disqiiiae 

for  irrigation 
and  electricity 


STEP  TWO,  CONTINUED^ 


(3) 


(M 


(5) 


(6) 


CD 
Chinese 
Culture 


Roof  shingles 
Made  of  wood 
prepared  in  China 


C2) 
United 
States 
Culture 


Shingled  roof 
commOD  iQ  U«S« 


May  use  electric 
li^ts  todior; 
may  use  lanterns 


The  Chinese 
buildings  use 
more  decoration 
for  the  upper 
class « 


These  people  are 
not  wearing  the 
Chinese  tunic  nor 
the  Scholar  suit \ 


Use  street  lainp 
often  during 
night  to  help 
people  see 


The  building  is 
a  very  nwdem 
English  Depart- 
ment at  a  colle^ 
in  the  U,S. 


(3) 
Either 
U,S.  or 
Chinese 


Roofing  is 
used  in  both 
cultures — 
Shelter  satis- 
fies jdiysical 
need 


Heed  artifical 
lif^t  when  the 
sun  is  not 
shining* 


These  people  are 
wearing  clothes 
common  to  people 
of  the  U,S. 


Buildings  are 
shelters,  for 
people  and 
animals  in 
both  cultures. 


People  live 
everywhere  in 
our  world* 


C4) 
Neither 
U,S,  or 
Chinese 


Roof  is  made 
of  porcelain 
China  dishes 


This  street 
lamp  talks 
in  its  sleep 


The  building 
is  made  oui; 
of  peanut 
butter  gum* 


The  people  are 
wearing  fixx>n- 
rocks  in  their 
shoes. 


STEP  THREE;    Draw  something  in  the  frame  that  will  make  the  scene — 

(1)  Completely  characteristic  of  tue  Chinese  Culture 

(2)  Completely  characteristic  of  the  United  States  Culture 

(3)  A  cofijbination  of  the  Chinese  und  United  States  Cultures 

(4)  Characteristic  of  neither  the  Chinese  Culture  or  the 
United  States  Culture 


FRIC 


STEP  FOUR;      Make  up  a  story,  poen,  song,  or  something  else  to  show 
your  creativity*     (Perhaps  you  would  like  to  write  a 
play  or  direct  a  play  in  class*    Classmates  may  wish  to 

join  you  in  sucli  stn  activity)*    You're  the  boss* 

-44f5:., 


iJraw  something  in  this  frame  that  will  make  the  scene 
completely  characteristtc  of  the  UnMed  States  Culture. 


SCEfJE  OUE:    Chinese  Culture 


A, 


You  may  have  drawn  a  dragon,  or  a  water  mill,  or  something  else. 


SCENE  TWO:    United  States  Culture 


f 


EXAMPLE: 

You  may  have  drawn  an  American  flag,  or  the  Empire  State  Building, 
or  something  else. 
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EXAMPLE: 

Draw  something  In  this  scene  that  will  make  it  completely 
characteristic  of  the  Chinese  and  United  States  Cultures 
combi  ned. 


Draw  something  in  this  francthat  witi  make  the  scene 
characteristic  of  neither  the  Chinese  Culture  nor  the 
United  States  Culture* 


FRftME 


SCEiIE  THREE:    A  C0^^BI;^A'^'IO;I  OF  THE  CHEESE  AiJD 
OJITED  ESTATES  CULTUBES 


You  may  have  drawn  a  railroad  car  and  tracks,  or  a  steamship, 
or  something  else. 


SCENE  rOTiR:  CHjmCTi::niSTICJ5fl.Iii:i^iU-:H  TIIE 
CHIj'IXE  CULTURr:  OH'-^IE' UIIITKl) 
STATES  CULTURE 


You  may  have  drawn  a  spacesh^*'p,  or  Dutch  wooden  shoes,  or  sontething 
else. 


1^ 


BFf^O^E  vou  START  WO^^KINS  ON  ^APT  TWO  BE  SURE  THAT 

Vou  understanrj.         directions  cnmnletely. 

You  unders^'ard  the  exar^-oles  oresented. 

yyj  u'^'ierstarid  the  Cdteqnries  under  which  you  will 


INSTRL'CTIONS:     LOOK  AT  HV^U: 


Write  your 


descrit>lion  in  the  spac^.-  provided  below.   (If  you  need 
additional  space,  writt:  your  description  on  a  separate 
piece  ol:  paper  and  attach  to  tiiis  packet)- 


STEP  TWO:     Look  at  tlie  frain*^  again.     Look  very  closely  at  those 

clmracteriiitics  in  tho  scene  which  distincjuisl!  cultures. 
List  those  characteristics  in  the  scene  uiLil  will  relate  to 
one  or  more  o£  the  folloxving  cutoguries.     List  your  observa-- 
tions  uuder  tLe  appropriate  headings:     Chinese  Culture;' 
United  States  Culture;  Either  Chinei^e  or  United  States  Cultures 
Neither  Chinese  or  United  States  Culrares- 


(i>  (2>  (3>  (4) 


Chinese 
Culture 

United 
Statoi? 
Culture 

Either 
L\S.  or 
Chinese 

Neither 
I'.S.  or 
G^incsc 

1 

STEP  TWO,  CONTLNUS-D: 


(1) 

Chinese 
Culture 


(2) 
United 
States 
Culture 


(3) 
Either 
U.S.  or 
Cltinese 


(A) 
l^either 
U.S.  or 
Chinese 


STEP  THREE:    Dr;it^  somechlng  in  t^e  frar^  that  uill  n>ake  the  scene — 

(1)  Completely  characteristic  of  the  Chinese  Culture 

(2)  Coirpletely  characteristic  of  the  United  States  Culture 

(3)  A  combination  of  the  Chinese  and  United  States  Cultures 

(4)  Chnracteri^.ti  c  of  neither  the  Chinese  Culture  or  the 
United  Staters  Cultur-3 


STEP  FOUK:      >\:i'r.<r  u:>  a  stcrv,  peer,  sod'^,  or  something  else  to  show 

your  crt^a t JLvi t/ *  (l^t:rit:ipb  you  would  Like  to  wriLt*  a 

play  or  airoct  j  pl-iy  1^'*  class*     Classir^at^'s  n^y  wish  to 

Join  you  in  such  aciivityOA    You're  riie  boss. 


47 


47 


FPjV.IE  SA 


liJSTRUCTXOKS:    LOOK  AT  FRAME 


IB 


STEP  ONE:    Describe  whai  vou  see  in  frame  Wr^  te  your 

dcbcriptioEi  in  the  spncti  provided  b^jlow,   (If  you  n<^ed 
additional  space,  write  your  description  on  a  separate 
piece  ot  paper  and  attach  to  this  packet). 


STEP  IWO;    Look  at  the  fr;irie  a>;ain.     Look  very  closely  at  thotiG 

cluiracteriidi  ic£»  in  the  iu:et^c  whicli  di^itinquish  cultures. 
List  thos;c  characteristics  in  cho  scene  tiiat  will  relate  to 
one  or  L.^ie  of  the  following;  cate^vorios,     Li^t  your  observa- 
tioi*,^  und'^r  tiie  ,ipj>i'opriate  lieatlings;     Chxuesc  Cultur-?; 
United  Stales  Culture;  Litiier  Chinese  or  liiited  Stat^'^s  Culturtis; 
Keitiier  Chinese  or  Laitod  States  Cultures, 


CD 

(2) 

(3) 

(4) 

Chinese 

United 

Ei  ther 

S.'ei  ther 

Culture 

States 

U,S,  or 

S ,  or 

Cul ture 

Chinese 

Cliinese 

ERIC 


STEP  TWO,  COJJTIKUED: 


(i)  (2)  (3)  (4) 


•  Chinese 
Culture 

United  . 

States 

Culture 

Either 
U.S.  or 
Chinese 

,  Neither 
U.S.  or 
Chinese 

STEP  THREE:    Draw  something  in  the  frame  that  will  make  the  scene — 

(1)  Completely  characteristic  of  che  Chinese  Culture 

(2)  Completely  characteristic  of  the  United  States  Culture 

(3)  A  combination  of  the  Chinese  and  United  States  Cultures 

(4)  Characteristic  of  neither  the  Chinese  Culture  or  the 
United  States  Culture 

STEP  FOUR:     Make  up  a  story,  poem*  song,  or  something  else  to  show 
your  creativity,     (Perhaps  you  would  like  to  write  a 
play  or  direct  a  play  in  class.    Classmates  may  wish  to 

join  you  in  such  an  activity)^    You're  the  boss. 
-463- 
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FRAME 


4S3 


FRA-'tE  J}^ 


INSTRUCTIONS :    LOOK  AT  FRAME  i  C  . 


STEP  (WE:    Describe  what  you  see  in  frame    J>  w  ^    Write  your 
description  in  the  space  provided  below.  (If  you  need 
'additional  space^  write  your  description  on  a  separate 
piece  of  paper  and  attach  to  this  packet)* 


STEP  TWO:    Look  at  the  frame  again.    Look  very  closely  at  those 

characteristics  in  the"  scene  which  distinquish  cultures. 
List  those  characteristics  in  the  scene  that  will  relate  to 
one  or  more  of  the  following  categories.    List  your  observa- 
tions under  uie  appropriate  headings:    Chinese  Culture; 
United  States  Culture;  Either  Chinese  or  United  States  Cultures 
Neither  Chinese  or  United  States  Cultures. 


(1)  (2)  (3)  (4) 


Chinese 
Culture 

United 
S  tatss 
« Culture 

Either 
U.S.  or 
Chinese 

Neither 
U.S.  or 
Chinese 
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INSTRUCT IO:,S;     LOOK  At  Hx^V^i:  4^2^  , 


STI:P  ONi;;     L\-.>-rim^  vluit  >v;i  iii  j  ran<.    ^         .     WriLc  your 

dt^t-cr  J  in  :  ^  n   'n  ihv'  [^r^^vi^K'ti  bt?icw^    {l£  you  m-vd 

'  atU! L 1  1  oii.i i  ..jv.L^^^  wrif-/  your  Jv^cri ;Hioti  on  a  isoparaic 


STKP  TWO:     Look  at   tiio  fra::'t^  av^nn..     Look  very  clofv^Jy  ai  Liio^c 

charactori^a  ic^r  i  n  t  t<o  s<*t,  uo  v/lii  cli  dis t  iucui  sh  cuJ  LuroH  , 
Lit>L  Li^s^f  characior  i  i»(  j  c:*  i  ii  tiii^  srono  Oini  wtl]   rolatt,^  to 
ono  or  vaotk-  ^^f  tiio  folluwin;;  cat o^^oi^ i ^'"^ *     List  your  obst^rva-* 
tlons  Ltatkr  tlio  api^roprtaio  hcadinjv^^    Chinose  Culture,' 
United  Statc';v  CulLuru;  titlicr  Chinet>f  or  tniLCiJ  Stnros  Cultures 
Ncichci*  CamoTic  or  laiLod  SLaLoi.  CiLlLarcs. 


(1) 
Chincso 
Cal care 


(2) 

(3) 

(4) 

Ei  t hor 

Neitlior 

SLaio;^ 

U.S.  or 

U.S.  or 

Cal Luro 

Chinese 

Chinese 

STKP  TU'O,  CONTINUl-D: 


(1) 
Chinese 
Culture 


\  


(2) 
L'ni  ted 
SLaLus 
Culture 


(3) 
FUher 
U.S.  o. 
Chinese 


(4) 
Neither 
U.S.  or 
Cliinese 


STLP  lilKLL;    Draw  somoLhing  in  ihe  fraue  that  will  make  l\\e  scene  — 

(1)  CuinploLcLy  ciiuractoristlc  of  the  Chinese  Culture 

(2)  CoTiipletJly  char<icLeristic  of  the  United  States  Culture 

(3)  A  combination  of  ^the  Chinese  and  lulted  States  CuKurc: 

(4)  Charactonst  ir  of  neither  tljc  Cliincse  Culture  or  tiie 
United  States  Calture 


STEP  FOUR;      Mako  tip  a  story,  iXK-in*  song,  or  sonietiiir^^  else  to  show 
your  creativity.     (Terh/ips  you  would  like  to  write  a 

play  or  direct  a  play  in  class.     Classmates  may  wish  to 

Join  you  in  bucii  -Vi  activity)'     You're  the  boss. 
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ERIC 


I^ISTRUCTIUNS;     LOOK  AT  nL\>\ii  ^ B 


STEP  ONE;     Dedor'lbt'  vnac  vou  see  in  f r^ne  Write  vour 

de^scriptiuti  in  the  tipace  provided  below.  (If  you  TK*cd 
additional  s|\!ce,  write  >our  description  on  <i  separate 
piece  or  ;n;^**r  and  artnch  to  tiiis>  packet). 


STEP  TWO:     Look  at  ihe  frai.i^  ?i;;ain.     Look  very  cioaely  at  those 

ch.irncteriiUics  in  the  scene  wfiich  disiiaquisii  culture's. 
List  those  ch;^rciclor i s t  i cs  in  the  scene  th^iL  will  relate  to 
one  or  nore  of  the  lul  lowing  ca ti^gor te.s .     Litit  your  ubsorva- 
tions  under  tht'  apprepri.it J  hecidings:     Clunose  Culture; 
United  St;ites  Culture;  t'Jther  ClUnese  or  United  Slates  Cultures 
Neither  Ctiinese  or  Inited  States  Cultures. 


(1)  (2)  (3)  (4) 


Chlnefic 
Cul ture 

United 
States 
Cui  ture 

Either 
U.S.  or 
Chinese 

NVither 
U.S.  or 
Cliinese 

STEP  TWO,  C0:;T INChD: 


CD 


I     ■  Cilineso 
Culture 


(2) 
Uni  ted 
States 
Culture 


(3) 
Either 
U.S.  or 
Chinese 


(4) 
Neither 
U.S.  or 
Chinese 


STEP  THRKK:    Draw  something  in  the  frame  that  will  tuake  the  scene— 

(1)  Completely  characteristic  of  the  Chinese  Culture 

(2)  Completely  cliaracteristic  of  the  United  States  Culture 

(3)  A  combination  of  the  Chinese  and  United  States  Cultures 

(4)  Characteristic  of  neither  the  Chinese  Culture  cr  the 
United  iitates  Culture 


STEP  rOURr      Make  up  a  tstory^  poonu  song,  or  soniething  else  to  show 
your  creativity.     (Perhaps  you  would  like  to  write  a 
play  or  direct  a  play  in  clas5.    Classmates  may  wish  to 

join  you  in  such  an  activity)-    You're  the  boss. 


ERIC 


ERIC 


5i 


I^^STRlTTIo^:^^ :    look  at  tk^^^mi:^^  6^. 

STEP  OXl;     LV-iirribc  \:h:\i  you  ^i:e  in  inmo  ^J^^_  .     Write  your 
dcscriptiori  in  tiie  -spac^j^  provitlt-d  bol-'w.    (If  you  neeJ 
i^tlJ f  t  lou/! i  ^;rile  your  Jer:Jcr i p i ioti  on  a  soparaLe 

piore  of  [j^ip^u"  ,inJ  Jttncii  lo  this  p^ick^jt). 


STKP  TWO:     Look  aL  ti^*^  fia-/.-  a<vun.     Look  very  closely  aL  Lho^t- 

Lii;L  Lht>:>o  criaracit>risLi cs  in  Llie  scene  lhat  viJl  relriLe  to 
one  or  iion-  oi   itxc  following  categories^     Lisv  your  observa- 
tions unJer  liie  ;ipproprlato  lie^Ldings:     Chinef.  Culture;' 
United  Si^ites  Culture;  Litlier  Cniue.se  or  United  States  Cultures 
I i n^-^e  or  LriiLtJtl  States.  Cult urt^s » 


(1) 

(2) 

(3) 

(4) 

Chinese 

Lni ted 

LI  the  r 

Xei  ttier 

Cu3 lure 

St  ate 

U.S.  or 

U *S ,  or 

Culture 

Clu  nese 

Chinese 

STKP  TWO,  CONfiNl'liD: 


(1) 
Chinese 
Culture 


(2) 
Vni  ted 
S  taLt^s 
Culture 


(3) 
Ei  ther 
U.S.  or 
Ciiinese 


Nei  ther 
l\S,  or 
Chinese 


STKP  TlIRi'h:     Dr.iW  honetninr  in  t.iie  fraine  ilwiL  will  ni^ike  the*  scone  — 

(1)  ConplcLt'ly  cl^aracti'risiic  of  lUo  Chine-je  Culture 

(2)  Coiipletely  charactcrisiic  of  the  Lrtiteti  St.iteii  CuUuie 

(3)  A  cunLbiiuttion  of  the  Ciiiiirsc  and  hniced  States  Cultures 

(^)     CharncierLStir  of  neitlicr  the  Chinese  CnUure  or  the 
United  SLat<.^s  Culti^^re 


ERIC 


STLP  rOL;\t      M/il.e        a  j^iot'j  ,  P^lt,  sx.mi;;,  or  soiiietlunx]  else  to  show 

your  cre;uivitv,     (V'Tii.ips  you  '^ould  lil;e  to  write  ii 

play  or  direct  .l  play  in  cTa^ti*     Classmates  \:iiy  wish  to 

juiu  you  in  ,siich        .ictivity)-     Vou'te  the  boss. 


51 


iNSTRUCTIO.SS;     J.OOR  AT  FrL^JlLj/^  . 

STEP  ONL;     DL»scribt!  wiiat  vou  sec  in  Transit  WritP  your 

d^_';>cript  )  jn  Ln  iho  yp^jce  provided  below,   (If  yoii  need 
additional  space' ^  v;rii.o  your  descripLion  on  a  separate 
piece  ol'  paper  jnd  'at.Lach  to  tiiis  packeL)- 


STKP  IWO;     Look  .iL  Lne  /  rn  :v  .iMiii-     Loor.  very  e3oi>ely  Lliose 

cluirncL*.^: i::*  t  i      xn  ihc  ^^i  nc  wei  i  c\}  di  f  t  inqui      cul  tiires  - 
List   Liiosr-  ciKT.ic  tT."  r  i   t  J  cs  iu  ti:*.'  si,\n<.^'  Lii:iL  will  roLiC*^  to 
one  o  r  r*urc  oi    liic  f  o J  lo\v  i  n^;  cMl  e;:or  j  Liij  t  vs^jii  r  observa^ 

tious  Linciur  C  -    Appropriate''  iterKiiiK;.-^ ;     Chini>^c  Cui  Lure; 
United  SCato:  Cuittire;  ^^iiher  Liiii;e.^o  or  Ini  Led  StaLes  CulLurcs; 
Neither  Chi [i^^'^^t.^  or  I'nitud  StaLet;  LiilLures. 


(1) 

ChiiiejiO 
CuiLiire 


Vn  Lted 
:^iaLes 
Cu.l  t  ure 


(3) 
Li  trie  r 
L -  S  *  or 

Chine^sc 


(4) 

XeiLher 
U - S -  or 

Chinese 


ERIC 


STl^P  TWO,  CONTINl'UD: 


(1) 

(2) 

(3) 

W 

United 

Either 

Neither 

States 

U.S.  or 

i;,S,  or 

v-iilt  lire 

Chinese 

Chinese 

i 

! 
1 

* 

L  _ 

STEP  T11R}:k';    Draw  something  in  tho  franie  that  will  n^ike  tlie  scene — 

(1)  Conpletely  characteristic  of  the  Chinese  Culture 

(2)  Completely  characteristic  of  the  United  States  Culture 

(3)  A  combiEiaLion  of  the  Chinese  and  LmUed  States  Cultures 

(4)  Charac teri^ : ir  of  neither  thcr  Chinei>e  Culture  or  the 
Unitf^d  States  Culture 


STEP  KOl'K:;      >!.ike  up  ;i  <iory.  p'^^en,  song,  or  sur.LOthiiig  else  to  show 
ycur  cr^.iiLVitv^     (!'iM"iijps  you  would  1  i'.^c  lo  writt^  a 
play  or  dir-.-ct.  a  pUv  in  clat?:.^     Classuates  r),iy  wish  to 

join  >ou  in  i>uch        activity)'     Vou're  the  bosij. 


The  reason  vou  nRed  to  ^'ork  three  [>arts  ^vas  exolained 
earlier  In  this  Dacke+:  however,  as  a  ""enntnder,  vou  will  need 
to  CQT'iDiete  this  section  before  workina  ahead  in  this  oacket. 

This  section  will  provide  throuqht  orocesses.  Your 
knowledn'?  of  rultures      W  helo  you  in  coinoletina  this  section, 


f  nS  +  ruct  I  ons  ^or  '^or^o  f '=^t  i  no  Part  Threes.    You  will  be 
oirected  I'o  Jrjiw  Dictiires,  wrft'=^  exo  I  ^nations  of  vour  ODtnions, 
and  ""'orDlete  ^thi?r  specified  f^sks. 


r:jO-,  Tr^r  o^^,f:  a-^^  ""OLlQW  THf  ^jr^^pnTIONS  V'^:RY  CAREFULLY, 


EXAMPLE- 


There  are  three  ma  lor  divisions  in  this  learning  oacket.  You 
have  just  completed  Part  Two.    The  direcrions  for  comoletrnp 
Part  Three  are  very  Similar  +o  the  directions  vou  followed 
in  Part  Two,    Vou  are  to  look  at  the  fir?t  frame.     Look  for 
characteristics  within  the  frame<    Look  for  the  objects 
whirh  belong  in  th^-   ^our  categories; 

,( f  )  Coroletc^v  character  i  st  I  c  of  the  Ch  f  nese  Cu  I  ture 

(2)  Completely  characteristic  of  the  United  States  Culture 

(3)  A  corribi  nat  i  on  of  the  Chinese  Culture  and  the  United 
Srates  Culture 

(4)  Not  Character  1  stfc  of  either  the  Chinese  Culture  or 
the  United  States  Culture, 

YOU  w"  M  de^^Ide  .vhat  the  DiCture  in  the  frame  means  to  vou. 
^ou  wi  f  '  draw  nicture?  '^hich  represent  the  four  categories. 
The  example  Provided  wi  I  I  hefo  explain  this  process. 
You  may  w'sh  to  use  some  o^  the  Dictures  more  than  once,  Vou 
r^ay  wish  +o  use  onlv  One  or  two  of  the  oictures.    You  mav  wish 
to  add  vouf"  Own  Dictures.     Be  Creative  and  draw  vour  ideas, 

Peadv  to  Deain  readlm  the  exam^fes?    Turn  the  naoe  d^^  t,tart 
le^rn \  ng  * 


LI- 


STEP  TWO,  COOTINLTD; 


(1) 

'  Chinese 
Culturti 


(2) 
United 
Slates 
Culture 


(3) 
Either 
U.S.  or 
Chinese 


(4) 
Neither 
U.S.  or 
Chinese 


STEP  THREL:    Dr  3w  sojTiG  tb ing  in  the  f ranife  th^it  wi  11  mBjte  the  sct^iie^"" 

(1)  Completely  characteristic  of  the  Chinese  Culture 

(2)  Completely  characteristic  of  the  Ignited  States  Culture 

(3)  A  combination  of  the  Chinese  and  United  States  Cultures 

(4)  Characteristic  of  neither  the  Chinese  Culture  or  the 
United  States  Culture 


STEP  FOUR:      Make  u^>  a  story,  poenij  song*  or  something  else  to  show 
your  creativity.     (Perhaps  you  would  like  to  write  a 
play  or  direct  a  play  in  cla:i$*    Classmates  may  wish  to 

join  you  in  such  an  activitv)*    You're  the  boss. 


INSTRUCTIO:iS:    LOOK  AT  FR/iME  A 


STEP  ONE:    l^e!^cr^b(^  viiat  you  see  in  fra?ie       A\  Write  your 

description  in  the  space  provided  below,   (If  you  need 
'  additional  splice,  write  your  description  on  a  separate 
piece  of  paper  and  attach  to  this  packet). 


STEP  TWO;    i-ook  at  the  {rime  again.    Look  very  closely  at  tliose 

characteristics;  in  the  scene  which  distinquisli  cultures* 
List  those  characteristics  in  the  scene  that  will  relate  to 
one  or  rrore  of  the  following  categories.    List  your  observa- 
tions under  the  appropriate  headings;    Chinese  Culture; 
United  States  Culture;  Either  Chinese  or  United  States  Cultures; 
Neither  Chinese  or  Halted  States  Cultures, 


(1)  (2)  (3)  (A) 


Chinese 
Culture 

United 
States 
Culture 

Either 
U,S,  or 
Chinese 

Neither 
U.S.  or 
Chinese 

ERIC 


STEP  TWO,  CONTIN'UED: 


(1) 

ChincsG 
Culture 


(2) 
United 
States 
Cultii/e 


(3) 
Either 
U.S.  or 
Chinese 


(4) 
Neither 
U.S.  or 
Chinese 


V 


STEP  THREK:    Draw  something  in  che  frame  that  will  make  the  scene — 

(1)  Completely  characteristic  of  the  Chinese  Culture 

(2)  Completely  characteristic  of  the  United  States  Culture 

(3)  A  combination  of  the  Chinese  and  United  States  Cultures 

(4)  Characteristic  of  neither  the  Chinese  Culture  or  the 
United  Statt;s  Culture 


ERIC 


STEP  FOUR:      Make  up  a  story,  poem,  song,  or  something  else  to  show 
your  creativity.     (Perhaps  you  would  like  to  write  a 
play  or  direct  a  play  in  class.    Classmates  may  wish  to 

join  you  in  such  an  activity).    You're  the  boss. 

-517- 

5^^  ^ 


FRAME 


SCEUE  ONE:    Chinese  Culture 


SCENE  Tv;0:    United  States  Culture 


I  did  not  show  any  of  the  pict\ires  in  this  United  States  Culture 
because: 

(1)  Runners  vere  not  used  in  early  American  cities  as  messengers. 

(2)  The  cart  is  not  part  of  an  old  wagon  train,  but  part  of  a  plow 
used  in  Old  China. 

(3)  The  bike  was  made  in  Japan. 


'  ♦         16  OCILVA  THREE:    A  CO:!Bi:;ATI0:i  OF  THE  CHIIIESE  AlID 

UIJITED  STATES  CULTURES 


oth  cultures  use 


This  man  is  wearing  a  silk  shirt  iK 
that  vas  manufactured  in  China,  ^. 
iDut  he  is  an  American  track  star*; 


•r, 


This  bike  was  made  in 
i\  V^^N^he  United  States 

"boufdit  by  a  man 
\  V      w"  ^^J^*  as  a  gift 
•J  Y  \;    ^to  his  brother 


SCENE  KOTIR:  CIIAiiACTEillSTIC  OF  UEITHiiH  TIE 
CHIiJKSii;  CULTUiii:  OH  TiEE  UIIITED 
STATUS  CULTUP,i; 


ALL  THE  ABOTO  COULD  BE  CHARACTERISTIC  OF  BOTH  CULTURES 
BUT  A  FLYING  SAUCER  IS  HOT. 


MtUii 


ERIC 


INSTHUCTIO.NS:    LOOK  AT  FKAMK 


STEP  ONE:    Describe  vhat  you  see  in  frame  O    .    Write  your 

description  in  the  space  provided  below.   (If  you  need 
'  adJi tioiitil  i^p-ice,  write  your  description  on  a  separate 
piece  of  pnpf^r  and  aiCacli  to  this  packet). 


STEP  Ti;0:    Look  at  the  frame  again.    Look  very  closely  at  thoi-io 

characterU:tics  in  lUv  ^ccne  vhich  distinquJsh  cul uuies . 
List  those  charnoLeristlcs  In  the  scene  that  v;ill  relaic  to 
one  or  more  of  the  following  categories.    List  your  observa- 
tions u!ider  the  appropri<iLe  headin.e^>:    Cliinese  Culture; 
United  Slates  Culture;  Either  Chinese  or  United  States  Cultur 
Neithe^r  Chinese  or  United  States  Cultures. 


(I)  (2)  (3)  (4) 


Chlne^^e 
Cul ture 

United 
States 
Culture 

Either 
U.S.  or 
Ch  incase 

Neither 
U.S.  or 
Chinese 

53 


STEP  TVO,  CONTINUED: 


(1)  (2)  (3)  (^) 


'  Qiincse 
Culture 

■ 

United 
States 
Culture 

Either 
U.S.  or 
Chi nese 

Neither 
U.S.  or 
Chinese 

V 

STEP  THREL:    Draw  sooething  in  the  frame  that  will  make  the  scene— 

(1)  Conipletely  characteristic  of  the  Chinese  Culture 

(2)  Completely  characteristic  of  the  United  States  Culture 

(3)  A  combination  of  the  Chinese  and  United  States  Cultures 

(4)  Characteristic  of  neither  the  Chinese  Culture  or  the 
United  States  Culture 


STEP  FOUR:      Make  up  a  sLory,  pot2n>,  song,  or  something  else  to  show 
your  creativity.     (Perhaps  you  would  like  to  write  a 
play  or  direct  a  play  in  class.    Classmates  may  wish  to 

join  you  in  such  an  activitv)*    You're  the  boss. 


'J 


FRAME-  J) 


THIS  IS  THE  OHLY  MEAiiS  OF  TRAHSPORTATION  SUOWK 
THAT  REPRESEi^S  THU  CHIWESE  CULTUBE  BECAUSE.  .  . 

(1)  This  could  be  part  of  an  old  Chinese  cart. 

(2)  The  bike  is  not  a  pedicab. 

(3)  The  runner  is  not  using  Chinese  letters  on 
his  shirt. — The  runner  is  not  Chinese. 


ERIC 


-522-5  1  , 


FRAME  £ 


SCEiiE  THI^EE:    A  CC:!Bi;JATIO:i  OF  THE  CHECESS  AlID 
UiflTED  STATES  CULTURES 


For  the  reasons  explained  in  the  scene  belov,  I  did  not 
draw  any  of  the  examples  in  this  scene »  However,  a  plane 
would  be  characteristic  of  both  the  Chinese  and  United  States 
Culture » 


INSTRUCTIONS:    LOOK  AT  FRATIEJ^^, 

STEP  ONE:    Describe  v?hat  you  see  in  frame    D  ^  ^         Write  your 
description  in  the  space  provided  below,  (If  you  need 
'^additional  space,  wxite  your  description  on  a  separate 
piece  of  paper  and  attach  to  this  packet). 


STEP  TWO:    Look  at  the  fraiao  again.    Look  very  closely  at  those 

characteristics  in  the  scene*  which  djstinqulsh  cultures* 
List  ti^.^'^e  characteristics  in  the  scene  that  will  relate  to 
one  or  mc-   of  the  following  categories.    List  your  observa-* 
tions  under  the  appropriate  headings:    Chinese  Culture; 
United  States  Culture;  Eitlior  Chinese  ox"  United  States  Cultures 
Neither  Chinese  or  United  States  Cultures* 


(1)  (2)  (3)  U) 


Chinese 
Culture 

United 
States 
Culture 

Either 
U.S.  or 
Chinese 

Neither 
U.S.  or 
Cliinese 

STEP  TWO,  CONTINUED: 


(1) 
Chinese 
Culture 


(2) 
United 
States 
Culture 


(3) 
Either 
U.S.  or 
Chinese 


(4) 
Neither 
U.S.  or 
Chinese 


STEP  THREE;    Draw  something  in  thti  frame  that  will  niake  the  scene  — 

(1)  Completely  characteristic  of  the  Chinese  Culture 

(2)  Completely  characteristic  of  the  United  States  Culture 

(3)  A  combination  of  the  Chinese  and  United  States  Cultures 

(4)  Characteristic  of  neither  the  Chinese  Culture  or  the 
United  States  Culture 


STEP  FOUR:      Make  up  a  story,  poem,  song,  or  something  else  to  show 

your  creativity*     (Perhaps  you  would  like  to  write  a 

play  or  direct  a  play  in  class.     Classmates  may  wish  to 

join  you  in  such  an  activity)*    You're  the  boss. 


-525-5  4 'i 


FRAME  j£ 


SCENE  TWO 


(1)  !4eans  of  transportation-^-^running 

(2)  Means  of  sport — track  star 

(3)  Means  of  satisfying  physical 
needs— exercise 

This  is  a  track  runner~he  has 
initials  of  a  school  on  his 
shirt—the  letters  are  not 
"Chinese  Charactures". 


ERLC 


FRAf^E  6^ 


SCEtiE  THREE 


This  bike  is  uged 
by  businessmen  in  China* 
This  bike  is  used  by  busii^essmen 
in  the  United  States  > 

This  bike  has  wheels — all  bikes  have  wlieels^^oth  the  Chinese 
and  lilted  States  Cultures  have  used  the  wheel  in  transportation 


SCENE'  YOUR 


This  wagoii  was  used  by  the  Dutch  in  their  move  across 
the  restored  soils  of  the  Netherlands  and  haule<3  many  pairs 
of  golden  Jce  skatei  for  the  aunt  of  Han  Brinker.    It  was  sold 
to  the  Italians  in  the  next  century  and  carried  the  paintings 
of  ftichael  Angelo  across  the  flooding  streets  of  Rome*  Italy* 


ERLC 
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g-1 


FRAME  H 


SCENE  ONE 


If  you  made  this 
into  a  wapon  train » 
it  would  lae  like  the 
ineans  of  transporta^ 
tion  used  in  the 
settling  of  the  West 


I  did  not  include  the  runner  because  track  ijn*ta  common  means 
of  transportation  c  ' 

I  did  not  include  the  laicycle  laecause  it  was  not  invented  by 
an  American, 


ERIC 
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SCltil  Out:    Cainese  Culture 


The  man  is  a  runner  for  the  United  States  Olympic  Team  he 

la  not  Chinese.    He  is  wearing  cotton  shorts  made  in  the  United 
States.    He  is  wearing  contact  lens  sold  to  him  by  an  American 
eye  doctor  that  has  never  traveled  in  the  People's  Republic  of 
China. 

The  bike  was  invented  by  the  French.    The  Chinese  rice  farmer 
is  not  rich  enoxigh  to  afford  a  bike — "How  do  you  ride  a  bike 
through  a  flooded  rice  paadi?"    The  Import  tax  on  the  bike  is 
far  too  expensive  for  the  couTOon  means  of  transportation. 


The  broken-down  wagon  belonged  to  the  late  cousins  of 
Captain  Oregoona~a  general  sold  it  to  him  before  the  battle  of 
f4uddy  water. 


\ 


SCEKt  TWO:    United  States  Culture 

OThis  Is  a  Real  ^y^^^ 
-  MaoDonaldi  ' 


7V 


This  man  is  wearing!;  suntan  i-. 
lotion  m^de  in  the  United  States  which   (I  , 
permits  him  to  *'Run  in  the  Sun." 


This  bike  has 
r^'y^  n'iis  and  '-olts-^ 
W     things  molded 
C^^^^Kiii  tbe 
\  ^united 
States  - 


5j 


FRAME  T 


WHEELS  WERE  USED  BY  THE  CHINESE  PEOPLE  MANY  THOUSANDS  OF 

YEARS  BEFORE  THE  UNITED  STATES  CULTURE  MAS  CREATED. 

However,  once  the  people  of  the  United  States  Culture 

found  use  for  the  rubber  wheel,  the  wa^n  wheels  (which  were 

wooden)  were  no  longer  used — the  wagon  was  deserted.  The 

bicycle  became  a  popular  sport  activity,  and  the  American 

relations  with  rubber-exporting  countries  became  very  delicate » 


SCEfJi;  FOUR 


This  man  is  an  Olympic 
Chaanpion — Gold  !fedal 
Winner*    He  is  from  the 
United  States.  The 
Chinese  do  not 
participate  in  the 
Summer  Olympics. 
The  reason  he 
was  drawn  in 
this  scene  is 
because  he 
is  not  a 
common  means 
of  transport  at  idiTj 
especially  if  he  is 
the  Olympics—because 
how  many  people  do  yo 


e 

oif  know  that  run  in 


the  Olympics? 
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LMSXRUCXIO;:S;    LOOK  AX  FEU\MiidriIX 


SXEP  ONE:     Describe  what  yuu  sec  in  franc  ^MSt^'    Write  your 
dcscripLion  in  the  sp<acc  provided  btilow,   {If  you  need 
'  cidditioncil  spoce,  write  your  description  on  a  separate 
piece  of  paper  and  attach  to  this  packet). 


STEr  XWO:'    Look  at  Lhc  fraiiiu  a^^ain.     Look  very  closely  at  thosu 

cUaracturlstics  In  the  .^conc  v;hich  distinquish  cultures. 
List  those  characttiristics  In  the  scene  that  will  relate  to 
one  or  more  of  Liie  following  caiegories*     List  your  observa- 
tions uiidur  the  appropriate  headings :     Chinese  Culture ; 
United  States  Culture;  iiither  Chinese  or  United  States  Cultures 
Neither  Chinese  or  Ignited  States  Cultures, 


(1)  (2)  (3)  U) 


Chinese 
Culture 

United 
States 
Culture 

Ei  ther 
U.S.  or 
Chinese 

Keither 
U.S*  or 
Ciiinese 

5 . )  ■  > 


STl^P  TWO,  CONTIN'ULD: 


(1) 

Chinese 
Culture 


(2) 
United 
States 
Culture 


(3) 
Either 
U.S.  or 
Chinese 


(4) 
Neither 
U.S.  or 
Chinese 


V 


STEP  TllREt'>:    Draw  somr!thing  in  the  frnme  that  will  make  the  scene  — 

(1)  Completely  charactt:ristic  of  the  Chinese  Cultiire 

(2)  Completely  characteristic  of  the  United  Stales  Culture 

(3)  A  combination  of  the  Chinese  and  United  States  Cultures 

(4)  Characteristic  uf  neither  the  Chinese  Culture  or  the 
United  States  Culture 


STEP  FOUR;      Make  up  a  stury^  povm>  song>  or  something  else  to  show 
your  creativity.     (Toriiaps  you  would  like  to  write  a 

play  or  direct  a  play  in  clays.     Classtnatfis  may  wish  to 

Join  yuu  in  .such  nn  activity)*    You're  the  boss. 


BE'O^E  YO'i  START  WORKING  QN  PART  TMREC 
BE  sure;  THAT: 

1.    Yotj  understand  the  directions  comDietelv. 
2*    You  understand  the  examoles  oresented* 
5.    Vqu  understand  the  categories  under  which  vou  w-ll  be 
defining  vour  frames* 


/o'j  Pr^L)'^  rn  'X'^]^*,-^    \r  so,    JR^J  the  pa^e 


T^RLC 
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INSTRUCTI0:iS;    LOOK  AT  FRA>E 


STEP  ONE;    Dei^cribo  vnat  you  see  in  franc 


Write  your 


descriiHicn  in  ihe  space  provided  below,   (If  yoL  need 
addiLioiKiJ  sp.ice  J  vriLC  your  description  on  a  separate 
piece  of  pnpc*r  and  attach  to  this  packet). 


STEP  HvOi    Look  at  the  frame  again.     Look  very  cJcsely  at  those 

characteristics  in  the  scents  whicli  distinquish  culture.^. 
List  these  ch^iracteristics  in  the  scene  thai  will  relcste  to 
one  or  more  of  tlie  following  categories*    List  your  obsorva- 
tions  under  ttie  appropriate  headings:    Chinese  Culture; 
United  States  Culture;  Either  Chinese  or  United  States  Cultures; 
Neither  Chinese  or  United  States  Culturcb, 


(1)  (2)  O)  (4) 


Chinese 
Culture 

United 
States 
Culture 

Either 
U.S.  or 

Ch  i-acsc 

Neitiier 
U.S.  or 
Chinese 

ERIC 


STEP  Twu,  co:jTi>;L'i:r): 


(1) 

Chinese 
Culture 


(2) 

States 
Culture 


(3) 
Either 
U.S.  or 
Chinese 


CO 
Neither 
b\S*  or 
Chinese 


V 


STEP  THK1:K;    Draw  something  in  Liie  frame  that  will  make  the  scene — 

(1)  ComploLoly  ciiaracLerlsLic  of  the  Chinese  Culture 

(2)  Completely  characteristic  of  the  'Jnited  States  Culture 

(3)  A  combination  of  the  Chinese  and  United  States  Cultures 

(A)     Characterii^tic  of  neither  the  Chinese  Culture  or  the 
United  States  Culture 


STEP  FOUR:      Xako  up   \  story,  poon,  son^j  or  something  else  to  f^how 
your  crvativity.     (l^erhaps  you  would  like  to  write  a 
play  or  direct  a  play  in  c]asii.     Classmates  may  wish  to 

join  you  in  ^uch  an  activitv)*^    You're  the  boss. 


SCEf:C  ONE:^    Chinese  Culture 


SCEKL  TV;0;    United  States  Culture 


SCE.iK  THREE:    A  COrtBi:;ATIO;i  OF  TEE  CHLiDSE  ATID 
UlilTiiD  GTAI'i-S  CULTURES 


—J 


SCENE  FOTIRi     CiL-UiACTiiiUSTIC  OF  IiEIT}rf:R  TIIE 

CHi:iKsE  cvvrmu  or  tie  uijited 

STATES  CULTURE 


INSTRUCTIONS  :    LOOK  AT  FR^V^IE 


STEP  ONE;     Describe  wiiat  you  set  in  frame  .    Write  your 

dcscriiitlcin  in  the  space  provided  below.  (If  you  need 
additional  space*  write  your  description  on  a  separate 
piece  of  paper  and  attach  to  this  packet). 


STEP  TWO:    Look  at  the  frame  dgain.    Look  very  closely  at  those 

characteristics  in  the  scene  which  distinquish  culture:?. 
List  those  characteristics  in  the  scene  that  will  relate  to 
one  or  more  of  the  following  categories.     List  your  observa^ 
tions  under  the  appropriate  headings:    Chinese  Culture; 
United  States  Culture;  Either  Chinese  or  United  States  Cultures 
Neither  Cliinese  or  United  States  Cultures. 


(1)  (2)  (3)  (4) 


Chinese 
Culture 

United 
States 
Culture 

Either 
U.S,  or 
Chinese 

Neither 
L\S.  or 
Ci\inese 

STEP  TWO>  CONTINUED: 


CD 
Chinese 
Culture 


(2) 
United 
States 
Culture 


(3) 
Ei ther 
U.S*  or 
Chinese 


(4) 
Kcither 
U*S*  or 
Chinese 


STEP  THREE:    Draw  sometliing  in  the  fratne  that  will  tnake  the  scene — 

(1)  CompleLeiy  characteristic  of  the  Chinese  Culture 

(2)  Completely  characteristic  of  the  United  States  Culture 

(3)  A  combinatlcn  of  :hc  Chinese  and  United  States  Cultures 

(A)    Characteristic  of  neither  the  Chinese  Culture  or  t^  e 
United  States  Culture 


STEP  FOUR:      Mtike  up  a  story>  poem*  song*  or  something  else  to  show 
your  creativity.     (Perhaps  you  vjould  like  to  write  a 
play  or  direct  a  play  in  class*    Classmates  niay  wish  to 

join  you  in  such  an  activity^*    You're  tlie  boss. 


ERIC 


SCEfiEl  O^E;    Cui.iese  Culture 


SCEr.l  T'.-'O;    Unit'jd  States  Culture 


ERIC 


ERIC 
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INSTRUCT  IO:;S:     LOOK  AT  ??J\:r:E^^ 


STEP  ONE:    Describe  Wll:^t  you  sl*£?  in  franc     ^ J    .    Write  your 
descripLjon  ia  tho  sjpaco  provided  bolow.   (If  you  need 
adtiitionil  ^p.'ic*."^,  ^.Tit^*  your  description  on  a  separate 
piece  of  p.ipor  and  attach  to  tbis  packet). 


STEP  TWO;     Look  at  the  frxir^*;  tig-urt.     Look  very  closely  at  those 

characteristics  in  tiie  scene  wtiicb  distinquisii  cultures. 

List  tliorie  characteristics  in  tiio  scene  th^t  will  rel.-^tre  to 

one  or  Hiore  of  the  folioKing  categories-     List  your  ob^^erva- 

tionii  under  t\\e  appropriate  iioadings^    Chinese  Culture; 

Uni  tt;d  StJtes  Culture;  Either  Chinese  or  United  States  Cultures; 

Neither  Chinese  or  United  States  Cultures* 


(1)  (2)  (3)  (^) 


Chinese 
Culture 

I'ai  ted 
States 
Culture 

Either 
U.S.  or 
Chinese 

Neither 
U\S.  or 
Chinese 

STEP  TWO,  CON'TINITD: 


(1) 

Chiaeso 


(2) 
United 
States 
Cul ture 


(3) 
Ci  ther 
U.S.  Or 
Chinese 


(A) 
Neither 
U.S.  or 
Chinese 


STEP  THRF:.hV    Drdw  soMthin^  in  the  frar.e  that  wil]  nako  the  scene — 

(1)  Completely  charncteri s tic  of  tne  Cltinest,^  Culture 

(2)  Coraplett>ly  characteristic'  of  the  L'nited  Statei>^  Culture 

(3)  A  combination  of  the  Chinese  and  United  Statt^s  Cultures 

(A)    Character! '^t ic  of  nt^ithor  the  Chinese  Cultur^^'  or  tlie 
Unite  ■  States  Cult  ure 


STK?  FOUU:;      M:ikti  up  a  s:*,^r;'4  i^  -^-r^  '^^n^r.  or  sor.cthiog  olst!  to  stiov 

your  crcai  L  ^     /      (IV-ri^.        vou  utj'jlJ  lJr;o  t;'  w^iLc  a 

play  or  direct  a  ;May  ir^  cLi3:=.:     Clas^r^ates  ray  wi'^ii  to 

join  ycu  in  ^^r/u        ^wti\'ii\)'     You're  th>  do^s. 


FRAME  ^3 


SC£KZ  GNS;^    Chinese  Culture 


 ■   ■ 

SCEUb;  JuO:    United  States  Culture 


SCtNt 


'V:?,;.     CiiA.UCT.-J.'IyTIC  OF  .;;"i:i7;ii:H  THE 

CHi:.::;::  cl'Lvu:-^-;  or  viu; 


ERIC 


INSTRUCTIONS;     LOOK  AX  VK^>il'. 


STEP  ONC;     DtJiicribc  viiat  ynu  ser  in  fr:i"iO   ^  ^  .     Write  your 

do.-^crijjL  it>n  ia  the  spac^^  provided  beJow.   (If  you  neeJ 
'  r^clvlit  ion  j1  ^pjc<.',  writt^  your  doscripLion  on  a  separa:e 
piecti  of  pa[K^r  and  jLLach  to  this  pvicket.)* 


STLvP  TWO;    Look  ^K.  t-Ue  fnr.^.c  a^ain..    Look  very  closely  at  those 

charactt. ri L icj  in  lIil*  r.cctio  wrucii  dislUiquisii  cultures. 
List.  Llioi^o  chpiract c riL^t  ICS  ii;  iW-  scL'!;tj  tli,ii  uili  relate  to 
one  or  nH)re'  of  Liie  foJJu^.viiig  caLL^^ori^ji^ .     List  your  observa- 
tions uii(jt.'r  inv  a;jpropri,uc  Keadiiii;sr    Chinese  Cultare; 
L'nl ted  *Slat  Oi*  Cal  Luro ;  i!i  riier  Cfiliio^f  or  L'nited  States  Cultures 
Nc:itEier  Chinese  or  LtuLud  States  Cultures. 


(1) 

(2) 

(3) 

(4) 

Chinese 

L'niLod 

Either 

Neither 

Cu 1 t uro 

States 

U.S,  or 

U.S.  or 

Culture 

Chinese 

Chinese 

V 

^7; 


STEr  TWO,  CO.NTINUED: 


(1) 

Chinese 


(2) 
United 
States 
Culture 


(3) 
Either 
U-S*  or 
Chinese 


Neither 
U.S*  or 
Chinese 


STEP  TJIRLt::    Draw  sonit^ thing  in  tho  fran:e  th^t  will  nnke  the  scent;  — 

(1)  Cumpletoly  cht'^riJcterisLic  cf  the  Cninest^  CulLuro 

(2)  Completely  characteristic  of  the  United  States  Culture 

(3)  A  con:bintition  of  the  Chintise  and  United  States  Cultures 

(4)  Characteristic  of  neither  the  Chinese  Culture  or  the 
Unittitl  States  Culture 


STKP  FOUR,^      Mcike  up  a  siriry,  pocn^  J^ong*  or  son:ethiag  eli^c  to  J^how 

your  crtjativityr     ^r*-^rnaps  you  would  lil;e  to  uTitc  a 

play  or  dirocL  a  pJ^iy  in  clai>^5^    Clt'^ss.matcs  nay  wi^;ri  to 

joia  you  in  i^ucn  au  activity)'     You're  tht?  boi^s. 


.57-v 


SCEr;£:  OUE'-    Chinese  Culture 


ERIC 


GCZijK  T:t;?EE:.    A  C0:!!ii;;AT10:J  OF  Tiii:  C![i;;r3E  AIID 


SCENE  rOtIR! 


ci[;oiAC7:j;iis'ric  of  nniiiiKH  thh 
chi:;ksk  cultukk  or  'riiE  uiiii'ed 

STATES  CULIURii 


ERIC 


INSTRUCTIONS:    LOOK  AT  FRAME 

STEP  ONE:    Describe  what  you  ^ee  in  frame  Write  your 

description  in  the  space  provided  below.  (t£  you  need 
'additional  spacc>  write  your  description  oa  a  separate 
piece  of  paper  and  attacli  to  this  packet). 


STEP  TWO:    Look  at  the  frame  again.    Look  very  closely  at  those 

characteristics  in  the  scene  which  distinquish  cultures. 
List  those  characteristics  in  Llic  scene  that  will  relate  to 
one  or  more  of  the  following  caL<?gorit;s.     List  your  observa- 
tions under  the  appropriate  lieadiin^s:    Chinese  Culture; 
United  States  Culture;  Either  Chinese  or  United  States  Cultures; 
Neither  Chinese  or  United  States  Cultures* 

CD  (2)  (3)  (A) 


Chinese 
Culture 

United 
States 
Culture 

Ei*'her 
U*S*  or 
Chinese 

Neither 
U*S*  or 
Cliinese 

ERIC 
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STEP  TWO,  CONTINUED: 


(1)  (2)  (3)  (4) 


*  Chinese 
Culture 

United 
States 
Culture 

Either 
U*S,  or 
Chinese 

Neither 
U*S,  or 
Chinese 

Draw  something  in  the  frame  that  will  make  the  scene — 

(1)  Completely  characteristic  of  the  Chinese  Culture 

(2)  Completely  characteristic  of  the  United  States  Culture 

(3)  A  combination  of  the  Chinese  and  United  States  Cultures 

(Ji)    Characteristic  of  neither  the  Chinese  Culture  or  the 
United  States  Culture 


Make  up  a  story^  poem,  songt  or  something  else  to  show 
your  creativity.     (Perhaps  you  would  like  to  write  a 
play  or  direct  a  play  in  class.     Classmates  may  wish  to 

join  you  in  such  an  activity)*    You're  the  boss. 


STEP  THREE: 


STEP  FOUR; 


-556-  5?^ 


FRAME 


SCErJE  ONE:    Chinese  Culture 


SCENE  TWO:    United  States  Culture 


SCEiJE  THREE: 


A  COJffiI.*iATIO;j  OP  THE  CHIIIESE  AliD 
UtUTED  STAirES  CULTURES 


SCENE  FOTIR:  ClIAitACTEiilSTIC  01"  IIEITHER  THE 
CHINESE  CULTURE  OR  THE  UUITED 
STATEG  CULTURE 


INSTRUCTIONS:    LOOK  AT  FRAiME  ^  ^  . 


STEP  ONE:    Describe  what  you  see  in  frame  ^  <^    .    Write  your 
dcscripLion  in  the  space  provided  below.  (If  you  need 
*acldiLional  spacc^  write  your  description  on  a  separate 
piece  of  paper  and  attach  to  tliis  packet)* 


STEP  TWO;    Look  at  the  frame  again.    Look  very  closely  at  those 

characteristics  in  the  scene  which  distlnquish  cultures. 
List  those  characteristics  in  the  scene  that  will  relate  to 
one  or  more  of  the  following  categories.    List  your  observa- 
tions under  tlie  appropriate  Headings;    Chinese  Culture; 
United  States  Culture;  Either  Chinese  or  United  States  Cultures 
Neither  Chinese  or  United  States  Cultures* 


CD  (2)  (3)  (4) 


Chinese 
Culture 

United 
States 
Culture 

Either 
U*S*  or 
Chinese 

Neither 
U*S.  or 
Chinese 

5  Si, 
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STEP  TWO,  CONTIKUED: 


(1) 

Chinese 
Culture 


(2) 
United 
States 
Culture 


(3) 
Either 
U,S*  or 
Chinese 


Neither 
U,S*  or 
Chinese 


STEP  THREE:    Draw  something  in  the  fratne  that  will  make  the  scene— 

(1)  Completely  cha  racteristic  of  the  Chinese  Culture 

(2)  Completely  characteristic  of  the  United  States  Culture 

(3)  A  combination  of  the  Chinese  and  United  States  Cultures 

(4)  Characteristic  of  neither  the  Chinese  Culture  or  the 
United  States  Culture 


STEP  FOUR:      Make  up  a  story>  poem>  song,  or  something  else  to  show 
your  creativity.     (Perhaps  you  would  like  to  write  a 
play  or  direct  a  play  in  class.    Classmates  may  wish  to 

join  you  in  such  an  activity)*    You^re  the  boss. 


-561-  532 


FRAf.lE  ^  ^ 


SCENE  ONE:    Chinese  Culture 


SCENE  TVflD:    United  States  Culture 


ERIC 
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SCiillE  TH^EE:    A  COffBi;JATIO;J  OF  THE  CHIilESE  AIID 
UIIITED  STATES  CULTURES 


SCENE  FOTIR:  ClIARACTEHISTIC  OF  IIEITIIER  THE 
CHIIiESH  CULTURi;  OR  ViE  UNITED 
STATES  CULTuRi: 


ERIC 
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TNSTRWCriC^  ^ ,    LOOK  AT  FRAMK 


STEP  ONE:    Describe  what  you  see  in  frame     ^  /  *    Write  your 
description  in  the  space  provided  below*  (If  you  need 
*  additional  space^  write  your  description  on  a  separate 
piece  of  paper  and  attach  to  this  packet)* 


It.- 


STEP  TWO:    Look  at  the  fraine  again*    Look  very  closely  at  those 

characteristics  In  the  scene  which  distlnquish  cultures* 
List  those  characteristics  in  the  scene  that  will  relate  to 
one  or  more  of  the  following  categories*    List  your  observa*" 
tions  under  the  appropriate  headings;    Chinese  Culture; 
United  States  Culture;  Either  Chinese  or  United  States  Cultures 
Neither  Chinese  or  United  States  Cultures* 


(1)  (2)  (3)  (4) 


Chinese 
Culture 

United 
States 
Culture 

Either 
U*S*  or 
Chinese 

Neither 
U*S*  or 
Chinese 
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STEP  TWO,  CONTINUED: 


(1) 
Chinese 
Culture 


(2) 
United 
States 
Culture 


(3) 
Either 
U*S*  or 
Chinese 


(4) 
Helther 
U.Si  or 
Chinese 


STEP  THREE:    Draw  sorpething  in  the  frame  that  will  laake  the  scene-* 

(1)  Completely  characteristic  of  the  Chinese  Culture 

(2)  Completely  characteristic  of  the  United  States  Culture 

(3)  A  combination  of  the  Chinese  and  United  States  Cultures 

(4)  Characteristic  of  neither  the  Chinese  Culture  or  the 
United  States  Culture 


ERLC 


STEP  FOUR:     Make  up  a  story,  poem,  song,  or  so.^^thlng  else  to  show 
your  creativity*     (Perhaps  you  would  like  to  write  a 
^      play  or  direct  a  play  in  class*    Classmates  may  wish  to 

join  you  in  such  an  activity)-    You're  the  boss* 


FRAI4E 


SCENE  TWO:    United  States  Culture 


SCEUE  mEE:    A  COiffilllATlOll  OP  THE  CHINESE  AND 
UUrCED  SSXSES  CULTURES 


SCENE  mm:    'CHARACTERISTIC  OF  IIBITIEER  THE 
CHIIIESE  CUi/TURS  OR  THE  UNITED 
^  STATES  CUI,TURE . 


f 


ERLC 


INSTRUCTIO:«S :    LOOK  AT  FRAME 


STKP  ONE;    Describe  what  you  see  in  frame   *    Write  your 

description  In  the  space  provided  below*  (If  you  need 
additional  space,  write  your  description  on  a  separate 
piece  of  paper  and  attach  to  this  packet)* 


4 


STEP  TWO;    Look  at  the  frame  again.    Look  very  closely  at  those 

characteristics  in  the  scene  which  distinquish  cultures. 
List  those  characteristics  in  the  scene  that  will  relate  to 
one  or  more  of  the  following  categories.*    List  your  observa- 
tions under  the  appropriate  headings:    Chinese  Culture; 
United  States  Culture;  Either  Chinese  or  United  States  Cultures; 
Neither  Chinese  or  United  States  Cultures, 


(1) 

(2) 

.  (3) 

(4) 

Chinese 

United 

Either 

Neither 

Culture 

States 

U.S.  or 

U*S,  or 

Culture 

Chinese 

Chinese 

59x 
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STEP  TWO,  CONTINUED: 


(1) 

Chinese 
Culture 

(2) 
United 
States 
Culture 

(3) 
Either 
U,S,  or 
Chinese 

—  ^ 

(4) 

Neither 
U,S,  dr 
Chinese 

f 

' "/  -     '    '  '^ 

-  '    '      '    /  \ 

i 

■A 

4 

> 

STEP  THREE:    Draw  something  in  the  frame  that  will  ma^te  the  scene — 
{1)    Completely  characteristic  of  the  Chinese  Culture 

(2)  Completely  characteristic  of  the  'United  S^tates  Culture 

(3)  A  combination  of  the  Chinese  and  United  States  Cultures 

(A)    Characteristic  of  neit;her  the  Chinese  Culture  or  the 
United  States  Culture 

STEP  FOUR;      Make  up  a  story»  poem»  song»  or  something  else  to  show 
.your  creativity,     (Perhaps  you  would  like  to  write  a 
play  or  direct  a  play  in  cItss,     Classmates  may  wish  to 

join  you  in ^such  an  activity)*    You're  the  boss. 


FRAME 


ERIC 
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SCEIIE  THRKE:    A  COiWATlOli  OF  TIiE  CHTIESE  AIID 
UiilTED  STATES  CULTURES 


SCENE  FOfIR:  ,,.CHAil3KCTERISTIC  OF  HEITHSR  THE 
CHIiffiSE  CULTUHK  OR  TilE  UllITKD 
>  STATES  CUI-TURE 


FRAME 


SCEfJE  ONE:    Chinese  Culture 


f 


SCENE  1V;0:    United  States  Culture 


STEP  TWO,  CONTINUED: 


(1) 

Chinese 
Culture 


(2) 
United 
States 
Culture 


(3) 
Ei  the  r 
U,S,  or 
Chinese 


0) 
Neither 
U,S,  or 
Chinese 


STEP  THREE:    Draw  something  in  the  frame  that  will  make  the  scene — 

(1)  Completely  characteristic  of  the  Chinese  Culture 

(2)  Completely  characteristic  of  the  United  States  Culture 

(3)  A  combination  of  the  Chinese  and  United  States  Cultures 

(4)  Characteristic  of  neither  the  Chinese  Culture  or  the 
United  States  Culture 


STEP  FOUR:      Make  up  a  story,  poem*  song*  or  something  else  to  show 
your  creativity.     (Perhaps  you  would  like  to  write  a 
play  Or  direct  a  play  In  class.     Classmates  may  wish  to 

join  you  in  such  ^n  activity)*    You're  the  boss. 
_57659o 


FRAME  ^ 


SCEfJE  0:jE:    Chinese  Culture 


SCENE  TWO;    United  States  Culture 
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scKiiK  THRES:  A  co:ibi;;atio;;  op  tfj:  ciiiiiESE  add 

UNITED  GTATi-G  CULTURES 


SCENE  FOtiR;  CliAlUCTEKISTIC  OF  liLITHKH  TilE 
CHi;/ES2  CULTURK  OR  V:iK  UiaTED 
SPATES  CULTURE 


-578- 


ISSTRl'CTIONS:    LOOK  AT  KR,\::i;J^ 


STEP  Ol\r.:     ro^^jribt'  mat  you  see  in  £raino  Write  your 

di*i.cripi. ion  in  the  spjce  proviuod  beiow.   (If  you  tief^d 
'atlJitiouaj  bpaco,  wriie  your  description  on  a  separate 
pieco  of  pj^H-r  and  atiacii  Lo  this  packet). 


STEP  TV.'O:    J.ook  at  the  frame  n?;:un.     Look  very  closely  at  Liiost? 

c!iaracic*rit^Lics  in  ihi*  scene  which  distinquisli  cultures^ 
List  tiio:ic^  char:ic  tori  St  Ico  in  iho  sceno  that  will  relate  to 
one  or  Vnottj  of  the  following  catcj^ories.     List  your  observa^ 
tions  undi'r  the  appropriate  lieading^i:     Chinese  Culture; 
United  Stateii'  Culture;'  Either  Chineiie  or  United  States  Cultures 
Neither  ChinOiie  or  United  States  Cultures. 


CD  (2)  (3)  (4) 


Chinese 

Cul  tUL'C 

United 
Scatos 
Culture 

Either 
U.S.  or 

Chinese 

Neither 
U.S.  or 
Chinese 

- 1 


STEP  TWO,  CuniSl'hD:^ 


CD 

Chi  nesc 
CulLure 


(2) 
Uniced 
Staces 
Culture 


(3) 
Either 
U-S.  or 
Chinese 


(A) 
Neither 
U-S,  or 
Chinese 


STllV  TUKE^:    Draw  somL^Li;infi  in  the  frame  tliat  ui  Ij  make  tlie  scLsne — 

(1)  Conipletely  charac terisLic  of  Ltie  CliinebC  Cuiturti 

(2)  Completely  characteristic  of  the  United  States  Culture 

(3)  A  combination  of  the  Chinese  and  United  States  Cultures 

(A)    Characterij^tic  of  neither  the  Cliinese  Culture  or  tlie 
United  States  Culture 


STEP  FOUR;'      VUikc  ut>  a  i^toty,  [loem,  song,  or  son:ething  else  to  i>iu>w 

your  creativity.     (Verbapb  you  would  like  to  write  a 

play  or  direct  a  play  in  clatsj^.    Cl^issmates  may  wisii  to 

join  you  in  such  an  activity^-     You're  the  boss. 


FRAME  '^/O 


SCENE  0:€i    Chinese  Culture 
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CO  i 


FR/^ME  ^/O 


A  ccisi;;atio:i  of  tie:  cHi.ii;sE  aiid 

U.ilTKD  3TATi.G  CULTUK?:3 


SCENE  FO'tH;     CHAiyiC'rilHISTIC  OF  ilHITKHH  Tiffi 
CHINESE  CULTUFE  OR  VilE  U.t'ITED 


ERIC 


CO;, 


This  ^ost-"^es*  wiTI  bo  a  s  I  i  de-r  lass  i  f  i  cat  i  on  exercise, 
Vou  will  use  the  cateaorles  provided  on  +he  to! low i no  panes 
in  d  i  St  f  naj  i  sh  1  no  tne  cbaracteri  St  i  cs  Oresented  in  the  <sl  ides.- 
'""ou  will  not  know  the  source  of  the  slides.-    You  wit!  be  able 
to  aoV'\v  the  kncwledoe  vou  have  oalned  from  the  study  of  the 
C^hinese  Civilisation  in  classifying  vour  slides. 

This  Post-Test  nnay  he  tai<en  t  nd  i  vi  dua  I  I  v,   tn  nrouDS, 
or  I n  c ! ass  . 

'-^FAD^  TO  eF''^jrj?    AS^  YOUR  TL'ACmER  0^  YOUR  RESOURCE 

CEMTf;^  \^f^r^^v r^o^^  jo  ^^^^e^^r^'  the:  slhes^  tijrn  to  thf 

rjF^T  ^^A^^>E  -■'^f^  T^^r  ''^^TE^O^^'^-OPSERVAT  fOfi  ^^HEET'i. 
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INSTRUCTION'S  ;^     LOOK  AT  KiL^^^IK  , 

STEP  ONK;     De^crib^^  you  bee  in  f rane  •    Write  your 

description  in  liie  spjct?  provided  below,   (If  you  need 
'  adtJiLif>nrtl  i^:jac<:*,  wriic  your  tJc^3t.ripLion  on  a  sepaiate 
piece  ot"  p;4per  an6  attach  to  tiiis  packet). 


STLP  TWO;'     Look  at  the  fra'^c?  again-     Look  very  closely  .it  tliosc 

cliatacteris tics  it;  Lite  ?icene  wldc^J  distlnqLjliO  cultures, 
LiKt  those  clinracLoristics  in  the  scone  tnai  v.iil  relate  to 
one  or  more  of  the  following  categories,     Lii^t  your  observ:a- 
tions  under  the  api^ronriate  headings:     Chinese  Culture; 
United  States  C;ilture;  Lither  Ciiinese  or  United  States  Cultures; 


Neither  Ciiinese  or  United  States  Cultures, 

(1) 

(2) 

(3) 

(A) 

Ch  incse 

United 

Either 

Nei  t  iier 

Cultu-'. 

States 

U,S,  or 

U,S,  or 

Cul  tu^'e 

Chinese 

Chinese 
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STEP  TWO>  CON'TINTCD; 


(1) 

(2) 

(3) 

(A) 

Chinese 

Caited 

Either 

\  Neither 

Culture 

S  tates 

U,S,  or 

U,S,  or 

Cul Lure 

Chinese 

Chinese 

STEP  THRIVE:    Drav  soniGthing  in  the  fraine  that  will  nirike  the  scene — 

(1)  Completely  characteristic  of  the  Chinese  Culture 

(2)  Completely  characteristic  of  thti  United  States  Culture 

(3)  A  combination  of  the  Chinese  and  United  States  Cultures 

(4)  Chamcteristic  of  neither  the  Chinese  Culture  or  the 
United  States  Culture 


STEP  FOUR:      Make  up  a  story>  poem>  song,  or  something  else  to  show 
your  creativity,     (Pertiaps  you  would  like  to  write  a 
play  or  direct  a  play  in  class.    Classr.uites  may  wish  to 

join  you  in  such  an  activity)'    You*  re  the  boss, 

6*0^ 
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SCEfit  0:>1E:'    Chinese  Culture 


SCENl  TV;Or    United  States  Cultiire 
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sciL.'L' Tiii'ihi;:  A  cc:3i;;ATio:i  o?  Ti-r:  Cta..i:3E  a;id 


SCEUE  rOnS:    Cimif.C7'CHlS7JC  OF  llV.ITilKli  TtlE 
S1ATU3  CULTURE 


WHAT  I  DO  WHEN  f  AM  TINiShED  WITH  "^Y  LEARNING  pACKFT 
(CREATIVE  PR.^JPCTS) 

It  is  suggested  that  you  write  a  ff+ter  ''"o  the  President 
of  the  United  States  exoressiog  your  awareness  of  the  Peooles' 
Reoubl ic  of  China  and  the  development  of  the  Chinese  Civr  I iza- 
t  ion , 

You  mav  wish  to  rr^ake  a  collate  reoresentinq  the  coiceots 
vou  have  learned  during  this  unit  study. 

You  r^av  wish  to  make  oenoa!  le+ters  fo,   studer.-''?  In 

Ch I na . 

VoLt  mav  wi'ih  to  wrfte  to  Vour  "nited  Nations  roDresenta- 
tfve  exrresslrrj  vour  awareness  of  China. 

You  ^dv  wish  to  inVf^nt  manv  of^er  creative  rroiects 
deal  inn  wit^^  the  sjhiect  China, 

^oof)  luck: 


ERIC 


J  mj::  \vm?  i  r  norsi: 


May  8,  1972 


Dear  Girls  and  Boys: 

It  was  good  to  learn  that  your  teacher  encouraged 
you  to  study  and  learn  about  my  trip  to  the  People^  s 
Republic  of  China* 

I  was  particulai'ly  pleased  to  see  your  letters,  and 
I  want  to  take  this  opportunity  to  commend  your 
concern  for  our  nation  and  your  interest  in  under- 
standing the  customs  of  other  nations*    This  is  an 
important  step  toward  building  a  better  ^vorld. 
Keep  up  thy  good  work! 

With  my  best  wishes  for  tlie  years  ahead, 

Sincerely,  . 

Pupils  of  Miss  Cowcu's  Fourth 

Grade  Class 
c/oDr*  Bruce  Mitchell 
Education  Department 
Eastern  Washington  State  College 
Cheney,  Washington  99004 


fi! 
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PRODUCT  DtVEtOPMENT 

SUMMARY  REPORT 
FOR  VALIDATION  OF  MATERIALS  FIELD  TESTED 
PROJECT: 
SOMCTHING  ABOUT  CHIMA 

A  large  part  of  the  input  material  included  in  this  packet  .was  field 
tested  in  the  Eastern  Washin^^on  State  College  Campus  Elementary  School, 
Cheney,  Washington*    During  a  seven  veek  period,  Mrs,  Louise  Leggett's 
fourth  grade  class  utilized  the  learning  concepts  by  means  of  the  modified 
Taba  processes.     In  developing  intellectual »  affective  and  psychomotor  skills » 
the  students  successfully  attained  behavioral  objectives  designed  in  the 
achievijig  of  a  long  range  goal.;    to  develop  an  understanding  and  toleranace  of 
cultural  relativism  in  relation  to  the  People*s  Republic  of  China  by  recognizing 
similarities  and  differences  which  exist  between  the  cultures  of  the  United 
States  of  America  and  China*     In  achieving  this  goal,  the  students  were  intro- 
duced zo^  and  dealt  with,  the  concepts  of  four  basic  cultural  components; 
(l)  economic  structures,  (2)  social  organization,  (3)  religious  systems,  and 
(k)  political  orgajiization. 

The  learning  concepts,  in  achieving  tne  long  range  goals,  emphasized  the 
structural  and  functional  aspects  of  the  Chinese  Civilization  as  a  unique  yet 
adoptive  unit  in  the  development  of  mankind,  concentrating  on  the  aforementioned 
basic  cultural  experiences  of  Pre-Modern  China  (Pre-Han  and  Imperial  China)  and 
Modern  China  (Revolutionary,  Nationalistic,  and  Communist  China)- 

In  the  field  testing,  the  students  were  first  introduced  to  the  social 
studies  unit  through  the  study  of  maps,  and  the  introduction  to  river  systems, 
land  formations  and  climatic  regions  of  the  world.    The  studeBts  were  encouraged 


to  compare  the  general  physical  and  climatic  features  of  the  world's  land 
masses.    Later,  the  students  compared  the  specific  geographical  formations 
and  climatic  re'^ions  of  the  People's  Republic  of  China  with  those  of  the 
United  States  of  America, 

The  study  of  geographical  and  political  divisions  of  the  People's 
Republic  of  ChiRa  and  the  United  States  followed*    Recognising  the  importance 
of  rivers  In  the  development  of  cultures,  the  students  were  able  to  hypothesize 
past,  present,  and  ^  ture  uses  and  potentials  of  river  sysitems  and  development 
in  the  People's  Republic  of  China  and  in  the  United  States*    Enthusiastic  and 
perceptive  in  hypothesizing  the  potentials  of  river  development,  the  students 
hypothesized  the  effects  of  climatic  change,  ecological  development,  and 
economic  growth  within  a  culture. 

The  additional  lessons  dealing  xrttb  the  concepts  of  cultaral  components 
were  included  in  the  field  testing*    Ninety  per  cent  of  the  students  were  able 
to  successfully  attain  ^he  behavioral  objectives  during  re^^ular  class  periods. 
Because  many  students  learn  at  different  speeds,  and  learn  in  many  different 
ways,  we  have  included  the  individual  learning  packets  for  use  in  this  unit 
study . 

Through  use  of  the  individual  learning  packets,  the  students  may  be 
exposed  to  further  study  of  the  key  ideac  introduced  in  daily  lessons.  If 
students  find  difficulty  in  attainment  of  the  behavioral  objectives,  or  in 
the  completion  of  their  dally  activities*  additional  resource  time  and  help 
can  be  provided  by  means  of  these  learning  packets.    Enabling  the  student, 
or  a  small  group  of  students,  to  learn  the  original  or  additional  concepts 
related  to  the  unit  studies,  the  student  works  at  his  own  per^e.  Therefore, 
the  student  not  only  knows  what  he  is  expected  to  learn,  and  knows  how  well  he 
has  demonstrated  his  learning  of  new  concepts,  but  demonstrates  his  learning 
by  explaining,  listing,  demonstrating,  proving,  and  evaluating  new  concepts 


at  the  completion  of  the  individual  learning  packet*  and  later  at  the 
completion  of  the  unit  as  a  whole* 

Although  the  individual  learning  packets  included  in  this  packet  were 
not  implemented  in  the  initial  field  testing*  the  teacher  utilising  this 
unit  packet  will  find  them  useful  in    not  only  helping  the  slower  learners 
and  pi  emoting  further  study  guidelines  for  higher  achievers*  but  as  an 
additional  menas  hy  which  to  measure  and  evaluate  student  progress  in 
achievement  of  the  long  range  goals* 

In  addition  to  the  utilization  of  the  indiviudal  learning  packets, 
the  teacher  may  implement  the  use  of  the  Playhouse  Reviews  and  short 
stories  included  in  this  unit  packet,  as  a  menas  of  encouraging  further 
in^iivldual  study  through  creative  projects. 

Throughout  the  study,  the  students  were  en^^ouraged  to  participate  in 
as  much  of  the  class  discussion  as  class  time  and  resource  time  permittedx 
If  the  students  had  difficulty  in  attainment  of  the  objectives,  or  in 
compl'^tion  of  dally  activities,  resource  time  was  made  available  to  them, 
thus  allowing  students  to  obtain  additional  help  from  the  teacher* 

When  the  students  were  able  to  successfully  atti±in  the  instructional 
objectives,  the  teacher  assumed  that  they  had  attained  a  satisfactory  under 
standing  c-f  the  concepts  introduced  in  each  daily  lesson*    Homework  and 
creative  pro.Jec\s  helped  in  the  promotion  of  further  study  in  vocabulary, 
key  ideas*  and  thought  questions*    Helping  the  student  realise  and  utilize 
his  awareness  of  the  Peopl-^'s  Republice  of  China  culture,  the  various  class 
activities  ar/1  projects  included  an  assignment  in  which  each  student  wrote 
to  V.C>.  Presi'ient  Riehard  Nixon.    Of  interest^  some  of  the  students*  letter 
read : 

Dear  Vr  ;iixon 

I  hope  you  had  a  good  time  in  China*    Did  you  eat  vith  chop 
sticks?    One  of  these  days  I  hope  I  meet  you* 

Lov^  Biily. 


Dear  PRESIDENT  FflXON 

How  are  you  in  Washington  D.C?    I'M  fine  here  in  cheney. 
Tn  ScbDol  we  are  learning  about  CHIM  In  our  studies  of  CHINA 
We  have  learned  about  the  farmers  and  Lords  of  CHINA    WE  Also 
did  some  roll  play  and  heard  Chinies  stories  and  how  was  your 
trip  to  CHINA? 

Also  we  are  learning  atout  EXPO  7^  I  had  an  idea  that  they  could 
leave  some  train  tracX  and  put  an  old  fashiond  train  engine  on  the 
train  tracks  for  a  monument  and  so  children  can  play  on  it. 

What  do  you  think  atout  that    I  live  in  cheney»  Washington  state, 
I  go  to  CAMPS  school  Cheney  Washington  (state)    My  addres  is 
(225  nolan  brown  place  Cheney  Washington    99O0i4 )  just  incase  you  need  it 

You  probably  dont  no  me  tut  I  now  you  qite  well.  I  know  quite  abit  atout 
You^    Cheney  is  the  largest  closest  town  to  Spohan  Washington 

I  was  born  in  PHOMO  UTAH  at  UTAH  VALLEY  HOSPITAL  I  whant  to  get  to  now 
you  real  well  (write  back  soonj 

r.lncerelly 

Elmer  O^R* 
XOXOXOXGXOXOXOXOXO 

P.S.  (WRITF 


Tvii:^  Free  1  lent  Nixon 

I  h'^;^  yoix  win  this  y^^  because  I  think  that  if  somebody  else  becomes 
presi  lent  th^  war  wil!-  never  be  stopped  and  we  might  not  get  peace  with 

L'hina  ^ 

I  Just  recently  reaJ  a  few  letters  to  you»  from  a  book  callo^  :     DEHE  !4R* 
and  I  thought  they  were  very  funny  and  f^ood. 

{ No  signature ) 


.Oear  President  fJIsxon 

How  was  your  trip  to  China?    I  hope  you  get  elected  next  year.  This 
letter  is  for  at  sciiool.    WeVe  been  studying  China  of  what  I've 

learned  i:^  interesting* 

Shirely 

P.f.    1)0  you  tfank  that  you  were  luck  to  swap  nust  ox  for  a  panda  bear 
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Dear  president  Nixon 


How  are  you.     I  am  fine.    Florida  is  ^  favirate  State.    We  are 
studing  china  in  class.    I  hope  you  liked  your  trip,    w&.s  it  fun? 

Sincerely    Doug*    P,S.    Write  S^.on* 


Dear  President  Nixon» 

We  are  studying  China  in  school    our  teacher  is  called  Miss  Coven, 

She  taught  us  how  to  eat  with  chpsticks»  we  had  a  Chinese  meal  at  school  one 

day  and  we  ate  with  chopsticks.    Did  you  enjoy  your  trip  to  China? 

Did  you  eat  with  chopsticks  while  you  were  there? 

While  we  were  studying  China  we  learned  all  about  the  Comunists  and  coiriu- 
nism.    We  also  learned  at)out  the  peasant  etnd  gentry  classes »  food  of 
China  and  clothing  of  China,     I  would  like  it  very  much  if  you  answered 
my  letter, 

Sincerly»  Leslie, 


Dear  Mr.  President , 

I  hopt^  you  win    We  are  learning  about  china  and  different  things  in  it 

Sincerely  Yous» 
Greg, 


Dear  rnr,  president 

I  hope  you  had  a  good  time  in  peking,    we  have  been  studying  china, 
I  am  10  years  old  and  I  have  1  brother  and  my  mom  and  Dad  and  1  Dog, 
We  are  talking  about  Deltas*  tribytarys  there  food»  heodro-electricity » 
outer  china,  irrigation. 

Rick, 


Dear  Presedent  Hixcn^ 


V/e  are  studying  China,    We  learnea  how  it  becajtie  a  communist  country. 
Our  teachers  name  is  Miss  Cowen  she  lived  in  China  for  two  years.  She 
taught  us  how  to  use  chopstiks  and  we  had  a  Chineije  meal 

Why  don't  you  stop  the  bombing  in  North  Vietnam^  IM  like  it  very  much 
if  youM  answer  our  letters 


Sincerely  Tracy, 


Dear  presedent  Nixon, 


My  social  studies  class  hass  been  studing  china.    We  have  made  a  foider 
Oil  what  we  studied    We  studied  on  the  dreses,  their  food,  their  climate, 
the  rivers  in  china  and  irrigation.    I  liked  studing  the  food  the  best 
because  we  learned  how  to  use  chop  sticks  and  we  ate  real  chineis  food 
with  them 


from  Nancy. 


Dear  Mr.  President, 

I  hope  you  had  a  good  time  in  China,  We  were  studying  China,  I  can't 
think  of  much  to  say. 

Sincerely*  Susan, 


Dear  znr-  president » 

r  hope  you  win  the  primery,  Wer  you  scared  when  you  whent  to  peeking, 
Sincerey  Gre^. 


Dear  pres  ident i 

How  was  your  trip.  It  must  have  been  neat.  But  some  of  those  foods 
sound  horibbile. 

Doug. 


Dear  preseient  Nixon, 

My  name  is  Roby  my  adress  is       3  box  12A  ^SO  choney  vash  99001;,  I 
live  in  th«  traiter  park  ot  of  touun  by  the  fanners  and  merchents  bank 
not  the  one  ^in;:  from  across.    We  are  studing  about  china  and  expo  7^ 
when  you  come  to  expo  will  you  come  to  our  school    we  went  on  a  feild 
trip  tc  the  site, 

Hoby. 


ERIC 


Dar  Fresl^'Jent  Tlixo",, 

I  hope  you  get  renofTiina* e^i  for  president.    I  watched  you  and  your  wife 
on  T.V,  when  you  were  at  China.    We  learned  about  China  and  there  culture 
and  things  like  that*    Wo  had  a  trip  to  expo  site  in  Spokane  and  learned 
abou^  It, 

Sincerely*  Lori    —  P.S.    Write  back  to  our  class,  (l  like  you). 


Dear  Pi'esident  Wixon, 


I  hope  you  win  the  election  this  year  because  I  think  you  are  doing  a 
good  job  as  a  president,     I  hope  that  the  wars  staop  and  ve  can  have 
peace  with  China. 

I  Just  read  a  book  called  Dere  Mr,  President,  I  thought  it  was  a  very 
good  book.     I  hope  you  will  vrite  back  to  me. 

From  Nigel 

IQk  Walker  Drive 


Dear  Mr,  Presedint 

I  watched  you  on  TV  when  you  were  in  China.    I  have  had  a  class  in  school 
about  China.    1  have  learned  a  lot  of  things  I  did  not  know.     I  am 
coming  to  Washington  D.C.  and  I  hope  I  will  see  you  witch  I  doubt.    I  live 
a  Ilk  3rd  St.  Cheney  Wash    9900U    I  am  10  years  old  and  I  5V  tall. 

Your  Friend,  Martin 


Dear  President  Nixon 

We  are  studying  China.    Miss.,  Cowen  is  our  teacher.    She  taught 
Write  back.' 
(iJo  signature ) 


Dear  President  Wixor, 

We  are  studying  China.    Miss  Cowen  is  our  teacher.    She  taught  us  how 
to  eat  with  chop  sticks.    Did  you  like  Peking?    I  saw  the  ballet  on 
T*V*    Did  you  like  it?      I  also  saw  the  Gymnastics*    I  thought  it  was 
nice  did  you?    I  bet  it  was  quite  a  experions  for  you  to  learn  how  to 
eat  with  chop  sticks. 

We  are  slso  studying  Expo  "7^*.  We  went  to  the  sight,  I  am  a  member  of 
the  Spokane  Figure  Skating  Club* 

(No  signature) 


Dear  "At  ^  President 

WE  are  in  the  study  of  China.    How  was  your  trip  to  china?    How  old  are  you? 
I  liked  our  study  on  China.    I  don*t  want  expo  to  cornel  II    because  There 
will  be  much  more  polloution! 

March  31  is  my  birthday,    my  whole  family  does  not  want  expo  to  come» 
pjease  stop  expol ! I ! I  1 1 1 1  1    Sincerely,  Dale.    hlU  5rd  Street* 

fix.  * 


Dear  President  IIixon» 


We*re  Studying  China-    In  the  paper  I  found       articales  on  you  in  china. 
How's  the  weather  there?     It*s  meserable  here  in  cheney.    Their  are  a  fev 
hoys  in  this  class  who  were  going  to  say:    Dear  snoopy* 
better  stop  snooping.    But  I  told  them  they'd  better  not. 

Sighed 
JON 


Dear  Mr-  President 

How  was  your  trip  to  China?    I  think  it  would  he  exiciting.    We  are 
studying  China.    About  a  week  ago  we  ate  a  Chinese  lunch,    I  am  in 
the  fourth  grade. 

Sincerely 
Susan 


Dear  Mr-  Pesident 

How  did  you  China  go?    I  watched  all  the  news  reports  on  your  trip. 
We  have  just  been  studying  about  China  and  I  have  learned  (juite  a  lot 
of  things.    Did  you  really  carry  a  limousine  of  your  airplanes? 

(No  signature) 


Dear  Mr-  Nixon » 

I  don't  have  anything  to  say  to  you  except  we  are  studying  China. 
I  hope  you  had  a  good  time  in  China, 

Gincerely» 
Lynne 


DE 


Tl  IN! 


Ierlc 


